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Purpose of this document:  

Pear Tree Curriculum Policy contains the school’s knowledge, skills and learning maps, al-

lowing stakeholders a clear insight into the qualities and structure of the curriculum.  The 

plan includes information relating intent, implementation and impact, aiming to ensure 

that students receive sequential, coherent, and enriching learning experiences.  
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1. Intent  

Long term Curriculum Intent: 

A broad and balanced curriculum is vitally important as it enables students to be effective learners, 
providing them with the skills and knowledge required to successfully navigate the wider world. At Pear 
Tree, we are committed to inclusion, our curriculum offer is fully differentiated to meet the needs of all 
students. Additionally, we aim to reflect the context of the community and city in which we are based.  
Our curriculum offer is ambitious and staff are supported to deliver a bespoke curriculum package, which 
is both creative and ambitious. A modular approach to topics ensures that students have a range of learn-
ing opportunities to develop the knowledge and understanding needed to enable them to play an active 
role in their community and to acquire the skills needed for lifelong learning.  

 

1.2 Three key drivers underpin the curriculum at all levels:  

Literacy and numeracy 

Skills for life 

Personal Development  

Pear Tree Three Key Drivers – Curriculum Intent 

Literacy and numeracy Skills for Life Personal Development 

Literacy and numeracy are the cor-
nerstones of education and enable 

students to access the wider curricu-
lum. We intend for all subjects to 
embed literacy and numeracy op-
portunities to maximise progress 

and develop fluency in these areas. 
For students with SEN, successfully 

acquiring functional literacy and 
numeracy knowledge underpins the 

goal of future independence. 

The skills curriculum runs in parallel to 
academic learning and allows students 
to transfer their skills and knowledge in 
a cross curricular way. The skills curricu-
lum links closely to independence, em-
ployability, healthy lives and participa-
tion in society, allowing students to ac-
quire the functional skills required to be 

successful in the wider world. 

The personal development programme 
supports students to explore and ques-
tion the world around them, promoting 
critical thinking, advocating social justice 
and encouraging learners to apply their 

learning to real-world issues. Our curricu-
lum is intended to promote these aims in 
a cross-curricular setting, working in tan-

dem with discreet citizenship, enrichment 
and enterprise lessons and supported by 

a personal development and cultural capi-
tal programme. 

1.3 Overarching goals within KS3 and KS4 are to:  

 

• Provide students with a curriculum which is exciting, 
creative and fosters a commitment to learning. 

• Enable students to achieve, develop and remember 
their skills, knowledge and memory to the best of 
their ability utilising a wide variety of strategies to 
deeply embed learning.  

• Promote high standards and achievement in commu-
nication, reading, writing and maths across a creative 
curriculum.  

• Develop a knowledge of themselves and others.  
• Learn and work through creative approaches.  
• Access learning styles and environments which best 

support their learning, knowledge and understanding.  
• Promote spiritual development and the understand-

ing of British values.  
• Enable students to become positive citizens who are 

prepared for life in modern Britain 
• To fulfil all the requirements of the National Curricu-

lum and the Locally Agreed Syllabus for Religious Edu-
cation. 

• To fulfil all the requirements of the Nation-
al Curriculum and the Locally Agreed Sylla-
bus for Religious Education. 

• Promote physical and mental development 
and an awareness of the importance of a 
healthy lifestyle.  

• Be aware of the importance of and partici-
pate in the arts.  

• Enable children to develop moral sensibility 
through carefully taught values.  

• To understand the importance of truth and 
fairness, so that they grow up committed to 
equal opportunities for all. 

• Develop the personal and social skills of 
every child.  

• Provide equality of access, opportunities, 
responsibilities and experiences of adult 
life.  

• Provide appropriate accreditation and ca-
reers curriculum (KS4).  



1.4 Overarching goals within FE are to:  

 

• Enable students to make choices about their learning and vocational pathways.  
• Focus on applied learning to better prepare students for the world of work.  
• Teach through enterprise projects and real work. 
• Provide learning opportunities that simulate the work place.  
• Support the views of parents, students and the LA in our shared goal for all students to access a 

college place, supported internship or apprenticeship leading to supported employment and po-
tentially independent employment.  

• Link the curriculum closely to the context of the local community through the creation of links with 
local employers.  

• Provide a robust and challenging qualification framework to ensure that all students have a path-
way that leads to employment.  

 
The curriculum is planned to provide continuity and progression through the provision of well-structured 

and sequential schemes of work.  To ensure a fully inclusive curriculum is implemented, many pedagogi-

cal approaches are adopted. These approaches include the TEACCH approach, SCERTS, SPELL Frame-

work, Intensive interaction. Furthermore, to aid communication and the ability to access teaching and 

learning opportunities, teachers effectively utilise colourful semantics, SULP, intensive interaction and 

sign supported English across all curriculum areas.  

1.5 Long-term intent for the whole school Skills Curriculum:  
 

The skills curriculum runs in parallel with academic learning and allows students to be assessed on their 

non-academic based skills. The skills curriculum links closely to independence, employability, healthy 

lives and participation in society. These aspects permeate through the skills curriculum which is founded 

upon the principles of executive functioning, if pupils are to be successful learners they must develop in 

the areas of:  

• Working memory: Governs our ability to retain and manipulate distinct pieces of information over short periods. 

• Mental flexibility: Helps us to sustain or shift attention in response to different demands or to apply different rules in 

different settings. 

• Self-control: Enables us to set priorities and resist impulsive actions or responses. 

Example of a skills targets sheet and skills emblem:  

 

 

 



1.6 SKILLS: Executive function skills are the set of higher-order mental skills that allow us to plan, organ-

ise, make considered decisions, manage our time and focus our attention. These skills are particularly 

difficult for a child with special needs to develop and implement effectively. The skills curriculum is in-

tended to enable pupils to develop the skills necessary to successfully and effectively participate in 

learning activities and transfer skills to other learning outside of regular classroom routines thus cre-

ating successful learners in the real world. Skills are accessed in a cross curricular way; each student has 

their own skills targets sheet; evidence will be identified through the use of the skills emblem which in-

dicates linked work within books. Additionally, students are set long term EHCP literacy and numeracy 

targets, all skills targets link into EHCP outcomes providing a golden thread of provision.  

1.7 Medium Term Curriculum Intent:  
The curriculum has a number of key ‘building 
blocks’ which take a systematic and strategic ap-
proach to developing and embedding essential 
skills, knowledge and understanding over time, 
allowing leaners to meet the complexities of the 
workplace with confidence and competence. Stu-
dents re-visit essential learning as they move 
through the school to build, develop and refine 
their skills. Careful timetabling and personalisa-
tion ensures that these key components work to-
gether to meet the needs of each individual. 
 
Each subject includes termly and half-termly top-
ics, clearly identified within a knowledge map at 
each key stage. Subject specific skills and 
knowledge are assessed and revisited utilising the 
skills map overview, which explicitly links with 
classroom monitor targets. Schemes of work pro-
vide highly creative and stimulating foci and are 
fully inclusive thus enabling a broad spectrum of 
learners to access the curriculum in a highly per-
sonalised way. Schemas incorporate skills and 
knowledge and include a variety of activities, tai-
lored to suit the needs of all learners.  
 
Within SOW and planning, clear lesson objectives 

ensure that teachers have an understanding of 

the sequencing of topics, lesson objectives are 

visible on PPTs and within work sheets. Each stu-

dent is given targets (informed by ability) tracked 

through classroom monitor. Progress and 

knowledge developments are sequenced and bro-

ken down into ‘Steps to Success’ sheets, evi-

denced in the front of workbooks.  Each scheme 

provides plentiful opportunities to support the 

three whole school drivers and national policies.  

1.8 How have we planned the curriculum to 
ensure our intent is actioned?  
 

A clear knowledge map (rolling plan) enables an 
overview of the curriculum offer. All curriculum are-
as are well resourced with termly/half-termly SOW 
available on the system for each unit. Teachers tailor 
SOW in a sequential and personalised way within 
planning. All modules are supported by a wide varie-
ty of differentiated resources. Each subject leader is 
responsible for the writing of an Action Plan, which 
is supplemented and developed throughout the 
course of the year, enabling leaders to respond dy-
namically to termly data and whole school SIP tar-
gets, ensuring timely interventions can be imple-
mented to support student progress. The Action 
Plan, outlines wider strategic aims for the depart-
ment in line with school improvement targets.  
 

1.9 In Service Training 
Pear Tree actively encourages staff to keep their 

continuing professional development up to date. 

This is accomplished, by enabling staff to attend high 

quality external and in-service training in all aspects 

of the curriculum. Staff training needs are moni-

tored, reviewed and addressed through the perfor-

mance management process and as part of their 

own continued professional development in line 

with the School Improvement Plan. 



 1.10 Equal Opportunities: 

The school provides for all students, offering a broad and balanced curriculum to ensure equality of op-

portunity and access.  In planning the programme, individual needs of students in relation to culture, gen-

der, age and ability are taken into account through appropriate groupings for respective activities. 

A variety of teaching styles and strategies are utilised, crossing the stereotypical boundaries and differen-

tiating the curriculum on offer to make it accessible to the wide group of pupils at Pear Tree. This policy 

should be read in conjunction with the Equal Opportunities Policy, the S.E.N. Policy and all other policies. 

2. Implementation 

How will we assure that subjects are implemented in line with curriculum intents?  

Leaders conduct a variety of quality assurance activities including: 

• Regular review, audit and amendment of curriculum maps.  

• Provision of a broad variety of CPD opportunities facilitated by SLT and curriculum leaders.  

• Clear expectations outlined within subject specific policies.  

• Planning moderation  

• Learning walks  

• Collaborative marking moderation  

• Deep dive book looks  

• Formal and informal lesson observations  

2.1 Rationale for choice of curriculum topics:  

At Pear Tree we have worked hard to ensure 

that the curriculum is inclusive, ambitious and 

varied. When choosing topics, we asked curricu-

lum leaders to consider several aspects. All top-

ics are:  

• Exciting, promote a love of learning and en-

courage curiosity and creativity. 

• Age appropriate. 

• Reflective of the whole school curriculum in-

tent thus allowing opportunities to promote 

numeracy, key skills and world citizenship.  

• Reflective of the National Curriculum  

• The RE curriculum follows the Local Authority 

Agreed Syllabus.  

• SRE education is taught at a level suitable to 

the individuals and lessons are arranged ac-

cordingly, in same sex groups. 

 

• A vehicle through which all key literacy and nu-

meracy skills can be developed.  

• Key drivers for a differentiated and personalised 

national curriculum.  

• Inclusive and accessible to learners with a broad 

spectrum of SEN needs.  

• Deliverable within a termly or half-termly period. 

• Well aligned with the interests of students thus 

ensuring high levels of engagement.   

• Strongly linked to the wider world and broader 

functional needs of students thus equipping them 

for the wider world.  

• Cross-curricular and regularly link in with broader 

themes across rolling plans to ensure a rich and 

deeply embedded curriculum offer.  

• Aligned with student targets to support a sequen-

tial approach to learning. 

• Focus on functional, vocational and life skills with-

in FE.  



2.2 How is the subject implemented within different access groups? 

We provide flexible pathways through the curriculum.  

The diversification of our curriculum ensures that the needs of all students are met and each student is 

equipped and prepared for success in the future having gained the appropriate skills to be an effective 

citizen in modern Britain. Each access or ‘ability’ group covers all National Curriculum subjects.  The bal-

ance of curriculum time will vary from group to group. A personal learning profile for each pupil enables 

staff to provide an environment suitable to meet individual needs and supports students to reach their 

maximum potential. 

The School Day 

Time Activity 

08.30 School Day starts 

8:30 – 9:00 Registration & Tutor Time 

09.00 – 9:45 Lesson 1 (45 mins) 

9:45- 10:30 Lesson 2 (45 mins) 

10:30 – 10:45 Morning Break 

10:45- 11:30 Lesson 3 (45 mins) 

11:30 – 11:45 PSHE 

11:45- 12:45 
Lunch & Club (Inc. 10 mins 

PSHE time) 

12:45-13:00 Collective Worship 

13.00 – 13.15 
15 minutes literacy/numeracy 

focus time  

13.15 – 14.00 Lesson 4 (45 mins) 

14.00 – 14:45 Lesson 5 (45 mins) 

14:45- 14:55 Tutor Time 

14:55 End of School Day 



3. Curriculum Maps  

A Curriculum Map tracks the content for each subject. Each key stage and access group follows a be-

spoke plan tailored to suit the differing needs at each level.  

Curriculum leaders have developed SOW for each topic, supported by a Curriculum Map overview.  

 

• Structured and experiential follow the same five-year Curriculum Map  

• KS3 follow a three-year Independent Curriculum Map  

• KS4 follow a two-year Independent Curriculum Map  

• FE follow a three-year Curriculum Map (differentiated maps for Structured and Independent 

learners). 

3.1 Exemplar Curriculum Map:   

The curriculum is taught through bespoke modules of discrete subjects, or where relevant, modules are 

grouped across subjects in topics. Curriculum leaders have developed SOW for each topic, which are sup-

ported by a rolling plan overview. The curriculum embeds knowledge over time, the repetition of key 

skills throughout each topic ensures that existing knowledge is built upon and that staff and students un-

derstand how to make future progress. Skills are interlinked and literacy and numeracy opportunities are 

embedded within SOW and lessons. Each topic has suggested lesson objectives and individualised steps 

to success, ensuring that assessment progression can be seen on a weekly basis (short term goal setting 

within weekly formative assessments) as well as a medium term progress (termly targets) and long term 

progress (ECHP long term learning destinations).   

Where possible, the provision has been mapped to interlink with similar topics in other subjects. Addi-

tionally, a wide variety of enrichment opportunities are available within focus days connected to subject 

areas.  



4. Subject Specific Skills 

In addition to the knowledge based Curriculum Map and the non-academic Skills Curriculum, the full va-

riety of subject specific skills are embedded within lessons and SOW across each term. Skills and 

knowledge are assessed within termly classroom monitor targets which increase in difficulty as students 

reach each attainment milestone. Teachers continually build on prior skills and knowledge through be-

spoke and individualised learning pathways. Example of subject specific Spiral Skill Map: 

5. Access Groups at Pear Tree 

Each access or ‘ability’ group covers all National Curriculum subjects. The balance of curriculum time will 

vary from group to group, a personal learning profile for each student ensures that they learn in an envi-

ronment suitable to meet their individual needs and reach maximum their potential. 

5.1 Experiential Learners 

Experiential students will be taught in smaller groups (up 

to 8) with consistent staffing. Students in experiential clas-

ses are likely to require a high level of staff input to access 

the curriculum, and multisensory teaching. We have a 

range of specialist teaching environments to support learn-

ing for this group, including specially designed sensory re-

source bases. Students may require physiotherapy and / or 

medical input. They have access to all areas of the National 

Curriculum, and all students will spend time in the Sensory 

Resource Base working on their core skills. 

5.2 Structured Learners 

Students accessing the structured curriculum have addi-

tional social communication difficulties; they need a dis-

traction free learning environment, which takes account 

of their need for structure and clarity. Students work in 

groups with consistent staffing. The majority of students 

are taught core skills, English, Mathematics, ICT and 

PSHE), within an integrated lesson covering four sessions 

throughout the school week, using structured teaching 

approaches with an emphasis on communication and in-

dependence.  

5.3 Independent Learners 

Independent learners follow the programmes of study 

outlined in the new National Curriculum at all Key Stag-

es. All National Curriculum subjects are taught to pupils 

aimed specifically at their individual needs. Students in 

these groups are likely to work in larger groups and will 

have consistent staffing, where appropriate subjects 

may be timetabled to provide specialist teachers for 

some subjects. The student groupings within each sub-

ject area are carefully planned to ensure access to ap-

propriate resources and levels of challenge. Their time-

table is similar to any primary school timetable but in a 

highly and significantly smaller learning environment. 

Where appropriate, some students follow an individu-

al timetable, students work in small groups for foun-

dation subjects and their weekly timetable offers 

many opportunities for physical activity including sen-

sory integration sessions. Through the provision of a 

balanced curriculum within a secure, structured learn-

ing environment we seek to provide students with the 

social and communication support to maximise their 

learning. 



6. The Remote Curriculum, Intent:  

Remote learning provides an opportunity for students and teachers to remain connected 

and engaged with the content while working from their homes. Opportunities for remote 

learning have become essential within the within the pandemic and teachers have 

adapted quickly to ensure high quality work has been sent home, both in lockdown and 

over periods of self-isolation.  

A key aim of the remote curriculum is to keep students engaged and actively learning 

when not in school. The Pear Tree Remote Curriculum is inclusive and accessible to all 

students, whilst providing a balanced and coherent curriculum offer that can be deliv-

ered at home so that there is a seamless provision between home and school and any 

gaps in learning are minimised. At Pear Tree, we aim to provide all students with excellent 

learning opportunities in order to limit any negative impact on their overall education. 

The Remote Learning Handbook  outlines the requirements, expectations and implementa-

tion of the Remote Learning Curriculum offer. This document is  utilised in conjunction with 

CPD and whole school quality assurance to ensure that staff have a clear understanding of 

how to adapt the curriculum for remote education to best meet the needs of pupils. 

Pupil, parent/carer and staff questionnaires were collated to support internal research 

which has been utilised to underpin the remote curriculum offer, thus ensuring that guid-

ance reflects not only the advice given by the DFE, but also the particular characteristics 

and context of our own school and wider community.  

 

6. 1 Implementation of the Remote Curriculum is supported through:  

 

• Comprehensive staff handbook detailing the implementation of the Remote         

Curriculum  

• Parent/carer hand book  

• Inhouse research  

• SLT led teams  

• Ongoing CPD  

• Work Scrutiny  

• IT support  

 



7. Records of work and Achievement  

Work Books: KS3 and KS4 students utilise workbooks, each workbook contains a target sheet with steps 

to success. Target sheets will be updated termly. Additionally, skills work will be embedded within books 

and identified through the use of skills stickers.  For those students accessing accreditation courses, an 

additional file of evidence may be utilised. Within FE teachers may opt to utilise a book or file to suit the 

needs of their students and the programme of study. Additionally, every student has a long term individu-

al progress file which tracks achievement through the entirety of their learning journey at Pear Tree.  

8. Accreditation  

Suitable Accreditation is offered to students in both academic and vocational areas, which supports tran-
sition to adulthood and future employment opportunities. Through their time in school, students build 
up a portfolio of accreditation that will serve to enhance their future chances of employability. We main-
tain a strong focus on applied learning in preparation for securing supported and independent employ-
ment.  
 

8.1 Accreditation Overview: 

Key stage 4 students complete AQA Accreditation in Communication/English, Maths and Science at differ-

entiated levels utilising the pre-entry and entry-level units.   

Key Stage 5 study ASDAN towards independence, differentiated to suit varying levels of learning. To facili-

tate a differentiated and personalised approach, students working at Level 2 or above work towards the 

Bronze, Silver and Gold ASDAN Accreditation.  

Pear Tree recognises the importance of Accreditation, external recognition allows students to demon-

strate that they are able to meet the requirements of national standard and quality expectations. Exter-

nally ratified qualifications allow students to build their record of achievement, thus improving opportu-

nities of future employment.  

 
8.2 AQA Unit Awards 
The school does not aim to teach directly to Accreditation, but instead will differentiate teaching to pro-
vide for individual needs. It utilises schemes of work, designed to meet individual need and accredit 
these where appropriate within AQA Unit Awards. Pupils achieve national accreditation only if they satis-
fy the ratifying Board that they have met the criteria of the nationally endorsed scheme.  
 
8.3 ASDAN Accreditation 
During Key Stage 5 students will have the opportunity to access a range of ASDAN short courses 
(requiring students to develop a portfolio of evidence for verification & certification). Students will build 
up a personal pathway by opting for a number of units that are relevant to their needs and future aspira-
tions. A range of ASDAN Short Courses are offered including: 
  
• Careers & Experiencing Work 

• Citizenship 

• Enterprise 

• Personal Finance 

• Roadwise 

• Volunteering 
 



8.4 Asdan: Students in Post 16 follow the ASDAN Diploma in Life Skills Entry Level 1 over three years. 
This is a Diploma level course made up of modules on Personal & Social Development and work related 
employability units that will prepare students for independence and a working life. 
 
Each unit has a credit value of 1 or 2 credits (1 credit equates to 10 hours work) and students achieving 
37+ credits will achieve a Diploma Level qualification. Alongside the Diploma students will specialise in 
one of the three main vocational areas, by following accredited study in one of the 3 short courses be-
low:  

• ASDAN Animal Care 

• ASDAN Food Wise plus City & Guilds accredited Food Hygiene Certificate 

RHS Level 1 Award in Practical Horticulture 

9. Enrichment and Extension Activities  

In order to ensure the whole offer meets the young person’s needs and their parent’s aspirations, the cur-

riculum includes a range of enrichment and extension activities. The timetable each week will include the 

opportunity to take part in extended school activities available during lunchtime, as well as within dis-

creet enrichment lesson time on Thursday afternoon. Sessions cover a range of areas and interests: for 

example; Film Club, Breakfast Club, Sports, Music, ICT Clubs. 

Teachers make use of the local community to enrich the curriculum offer. This includes using local 

sporting venues and leisure centres, parks, galleries, theatres and attending sports and competition 

events. In addition, all students have the opportunity and are expected to take part in a range of other 

enrichment and extension activities, for example; residential and summer schools, Duke of Edinburgh 

Scheme (bronze and silver levels), adventure holidays.  

10. The Role of Curriculum Leaders 

Curriculum Leader Responsibilities include:  

• Produce an annual Action Plan for development of the subject within the school 

• Contribute to the SIP  

• Use data to ensure that all students are suitably challenged to achieve and progress 

• Organise and lead subject related INSET and enrichment opportunities 

• Advise and support other teachers and staff in developing curriculum areas 

• Oversee the ordering of resources 

• Liaise with SLT to monitor and evaluate the curriculum and to work with parents and governors 

• Attend relevant training for subject area  

• Organise subject leader’s files resources and equipment 

• Keep up to date with statutory and DFE requirements  

• Ensure SOW and resources reflect a deep and rich offer 

• Lead curriculum teams and HLTAs.  

 

11, Health and Safety  

All school resources meet with Health and Safety standards and undergo regular checking by suitably 

qualified agencies. Subject coordinators are responsible for appropriately risk assessing all activities. All 

educational visits outside school comply with relevant Health and Safety Policies of the school. All staff 

must complete a full risk assessment before undertaking any off site activity. 



12. Impact 

Why do we collect data?  

There is no expected national progress for pupils with SEN, as the expected progress measure has been 

removed from performance tables. The final report from The Rochford Review, published on 19 October 

2016, set out recommendations for the statutory assessment arrangements of pupils working below the 

standard of National Curriculum tests at KS1 and KS2. 

The report recommendations included:  

• Removing P scales and using pre-Key Stage standards to assess pupils permanently  

• A need to assess pupils in the four areas of need outlined in the SEND Code of Practice 

(communication and interaction, cognition and learning, social mental and emotional health, senso-

ry and or physical needs).  

12.1 Data analysis within an SEN context is extremely important. There are several reasons for this:  

• Data allows the delivery of an ambitious and aspirational curriculum which allows for; 

• The celebration of success through the provision of a clear learning pathway. 

• Data provides the building blocks so that staff gain a ‘bigger picture’ understanding of how 

knowledge is embedded over time.  

• To report to parents thus enabling them to fully support students in their learning aspirations.  

• To evaluate SOW and ensure that there are no systemic issues or ineffective schemas.  

• To provide meaningful, rigorous and timely interventions.  

• Accountability – staff and students have a shared sense of responsibility.  

• Informs whole school focus area for ‘Mean in 15’  

• Ensures that minority groups and disadvantaged children are well supported to make outstanding 

progress.  

• Teachers use assessment to ensure planning is based on prior attainment and that pupils know 

what they are to do to achieve the next steps. 

12.2 What is the intent of data?  

At Pear Tree it is important that data is intended to:  

• Align with individual developmental levels through the setting of meaningful and appropriate tar-

gets.  

• Benefit the student in terms of the pride they take in their progress. Data is used in a celebratory 

and positive way, which enriches the students learning journey.  

• Be helpful, user friendly and time efficient for teachers. 

• Personalised and differentiated; assessment looks different within each access group and is tailored 

to a variety of needs.  

• Formative and dynamic and summative and reflective.  

• Facilitate appropriate and timely interventions.  

• Reportable: Parents and students understand strengths as well as focus areas. 



12.3 How do we collect data (short term/medium term)? 

Short Term Data is collected in a broad variety of ways:  

• The use of next steps within books.  

• Written annotation and verbal feedback 

• Individual assessment opportunities (see planning documents)  

• Self and peer assessments (differentiated to suit the needs of students)  

• Subject specific assessment sheets (where appropriate) 

 

12.4 Medium Term Data Collection  
 
Pupils are ‘base lined’ during year 7; classroom monitor is utilised throughout key stages and data is col-
lected via termly targets appropriate to each student. In experiential and structured groups, students will 
work towards one AL0 target per term. If a target is not achieved within a term the same target may be 
set again (if appropriate). Within independent classes students work toward three targets per term (one 
target per strand). In addition, to ensure that our most able learners are stretched and challenged, those 
students working at AL06 and above receive an additional target per academic year in Maths and Eng-
lish.  All Maths and English targets are displayed within classrooms and books/files.  
Parents are invited to target setting meetings twice a year and results are sent via termly reports. Analy-
sis of assessment data is used to set termly curriculum targets and annually to create whole school tar-
gets included within the SIP. Progress files track long-term progress and evidence a 5-year learning jour-
ney. The progress of pupil premium/disadvantaged students is closely monitored through an additional 
tracking sheet which clearly outlines personalised intervention initiatives.  
 

12.5 How are we utilising data so that it has an impact (interventions)?  

• Teachers are very discreet in their use of interventions which are often mutually agreed upon; staff 

and students share their learning goals.  

• HLTAs works closely with underachieving or exceptional students within tutor times working on a 

given strand or focus area as defined by class teachers.  

• Curriculum leaders work closely with teaching staff and adopt a collaborative approach to sharing 

best practice.  

• Teaching staff and curriculum leaders tailor individualised bespoke intervention packages, creating 

resources and learning opportunities tailored to specific needs.  

• An open-door policy means that teachers can observe good practice across the school thus enrich-

ing pedagogy.  

• If data highlights any systemic issues, leaders will utilise information to inform wider interventions 

(staff training, SIP targets)  

 

Curriculum Leaders and SLT utilise core subject data to generate a termly whole school focus area for 

‘Mean in 15’ slots. 



13. Assessment Overview  


