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Purpose of this document:

Piper Hill Curriculum Plan contains the school’s knowledge, skills and learning maps, allow-
ing stakeholders a clear insight into the qualities and structure of the curriculum. The plan
includes information relating to curriculum rationale, structure, implementation, aiming to
ensure that students receive sequential, coherent, and enriching learning experiences.
The curriculum supports clear developmental outcomes which are personalised and well
differentiated to suit the needs of a wide variety of learners. The curriculum is inclusive
and ambitious and provides flexible learning pathways.
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Teacher Subject Knowledge Strategic Overview ==

How are Curriculum Leaders Supported? In addition to inhouse CPD, what is available to

enable teachers and curriculum leaders to fur-

How are teachers supported to teach
subjects which are not their specialisms?

ther develop their subject knowledge?

ECTs do not take responsibility for a curriculum
area until year two. In year two they are given a
choice of areas to suit their expertise. Often, this
will be as an addition to an established curriculum
area

Curriculum Plan in place and given within induc-
tion to new staff

New curriculum leaders are linked with strong
curriculum mentors

Action Plans & Linked meetings

Intra-trust focus groups for some subject areas.
Medium term plans & Linked scrutiny

Line Manager meetings

Subject moderation of targets

Book looks

Lesson Observations and Learning walk feedback
All subject areas are well established and have a
wealth of resources on the system

All SOW are written

PSF includes a list of all suppliers to ease resourc-

ing

Curriculum survey sent out annually
to establish CPD priorities.

SOW are explicit and are well re-
sourced with presentations, work-
sheets and structured boxes
Teachers signposted to strong prac-
titioners to observe in specific areas.
SMART feedback within lesson ob-
servations, moderation and book
look feedback.

Teachers to contact curriculum lead-
ers who can signpost to additional
resourcing and support.

Deputy Head with responsibility for
CPD bookings can be contacted to
book any additional subject specific
training or to create links with spe-
cialists within trust.

All staff have a subscription to: https://
nationalcollege.com/enrol/piper-hill-high-school

This has hundreds of subject specific webinars
included. Staff to contact Andi Bryan for log in
information.

All staff have a log in for Little Wandle Phonics
programme.

https://

www.littlewandlelettersandsounds.org.uk/

Deputy Head with responsibility for CPD book-
ings can be contacted to book any additional
subject specific training or to create links with
specialists within trust.
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1. Curriculum Rationale

1.1 The curriculum plan is fully reflective of the local authority specification and takes into account
the views and opinions of stakeholders. We have undertaken in-house informal research in terms
of parent/carer and pupil voice. Additionally, school leaders take an outward looking approach to
ensure that our teaching, learning and curriculum provision is of the highest quality. Larger bodies
of research and statutory guidance underpin our offer. For example, we are aware of the research
undertaken by both ASK and the University of Coventry on behalf of the DFE which outlined evi-
dence on effective approaches and examples of current practice in good and outstanding schools
and colleges. We utilise the ‘assess, plan, do, review’ approach’ which permeates throughout our
practice. We are highly effective at differentiating our curriculum offer for all students, this plan has
taken into account:

Communication and interaction needs
Cognition and learning needs

Social, emotional and mental health needs
Physical and sensory needs

Higher quality teaching for all

We assure best practice by continually keeping up to date with wider research conducted by the DFE,
Ofsted and other linked specialist bodies.

1.2 Piper Hill School sits within the Prospere multi-academy Trust, as an academy, we are able to allocate and
tailor the curriculum organisation and implementation to suit the needs of our students. A differentiated Nation-
al Curriculum is utilised to guide curriculum planning. Additionally, the curriculum has a strong focus on vocation-
al, enterprise, life-skills and employability elements. Within this structure, we plan for the wide range of diverse
and individual needs of our target group. Piper Hill provides a rich learning experience which encourages a love
of learning and enables pupils to reach their potential by acquiring the skills, knowledge and understanding
needed to meet the challenges of the 21st century and to enter the work of work. We consistently assure that
the needs of all students are met, for example, pupils with English as an additional language (EAL) and free
school meals (FSM); We achieve this through:

The creation of a learning environment which is stimulating, challenging, engaging and inclusive

The use of appropriate teaching and learning strategies, well suited to the learning needs of the school
population, including carefully structured, differentiated and targeted teaching which addresses the
need for small steps learning and generalisation

Ensuring each student is provided with personally appropriate learning opportunities that will enable
them to develop and contribute positively to their community

The provision of the necessary knowledge and skills enable pupils to make informed choices and deci-
sions in both the school and workplace and throughout their lives

The provision of varied and engaging enrichment opportunities which support pupils to engage with
leisure, cultural and sporting activities and events in the local community and the wider city

The creation of an explicit whole school work ethic which encourages pupils to be immersed in a task
orientated culture from the outset, building their expectations and understanding of the world of work.
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2. Curriculum Intent and Key Drivers

2.1 Long term Curriculum Intent:

A broad and balanced curriculum is vitally important as it enables students to be effective learners, providing
them with the skills and knowledge required to successfully navigate the wider world. At Piper Hill, we are com-
mitted to inclusion, our curriculum offer is fully differentiated to meet the needs of all students. Additionally,
we aim to reflect the context of the community and city in which we are based. Our curriculum offer is ambi-
tious and staff are supported to deliver a bespoke curriculum package, which is both creative and rigorous. A
modular approach to topics ensures that students have a range of learning opportunities to develop the
knowledge and understanding needed to enable them to play an active role in their community and to acquire
the skills needed for lifelong learning

2.2 Three key drivers underpin the curriculum at all levels:

Piper Hill Three Key Drivers

Literacy and numeracy

Skills for Life

Personal Development

Literacy and numeracy are the
cornerstones of education and
enable students to access the
wider curriculum. We intend for
all subjects to embed literacy
and numeracy opportunities to
maximise progress and develop
fluency in these areas. For stu-
dents with SEN, successfully
acquiring functional literacy and
numeracy knowledge underpins

The skills curriculum runs in paral-
lel to academic learning and allows
students to transfer their skills and
knowledge in a cross curricular
way. The skills curriculum links
closely to independence, employa-
bility, healthy lives and participa-
tion in society, allowing students to
acquire the functional skills re-
quired to be successful in the wider
world.

The personal development pro-
gramme supports students to ex-
plore and question the world around
them, promoting critical thinking,
advocating social justice and encour-
aging learners to apply their learning
to real-world issues. Our curriculum
is intended to promote these aims in
a cross-curricular setting, working in
tandem with discreet citizenship,
enrichment and enterprise lessons

and supported by a personal devel-
opment and cultural capital pro-

the goal of future independ-
ence.

2.3 Overarching goals within KS3 and KS4

e  Provide students with a curriculum which is exciting, creative and fosters a commitment to learning.

e Enable students to achieve, develop and remember their skills, knowledge and memory to the best of
their ability utilising a wide variety of strategies to deeply embed learning.

e  Promote high standards and achievement in communication, reading, writing and maths across a creative
curriculum.

e Develop a knowledge of themselves and others.

e Learn and work through creative approaches.

e  Access learning styles and environments which best support their learning, knowledge and understand-
ing.

e  Promote spiritual development and the understanding of British values.

e Enable students to become positive citizens who are prepared for life in modern Britain

e To fulfil all the requirements of the National Curriculum and the Locally Agreed Syllabus for Religious Edu-
cation.

e  Promote physical and mental development and an awareness of the importance of a healthy lifestyle.

e Be aware of the importance of and participate in the arts.

e Enable children to develop moral sensibility through carefully taught values.

e To understand the importance of truth and fairness, so that they grow up committed to equal opportuni-
ties for all.

e Develop the personal and social skills of every child.

e Provide equality of access, opportunities, responsibilities and experiences of adult life.
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2.4 Overarching goals within FE are to:

Enable students to make choices about their learning and future pathways.

° Focus on applied learning to better prepare students to lead as independently as is personally possible after Piper Hill.

° Functional skills take precedent. There is a community access day in the local area. Links with local providers are well
established so learning and teaching take place in different settings outside the Post 16 building

° Target and assessment expectations that are skills based ands linked to Core areas of Independent Living and reflect
the students EHCP’s

° Support the views of parents, students and the LA in our shared goal for all students to access a college place, support-
ed internship leading to a future pathway for students that reflects their hops and aspirations as well as their families

° Link the curriculum closely to the context of the local community through the creation of links with local employers.

° Provide a robust and challenging qualification framework that equips students with the skills and confidence they

need to succeed as young adults with learning difficulties.

2.5 How is the curriculum planned? The curriculum is planned to provide continuity and progression through the
provision of well-structured and sequential schemes of work. To ensure a fully inclusive curriculum is implement-
ed, many pedagogical approaches are adopted. These approaches include the TEACCH approach, SCERTS, SPELL
Framework, Intensive interaction. Furthermore, to aid communication and the ability to access teaching and learn-
ing opportunities, teachers effectively utilise colourful semantics, SULP, intensive interaction and sign supported
English across all curriculum areas.

The curriculum has a number of key ‘building blocks” which take a systematic and strategic approach to devel-
oping and embedding essential skills, knowledge and understanding over time, allowing leaners to meet the
complexities of the workplace with confidence and competence. Students re-visit essential learning as they move
through the school to build, develop and refine their skills. Careful timetabling and personalisation ensures that
these key components work together to meet the needs of each individual.

Each subject includes termly and half-termly topics, clearly identified within a knowledge map at each key stage.
Subject specific skills and knowledge are assessed and revisited utilising the skills map overview, which explicitly
links with classroom monitor targets. Schemes of work provide highly creative and stimulating foci and are fully
inclusive thus enabling a broad spectrum of learners to access the curriculum in a highly personalised way. Sche-
mas incorporate skills and knowledge and include a variety of activities, tailored to suit the needs of all learners.

Within SOW and planning, clear lesson objectives ensure that teachers have an understanding of the sequencing
of topics, lesson objectives are visible on PPTs and within work sheets. Each student is given targets (informed by
ability) tracked through classroom monitor. Progress and knowledge developments are sequenced and broken
down into ‘Steps to Success’ sheets, evidenced in the front of workbooks. Each scheme provides plentiful oppor-
tunities to support the three whole school drivers and national policies.

2.6 How have we planned the curriculum to ensure our intent is actioned?

A clear knowledge map (rolling plan) enables an overview of the curriculum offer. All curriculum areas are well
resourced with termly/half-termly SOW available on the system for each unit. Teachers tailor SOW in a sequential
and personalised way within planning. All modules are supported by a wide variety of differentiated resources.
Each subject leader is responsible for the writing of an Action Plan, which is supplemented and developed
throughout the course of the year, enabling leaders to respond dynamically to termly data and whole school SIP
targets, ensuring timely interventions can be implemented to support student progress. The Action Plan, outlines
wider strategic aims for the department in line with school improvement targets.
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3. Curriculum Strategy and Implementation W

3.1 Piper Hill curriculum has a number of key compo-
nents which contribute to a coherent whole, taking a
systematic and strategic approach to developing and
embedding essential skills, knowledge and understand-
ing over time to allow students to meet the complexities
of real world problems with confidence and compe-
tence.

e  Core curriculum areas of Maths, English, Computing
and Science will be essential to fulfilling the school
goals and will form a key component throughout
the curriculum.

e An explicit SKILL curriculum (Skills for Life and
Learning) following the interdependent strands of
Team Working, Self Managing and Effective Partici-
pating will develop such as communication, resili-
ence, interaction, reliability and working in a team.

e An enrichment curriculum will support pupils to
understand and access the rich leisure, sporting and
cultural opportunities available within the city,
providing the skills, knowledge and understanding
to apply their developing independence skills to
fulfil personal interests and engage in a meaningful
way with their local community.

e A careers and vocational curriculum which reflects
the Gatsby Benchmark, offering high-quality career
guidance and developing enterprise and work skills
enabling students to prepare for the world of em-
ployment make informed decisions about their fu-
ture.

Careful timetabling, individual route-mapping and the
compiling of personal portfolios will ensure that these
key components work together in a coherent way to
meet individual needs.

3.2 The Curriculum Model: Piper Hill High School has a
highly successful model for teaching and learning and an
outstanding curriculum offer for 11- 19 year olds. In
planning how the curriculum is organised and taught, we
recognise the unique and distinctive character of each
individual and aim for young people to achieve their po-
tential in all aspects of their learning will be underpinned
by quality first teaching led by teaching and TA staff.

3.3 As part of our transition planning, we work closely
with linked schools to enable us to assess and meet
individual needs. Baseline assessments are undertaken
by students and their progress is tracked thorough a
bespoke data management package. The needs of dis-
advantaged students (LAC/PP/EAL) as well as those
who are higher achievers will be closely monitored
within planning, curriculum leader action plans and
teacher meetings. Budgets are utilised effectively to
ensure there are no gaps in attainment. Any gaps will
be identified and rigorous and bespoke intervention
packages implemented. Some examples of individual-
ised strategies may include: 1-1 reading support with
HLTA, provision of targeted English/ Maths packs,
attendance at mentoring programme, speaking, listen-
ing and communication interventions.

To ensure best practice, all students receive individual
key targets in functional key skills, in the areas of Com-
munication, Application of Number, ICT, and one in
each of the Personal, Learning and Thinking Skills in
order to support their all-round development. Evalua-
tion of these targets will be used to inform all planning
and to monitor the effectiveness of teaching and learn-
ing. These targets will be specific, measurable and will
inform targets for EHC plans and reviews. Throughout
all key stages, the curriculum will be underpinned by a
strong element of developing pupils’ personal and so-
cial skills including independence and personal safety
including e-safety. As a student progresses through
each key stage the amount of time specifically targeted
on the vocational, business and enterprise elements of
In KS3 this time will
amount to the equivalent of one full day, in KS4 the

the curriculum will increase.

equivalent of two days and in KS5 three full days, each
week.

3.4 Suitable Accreditation is offered to students in both
academic and vocational areas, which supports transi-
tion to adulthood and future employment opportuni-
ties. Through their time in school, students will build up
a portfolio of Accreditation that will serve to enhance
their future chances of employability.

Inclusion links with other high schools will be available
based on an assessment of individual need. Where ap-
propriate students will have the opportunity to develop
cognitive and social skills by attending subject lessons,
nurture groups, after school clubs, residential and so-
cial break times at a local high school. 7
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3.5 How students will be organised? The school has three departments: Key Stage 3, Key Stage 4 and Post 16 (Key
Stage 5). Key Stage 3 caters for students in Y7 — Y9 (11 — 14), Key Stage 4 caters for students in Y10 & Y11 (14 — 16)
and Post 16 caters for students aged 16 — 19 years.

Students are organised in tutor groups according to ability and need, providing an inclusive setting for registration
purposes, lunchtime activities, tutor periods and daily collective act of worship. The teacher and teaching assis-
tants within the tutor group have a clear pastoral role and will spend time focussing on the social and emotional
aspects of learning, working on specified themes term by term which are also reflected in the Citizenship and SEAL
curriculum; for example, ‘New Beginnings’, ‘Getting On and Falling Out’, ‘Anti-Bullying’ etc. After daily registration,
students are taught within ‘access groups’, providing a differentiated curriculum and teaching strategies appropri-
ate to the individual student’s needs.

3.6 Curriculum and Access Groups

Structured Learners Curriculum: Those children working within the structured curriculum pathway have additional
social communication difficulties; they need a distraction free learning environment which takes account of their
need for structure and clarity. Children will work in groups with consistent staffing, with a class teacher and at least
2 TA’s (depending on the group dynamic). With staff changes only to cover PPA etc. The majority of children are
taught core skills (English, Mathematics, Science, ICT and PSHE), within an integrated lesson on four sessions over
the week, using structured teaching approaches with an emphasis on independent working. Where appropriate,
some children follow an individual timetable, using structured teaching. The children work in small groups for foun-
dation subjects and their weekly timetable offers many opportunities for physical activity, including sensory inte-
gration sessions. Through the provision of a balanced curriculum within a secure, structured learning environment
we seek to provide our students with extensive social and communication support to maximise their learning.

Independent Learners Curriculum: Independent learners follow the programmes of study outlined in the national
curriculum in KS2. All national curriculum subjects are taught aimed specifically at their individual needs; each stu-
dent receives a broad, balanced, relevant and differentiated curriculum. Children in these groups are likely to work
in larger groups. They will have consistent staffing. The student groupings within each lesson are carefully planned
to ensure access to appropriate resources and level of challenge. Learning tasks in all pathways will be designed to
incorporate visual, auditory and kinaesthetic experiences. Experience demonstrates that our pupils can have
changeable learning profiles, with strengths in particular areas of learning. The pathways will offer a flexibility
where pupils can easily transfer if required, e.g. a pupil on the structured pathway with a strength in Science could
join a challenge and stretch science group for a part of the individual offer, equally if a pupil on an independent
pathway could join an intervention group, if necessary, to best meet need and ensure maximum progress. All stu-
dents in school have a personal learning profile, which will identify any professionals involved with the child, senso-
ry needs, likes and dislikes, behavioural needs, preferred learning style and how best to support them.

Post 16: Structured and Independent students access a supported transition from KS4, the provision offered for
each student in Post 16 will depend on what courses they are accessing and where the activity is taking place. Each
student has a personalised pathway plan and timetabling will reflect the options chosen by students. Students will
begin to consider future possibilities in Year 11 as they enter the Post 16 Department. This will then be an on-going
process throughout their 3 years at Post 16 and will take the form of supported work experience outside of school,
with review of future suitability for this route Post-19. Visits to colleges are programmed in throughout FE, links
with local employers will be fostered by the school and placements arranged to provide further avenues post
school.

3.7 Planning across school: All planning is undertaken by the class teacher, after discussion with class team staff.
Lessons are derived from the modules created by curriculum coordinators, in line with the school content plans.
This planning is shared with all staff within the class, along with personal targets for each individual child. Planning
is moderated termly by SLT, with feedback given including WWW and EBI’s. This ensures high standards and conti-
nuity within planning. Annually, curriculum coordinators will be given the opportunity to moderate their own sub-
ject areas planning to ensure that correct modules are being taught as well as consistency across the different ac-
cess groups.
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4.1 The School Timetable and Calendar

School terms and closure dates within KS3 and KS4 broadly reflect those of other local schools to support families;
this is currently based on a three-term year. All students have the opportunity to extend the term by up to two
weeks by taking part in ‘Summer School’ opportunities. Training days for staff are published annually in advance to
enable families to plan for these occasions.

In Key Stage 3 and Key Stage 4 hours taught each week will be 24 hours 35 minutes as set out below. In addition, all
students have access to a number of lunchtime clubs as well as after school clubs each week.

e 18 hours and 45 minutes of lesson time (3hrs 45 minutes each day)

e 1 hour and 15 minutes Literacy/numeracy focus time (15 minutes each day)

e 3 hours and 45 minutes of PSHE and SEAL time in morning Tutor Time and before lunch (45 minutes each day)

e 1 hour and 15 minutes of PSHE as part of supported interaction over lunch in the dining Room and structured
Clubs (15 minutes each day)

In addition
e 1 hour and 15 minutes daily collective act of worship (15 minutes each day)
e 1 hour and 15 minutes morning break (15 minutes each day)

In Key Stage 5, some courses may not run in line with the traditional term time; this is an important element of
transition to the world of work. More flexibility will be developed as students are developing business skills and are
involved in enterprise activities. When students are involved in work experience activities, a more flexible, bespoke
approach to building a personalised timetable will be required. In the following sections, the leaners experience in
the free school has been set out key stage by key stage.

4.2 The school day

The school day has been tailored to the needs of each access group and key stage. In addition, start and finish
times have been selected thoughtfully, taking account of St Paul’s school day (a local school adjoined to Piper Hill),
start and finish times have been staggered to ease traffic and to ensure a smooth and safe transition to and from
school thus minimising congestion for local residents.

Main Site Structured Timetable Independent Daily Overview (KS3 & KS4)

9-9:30 Registration and Tutor Time 9-9.30 Tutor Time
9:30-10:30 Core Skills/Lesson 1/Lesson 2 930-10.15 sossion 1
10:30-11 Communication and Snack 10.15-11 session 2
11-11:15 Break and Personal Care 11-11.15 break ime
11:15-12:10 Lesson 3

11.15-12 lesson 3
12:15-13:15 Lunch

- - 12-12.10 PSHE (handwashing, toilet, mak-
13:15-13:30 Collective Worship ) )
ing lunch choices)

13:30-13:45 Mean in 15 12.15 - 1.15 Lunch time
13:45-14:30 Lesson 4 1.15-1.30 Collective worship
14:30 - 15:00 Lesson 5

1.30-1.45 Mean in 15
15:00 — 15:30 Personal Care and Tutor Time

1.45-2.30 lesson 4
Some classes need to start personal care from 14:30 230-3.15 lesson 5
with remaining students on Learning Related and
Communication tasks 3.15-3.30 Tutor group
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4.3 Exemplar KS3 Timetable

In Key Stage 3, learners will have a minimum 24 hours 35 minutes taught time each week. Pupils will build on their
learning in KS2 and continue to develop their skills, knowledge and understanding in a broad range of subjects: English,
Mathematics, Science, Computing, PSHE, PE, RE, MFL, Technology Carousel (Art, Food Technology and Design Technolo-
gy) and Humanities.

Monday Tuesday Wednesday Thursday Friday
1 Maths Computing Maths Music Maths
2 Maths Science English RE English
3 PSHE Science English MFL English
Citizenship and
4 Forest School
PE Humanities Careers Technology
Carousel
5 Computing Enrichment

4.4 Exemplar KS4 Timetable

As students make the transition from KS3 to KS4, the curriculum will allow for a greater focus on Vocational Learning
reflecting and promoting the increasing social development of the students. More time is spent on work-related learn-
ing, business and enterprise and careers education. Where appropriate a student’s personal pathway will include an
independent travel programme. The curriculum in KS4 includes opportunities to develop First Aid skills, access to the
world of work though visiting speakers and vocational workshops, off-site activities and taking an active part in the
democratic process by experiencing voting and mediation of group decisions. Modular courses (see following section
on Accreditation) will be taught covering a range of areas promoting Independence skills. In effect, these two years will
provide a bridge between Key Stage 3 and the choice-making skills that underpin the curriculum in Key Stage 5. Stu-
dents will also continue to develop their skills, knowledge and understanding in English, Mathematics, Science, Compu-
ting, PE, RE / PSHE and Music / MFL.

Monday Tuesday Wednesday Thursday Friday
1 Maths —AQA English PSHE Music / MFL Maths
2 English—AQA English PE Computing Maths
3 PSHE RE PE Computing Forest School
Citizenship and
4 Business and Careers
. Science Humanities Technology/Art
Enterprise
5 Enrichment

4.5 Exemplar Post 16 Timetable

Part of the offer in Key Stage 5 is a three-year course on Employability Skills accredited through ASDAN; this is a Level
1 course. In Year 1 of this course, students will follow two different options to give them practical experience in a
number of areas and in Years 2 and 3; they will be encouraged to select a single pathway that leads to accreditation.
The provision offered for each student in Post 16 will depend on what courses they are accessing and where the activi-
ty is taking place. Each student will have a personalised pathway plan and timetabling will reflect the options chosen
by students. Element of choice within subjects studied through options

Monday Tuesday Wednesday Thursday Friday
1 Maths English Maths
) Vocational Vocational
2 English Maths PE Studies ASDAN  Studies ASDAN
Entry Level Entry Level
3 Computing English PE Diploma Diploma
Functional Citi hi d
4 Vocational L;2:a:na Vocational C;rzee:: 'pan
Studies ASDAN .y Studies ASDAN Fantastic Futures
Functional Independence
Short Course Short Course .
Numeracy Skills

10
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4.6 Allocated subject hours per week

e

KS3

. . Minutes per
Subject/activity week
English (Reading, 180 minutes
Writing, SLC)
Mathematics 180 minutes
Science 90 minutes
Computing 90 minutes
Technology .
Carousel (1) 90 minutes
PE 90 minutes
History (2) 45 minutes
Geography (2) 45 minutes
Modern Lan- 45 minutes
guages
RE 45 minutes
Music 45 minutes
PSHE 90 minutes
Citizenship & Ca- 45 minutes
reers
Enrichment 45 minutes
Total minutes 1125
Total Hours 18.45
KS3

* - 5 x 45-minute lessons
per day and additional daily
15 minutes literacy/
numeracy focus afternoon

session.

Humanities and Technology

carousel subjects

Not including Collective
Worship, SEAL and PSHE
elements as part of Tutor

time.

KS4

. . Minutes per
Subject/activity week P
English 135 minutes
Mathematics 135 minutes
Science 90 minutes
Computing 90 minutes
PE 90 minutes
Music / MFL (1) 45 minutes
RE 45 minutes
PSHE 90 minutes
Citizenship & 45 minutes
Careers
Humanities 90 minutes
Business and 90 minutes
Enterprise
Enrichment 45 minutes
Forest School 45 minutes
Technology /Art 90
Total minutes 1125
Total Hours 18.45
KS4

Not including Collective Wor-
ship, SEAL and PSHE elements as
part of Tutor time.

Humanities and Technolo-
gy , Music and MFL carousel

subjects

Forest School

Post 16
. . Minutes
t/activit
Subject/activity J——
. 135
English minutes
Functional Literacy 45
(1) minutes
Mathematics 13.5
minutes
Functional Numeracy 45.
minutes
Computin 45
P & minutes
PE 99
minutes
4
Citizenship & Careers 5
minutes
4
Independent Living 5
minutes
Fantastic Futures 90.
minutes
Vocational 45.0
minutes
Total minutes 1125
Total Hours 18.45
Post 16
Not including Collective

Worship, SEAL and PSHE
elements as part of Tutor

time.

In addition to the core National Curriculum Content
covered in the mandatory sessions above, all classes
access the Forest School Curriculum which takes place
on a weekly basis. No subjects are omitted although
time allocations may vary. There is a clear rationale for
this within timetable planning.

11
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5.1 A Curriculum Map tracks the content for each subject. Each key stage and access group follows a
bespoke plan tailored to suit the differing needs at each level.

Curriculum leaders have developed SOW for each topic, supported by a Curriculum Map overview.

. Structured and experiential follow the same five-year Curriculum Map

. KS3 follow a three-year Independent Curriculum Map

. KS4 follow a two-year Independent Curriculum Map

. Post 16 follow a three-year Curriculum Map (differentiated maps for Structured and Independent
learners).

5.2 Exemplar Curriculum Map

Autumn Spring SuUmmer
Literature and Text Work Literature and Text Work Literature and Text Work
The work of Roald Dahl Stories from around the World e.g. Treasure |sland
FANTASTIC MR FOX The Village of the Round and square Houses Mon-Fiction
Use of the Library MNon-Fiction Next Stop: The Caribbean
Focus Non- Fiction Homes around the world
English RN L Wiriting and folloving written instructions
Writing to Imagine ‘Writing to persuade argue and advise: School rules Giving directions
Narrative writing linked to choice of literature text Mobile phones in school pabi
Should we wear 3 uniform in school? Eokoing [t
Following a map
Speaking and Listening Speaking and Listening
Speaking/Listening and responding Discussion and Interaction sﬂﬂ'ﬁuu‘:‘ﬂ:"m“h
MNumber: Life Skills Number: Number Properties Number: Caleulation
Maths SSM: Space 55M: Shape 55M: Measure
UBA: Problem Solving U&A: Logical Thinking W&A: Decision Making
Personal Relationships: - - A - Healthy Lifestyles:
PSHE Myself, My Friends, Anti-Bullying S i Staying Healthy
ne T . Personal Hygiene and Daily Routines
Computing HT1: Little Com) HT1: Junior rs HT1: E-Safety [ H72: Our Local Area HT1: w:wnmls&[_ [ W:EMM
RE Ourselves and Patterns of Familly Life Poems, Prayers and Promises w"‘“ﬁ"“""
HT1: History HTL:
History The Making of the UK — HT2: Geography HT1: History HT2: Geography e e Y Ry
Geography Crowns, Parliameants and Africa The Romans Australia 1500 Usa
Peoples 1500-1750
e World Music: Listening and responding Film Music Orchestra: Composition
'HT1: Basketball HT2: Orienteering HT1: Cireuits/ Aerobics HT2: Tennis HT1: Cricket HT2: Athletics.
PE and and and and and and
Swimming Swimming Swimming Swimming Swimming Swimming.
Citizenship and Careers Qur School Community The School Grounds and Environment “All About Me”
Art Design Technology
Design Technology Art b Food Technology
— Self-image HTI: Moving Story Book | HT2: :c::rr::uuuu Be a Safe Chef

The curriculum is taught through bespoke modules within discrete subjects, curriculum leaders have devel-
oped SOW for each topic, which are supported by a rolling plan overview. The curriculum embeds
knowledge over time, the repetition of key skills throughout each topic ensures that existing knowledge
is built upon and that staff and students understand how to make future progress. Skills are interlinked
and literacy and numeracy opportunities are embedded within SOW and lessons. Each topic has suggested
lesson objectives and individualised steps to success, ensuring that assessment progression can be seen on
a weekly basis (short term goal setting within weekly formative assessments) as well as a medium term pro-
gress (termly targets) and long term progress (ECHP long term learning destinations).

Where possible, the provision has been mapped to interlink with similar topics in other subjects. Addition-
ally, a wide variety of enrichment opportunities are available within focus days connected to subject are-
as.
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6. Academic Skills

6.1 Academic Skills Map: In addition to the knowledge based Curriculum Map and the non-academic
SKILL Curriculum, the full variety of subject specific skills are embedded within lessons and SOW across
each term. Skills and knowledge are assessed within termly classroom monitor targets which increase in
difficulty as students reach each attainment milestone. Teachers continually build on prior skills and
knowledge through bespoke and individualised learning pathways. Example of subject specific Spiral
Skill Map:

Piper Hill Academic Skill Curriculum

KS3 Spiral Subjed Specific Skills Offer: Skills are not taught in isolation; the full variety of skills are embedded within lessons and SOW across each term. Skills and
knowledge are assessed within termly classroom monitor targets. Classroom monitor assessment targets inarease in difficulty as students reach each attainment
milestone, thus building on prior skills and knowledge through bespoke and individualised leaging pathways.

See SOW See SOW See SOW
SSM, Number, USA SSM, Number, USA SSM, Number, USA

Enquiry and research | Observing andrecording | Predicting and Testing Identify and classify Suggesting answers Gather and record
and solutions

Enquiry and research Chronology Historical terms and Interpreting History Similarities and Using sources of evidence
enquiry differences / giving
opinions
Field skills Map Work Locational knowledge Human Geography Physical Geography Navigating the local com-
munity

Creating Ideas Drawing and Mark Mak- Colour Technical —textiles/ Sculpture Artists
ing printing

Design Make Il hnical ledg Cooking Nutrition

Computer Science Literacy

Making choices C iication iation Risk management Being Healthy Mental wellness

C ication Rules and laws Transitions Setting and achieving Money management
goals
Presenting Problem solving Staying Positive Being creative Leading Working in a Aiming High

Iy team
C of C of d I sport specific skill | Rules, tactics& | Analysis of per- |Health and safety| Benefits of exer-
skill related fit- Health related skills devels strategies formance cise

fitness
S&L l Reading Writing I Knowledge about place and culture

Question | Reflection Discussion Philosophise Challenge | Connect

Listening, composing, performing Listening, composing, performing Listening, composing, performing

The implementation and
application of academic Writing Academic Skills
skills are explicit within

schemas
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7. SKILLS Curriculum N

7.1 Skills Curriculum: The SKILL curriculum runs in parallel to the other three learning pathways and allows learners
to be assessed on their non-curriculum based skills. The SKILLS curriculum is a measure of non-academic targets
which link closely to independence, employability, healthy lives and participation in society. These aspects perme-
ate through the curriculum key principles. The SKILL curriculum will be based on the principles of executive func-
tioning, which outlines that if pupils are to be successful learners they must develop in the areas of:

e Working memory that governs our ability to retain and manipulate distinct pieces of information over short pe-
riods.

e Mental flexibility that helps us to sustain or shift attention in response to different demands or to apply differ-
ent rules in different settings.

e Self-control that enables us to set priorities and resist impulsive actions or responses.

Executive function skills are the set of higher-order mental skills that allow us to plan and organise, make consid-
ered decisions, manage our time and focus our attention. These skills are particularly difficult for a child with special
needs particularly autism to develop and implement effectively. The SKILL curriculum is based on three principles

o Independent Enquiry
o Self-Management
o Team Working

SKILLs CURRICULUM

ATTENTION
ORGANISATION
INDEPENDENT PLANNING
ENQUIRY MEMORY
CURIOSITY
INTERACTING
ADAPTING
PARTICIPATING
BEING RESPONSIBLE
SUPPORTING OTHERS
RESPONDING
ANTICIPATING
BEING FLEXIBLE
INHIBITORYCONTROL
MANAGING EMOTIONS

TEAM
WORKING

SELF
MANAGEMENT

The targets set are Individual SKILLs targets, appropriate to each pupil. SKILLs targets form part of each pupil’s an-
nual Education, Health Care Plan (EHCP) review. Teachers track progress against the SKILLs targets set, throughout
the year and a separate SKILLs Progress Report is t out to parents and carers in the summer term

The development of these skills enables pupils to successfully and effectively participate in learning activities and
transfer skills to other learning activities outside of regular classroom routines. This creates successful learners in
the real world.

Piper Hill uses a bespoke an purpose built system within Classroom Monitor.

14



7. SKILLS Curriculum b~ ¢

7.2 SKILLS Targets: Skills are accessed across the whole curriculum; each student has their own skills tar-
gets sheet, evidence will be identified through the use of the skills emblem which indicates linked work
within books. In Post 16, target sheets will be completed through conversation and agreement with
each student, focusing on a particular life skill linked to Fantastic Futures and Independent living. Addi-
tionally, students are set long term EHCP literacy and numeracy targets, all skills targets link into EHCP
outcomes providing a golden thread of provision. Example of a skills targets sheet and skills emblem:

Post 16 SKILLS Target Sheet

SKills Targets

r

Insert Name
H
1 will work |y
independentlyona | F . : (d SR \
. - 2 ndepende viry: Orgonisation
given task j HE
A vant to be able o do
5 { { MGKe my own orink and Not snock
ol BS

How | want to do this

|
>

1 wil organise mysef 10 compiete o fomiliar

\ /

w
< &
Iwill playagame | &
x 5
with a peer ﬂ " e /kl-Munogement Responding \ /Communiccﬁon \
z H
§ ell what | want to be able fo do what 1 want to be able fo do
\ * J) @ Tel my Num wnat | hove been cong ot 1 want 10 understand Wwnat sSnops there are
Post 16, in Civic Cenre.
1 will communicate with omers coouta 1 wil recognse ondreod ¢ growing number
| will know my @ o inoed nierest o event. J wa WOrds of symoois. J
2 . -
daily routine and | £ | ¥ |
< 2
follow a timetable |5 |5 | 2 \ Y. \
[ Team-working: Supporting Others Application of Number
4
Q 5 . ") what | want o be able fo do what | want to be able fo do
MaKe my own arnk and hot snock 1want 1 be cbie 1o tel me fme
How | want to do this How | want o do this
| will initlate a conversation with a 1 will be able to count objects in a 4 &
| wi organise mysef to compiete a famiicr 1 wilrecd an analogue ciock 1o 1/2ana

new or unfamiliar person. number of settings

- I o W

. »
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8. Assessment Overview

8.1 Impact, why do we collect data? There is no ex-
pected national progress for pupils with SEN, as the
expected progress measure has been removed from
performance tables. The final report from The Rochford
Review, published on 19 October 2016, set out recom-
mendations for the statutory assessment arrangements
of pupils working below the standard of National Cur-
riculum tests at KS1 and KS2. The report recommenda-
tions include:

e Removing P scales and using pre-Key Stage stand-
ards to assess pupils permanently

e A need to assess pupils in the four areas of need
outlined in the SEND Code of Practice
(communication and interaction, cognition and
learning, social mental and emotional health, senso-
ry and or physical needs).

8.2 Data collection and analysis within an SEN context
is extremely important. There are several reasons for
this:

e Data allows the delivery of an ambitious and aspira-
tional curriculum which allows for;

e The celebration of success through the provision of
a clear learning pathway.

e Data provides the building blocks so that staff gain a
‘bigger picture’ understanding of how knowledge is
embedded over time.

e To report to parents thus enabling them to fully sup-
port students in their learning aspirations.

e To evaluate SOW and ensure that there are no sys-
temic issues or ineffective schemas.

e To provide meaningful, rigorous and timely inter-
ventions.

e Accountability — staff and students have a shared
sense of responsibility.

¢ Informs whole school focus area for ‘Mean in 15’

e Ensures that minority groups and disadvantaged
children are well supported to make outstanding
progress.

e Teachers use assessment to ensure planning is
based on prior attainment and that pupils know
what they are to do to achieve the next steps.

What is the intent of data collection?
At Piper Hill it is important that data collection is in-
tended to:

e Align with individual developmental levels through
the setting of meaningful and appropriate targets.

Benefit the student in terms of the pride they take

in their progress. Data is used in a celebratory and

positive way, which enriches the students learning

journey.

e Be helpful, user friendly and time efficient for teach-
ers.

e Personalised and differentiated; assessment looks
different within each access group and is tailored to
a variety of needs.

e Formative and dynamic and summative and reflec-
tive.

e Facilitate appropriate and timely interventions.

e Reportable: Parents and students understand

strengths as well as focus areas.

8.3 Short term data is collected in a broad variety
of ways:

e The use of next steps within books.

e Written annotation and verbal feedback

e Individual assessment opportunities (see planning
documents)

e Self and peer assessments (differentiated to suit the
needs of students)

e Subject specific assessment sheets (where appropri-
ate)

Medium Term Data Collection: Pupils are ‘base lined’
during year 7; classroom monitor is utilised throughout
key stages and data is collected via termly targets ap-
propriate to each student. In experiential and struc-
tured groups, students will work towards one ALO tar-
get per term. If a target is not achieved within a term
the same target may be set again (if appropriate).
Within independent classes students work toward
three targets per term (one target per strand). In addi-
tion, to ensure that our most able learners are
stretched and challenged, those students working at
ALO6 and above receive an additional target per aca-
demic year in Maths and English. All Maths and English
targets are displayed within classrooms and books/
files.

Parents/carers are invited to target setting meetings
twice a year and results are sent via termly reports.
Analysis of assessment data is used to set termly curric-
ulum targets and annually to create whole school tar-
gets included within the SIP. Progress files track long-
term progress and evidence a 5-year learning journey.
The progress of pupil premium/disadvantaged students
is closely monitored through an additional tracking
sheet which clearly outlines personalised intervention
initiatives.
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8. Assessment Overview
8.4 Assessment Map

KS3

KS4

KS5

Spiral Maths Curriculum

Spiral Maths Curriculum
Assessed: Classroom Monitor Descriptors

Spiral Maths Curriculum
Assessed: Classroom Monitor De-

Maths scriptors
Assessed: Classroom Monitor Descriptors 2
AQA Accreditation ASDAN Independence in Numeracy
. ) English Curricul
. . English Curriculum ngfish Lurncu um.
. English Curriculum . . Assessed: Classroom Monitor De-
English . . Assessed: Classroom Monitor Descriptors .
Assessed: Classroom Monitor Descriptors scriptors
AQA Accreditation ASDAN Independence in Literacy
Science Curriculum Science Curriculum
Science Science Curriculum Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor De-
Assessed: Classroom Monitor Descriptors scriptors
AQA Accreditation
. . . ) C ting Curricul
Computin Computing Curriculum Computing Curriculum Assess;)?F(J:lljas:Sool:T:r;\;l:):irtY;r De-
puting Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors ’ scriptors
PSHE Curriculum PSHE Curriculum e .
PSHE ) . . . Assessed: Classroom Monitor De-
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors T
RE RE Curriculum RE Curriculum Encompassed in Fantastic Futures Mod-
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors ules
MEL MFL Curriculum MFL Curriculum N/A
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors
History History Currlcu.lum . History Currlcu.lum . N/A
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors
e Geography CurrlFqum . Geography CurrlFqum . N/A
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors
English S&L
Drama English S&L English S&L Assessed: CIngslrSoom Monitor De-
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors ’ scriptors
P.E. Curriculum
P.E. Curriculum P.E. Curriculum .
P.E. Assessed: Classroom Monitor De-

Assessed: Classroom Monitor Descriptors

Assessed: Classroom Monitor Descriptors

scriptors

Citizenship and
Careers

Citizenship/Careers Curriculum
Assessed: Classroom Monitor Descriptors

Citizenship/Careers Curriculum
Assessed: Classroom Monitor Descriptors

Encompassed in Fantastic Futures Mod-
ules

Food Technolo-

Food Technology Curriculum

Food Technology Curriculum

Encompassed in Business and Enterprise

gy Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors Modules
Design Tech- Design Technology Curriculum Design Technology Curriculum N/A
nology Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors
. . Art Curriculum
Art Art Curriculum Art Curriculum Assessed: Classroom Monitor De
Assessed: Classroom Monitor Descriptors Assessed: Classroom Monitor Descriptors ’ scriptors
*This is an FE Choice Subject

Music Music Curriculum Music Curriculum Music Curriculum

Assessed: Classroom Monitor Descriptors

Assessed: Classroom Monitor Descriptors

Assessed: Classroom Monitor De-
scriptors

Environmental
Education

Assessed Through Skills Curriculum.

Assessed Through Skills Curriculum.

*This is an FE Choice Subject
Environmental Education Curriculum
Assessed: Classroom Monitor De-
scriptors

Business and

Food Technology Curriculum

. N/A Assessed Through Skills Curriculum. Assessed: Classroom Monitor De-
Enterprise .
scriptors
Fantastic Fu- Fantastic Futures Curriculum
tures N/A N/A Assessed: Classroom Monitor De-
scriptors
Independent Independent Travel Curriculum
T?avel N/A N/A Assessed: Classroom Monitor De-

scriptors
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9. Common Curriculum Features .

THE

Knew dnd Remembe

CURRICULUM

Su\>jec+ Colour CoJinﬁ

English
Maths All subjects are clearly colour

9.1 Subject Colour Coding

Sclence _ coded, this is reflected in the

PSHE 72 schemes of work at all key stag-
Computing | es, additionally, National Curric-
History | ulum mapping templates utilise

Geography the same colour.
ART/DT/FT

Music
MFL
RE
PE

Composition
Spelling
Handwriting
Punctuation
Grammar

9.2 National Curriculum

ala|a|a|o

Mappin
In K54 we aim to continue to embed the core writing skills delivered within K53, students at Piper Hill need considerable repetition in order for them to retain p p g

their writing skills. In KS4 the modules are age appropriate and support the delivery of a fully differentiated National Curriculum offer. Each Scheme of work

offers a wide a wide and exciting variety of transcription Within writing lesson: will discreet iting and

assessment opportunities as well as spelling assessments (where appropriate).

All subjects have been mapped

Literacy forms a fundamental part of communicating ideas and writing is how a student can show what he or she knows and what they have learnt across all
areas of the curriculum. Writing also gives children a voice to develop and share their ideas with others. Written expression is a huge part of life inside and
outside of the classroom, and it opens the door to greater opportunities for students to reach their learning goals, communicate their preferences, and establish
rapport with the people around them. Everything we can do as educators to build a strong relationship with the written word is important for a child's future
development,

against the National Curriculum,

In KS4 the English curriculum runs in tandem with AQA accreditation, students a receive an externally ratified certificate as acknowledgement of their literacy
skills, much of the content enables functional writing opportunities to aid students in their preparation for further education and to be successful in the wider
community.

curriculum leaders are confident

4 that students are accessing the
—— best curriculum offer which co-
vers the full breadth of the Na-
tional Curriculum. Additionally,

Heroes and Villains — Gothic Writing Modern Poetry The Work of Malorie Blackman

Introduction to unit, what do you know - Introduction to unit, what do you know - Introduction to unit, what do you
already — key vocab . already - key vocab iy know already — key vocab
Grammar, punctuation, Voc Y- - Grammar, punctuation, Vocal - - Grammar, punctuation, Vocabulary - 1 1R

e gl et S e each map clearly identifies the
Story telling - plan and write a hero/villain - Writing 2 narrative within postry (S senses/ throughout all lessons

. .
comic/character (settings and vocab focus) Spike Milligan) - Write an advertisement inked to the k I I d f h

Fact and fiction — g g write about comical - From a given stimulus — write 2 poem about setting of the chasen book 1 nte nt’ S 1 S a n co nte nt o t e
popular monsters alternatively write about 2 a contemporary event — use rap ‘Home - Write about key events in chosen

rzallifs event exploring heroes and villains in Grown' as stimulus H :

. e ety chpcamsacery | K topic for each rolling plan.

Poetry — write 2 draft 2 gothic poem of poetic devices - Write a poem linked to the chosen

Summarising - write a blurb for the chosen - Use variety of poems to summaries ideas story

story (Haiku) - Summarise key events of the chosen
= Write a poem for a purpose (for Blackman story.

someone/about a loved one) use the reading - Plan a larger piece of writing using the

list as a stimulus.

Drafted work to be peer assessed and re-
written building on errors/misconceptions

SOW examples for each book
Evaluate own work/ work of a peer.
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9. Common Curriculum Features b~

9.3 Steps to Success Each topic has suggested lesson objectives and individualised steps to success, en-
suring that assessment progression can be seen on a weekly basis (short term goal setting within weekly
formative assessments) as well as a medium term progress (termly targets) and long term progress (ECHP
long term learning destinations). Steps to success give an overview of the personalised target which is
then broken down into manageable steps. Teachers and students use the steps to track progress
(within books), maths and English target sheets are also be displayed on walls within classrooms, displays
and target sheets will be updated termly (or once a target has been met).

ENGLISH LEVEL Target:
WRITING ALOS | can write using full sentences

STEP1 STEP2

| KNOW WHAT A | KNOW WHATA
FULL STOP IS AND CAPITAL LETTER IS
CAN RECOGNISE IT AND CAN
IN A TEXT RECOGNISEIT INA
TEXT

STEPS TO SUGCESS -,

9.4 Work Books: KS3 and KS4 students utilise workbooks, each workbook contains a target sheet with
steps to success. Target sheets are be updated termly. Additionally, skills work is embedded within books
and identified through the use of skills stickers. For those students accessing accreditation courses, an
additional file of evidence may be utilised. Within Post 16, teachers may opt to utilise a book or file to
suit the needs of their students and the programme of study. Additionally, every student has a long term
individual progress file which tracks achievement through the entirety of their learning journey at Piper

48
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9. Common Curriculum Features i

9.5 Action Plans: Each subject leader is responsible for the writing of an Action Plan which is supple-
mented and developed throughout the year, enabling leaders to respond dynamically to termly data and
to implement interventions thus improving student outcomes. The Action Plan, outlines wider strategic

aims for each department in line with school improvement targets.

N

PiperHill

Piper Hill Action Plan
=  Start of year context
=  Termly data analysis

," —  Task allocation and

- implementation

‘Context: English/Literacy as a core subject continues as a focus area, with the specific area of
reading across the whole school.

=  Long and short term

Studs ing the i four
core subj ions per ich English and C ication targets are delivered.

A discrete literacy sessions, and a H

scheme of work implemented. Supported learners are supported to develop their alms
skills using s gies, sign supported English, tactile signing,

objects of reference, Intensive Interaction and PODD. This is firmly embedded and practice is

outstanding.

L =  Sip links

K53 and K34, using a multi-sensory
approach Students accessing i four

ject sessions per ich English and C ication targets .
Literature is taught to students in a g g with each student i targets.
In sensory Nsef:wm 3l students have individual targets for auditory work and the work = N eXt Ste pS
towards it wil i i i g individually with students.
Practice is outstanding. In addition, communication is a focus in all areas.

Leamers- iculum in each of inues to pe
and updated. Students access discreet reading, writing and SLC lessons and are given targets
within each strand (a total of three targets per term). With one of our school focus’ on the|

9.6 Medium Term Plans: MTPs are written by teachers at the start of each term for all modules taught.
They ensure that learning is sequential and that lessons are well planned and resourced. Plans are filed
within a class folder which is shared with TAs to ensure all staff have an overview of the learning journey
for each subject. Assessment importunities are explicit and closely linked to personalised targets. MTPs
are monitored termly by SLT and are also included within teacher performance management.

Piper Hill Medium Term Plan

= Module context

=  One medium term plan

per subject delivered

= Individualised targets

=  Assessment opportunities

= Implementation: session

content and plan for se-

quential learning
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10. Literacy Overview L~

10.1 Rationale: The overarching intent for English within all key stages and across access groups is to equip stu-
dents with the literacy skills needed to successfully navigate the wider world. Through the English curriculum we
support students to develop the transferable skills and knowledge that will enable them to communicate effec-
tively and creatively with the world at large through a total communication approach. We acknowledge that an
English curriculum, in addition to the attainment targets of speaking and listening, reading and writing, should be
integrated in all subjects, as well as communication in its widest sense. We also intend to help pupils to enjoy and
appreciate literature and its rich variety. Each student’s pathway through the key stages will be ambitious, unique
and bespoke. The curriculum offer is intended to deeply embed literacy skills and allows for substantial repetition,
which is a fundamental tool of learning and particularly important for students with additional needs. We have
fully differentiated the Primary National Curriculum to suit the schools context.

10.2 Overarching goals within KS3 and KS4 are to:

e Support students to progress with reading and phonics at a level that is appropriate to them whilst also
stretching and challenging students at all levels of attainment.

e Embed a differentiated reading package that inspires a love and familiarity of reading/being read to.

e Extend communication and speaking and listening skills through a total communication approach which is tai-
lored to meet the unique needs of individual students.

e Establish a total communication approach so that sign language is a key aspect of the SLC (speaking, listening
and communication) offer for all students.

e To develop skills in group interaction and drama in a systematic way.

e Provide non-classroom-based enrichment opportunities to practice key literacy skills.
e Create a wide range of exciting writing opportunities which can be accessed by all learners.

e Enable students to communicate effectively within a wider community, recognising and respecting cultural
differences

e Embed world citizenship links through the provision of books and resources which reflect multiculturalism, di-
versity and equality.

e For students to understand the effect of the media on our lives: the newspapers, television, advertising etc.

e For students to be able to use writing skills to enhance daily life: writing letters, filling in forms, writing notes
etc.

e Sequence schemes so that they provide the building blocks for learning and allow students to acquire
knowledge and to build on what they already know.

e Reflect national policy (British Values, SMSC, PSHE)

e Ensure schemas support long term EHCP learning destinations for communication.

10.3 KS4 Vocational Literacy: As students make the transition from KS3 to KS4, the curriculum will allow for a
greater focus on vocational learning, promoting independence skills and increasing employability. All students ac-
cess a literacy accreditation package which runs in tandem with literacy schemas. At the end of KS4, we aim for all
students to achieve a AQA functional literacy certificate.
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10. Literacy Overview g

10.4 English within FE: English has a crucial role to play in equipping pupils with the language skills they need to
become effective communicators and language users as members of the school community and the wider world.
Within this context, FE literacy continues to embed and consolidate the key skills and knowledge acquired within
KS3 and KS4 whilst providing students with opportunities to transition this knowledge within functional and age
appropriate settings. Literacy and communication are key life skills, the FE English curriculum enables students to
develop the skills and knowledge needed to communicate effectively and creatively with the world at large,
through spoken and written language. All students access a literacy accreditation package which runs in tandem
with literacy schemas. At the end of FE, we aim for all students to achieve an Asdan functional literacy certificate
requiring students to develop a portfolio of evidence for verification & certification.

10.5 Our goals within FE are to:

o Develop effective listening, speaking or signing skills, which enable students to understand and respond ap-
propriately to others.

o Develop skills in group interaction and drama in a systematic way.

° Enable students to become effective communicators; through reading, writing, speaking and listening and

using signs, symbols and other aids where necessary.

° Teach students to communicate effectively within a wider community, recognising and respecting cultural
differences.

° Facilitate students to utilise literacy within a ‘world of work’ environment.

. Facilitate students to use their literacy skills within the community: the cinema, theatre, concert hall, library
etc.

° Enable students to become readers and to understand the effect of the media on our lives: the newspapers,

television, advertising etc.

o Enable students to experience and enjoy reading or being read to from a variety of texts and sources.

° Facilitate functional reading opportunities within the wider community.

o Enable students to use writing/IT skills to enhance daily life: writing letters, filling in forms, writing notes etc.
° Increase overall employability through the provision of relevant external certification.

10.6 Rationale for choice of topics: Topics within the English curriculum were chosen thoughtfully and deliberately
to suit the special needs context of the school. We have ensured that the curriculum is inclusive, ambitious and var-
ied. When choosing topics, we considered several factors; all topics are:

o Exciting, promote a love of learning and encourage curiosity and creativity.

° Age appropriate.

o Reflective of the whole school curriculum intent thus allowing opportunities to promote numeracy, key skills
and world citizenship.

° A vehicle through which all key literacy skills can be developed.

o Key drivers for a differentiated and personalised national curriculum which includes the 6 strands of literacy.

° Inclusive and accessible to learners with a broad spectrum of SEN needs.

o Deliverable within a termly or half-termly period.

o Well aligned with the interests of students thus ensuring high levels of engagement.

o Strongly linked to the wider world and broader functional needs of students thus equipping them for the
wider world.

° Cross-curricular and regularly link in with broader themes across rolling plans to ensure a rich and deeply em-

bedded curriculum offer.
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10. Literacy Overview -

10.7 Writing KS3 and KS4 Implementation

Tiered vocab and cross-  Transcription, spelling, handwriting Academic writing skills

curricular linked learning and composition National embedded

Curriculum opportunities outlined

WPstudents at piper Hill require <iz nfica nt repetit ont

‘remember more’ the skills andknowledge beloware &

Nationa! Curriculum and should be embedded within less¢ —
stages sothat knowledge is acquired and skills deeply mbedded. g Academic Skills

Know 3nd Remermber Nationsl Currculm an<ripton (e lings  handwriting]
M Witin g gy wilk Seeliay

Writing KS4 Malorie B g Overview

Previous Linked Learning Context \
T shosea v c ooty
Roagng 30 SLC o et fprovoe suans wh e
oy 10y bocss wemensy T ave
ey

Sawy B P

e —————
A0 e ik Chaanty he emten R #
Hind weiteq 308 s50teq 3re tieahtwimin fccheratetoct he e oro oty o e M rting and
St e e cronce © ey —,
OONONCE NONAC IO SOOUT oG - autie Suu e e b @ e o e
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within 3 caroussl of ctivities, within small groups or s part of 3 starter activity.
SMclasses,
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peactice their writing shills.
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Ican write about the character and events of the story

Iean correct punctuation and grammar in a sentence or passage

Ican write for different purposes, same of these will be lirked to the story.

Multi Model Reading Links and Ideas

Tinked 1o their learning
Posters,
written Language., sill image. and spatial design.

> Nlustrations linked 10 the story, what does the Mustration communicate about the
character.

. how does the how does R invite
and atiract the viewer, would you like to walch this flm? Why have they chosen this
mode (animation) 1o communicate the siory?

weiseq
20400 PN | st spuming, punciuaton 6d ramma misiskes 3o idensted Student

covisions Based oo ewiRio.

. play mateh p cepicted
[P oucce v grsn st s et s 0 s cechsnn ‘accurately? How do they differ from what you imagined?
Linked the topic on you tube. po e Links to e,
storyAoplc.

Jy Listen 1o the theme tune or plece of music linked to the story, is R engaging? Does

Yy’ reflect the book/character well? /
< e
-

‘g& Enows dnd Remember

curmicuLum

; /
Broad variety of writing Success Criteria and
opportunities liked to the NC to en- multi modal links.
sure teachers can tailor schemes to
the diverse needs of Piper Hill School
cohort.
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10. Literacy Overview :

10.8 Reading KS3 and KS4 Implementation

Personal reading records,

tating phonics library, phoni i i i
rotating phonics library, phonics Academic reading skills

Tiered vocab and cross- sessions, ‘better Reading’ princi- embedded

curricular linked learning ples and NC links explicit within
! schemes

cademic Skills: Reading
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fciamicuiuv)

Offer ieas an why the like/islike the bock
\ Explere any links 1o their own lite,

Multi Model Literacy Links and Ideas

o |
Use of e-readers e explore non fiction books Lisked to Their learning

Posters, explaration of haw througha
written language, stll image, snd spatial design.

character.
Walch the film traller, bow does the adverl canveyits message, how does i invite
And Allract the viewsr, 10 walch this Y this
mode (animation) 1o communicate the siory?

Film feartoon/series- How well does the film malch the slory?Were s characlers
depicied accuralely? How do they differ from whal you imagined?

Listen ta the Theme lune/music linked 1o he lext, is it engaging? Does il refles the
boock well?

/ Nlustrations linked 1o the story. what does the ilustration communicate about the

(/ Know and Remember numeracy Links

S . wll Bt i e s roEan © Lha psred L

e ek e o e g g, (i eaien

Visit the theatre 3nd watch the production. how did Il compare and contrast 1o you.
expectation?

28 Enew dnd Remembe
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Broad variety of reading opportuni- Success Criteria and

ties liked to the NC to ensure teach- multi modal links.
ers can tailor schemes to the diverse

needs of Piper Hill School cohort.
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10. Literacy Overview

10.9 Speaking, listening and communication (SLC) KS3 and KS4 Implementation

Speaking, listening, drama

Tiered vocab and cross- ) .
and interaction

curricular linked learning ) .
requirements explicitly

linked to NC.
|
AY

N
7. > \‘i

Students at Piper Hill require | to enable themto

Wide variety of speaking,
listening, drama and communi-
cation activities outlined

&2 Sess' )n Outlines
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Multi Model literacy Links and Ideas

Use of e .readers to explare non fiction boaks linked to their learning

Pasters, exploration of
tanguage. still mage. and s patial desiga.

character.
Wiatchthe trader, how does the advert canvey its message, how does i invite and aetract
the viewer, would you like ta watch this fim? Why have they chozen t his made (s imation)
ta communicate the stary?

Fidm - How weil doss the f the sceurstely?

O "‘ Know and Remensber |

T cummicuiuM |

Success Criteria and
multi modal links.
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10. Literacy Overview

10.10 Structured Implementation

KS3 Structured

Imaginary Beasts

o

Provious linksd learning

All lessors revisitlearning
linked fo each sirand fo
ensure asynihess between
ihe three strands of Engiish.
Adcifional core
comprehension and phorics
skils are o focus within every
reading session.

English: Animals and Poetry,
On the Farm. At the Zoo
Computing: Fantasfic Tales
MEL: The Farm

N

Key vocabulary
Padaisa

Phased PECS
Instructions and Activities|

Group PECS activity phase 4-6
Teachers may have to teach students different sym
each object in early sessions throughout the term,
symbol discdmination, phase 3)

Once this discrimination is secure students canw
building andaribute skils.
Reinforcers and adtivities linkedto the module wi
student.

Phase 4- Students wil have a PECS book with a sl

3nd an ‘Iwant’ symbol. Students encouraged tom)
request reinforcers.

Phase 5— Students will have a PECS book withan '
inforcers and attributes.

Students encouraged to make anattibute senter
forcers e.g. | wantgreen snake.” ‘I want loud drum
Phase 6. Students wil have 2 PECS book with 2 va
‘starters, students encouraged to build sentences.
on objects or pictures that they see. E..| seegr

Eve

KS3 Structured Key Word Signs

eryday English Signs

Book Other useful signs

h A

2
u

When

£y

igns for this unit

Why
A
Mouse O

Knnors dnd Remmembe

Ao

Structured units
allow for significant
repetition, there is
a keen communica-
tion focus within
every lesson.
Learners access
Literacy within core
skills lessons.

Concrete, Pictorial Differentiated activi- Key Signs for each

ties for each strand

Phased PECS activities

and abstract tiered . .
to aid communication

unit.

key words

of literacy

10.11 Post 16 Implementation

FE: Days That Changed the W«

RP3: Autumn Term

Session lF Useful Links

/ Provious linked lurning\ /

All lessors revisitlearning

 Read aloud a shert new report hat they have,
aence

linked to each strand fo

Involved directly and the wider workd n gener|

ensure g synthesis between

the three strands of English.
Eogiabks)

Stones from sround the warkd

[T Y

Lonaty Plaret)
Gospraph K51
Geographical Skt
e K81
ey by stz

Multi Model Literacy Links and Ideas

o~ -
/5 UselT present information for a range of pupases and using different fonms . Word, ™,
[ Pkt ey, hoas s b 1 g eopite k.

howto sccentuste key infarmation and tne. £5, news report, roie pay = someane in-

tamasag

Ogeal Lsrazy

“ntroduction,
tion Skills” Bothmodules assess the ke

ture — videa fact ke, compding emage fram acertain event for a preseniation.

[rIp——

P ——

ing artcten.
v s s, socis media,

.+ ches ¢ regatratons.

b Msainng Usewebnites o gatherinbormation br aspectic pupaeeg. praentston.

Studnts con communcat iesush spesch
e comminic i 1 by ot et fa e vewe.

ahout an event ol your choice

Wide variety of
texts,
cross curricular
links and tiered
vocabulary

Explicit links to
Asdan
Accreditation

Age appropriate
suggested activities
which can be
tailored to suit the
needs and interests
of students

Post 16 Literacy
allows for flexibility
in application and is

created to work in
tandem with Asdan
Accreditation. The
curriculum is fully
differentiated with
separate SOW and
rolling plans for
structured ad inde-
pendent learners.

Multi model
literacy links
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10. Literacy Overview

10.12 Tiered Vocabulary, Key signs

arbofts | Chalolfes S
Charhlis? bk R Chites
1 Know and Remember o3

Know and Remember B ) Charlotte’s Web Glossary
Ly Tier 1 Vocabulary Tasks

Vocabulaﬁ

@%e0 0o ® Do ®e°
Love [tor Hate It || Spelling

Sentence

Foil Fox Fe,

animals

Charlotte Pol Pig "

friend

ABop”

A\‘-M\n-ﬂh-ﬁ‘h—p\u- barn

spider
8.1 cont ond boys. They are chidsh andmeed | | A2
10 grow v enter” an

Wilbur

B Vocation” Bephont
8 Best i f the yeort”

web
A A macanty I our hord werbing et

Task 2: Write a definition for twi|

Alphabet Race | Group : gy

the same with thestudests. Wrke the oiphabet | | up) on the dsk. O
00 Both hakes of the blockboord. Tellthe Wik 1o | | two or theee. Dvide

2
orting with the next ltter. (Vou con have l )
Stterent. ou, verba. adectiven. Moam. | Yo 7 Task 3: Write two sentences usir|

s intrumants, sports etc) Who s done fint? B
Write the words:

1. Creatures thatare nothuman. A_

A

4;

tegs.
3. Ag . F,

A
.
¢
D 2
€

!
i
i

4. Spider’s make this to catchprey. W__
s o torkeg oy and s
6. Land usedfor animals and rops. . Success criteria: | @nwirite key v

At Piper Hill there is a significant emphasis on extending vocabulary to aid effective communica-

:‘ " tion and to support accelerated reading. This is particularly important within literacy. To ensure
that tiered vocabulary is well utilised, each scheme of work is supplemented with a variety of key
word work sheets which are pre populated and available on the school system.

S :q_g $'& \..J_‘ f : 5 P \.J...J_J....- SJJ.'_\/

Helo GoodMorning Good Afternoon How are you?

A mll A
. @
e

>INA |

\

_»® cl\A nl

uuuuuu

- 4\10.13 Inclusion is of the upmost importance and is a crucial aspect of the Piper Hill Curriculum, we
»__strive to ensure that all students feel supported, welcomed and can actively participate within the
school community. With this in mind, all English SOW include key signs for each unit, signing sessions
are embedded within SLC lessons to enhance wider communication skills, enabling students to con-
verse with hearing impaired students and staff. Additionally, signing enhances and aids vocabulary

acquisition and retention.
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11. Numeracy Overview >

11. 1 Rationale: The overarching intent for Mathematics within all key stages and across access groups is
to equip students with the computer literate skills needed to successfully navigate the wider world.
Through the Mathematics curriculum, we support students to develop the transferable skills and
knowledge that will enable them to develop their numeracy, problem solving and resilience in the real
world through a mastery approach. We acknowledge that a Mathematics curriculum, in addition to the
attainment targets of Number, Shape, Space and Measure and Using and Applying, should be integrated
in all subjects, as well as Numeracy in its widest sense. Each student’s pathway through the key stages will
be ambitious, unique and bespoke. The curriculum offer is intended to deeply embed Mathematics skills
using a re-visit and mastery approach, which is a fundamental tool of learning and particularly important
for students with additional needs. We have fully differentiated bespoke curriculum based on the Primary
National Curriculum and the Singapore Maths approach to mastery.

11.2 Our goals within KS3 and KS4 are:

e To develop logical thinking and reasoning skills through a natural curiosity and investigative approach.
e To develop the ability to solve problems through decision-making and reasoning in a range of contexts.

e To encourage the children to apply their learning to everyday situations so that children understand
the importance of mathematical skills in everyday life.

e To explore features of shape and space, and develop measuring skills in a range of contexts placing im-
portance on these skills.

e To consistently emphasize and develop use of mathematical vocabulary.

e To develop a practical understanding of the ways in which information is gathered and presented, in-
cluding opportunities to record independently.

e To challenge children through high expectations and equip children with the skills needed to rise to the
challenge.

e To nurture positive attitudes, confidence and competence by matching the task to the child.

e To celebrate achievements through high quality feedback. Peer and self-assessment are an integral
part of this feedback and children are taught the skills needed to effectively do this throughout the
school.

e Ensure schemas support long term EHCP learning destinations for Numeracy.

11.3 KS4 Vocational Numeracy: As students make the transition from KS3 to KS4, the curriculum will al-

low for a greater focus on vocational learning, promoting independence skills and increasing employabil-
ity. All students access a numeracy accreditation package which runs in tandem with mathematics sche-

mas. At the end of KS4, we aim for all students to achieve an AQA accredited certificate.
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11. Numeracy Overview > C

11.4 Mathematics within FE: Mathematics has a crucial role to play in equipping pupils with the essential skills
they need to become independent and resilient when interacting with the community and the wider world. Within
this context, FE Mathematics continues to embed and consolidate the key skills and knowledge acquired within KS3
and KS4 whilst providing students with opportunities to transition this knowledge within more functional and age
appropriate settings. Number and problem solving are key life skills, the FE Maths curriculum enables students to
develop the skills and knowledge needed to become independent, through problem solving, logical thinking and
numerical life skills. All students access a Numeracy accreditation package which runs in tandem with Numeracy
schemas. At the end of FE, we aim for all students to achieve an Asdan functional Mathematics certificate requir-
ing students to develop a portfolio of evidence for verification & certification.

11.5 Our goals within FE are to:

o Develop effective problem solving skills which enable students to understand their environment and devel-
op independence.

° Develop real world numeracy skills such as counting, calculations using money, measuring and estimates.

o Enable students to become effective problem solvers through a range of real life applications of Mathe-
matics.

o Facilitate students to utilise Mathematics within a ‘world of work’ environment.

° Facilitate students to use their Mathematics skills within the community: Shopping, saving money, problem
solving, measurements etc.

o Enable students to experience and enjoy Mathematics in a wider variety of situations.

° Enable students to use Mathematics skills to enhance daily life: shopping, banking, cooking, logical thinking.

o Increase overall employability through the provision of relevant external certification.

11. 6 Rationale for choice of topics: Topics within the Mathematics curriculum were chosen thoughtfully and delib-
erately to suit the special needs context of the school. We have ensured that the curriculum is inclusive, ambitious
and varied. When choosing topics, we considered several factors; all topics are:

e Exciting, promote a love of learning and encourage curiosity and creativity.

e Age appropriate.

e Reflective of the whole school curriculum intent thus allowing opportunities to promote numeracy, key skills
and world citizenship.

e Avehicle through which all key mathematics skills can be developed.

e Key drivers for a differentiated and personalised national curriculum which includes the three strands of mathe-
matics.

e Inclusive and accessible to learners with a broad spectrum of SEN needs.

e Deliverable within a termly or half-termly period.

e Well aligned with the interests of students thus ensuring high levels of engagement.

e Strongly linked to the wider world and broader functional needs of students thus equipping them for the wider
world.

e Cross-curricular and regularly link in with broader themes across rolling plans to ensure a rich and deeply em-
bedded curriculum offer.

e Aligned with student targets to support a sequential approach to learning.

e Focus on functional, vocational and life skills within FE.
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11. Numeracy Overview

11.7 Number, SSM, Logical thinking Implementation

Students receive

individual targets for

each strand of

mathematics,

personalisation and

differentiation of

assessment is reflected

within the schemes.

11.8 Each unit includes clear aims and expectations for students working at all

levels. The purple, green and blue modules include numeracy, SSM and logical

thinking skills which are revisited with greater challenge throughout the spiral
curriculum. There are separate schemes for each strand within all units.

\
I
I
1
I
1
1
I
1
1
1
I
|
I
I
I
I
I
I
1
I
1
I
I
I
1
I
I
I
I
I

30



11. Numeracy Overview

11.9 Maths Mastery and Calculation Policy

Calculation Policy oy

+ y- 3 :
& x Piper Hill Calculat . on
Z - f

Contents
Introduc

Methods of tea ching ma ths chang]
were aughtinschool, however o
entfrom the methods thatare tal
Our students, therefore, could be
rying outa cakulation as they wot

transition throughschool. Tosup)

that we create as much opportunity to consolidate lear]
put together a calculation policy. This means thatas st
won't be confused by ifferent methods or a mixof ter
staff whosupport them willreinforce methods and use IR
There will be consistency from cass to cass and year to 3l
these skils are being ta ught and practiced. |

Inthis booklet, methods for teaching addition, subtrar

Addisor
and division cakulations are demonstrated. The lang:
Addition6 be usedare highlighted and there is a glossary of tert
Addion? . some of these words mean.
fodond ¢ £ach skillis separate page, with what prior learr
Additiond top. This wi
methods,
AdOMon 19 Nextsteps are alsopresented. Every skillearned in cal
Addigon 11 ing the next, soknowing why 3 cakulation shouldbe ta
Addition 12 help secure the next piece of learning & 3lso made Ciea

in the dassroom andto assistal members of staff in su" J S
cakulate. L 4

We hope you will find it useful ' .

ofsted

Piper Hill High School

part of Prospére Learning Trust

It is important children

acquire secure mental

methods of calculation and

efficient written methods

of calculation for addition,

subtraction, multiplication
and division which they know

they can rely on when mental

methods are not appropriate.

Piper Hill calculation docu-

ment identifies progression

in calculation strategies and

ensures that mathematic

strategies are consistent

across school.

I . o . Number System - Number System - 1 am |
Number System - | am beginning to recognise the Number System - | am beginning to recognise recognise the place value of each digit in
value of each digit in a two-digit number (tens, o1 value of each digit in a two-digit number (ter number (tens, ones).

Number System - | am beginning to recognise the place
value of each digit in a two-digit number (tens, ones).

ALO9 53: ALO9 gy ALO9 53"

| can recognise numerals from 1-9 and relate | can use number eq uipment_ such relp;:;r;erre\:gtg(g:se:)? ?\Tmllﬂsoa:
Recap | tosets of objects, e.5. labelling sets of object Concrete | to count beyond 10. 1 recognise th place value
the correct numerals. have 10 ones. -

Example: What number is shown in the plac
grid?

Example: Can you make the number 16 and put

| can use number equipment such as D .
the place value grid?

Concrete | to count beyond 10. | recognise that | ¢
have 10 ones.

\

LON2A Tens Ones

| can recognise, draw and order picto
representations of numbers up to 99
place value.

fg2 ' . .
. - °
I can write two digit numbers and tell yc / .
Abstract value of each digit. y

16
I can recognise the place value of each digit in a twi —
Next level | number (tens, ones) and can compare and order nu
from 0 up to 100; use <, > and = signs

L

ALO9 55

Abstract

| can write two digit numbers and tell you the

value of each digit.

oo | ones |

56
76
23
87
2

5 6
7

11.10 The CPA method involves using actual objects for students to add, subtract, multiply or

divide. They then progress to using pictorial representations of the object, and ultimately,

abstract symbols.

Students often find maths difficult because it is abstract. The CPA approach helps students
learn new ideas and build on their existing knowledge by introducing abstract concepts in a

more familiar and tangible way.

At Piper Hill, we have tailored the steps to success to reflect the CPA approach, for each
target we have broken down the assessment opportunity into manageable CPA steps.
Additionally each target has concrete, pictorial and abstract worksheets which directly link to

student specific targets.
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12. KS3 Curriculum L ¢

12.1 Rationale: In Key Stage 3, learners will have a minimum 24 hours 35 minutes taught time each week. Pu-

pils will build on their learning in KS2 and continue to develop their skills, knowledge and understanding in a
broad range of subjects: English, Mathematics, Science, Computing, PSHE, PE, RE, MFL, Technology Carousel (Art,
Food Technology and Design Technology) and Humanities with an equivalent of one day a week being spent on
vocational skills. The 20% Vocational Learning will include: work related learning, functional numeracy and litera-
cy, careers education, personal safety and independent travel and employability skills. There is a strong literacy
and numeracy focus across the whole curriculum in addition to the 15 minutes focus time each afternoon.

The KS3 curriculum allows for pupils to access all national curriculum subjects through a structure that may be
reflected in KS4 and above. The curriculum is structured into a 3 year rolling programme of topics with separate
rolling plans for structured and independent classes. It is supported by a wide range of enrichment activities in-
cluding off site visits, and visits to the school by a variety of organisations e.g. drama groups, visiting artists.

KS3 Exemplar knowledge Maps (3 year rolling programme)

Rolling Plan 1

4

‘Speaking and Listening
Personal Relationships: N Healthy Lifestyles:
Myself, My Friends, Ant-Bullying Co o Staying Healthy
Developing Confidence, Keeping Safe at Home Per ygiene and Daily Routi

Colour coded to match subject

T pm specific SOW colours
e

HT2: Geography
Oceans & Seas

Rock and Roll Music Pop Music (class band)

“All About
Links to good to be Me & pror

mmmmm

Rolling Plan 2

4>

Cross curricular opportunities
maximised, interlinking of top-
ics where appropriate

Citizenship and Careers

- —Ee
English SLC. ‘Speaking/Listening and responding Discussion and I
Person| Relationships: — ;
) Staying safe in the wider world Healthy Lifestyles:
n

Clear overview of the curriculum
journey throughout KS3
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12. KS3 Curriculum

12.2 Structured Rolling Plans (5 year Rolling Plan—3 years KS3, 2 years KS4)

Rolling Plan One Rolling Plan Two

Autumn Spring

Summer Autumn Spring Summer

‘Speaking and Listening.

Ball, Parachute and Target Game:

e — Orienteering ircuits / Dar s Athletics Cycling

- - N The Work of a Baker ‘Our School Community and School Grounds: Exploring a Café

Rolling Plan Three Rolling Plan Four

‘Speaking and Listening
Drama

‘Speaking and Listening. ‘Speaking and Listening.
Intensive interaction

Trampoline an Striking and Field Games Outdoor Games]

Citizenship and Cor Working on Public Transport ‘Our Local Community Exploring How to Keep Fit

Ball, Parachute and Target G: ——

Rolling Plan Five

[ | Autumn spring Summer

J— e “Speaking and Listening
English SLC Speaking Shdllleicsing mmm::mm Deove
‘Speaking/listening and responding
“m

High and low apparatus and trampoline o

L3 ° =
Citizenship and Careers _ Taking part dwelc ¢ Is :::ommumcatwn and The work of a gardener
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13. KS3 & KS4 SOW Overview

13.1 Independent Learners: Lower staff to pupil ratio, students work with greater independence within larg-

er class sizes.

Science Independent SOW Exemplar

Clear reference to
linked academic

Science—Using Electricity

/

Context

\

stttz o sadnay )

skills to ensure

/ Pravious linked loarning\
o skills are covered
across the schemas

Sessinn Outlines

Science Skills 4Coverage in this module

The module outlines
where content inks to

previous learning across

the whole curriculum.

Teachers are expected to
make these links explicit

Session content Links to previows

learning

Key vocabulary
Key vocabulary
ALOS-ALO10
(cumulative with ALOG+)

where possible through
lesson content

ALO10+
[eumulstive with ALOS+)
Open and csed freak

Metals

Plastic
Carcuit
F ity J L

THE
Kh' e Ui

Conductor

The context gives staff the
background information
about the topic and how it
will be taught with the

Insulator
Serien circuit
Paralied circuit

Mains clectricity

dReerpibie

key focuses. The context
should allow staff to gain

[cURRTICTTV]

the basics of the content
of what will be taught
Key vocabulary is tiered into
three bands. Staff will follow

the vocabulary policy to ensure
that vocabulary is used effec-
tively to build our pupil’s vo-

Know and Remember Literacy Links

cabulary toolkit.

Know and Remember Numeracy Links

lomx lcaxsuMescy 0 smaskses

s W gaang B -~
B S gt sty e

Links to resources and

Resources

wider personal

o Chammin o il chaye
development oppor- e\
tunities. Coortte
gy P

b

s of b sabold chjmss & St

For each session there is a lesson
plan with suggested activities .
Teachers can use this to scaffold
learning to meet individual need.
Teachers can adapt or change the
activities as needed. Clear National
Curriculum reference within each

SOW

Literacy and numeracy
opportunities are
explicit, this enables
staff to embed literacy
and numeracy across
the whole curriculum
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ad
13. KS3 & KS4 SOW Overview .

13.2 Structured Learners: Higher staff to pupil ratio, students work within smaller class sizes, students will require

significantly more staff support to complete tasks. Many of the features of the SOW remain the same as the inde-

History Structured SOW Exemplar

History Starter activities Session Outlines
Slasmer Hemer sy
ﬂlw’uu:linkod learni \ K Context \ differentiated to ;:1:::';:::;‘:::;“

Writaq 1 denorde Eagian -RPD) :l;\u!:ﬂ‘dﬂ have Hf\rﬂd':ﬂ:ﬁ:\m . h d f ol refrence to explore and ol Are
Ot boeal aaaisenmsnt - Eosgraphy P nd cut and loarn about the world ey they fram the past? Present? Match chject
in. The cxperionces wil have inchided suit the needs o S -
Patier as and Taxiere ~Arif F1) Victorian He
Samms and Diflirent —SSence MPY wempare meden and Victarian heme lile

e ernias o s learners
understandingal the nature of e in

Dur el oo menen by = 8 aenship WPD) Victasian times

w\

Matching Actiity - Share

learning objectves To loak ILE Room — Use of the Make a pog doll Look
at variety pf pictures of RLEto make 3backdrop 1o other toys Vetorian
dillerent objeets and bring the Victorians to e chidren played with.

Show recagnition and antipation of e
rewting & stuciure wihin fiesmian,
Students will have the apportunity 1o
oxperience. look, fodl and rmpond 10 arange

ksi—
the s of s Res e inivad iz 1 2he B who ‘u;:::;‘“'"mmai"nwhva' . mich .’ and e
e — P The module outlines oottt Watder | | oo | | s s
Be gven the opportunity to make chowes and| loud o skedent match and
IR S NEEmaTt §ome o o indicate preferences. . identify iterms whiich are Symize lom Victoran chikdren drem in Victarian
wied ta compare 33 pe cts of e In ddferent identiby the festurss ol s Victorian hame: where content |nks to I A——— tmes and preentday clathes and maden day

periads 4. Qaten Vidons ineluding buidings, chihes, etcThestident clothes can studenss

B o ke previous learning across [

Make 3 class book with

now

Drassup inclothes from.

Ubiacumaliioosstnd Wbatey the whole curriculum. Viatn s et e Verorin imes

themseves in the baok
“what's different cbthes,

\t{km / \
Teachers are expected to T Tike rubbing, ahotcn

Key vocabular

firom oid and new Buitfings

/" oo Piclorial y make these links explicit ke s o

different materials and
The real life object Pictures of the word

" where possible through AN I J

R ) lesson content. Fienay ety
Vs dode Refer back to Powerpoint, what have students done in the lesson. Show exam-
ples of students work and celebrate good behaviour. Reinforce what has been

The context gives staff the bearns today and discuss next steps. Share photos in penary of stacents work,

b Sy sy

\.

background information

CuRRICULUM

mbe

about the topic and how it
will be taught with the
key focuses. The context

should allow staff to gain

the basics of the content k‘
!
of what will be taught i

Key vocabulary is tiered into For each session there is a lesson
three bands. For structured plan with suggested activities .
learners the tiers are arranged Resources needed Teachers can use this to scaffold to
in concrete, pictorial and Jr—p— meet pupils individual need. Teach-
‘Wasioatsfoaps
abstract. ool ers can adapt or change the activi-

ties as needed.

Wasking ine/pegs

SKILLS coverage

Enquiry and Research
3 Chranclogy
‘ ‘ Historcal Terms and Enguiry
£ nterpreting History
. Similarities and Differ -
Usingssures of Dvidence.
Links to resources and

Literacy and numeracy

wider personal Opportunities for Literacy R el opportunities are

Following instructions to complete a

development oppor- rerdnt i explicit, this enables

Ordaring picture. on a timaling.
Fine motor skills — Colouring in,
Cutting and stick ing.

Recognising tme e, past staff to embed literacy

tunities.
Drama—Dressing upas Victorian chil and numeracy across
dren.

the whole curriculum

Matching words and images

Enow dnd Kemembe

CURRICULUM
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14. KS4 Curriculum b ¢

14.1 Rationale: As students make the transition from KS3 to KS4, the curriculum allows for a greater focus on Vo-
cational Learning reflecting and promoting the increasing social development of the students. More time is spent
on work-related learning, business and enterprise and careers education. Where appropriate a student’s personal
pathway will include an independent travel programme. The curriculum in KS4 includes opportunities to develop
First Aid skills, access to the world of work though visiting speakers and vocational workshops, off-site activities
and taking an active part in the democratic process by experiencing voting and mediation of group decisions.
Modular courses (see following section on Accreditation) will be taught covering a range of areas promoting Inde-
pendence skills:

In effect, these two years will provide a bridge between Key Stage 3 and the choice-making skills that underpin

the curriculum in Key Stage 5. Students will also continue to develop their skills, knowledge and understanding in
English, Mathematics, Science, Computing, PE, RE / PSHE and Music / MFL/Humanities/Technology.

KS4 knowledge Maps (2 year rolling programme)

AQA Accreditation clearly

p—— e . : indicated within Rolling Plan
0 55

Carmn
HEL ks e ok fer e
Focusingon jobs ielacted by the viadirt s with vt
0 el worked e

Carmn
Munaging in the Wodd of Work

Clear overview of the curriculum
journey and transition from KS3 to
KS4
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14. KS4 Curriculum b ¢

14.2 KS4 Accreditation
Piper Hill recognises the importance that accreditation gives to students as external recognition and celebration of

when their performance or achievement meets certain set national standard and quality expectations. The pur-
pose of accreditation learning at Piper Hill is line with our over-arching ethos of improving employability skills
and future employment opportunities for all students at the school. The school will accredit achievement and
success with students in two ways:

Internal Accreditation
All pupils and students will have progress files that show progress over all curriculum areas each school year. The

progress file will contain a student’s individual targets for each curriculum area. All students will be involved in
setting and recording their own targets and evaluating their success towards achieving that target at the end of
each term. In addition, there will be many opportunities to celebrate success e.g. certificates, celebration assem-

blies etc.

14.3 External Accreditation

AQA Unit Awards
The school does not aim to teach directly to accreditation, but instead, differentiates teaching to provide for indi-

vidual needs. It uses schemes of work, designed to meet individual need and accredit these where appropriate
with AQA Unit Awards. Pupils receive national accreditation only if they satisfy the ratifying Board that they have
met the criteria of the nationally endorsed scheme. Some students may require an adult to help them compile

their evidence.

Key stage 4 students complete AQA Accreditation in Communication/English, Maths and Science at differentiated
levels utilising the pre-entry and entry-level units.

The AQA Unit Award Scheme is invaluable as it is an important pathway for our students to receive accreditation
for their achievements. It provides a wide range of units which are differentiated, making accreditation accessible
to all pupils regardless of their ability. Furthermore, through allowing amendments and writing our own units, we
are able to expand and customise units to our pupil's individual learning interests and needs.

AQAH

Realising potential

Unit Award Scheme

108905 ENGLISH: UNDERSTANDING COMMUNICATION

In successfully completing this unit, the Learner will have Evidence needed

demonstrated the ability to

1 match at least two familiar objects to symbols, signs or images Summary sheet
2 record at least two preferences with support Summary sheet
3 use words, signs or symbols to communicate about an event Summary sheet
4 communicate with at least two familiar people to show preferences. Summary sheet

All outcomes recorded on an AQA Summary Sheet

Approved 23 November 2017 Level - Pre-Entry Level
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15. Post 16 Curriculum

15.1 Rationale: To fully prepare all students for the individual Pathway they will take when they leave Piper Hill.
To ensure all our students achieve personal independence to the best of their ability and have the skills and
knowledge they need to thrive as young adults with a severe learning difficulty. The curriculum has at its core
the understanding that all of our students have SLD and that they are far better prepared to manage life after
Piper Hill if they have an understanding of what this means and have strategies skills and knowledge to help
them manage the additional challenges they will face as a result of this. The teaching of functional skills is cen-
tral to the offer at Post 16 and student’s ability to transfer these from the classroom to adult life take prece-
dent. Students are supported and encouraged to become valued and active members of their local community.
A wide range of links with local providers are well established so learning and teaching take place in different
settings outside the Post 16 building.

L~

Post 16 Structured Timetable Post 16 Independent Timetable
- - - 9:00-9:30 Registration and tutor Time

09:00- 09:30 Regl'stratlon anc'i tutor Time 09:30 -10:15 Session 1
09:30-9.45 Session 1 Functional Numeracy/ 10-15-11:00 Session 2

Literacy Communication and emo-

tional regulation 11:00-11:15 Break
9.45-10:45 Session 2 11:15-12:00 Session 3
10.45-11:15 Com'mumcatlon and breaktime 12:00- 100 Cunch fme
11:15-12:00 Session 3 1:00-1:15 Collective worship
12:00- 1:00 Lunch time
1:00-1:30 Collective worship/ emotional regu- 1:15-1:30 Our World (?urrent affa'lrs local and global) or

lation/reading Shared reading depending on the groups
1:30- 2:15 Session 4 1:30- 2:15 Session 4
2:15- 3:00 Session 5 2:15- 3:00 session 5
3:00- 3:15 Tutor Time 3:00-3:15 Tutor Time

Post 16, Structured and Independent Knowledge Maps Exemplars

(Both structured and Independent students work from a three year rolling plan in Post 16)

Asdan and vocational
opportunities explicit and

interlinked with core subjects

to maximise progress

‘Options’ subjects and flexible

Asdan pathways to match the

vocational preferences and

aspirations of students.
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15. Post 16 Curriculum b

15.2 Accreditation: 15.2 Accreditation: The opportunity for all Post 16 students to work towards
ASDAN accreditation is embedded in the curriculum so that students leave Piper Hill with nationally
recognised achievements that are also used by the Colleges they are likely to attend. Students work on
the Towards Independence award at the Introduction level or for students who are working at a higher
level they will work towards the Progression level certificate. All students also gain accreditation in
Food preparation at either Introduction or Progression level.

Opportunities within an inclusive curriculum: The curriculum continues to be developed in line with
new initiatives and students’ own suggestions and requirements. All students in the independent
groups are consulted at the start of term on what they want to learn. These are then written up as
part of the skills targets that are in the EHCP. Curriculum opportunities are then developed, where
possible, to meet these targets eg “I want my work displaying in an Art Gallery” has been written
into the Arts and Culture module “I want to go to a restaurant” is now part of the Independence in
the Community module. As a result of these student led discussions several additional ASDAN ac-
creditation unit awards are currently being assessed with the aim of adding these to the student’s
portfolio of achievements in the future

Using Transport

Relationships

Personal Safety

Using Leisure Time

Recognising and Using Everyday Signs

Outcome star is an audit
used to measure progress.

Asdan Towards

Independence.
EFFECTIVE
SPELL is an acronym i CARE
for Structure, Positive, PROGRAMME

Empathy and Links.

For more information: http://noblecare.co.uk/care-programme/spell/
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16. Cultural Capital

4.1 Cultural Capital offer at Piper Hill

Piper Hill is committed to ensuring that every student has a comprehensive offer of both academic and skills-based learning
throughout their time at the school. This is designed to support them in securing and achieving their full potential and prepar-
ing them for adult life. A core aim of the school is to ensure students have the skills and confidence to manage the challenges

they will face as young adults and the ability and resilience to

An overview of the Structured Cultural Capital offer:

° Visit to children’s adventure farm
° Weekly involvement in a variety of enrichment clubs
° Opportunities to visit the local area including: trips to

the local park , cafes, garden centres & Tesco

° Forest school sessions

° Opportunity to access Drop down days, including: Art

& Culture day, Science day, Horticulture day and Ca-
reers opportunity day.

° Involvement in the RNCM Summer showcase & Piper
Hill musical performance

An overview of the Independent Cultural Capital offer

across the curriculum:

4.2 Cultural Capital offer at Post 16

Cultural Capital is a Post 16 module that encompasses our students with the key fundamental skills to access, experience and

thrive from our local cultural community.

Library visits
E-safety day

Involvement in the RNCM Summer showcase & Piper Hill
musical performance

Sporting opportunities, including: Extra-curricular activi-
ties, Sports day, Sports events (Cricket world cup,
Taekwondo world championship, swimming)

DofE

Residential trips

The aim of this program of study is to teach students some of the basic skills they will need as they become more independent

adults. It is designed to support students in learning practical skills that they may need in their daily lives, as well as focussing

on larger issues they may face as young people with a learning difficulty.

Structured learners:

The Post 16 curriculum for will focus on enhancing the
experiences and opportunities available to them in the
wider community. These students may only arrive at this
module with a number of experiences and ideas based on
their own personal circumstance. The program of study
aims to bridge this gap and looks to promote British val-
ues, by supporting learners’ personal, social and emotion-

Independent learners:

In Post 16, all areas of the curriculum are designed to sup-
port the transition into adulthood. The Cultural Capital
sessions will be taught with the emphasis being on em-
powering our students with knowledge about a wide
range of culture, to enable them to discuss its value and
merits, and to provide an array of experiences to access
skill development. The local community is used to enable
students to transfer their previous learning into the wider
world outside of the Post 16 classroom. These new com-
munity experiences will enable our independent learners
to develop character and become a ‘well-rounded’ mem-
ber of society within different aspects of culture.

Post 16 Cultural capital curriculum offer:

Community visits to the gym
Internships—Manchester airport/Mess cafe
College link days

Accreditation ASDAN

St Johns Ambulance

Work experience—Pets at home, Lifestyle centre
Independent travel—Curriculum for life
Sandwich making business

Employability workshop (co-op)

National trust visits

Bespoke offers

Residential trips
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Subject specific examples of our Cultural capital Offer:

There is a fantastic enrichment and
extra-curricular offer in PE.

Students at Piper Hill have access to
an extensive range of Manchester
inclusion competitions which are ac-
cessible for all including:

Boccia, Kurling, Goalball , Tri Golf,
Panathlon, Cross country and many
more.

Physical education:

Links with professional sports teams
including Manchester City FC and Lan-
cashire Cricket club also provide some
excellent regular inclusion competi-
tion opportunities for our students
such as football, cricket and table
cricket. Many of these links also give
our students the chance to attend
professional sports events as specta-
tors at world class venues including
Old Trafford football and cricket
ground and the Etihad stadium.

S~

We have a sports leadership pro-
gramme at Piper Hill and through tak-
ing part and completing this course,
these students then have the oppor-
tunity to attend a range of competi-
tions across Manchester as sports lead-
ers. We also run our own Step into
Sport leadership day alongside the
Youth Sport Trust which is an event
which brings sports leaders from across
Manchester together participating in
workshops which are delivered by pro-
fessional athletes.

Through our involvement in the Manchester PE association, GM school games, our school games mark

silver status and recent appointment as a Youth Sport Trust national lead inclusion school, we ensure

that Piper Hill also has a very important input into all the developments and initiatives around extra-

curricular sport and competition at a regional level’.

DofE offer:

Physical activities — participating in new activities
such as walking, ice skating & basketball.

Volunteering opportunities— providing help at
homeless shelter, supporting Chorlton water park

rangers to maintain outside environment, working

as part of a team to prepare food at parents for

tea after school club.

Learned skills— learning to cook & completion of

Heartstart first aid course.

School Residential:

KS3 Red Ridge: activities include the opportunity to go
canoeing, kayaking, rock climbing, caving & orienteering.

KS4 Ghyll Head: activities include the opportunity to do
lake canoeing, zip wire, hill walking & ghyll scrambling.

KS5 Calvert trust: activities include: lake canoeing, horse

riding, adaptive cycling, swimming & hill walking

KS3&4 Structured CAFT: The opportunity to access an over-

night stay in countryside.

Forest School:

Encourages creative aspects — students can take ownership of how their time is spent in the forest area and how they

choose to explore and manoeuvre materials.

Sensory and tactile art as well as planning and building fuller structures.

Morality of sensible behaviour — occupying the environment safely and role modelling this to others. For example fire

safety and sensible use of the equipment.
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17. The Remote Curriculum, Intent:

Remote learning provides an opportunity for students and teachers to remain connected
and engaged with the content while working from their homes. Opportunities for remote
learning have become essential within the within the pandemic and teachers have
adapted quickly to ensure high quality work has been sent home, both in lockdown and
over periods of self-isolation.

A key aim of the remote curriculum is to keep students engaged and actively learning
when not in school. The Piper Hill Remote Curriculum is inclusive and accessible to all
students, whilst providing a balanced and coherent curriculum offer that can be deliv-
ered at home so that there is a seamless provision between home and school and any
gaps in learning are minimised. At Piper Hill, we aim to provide all students with excellent
learning opportunities in order to limit any negative impact on their overall education.

The Remote Learning Handbook outlines the requirements, expectations and implementa-
tion of the Remote Learning Curriculum offer. This document is utilised in conjunction with
CPD and whole school quality assurance to ensure that staff have a clear understanding of
how to adapt the curriculum for remote education to best meet the needs of pupils.

Pupil, parent/carer and staff questionnaires were collated to support internal research
which has been utilised to underpin the remote curriculum offer, thus ensuring that guid-
ance reflects not only the advice given by the DFE, but also the particular characteristics
and context of our own school and wider community.

6. 1 Implementation of the Remote Curriculum is supported through:

. Comprehensive staff handbook detailing the implementation of the Remote
Curriculum

. Parent/carer hand book
. In-house research

. SLT led teams

. Ongoing CPD

. Work Scrutiny

. IT support
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Remote Curriculum Contingency Plan

PiperHill

Check your afternoon registers—any pupil with an X are absent for Covid related

reasons. Check the details with reception.

Awaiting test in family or self isolating—
length of absence unknown (rest of class in
school)

Week 1 timetable, work to be sent home
and uploaded to Seesaw. Minimum of one

contact point in the week via Microsoft
Teams or phone call.

Positive test in family or self isolating for 14
days (rest of class in school)

Week 1 and 2 timetables and work to be sent
home and uploaded to Seesaw. Minimum of

one contact point in the week via Microsoft
Teams or phone call.

Burst bubble—whole class including class
teacher and TAs are isolating for 14 days

Week 1 and 2 timetables and work to be sent
home and uploaded to Seesaw. Minimum of

one virtual teachings slot by Microsoft Teams
per day (if appropriate) Welfare / progress

check scheduled for those who cannot access
video sessions. TAs designated WFH tasks.

Save resources in the Covid planning folder to enable printing in your absence. Upload all work to Seesaw, If appropriate, schedule and save Microsoft Teams video links
to Seesaw, label document: ‘Microsoft Teams links’ and save on Seesaw. Maths and English should include targeted work set at an appropriate level. Itis the class
teachers responsibility to ensure all resources are printed and ready to be posted out by the end of the day. Printed work should be taken to reception, packs will be
clearly labelled with the students name. Reception staff will add the address and post out to students. In the event of a staff absence, SLT/reception should be able to
locate the work in the file above, work will be clearly labelled with student names (groups of students)

see how theyare .

Welfare/Progress calls — Class team make to make welfare/progress calls on the

4th day of absence to ensure student has their work and offer any advice needed. Log on
contact sheet in Covid Folder. If video teaching sessions have taken place, there is no need to make an additional call if you are satisfied that the student is safe, well, has
work to complete and is making good progress. If student is absent for 14 days, teacher to call the day before student is expected to return to welcome student back and




Parent Carer: Remote Curriculum Plan

PiperHill

Report Absence to school — Ensure you let the staff know that it is a Covid related absence. Staff will ask you to explain the details of the
absence (confirmed Covid case, awaiting a test, symptomatic etc). If anyone in your household is symptomatic, student must not attend

school. If isolating, government guidance is clear that you/your child should not leave home/garden for any reason.

Awaiting test in family or self isolating—
length of absence unknown (rest of class in

school)

Week 1 timetable, teacher will send work
home via post and also add to Seesaw.
Minimum of one contact point in the weekvia
TEAMS video or phone call (Video calls will not

be appropriate for all students—video consent
forms must be signed via seesaw).

Positive test in family or self isolating for 14
days (rest of class in school)

Week 1 and 2 timetables and work will be sent
home and uploaded to Seesaw. Minimum of
one contact point in the week via week TEAMS
video or phone call with class teacher (Video

calls will not be appropriate for all students—
video consent forms must be signed via

Burst bubble—whole class including class
teacher and TAs are isolating for 14 days

Week 1 and 2 timetables and work will be
sent home and uploaded to Seesaw. Weekly
teacher slot via Microsoft Teams. Welfare /

progress check scheduled for those who

cannot access video sessions. ((Video calls will

not be appropriate for all students—video consent

seesaw). forms must be signed via seesaw).

Student work will be posted or hand delivered on the same day as absence is reported/bubble burst. Additionally, all work will be uploaded immediately to Seesaw,
where you can also find Microsoft Teams meetings links and consent form which must be completed. Your teacher will complete a progress call/video meeting which
will be scheduled on the timetable. If you have not received work within the first three days, notify the class teacher. If unable to access Seesaw, in the first few days of
isolation (before posted work arrives), students can complete PE challenges, ILS challenges and work through the wide range of online learning tasks and challenges
(outlined at the end of this document). If you are unable to access online tasks and activities please notify the class teacher who will be able to support in the interim.

Keep all work safe and ready for return to class once the student starts back at school, work will be stuck into books and
marked. Upload any work completed to Seesaw, it will ne reviewed and annotated by class team.




Location of Subject Store cupboards Main Site

S~

Subject Location Main site
English Large storage area outside room 3
Maths Food tech room cupboard.
Science Upstairs teacher meeting room cupboard (art
store)
Computing Computing room
Geography Room 20
History Cabin—Room 17
PSHE Room 8 Store Cupboard
Music Upstairs cupboard adjacent to staff room
RE Large Store outside Room 3
MFL Room 7
DT Construction toys kept by teachers in classes.
Other resources kept in the store cupboard off
the upstairs meeting room.
FT Food Tech Room & Room 14 Stock Cupboard
Art Adjacent to large upstairs meeting room
Business and Enterprise Business and Enterprise
PE PE cupboard Sports hall
Forest School Forest School area
Citizenship and Careers
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18. SMSC

SMSC offer at Piper Hill
Rationale

Piper Hill is committed to ensuring that every student is supported to develop their understanding of social, moral, spiritual
and cultural aspects of life. These are broadly, but not exhaustively, outlined below:

Social

Moral

Spiritual

Cultural

Ability to reflect on their be-
liefs

Interest in and respect for
beliefs of others

Enjoyment and fascination in
learning about themselves
and the wider world

Use of imagination and crea-

Recognise difference be-
tween right and wrong and
apply this

Understand the consequenc-
es of their behaviour and
actions

Interest in investigating and
offering reasoned views on
moral and ethical issues

Use of a range of social skills
in different contexts

Willingness to participate in a
variety of communities and
social settings

Acceptance and engagement
with the fundamental British
values of democracy, the rule
of law, individual liberty and

tivity in their learning

Understand and appreciate
the viewpoints of others

Reflecting on their experienc-
es

tolerance of those who are

different to ourselves

Understanding and apprecia-
tion of the wide range of cul-
tural influences

Appreciation of the different
cultures within school and
further afield

Knowledge of democratic
parliamentary system

Willingness to participate in
cultural opportunities

Interest in exploring, re-
specting and celebrating di-
versity

Our SMSC provision is linked closely with our work on our UNICEF ‘Rights Respecting’ journey and our core values as a school.

The students are at the heart of our SMSC provision, be that through our active student voice groups or staff advocating on

behalf of our students, to ensure a bespoke, outstanding provision. A key part of our SMSC offer is through our Collective

Worship and Tutor Times, both of which are thoroughly planned and tailored to the needs of each teaching group.

SEAL Year 1 Year2 Year3 Yeard
New Beginnings Giving Festivals & Celebrations Fesfivals & Celebrafions Fesfivals & Celebrations
Avtumn1 | 5"_ 9 Charity Eid - Islarmn Diwali - Hindu Harvest - Christianity
We Love fo Leam " s . B - . .
Working Together Difference and Respec espect
Sc:‘yj.rjo to %ul;lymg Feshvl'c:\s & Celelc_:rmlons Affirmation Peacs, Reflacfion & Fostivals £ Colebrations
We are sofe, Advent & Christmos e - Remembrance -
Avtumn 2 Gifts & Giving . Hanukkah — Judaism
H d around the world ;. _ Armistice Day . _
. ) Working Together - N Difference and Respect
Happy Difference and Respect = = Respec
. Christianity stories Truth, Honesty & Kindness Mew Starts Cultural stories
. Going for Goals - N . . X . - e
Spring 1 I _ stories about Jesus Friendship w year resolutions Cl e N ear
We Try Our Best N I I - .
Love to Lean Working Together Trying our bes
Getting on and .
fcxlhgg out - - Developing
K Festivals & Celebrations Cultural stories Wonder & Awe Cultural stories
Spring 2 Easter — Christianity Passover - Judaism The Matural World Sikh stories
Difference and Respec Love To Leamn Working fogether an Love To Leam
Respect
Spirtual and Social
Good to be me Valving each other Development Cultural stories Diversity
Summer 1 - Myself and others One World [UNICEF) Stones about Mohammed Differences
) Working Together Love To Leamn Working together
Personal Identily & Sense of Belonging Cultural stones & Moral .
Affimation A Sense of Conscience
Changes . . N Ay favourite music Meaning -
Summer 2 . My Personal Achievement L - Our Rights
We Try Our Best om each other Buddhist Stonies T -
- Keeping Safe and Respect
- a e are all different Love To Leam
rying o

*spiritval, Moral, Social and Cultural theme

*Collective Worship Cntent

*Our Core Values

In addition, examples of SMSC teaching can be found throughout the curriculum offer, including, but not limited to:

e Regular assemblies held for all access
groups centred around our Core Val-
ues and Religious and Cultural Festi-

vals and Days of Note

e Positive behaviour policy and record-
ing with clear student appropriate
focuses on reflection and develop-

ment of independence

e PSHE Curriculum exceeding statutory

ing explicit teaching of consent, re-

spect and toleration of others in an

guidance for all access groups, includ-

age and developmentally appropriate

46



Linked Documents > ¢

Whole school Curriculum Policy: Q:\PIP Staff Shared\Curriculum\Policies

Marking Policy: Q:\PIP Staff Shared\Documents\Policies
Assessment Policy: Q:\PIP Staff Shared\Documents\Policies

Subject Specific Policies: Q:\PIP Staff Shared\Curriculum\Policies\Policies 19-20

Action Plans: Q:\PIP Staff Shared\Curriculum\Action Plans\Action Plans 2020 -2021
Medium Term Plans: Q:\PIP Staff Shared\Curriculum\Planning

Steps to Success templates: Q:\PIP Staff Shared\Curriculum\Steps to success
Rolling Plans: Q:\PIP Staff Shared\Curriculum\Rolling plans

KS3 SOW and resources : Q:\PIP Staff Shared\Curriculum\Subject Areas

KS4 SOW and resources: Q:\PIP Staff Shared\Curriculum\Subject Areas

Post 16 Curriculum: Q:\PIP Staff Shared\Curriculum\Subject Areas\POST 16 CURRICULUM
AREAS

SKILLS curriculum Templates: Q:\PIP Staff Shared\Curriculum\Skills Template

Accreditation: Q:\PIP Staff Shared\Curriculum\Accreditation
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