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Intent  
 
At Pine Green Academy we recognise the importance of reading.  
 
Students who can read are more likely to achieve in school and have positive life outcomes.  
 
Research has linked age-appropriate reading ability with greater rates of employment, a 
reduced chance of homelessness, divorce, health problems and criminal offending. Research 
has also linked poor reading ability with lower employment prospects, home ownership, 
political engagement and life satisfaction (Dugdale and Clark, 2008a; Parsons and Bynner, 
2008).  

We recognise that by the start of Key Stage 2, students should have a sufficient word-reading 
ability so that they are able to engage with the demands of the curriculum. Additionally by the 
end of year 6, pupils’ reading and writing should be sufficiently fluent and effortless for them 
to manage the general demands of the curriculum in Key Stage 3. 

However due to a range of special educational needs, including ‘Cognition & Learning’, 
‘Social, Emotional & Mental Health’ and ‘Communication and Interaction’ needs, students 
will often arrive at Pine Green Academy substantially behind their peers.  

 

The majority of students in the Secondary phase of Pine Green Academy will require extra help 
to support their reading including… 

Basic Phonics Knowledge  

Word reading 

Comprehension (both listening and reading).  

 

This document aims to detail the whole school approach to reading across the Academy to 
ensure the students who are behind age-expected standards, are afforded every opportunity 
to succeed.    



Reading Pathways  
 

 
 
Diagnosis & Testing  

Who needs the most support? 

 
There are many different routes to access a place in the Secondary phase at Pine Green 
Academy.  
 

- Some students will join us at the start of Year 2 with a finalised EHCP and 
professionals have obtained a good understanding of their reading ability.   
  

- Due to significant SEMH barriers, some students start with us in Year 2 either working 
below standard or have had no prior assessment. 
  

- Some students will have completed phase transfers from our Primary setting and staff 
will have a detailed understanding of reading knowledge and gaps.  
 

- Some students will join us having completed KS1 and/or KS2 SAT assessments.  
 

- Some students will join from our Primary phase or from other settings and have not 
completed SATs due to barriers created by their special educational needs.  
 

- Some students will join midway Key Stage 3 & 4 with or without relevant assessments.   

1
• Whole School Screening

2
• Tier 1 Internal Testing & Intervention

3
• Tier 2 Internal Testing & Intervention 

4
• External Testing & Support 



As such, Pine Green conducts a rigorous serious of assessments in a range of cognitive and 
social domains to screen students for difficulties when they join the Academy. These 
include… 

Whole School Screening  

- CAT (GL Assessments)  
- NGRT (New Group Reading Tests on GL Assessments) and Literacy Assessment 

online 
- Progress Tests in English 
- DASH Handwriting Assessment  
- Analysis of data from previous settings  

 

Tier 1 Internal Testing & Intervention  

Where difficulties are identified, the school enacts further testing to identify the precise nature 
of the difficulties. Where difficulties with reading or phonics are identified, we employ Literacy 
Assessment Online which assesses pupils in a range of domains including phonics, spelling & 
comprehension. The test is also used when students struggle to access NGRT/PTE/CAT 
assessments to provide the school and parents with a current understanding of reading ability. 
On the basis of the results form these assessments, school will schedule interventions to 
address the learning barriers of our students.  

Tier 2 Internal Testing & Intervention 

Where students fail to make progress when supported by interventions or when it considered 
that further assessment is required, our Level 7 Access Arrangement Assessor conducts 
further assessments to identify the precise nature of the difficulties. Using Lucid LASS (8-11 & 
11-15), Lucid Exact & WIAT – III, school can identify ‘Reading & Comprehension’ difficulties 
and produced a detailed examination of a student’s ‘Phonics’ ability, examining a student’s 
ability to understand high frequency words, blending and non-words.  
 
When difficulties have been identified, we purposefully offer a range of interventions so that 
students can quickly gain the skills they need to access an age-appropriate curriculum.  
 

External Testing & Support  

Following outcomes of assessments and interventions taking place, if progress is still minimal, 
then External agencies will be deployed. E.g. CAMHS, GPs and Educational Psychologist.



Interventions  

Tier 3 Support – Reading Pathway 

What we do – Phonics 
 
Two established phonics programmes are used. In our Primary setting we use ‘Bug Club’ 
Phonics – a fast-paced phonics scheme for teaching systematic synthetic phonics in a 
structured way.  
 
Within our Secondary setting, Pearson Education’s ‘Rapid Phonics’ is used to provide students 
with age-relevant materials to help bridge the gap between a student’s reading age and 
accessing the Key Stage 3 Curriculum.  
 
As our learners all have ‘Social, Emotional & Mental Health’ needs, we’re aware that practising 
phonics and/or reading in front of peers may evoke a range of negative emotions. As such, 
where phonics difficulties have been identified, students are offered small group and 1:1 
interventions to help them catch up.  
 
 

Addressing deficits in phonics  
 
These include… 

 
- Rapid Phonics & Rapid Plus Phonics 
- 1:1 Interventions based on ‘Precision’ principles to support students with high need 

phonics or reading difficulties focussed explicitly on systematic synthetic phonics.  
 
Interventions are tailored to specific outcomes and needs and will be scheduled throughout 
the year. Assessments of Reading Age and Phonics difficulty are scheduled during each term. 
Interventions will also be revisited to ensure that the skills gained from interaction with adults 
are reinforced and are retained.  
  



Tier 2 Support – Reading Pathway 

 
Addressing Reading Difficulty  

 
When underlying phonics difficulties are addressed, some learners may still have a low 
reading age. In these scenarios, the school offers ‘Rapid’ (Key Stage 2) and ‘Rapid Plus’, a 
reading scheme that supports KS3 learners with special education needs. Unlike most reading 
schemes, the materials are age-appropriate and contain books relevant to our learners. We 
offer Rapid Plus 3-9 and stages 10-12.  
 
A number of Key Stage 3 groups within the academy, also benefit from a ‘Literacy’ class that is 
taught alongside the English Curriculum with the aim of reinforcing, revisiting and embedding 
the skills needed to access age-appropriate curricula.  
 
Literacy opportunities are built into schemes of work and form a mandatory part of class 
displays, ensuring key words are evident.  
 

  



Whole School Reading Curricula   
 

Tier 1– Whole School Reading Pathway 

 
Reading for Pleasure 

 
The academy also promotes ‘a love of reading’ and attempts to raise the profile of reading in a 
variety of different ways. The school proudly celebrates the books read by our students and 
staff as we see to establish a ‘culture’ of reading in our vulnerable young people.  
 

- In our primary phase, students are regularly exposed to new books through the use of 
our intervention programme ‘bug club’. 
 

- Staff display their current ‘reads’ and students record the book or magazine they are 
reading on our tutor group displays. 
  

- Our students love competition and we have attempted to develop competition 
between form groups to encourage reading.  
  

- Students also ‘encounter books’ and other sources of literature as well as ‘practising 
reading at relevant levels’. 
 

Students encounter books  
 
Our reading curricula is explicitly taught as well as being embed into lessons and is developed 
in two phases. During 2023-24 students are exposed to a range of literature during tutor 
groups. These include news articles, graphic novels and audio books.  
 
Once a week in an English lesson, teachers also ‘read to students’. Books are chosen from the 
BBC’s Big Read and students are introduced to the excitement of reading books and the 
stories they contain.  
 
Reading is a feature of all lessons here at the Academy, from our regular Big Read 
sessions in the morning through each and every lesson in the school day.  
 
 

Importance of Talk  
 

Our Big Read and ‘Bug Club’ programmes encourage pupils to talk about the information they 
are reading.  Students are encouraged to discuss information they have read. This is a 
deliberate strategy to encourage participation around the text but also to teach meta-cognitive 
strategies to help students with understanding and comprehension.  
 
It must also be noted that many of our students struggle to communicate. Where reading 
difficulties are paired with communication difficulties, problems engaging in all aspects of the 
school curriculum become prevalent. To combat these difficulties as part of our tutorial 



programme, students are encouraged to take part in a ‘discussion’ about ‘current affairs’, 
equipping students with the discursive skills that may hinder their ability to talk about text.  
 
 

Teach reading and comprehension 
 

When our students join our setting, many will be below age-expected standards. ‘Bug Club’, a 
dfe approved programme, is used to provide support for phonics to develop age-appropriate 
abilities in our primary phase. The use of ‘Bug Club’ also aims to rapidly comprehension 
abilities and activities to improve comprehension are built into the structure of the activity.  
 
As part of the Tuesday and Thursday tutorial sessions, students are taught reading and 
comprehension strategies. Throughout the year, a number of strategies (e.g. making 
predictions, visualising outcomes, inferences) are built in to the activities that students are 
engaging with. Teachers also ensure that strategies to access texts are built into the 
differentiation that is needed for all of our learners allowing them to practise reading at 
relevant levels and gaining the skills to allow them to read in an age-appropriate manner.  

Spelling  

To raise literacy levels, teaching assistants immerse students in high frequency spellings to 
reduce barriers to learning and students are introduced to a ‘word of the week’.  

Students in our primary phase are exposed regularly to common exception/high frequency 
words as part of daily phonics delivery and receive live-marking to support the use of correct 
spelling.  

 

Organising and Promoting Books 

Many of our students have few tangible resources at home and many live in houses where 
there are no books. For many, the only experiences they have with books are negative and 
associated with school work that they have invariably failed along the way to accessing 
schooling in a specialist setting.  

Historically, in our SEMH setting, books will often be a focus of destruction. As students build 
respect for their environment and classrooms, books that students can read for pleasure will 
be on display in all classrooms.  

This year in secondary we have introduced a Secondary library where timetabled reading 
sessions take place. In Primary, our library entitled “The Hive” is accessible to students during 
break and lunch time and provides a space where students engage in interventions.  

Students will also experience weekly reading sessions in our library and reading will also form 
part of our school half-termly homework policy where students will be allowed to choose 
books from our school library (and public libraries) to encourage engagement with literature 
and reading for pleasure.  

 



Primary Books 
 

Book   Pub  SMSC Themes Summary  
Astro-Chimp  

 

2024 Supporting 
conceptual and 
language 
development 
through an 
understanding of 
and debates 
about social 
issues 

NASA’s scientists thought he’d be the PERFECT chimp to 
send into space. Little did Chump know that he had been 
selected for a deadly-dangerous mission. If a chimp could 
orbit Earth, then chances were a human could too. 
With Chump the chimp at the controls of a spacecraft, what 
could possibly go wrong? As it turned out, EVERYTHING. 

Dinosaur-Pooped Series  

 

Various  Exploring stimuli 
for thinking about 
the 
consequences of 
right and wrong 
behaviour 

Danny and Dinosaur went to the city to see the spectacular 
sights -the palace, the people, and all the skyscrapers that 
soared to sensational heights... 
 
Join Danny and Dino on a superhero-filled adventure as they 
try and save the city! 

Esiotrot  

 

2013 reissue Experiencing 
wonder and joy 
through learning 
about and from 
stories 
 
Exploring what is 
right and wrong 
and to work out 
what we need to 
do 

Esio Trot tells the story of Mr. Hoppy, a shy, older man who is 
desperately in love with his neighbor, Mrs. Silver. 
Unfortunately, he is too shy to speak to her. Mr. Hoppy 
creates a plan to win her heart by going to absurd lengths to 
impress her. Dahl uses Mr. Hoppy’s story to explore themes 
of loneliness in later life, companionship, deception, and 
more. 

  



 
Book   Pub  SMSC Themes Summary  
Diary of a wimpy kid  

 

2007 Supporting 
conceptual and 
language 
development 
through an 
understanding of 
and social issues 
Self Identity 

Greg Heffley is a normal American kid, albeit one with a 
habit of getting into (and out of) trouble. His diary, 
complete with hilarious cartoons, records a year in his life 
and follows his relationships with his nerdy best friend 
Rowley, annoying brothers Roderick and Manny and long-
suffering parents. 

Silly Dizzy Dinosaur  

 

2015  Identity  
Curiosity  
Social 
development by 
facilitating the 
use of a range of 
social skills in 
different contexts 

Over here, Dizzy! We’re behind you! Dizzy Dinosaur loves 
to have fun! But sometimes he’s a little bit silly. Uh-oh! 
Dizzy needs our help . . . again!  
A fabulously interactive book for young children from the 
best-selling author-illustrator, Jack Tickle (Dizzy Dinosaur 
and Friends, The Very Lazy Ladybird). The reader is invited 
to shout, tickle and shake the book to interact with Dizzy 
Dinosaur. 
 

Esiotrot  

 

2013 reissue Experiencing 
wonder and joy 
through learning 
about and from 
stories 
 
Exploring what is 
right and wrong 
and to work out 
what we need to 
do 

Esio Trot tells the story of Mr. Hoppy, a shy, older man 
who is desperately in love with his neighbor, Mrs. Silver. 
Unfortunately, he is too shy to speak to her. Mr. Hoppy 
creates a plan to win her heart by going to absurd lengths 
to impress her. Dahl uses Mr. Hoppy’s story to explore 
themes of loneliness in later life, companionship, 
deception, and more. 

 



 
 
Year 7 Books  
 

 



Year 8 Books 

 



Year 9 Books  

 



Year 10 Books 

 


