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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged 
pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic 
year and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Piper Hill 

Number of pupils in school  
239 

Key Stage 3 & 4 – 156 

Proportion (%) of pupil premium eligible pupils 62.18% 

Academic year/years that our current pupil premium strategy 
plan covers (3-year plans are recommended) 

2021-2023 

Date this statement was published Nov 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Louise Lynn 

Pupil premium lead Austin Duxbury 

Governor / Trustee lead Jill Usher 

Funding overview 
Detail Amount 

Pupil premium funding allocation this academic year £92,635 

Recovery premium funding allocation this academic year £28,130 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£120,765 
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Part A: Pupil premium strategy plan 

Statement of intent 
The aim of pupil premium strategy plan is to narrow progress gaps between ‘All pupils’ and entitled to 

‘Pupil Premium Funding.  

 

As a school we recognise the need to maintain high standard of education of all and we strive to ensure 

outstanding teaching and learning across all areas. As a result of these aims our Pupil Premium Plan is 

based on a tiered spending plan in three key areas:  

 

1. Teaching 

Investing in high-quality teaching, 

▪ training and professional development for teachers 

▪ recruitment and retention 

▪ support for teachers early in their careers 

 

2. Targeted academic support 

Additional support for some pupils focussed on their specific needs,  

▪ one-to-one interventions 

▪ small group interventions 

▪ speech and language therapy 

▪ Sensory Toolkits i.e. Sensory boxes  

 

3. Wider approaches 

Support for non-academic issues that impact success in school, such as attendance, behaviour and social 

and emotional challenges.  

▪ Sport afterschool club 

▪ counselling to support emotional health and wellbeing  

▪ Therapist e.g. art and music 

▪ help with the cost of educational trips or visits 

 

The school has used research and supporting evidence from The Education Endowment Fund to develop 

this plan. www.educationendowmentfoundation.org.uk  

 

The EEF recommends that great teaching is the most important lever schools have to improve outcomes 

for their pupils. Many of the most effective ways to raise attainment involve will benefit all groups of 

pupils.  

 

 
 

http://www.educationendowmentfoundation.org.uk/
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge  

1 
All pupils at Piper Hill have an Education Health Care Plan. All pupils have a 

diagnosis of Severe and complex learning difficulties. 

2 Pupils can have additional social and emotional mental health difficulties.  

3 Pupils can have significant sensory processing difficulties.  

4 
The impact of Covid has had a significant impact on students and their families 

across all Key Stages.  

5 
Demographically, Wythenshawe is one of the most deprived areas in the country 

sitting at the top of the deprivation index. (Top 5%)  

6 Piper Hill has a high proportion of LAC and CIN students 

7 As a school we have had an increased number of INA and EAL students.   

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and 

how we will measure whether they have been achieved. 

 

Intended outcome Success criteria 

Pupil Premium pupils at Piper Hill school will 
achieve at least as well as their Non-Pupil 
Premium Peers in all areas of the curriculum.  

100% of PPP will make expected progress in all 
strands of English and maths with 65% 
achieving above expected progress.  

Pupil Premium pupils at Piper Hill school will 
have skills in self-regulation which leads to them 
being able to fully engage in the learning 
opportunities on offer in school. Individual 
barriers to learning are identified and 
appropriate support put to place.  

Analysis of behaviour data shows that there is 
a reduction in incidents involving PPP. Pupil 
premium pupils will meet their academic 
targets.  

100% of PPP will meet their skills targets set 
across each academic year.  

Pupil Premium pupils will access a high quality 
PSHE Curriculum which addresses regional and 
national priorities and secures improved life 
chances.  

Pupil data will evidence progress in all strands 
of PSHE in line with whole school targets. 

Pupil Premium pupils at Piper Hill will develop 
appropriate employability and independence 
skills delivered through a bespoke curriculum 
which will ensure pupils leaving piper Hill with 
the same life chances.  

Pupils meet expected targets in the career’s 
curriculum across all year groups in school. 
Pupils will meet the targets set via the skills 
curriculum as detailed in their EHCP. All PP 
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Intended outcome Success criteria 

students have a post 19 provision in place, no 
student leaves NEET. 
 

Pupil Premium pupils at Piper Hill will have 
access to a range of experiences and 
opportunity in the wider community as part of 
the cultural capital offer.  

Pupils will attend a range of events and 
accessed places and opportunities which they 
may not have experienced outside of the 
school community.  

Pupils will access a Total communication 
learning environment. Staff will be highly skilled 
and trained in a range of strategies example 
PECS to support the student voice. Students will 
be able to use a preferred strategy to 
communicate choices and decisions in school 
and the wider community. 

Students will be able to use a preferred 
strategy to communicate choices and 
decisions in school and the wider community. 
PP student voice will be as well represented 
across school e.g., school council as non-PP 
students  
EHC plan outcomes will be achieved. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost:  

Activity Evidence that supports this approach 
Challenge 
number(s) 
addressed 

High quality training 
and CPD package for 
all teaching staff at 
Piper Hill School.  
Develop the library 
space with a wide 
range of age and level 
appropriate books 
Time on the 
timetable for one-to-
one literacy 
interventions to 
support students who 
have been identified 
as likely benefitting 
from this offer, 
delivered by 
specialist staff 
The ongoing CPD 
package at Piper Hill is 
designed to drive 
forwards school 
improvement, 
improve pupil 
outcomes and to 
ensure that all staff 
are highly skilled in 
teaching and learning. 
New staff and ECF to 
access a highly 
effective induction 
and training.  
Senior leader to lead 
on the ECF training 
and development 
offer across school, to 
ensure consistency 
and high-level 
monitoring. QA 
partner to moderate 

The benefits of having a funded school library have 
been proven across the world, with school 
libraries having a positive impact upon attitude, well-
being, academic outcomes, and improved literacy 
 “School library association” 
 
https://www.sla.org.uk/impact 
 
Research evidence report on reading for pleasure  
https://www.gov.uk/government/publications/research-
evidence-on-reading-for-pleasure 
 
Targeted reading interventions are effective in raising 
attainment 
“Some one-to-one methods have substantial positive 
results on pupils’ literacy progress” Literacy and 
numeracy catch-up strategies September 2018” 
https://www.gov.uk/government/publications/literacy-
and-numeracy-catch-up-strategies 
 
Expert teachers develop a broad array of teaching 
strategies that, combined with subject knowledge and 
knowledge of their pupils, positively impact on learning.  
 
https://educationendowmentfoundation.org.uk/the-
tiered-model/1-high-quality-teaching/ 
 

 

1, 2, 3, 4, 5, 
6, 7 

https://www.sla.org.uk/impact
https://www.gov.uk/government/publications/research-evidence-on-reading-for-pleasure
https://www.gov.uk/government/publications/research-evidence-on-reading-for-pleasure
https://www.gov.uk/government/publications/literacy-and-numeracy-catch-up-strategies
https://www.gov.uk/government/publications/literacy-and-numeracy-catch-up-strategies
https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
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annually with joint 
lesson observations / 
learning walks with 
ECF lead. ECF on 
Quality of Education 
higher level action 
plan, impact reviewed 
termly. 
NQTs are on track to 
be performing at or 
above the expected 
standard by the end 
of their NQT year.  
RQT continue to have 
a programme of 
support to develop 
their classroom 
practice and their role 
as a subject 
coordinator.    
 
External Professional 
development 
opportunities for staff 
to further develop 
their skills, linked to 
the school 
development plan.  

 

High Quality, high-
interest resources 
purchased to ensure 
levels of engagement 
in the learning for all 
students. Teachers 
are observed to be 
delivering teaching 
and learning that 
challenges though a 
bespoke sequential 
curriculum.  
 
Subject leaders 
ensure all learners are 
making expected 
levels of progress. 
Where pupils are 
identified as not 
making expected 
progress, 
interventions are 

Expert teachers develop a board array of teaching 
strategies that, combined with subject knowledge and 
knowledge of their pupils, positively impact on learning.  
 
https://educationendowmentfoundation.org.uk/the-
tiered-model/1-high-quality-teaching/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

3, 5, 6, 7 

https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
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implemented in a 
timely manner. 
Interventions are 
impact driven and are 
reviewed at least 
termly. All 
interventions are 
overseen by a senior 
leader.  
 

Maths Mastery 
training through the 
North West Maths 
Hub  
Ensure that the 
mastery approach is 
reflected in the 
curriculum content. 
Pupils to have access 
to high quality 
resources to support 
teaching and learning.  
Training delivered to 
whole school staff by 
Maths lead. Lesson 
observations/learning 
walks with mastery 
focus. 

In the case of maths, children 
demonstrate mastery when they can represent 
concepts or skills in multiple ways, use the correct 
mathematical language and can independently apply 
the concept to new problems in unfamiliar situations 
 
https://www.mathematicsmastery.org/EEF-
independent-impact-study 

On average, Mathematics Mastery pupils made more 

progress than non-Mathematics Mastery pupils. (EEF 

impact study) 
 
Expert teachers develop a board array of teaching 
strategies that, combined with subject knowledge and 
knowledge of their pupils, positively impact on learning.  
 
https://educationendowmentfoundation.org.uk/the-
tiered-model/1-high-quality-teaching/ 
 

 

1, 2, 3, 4, 6, 
7 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  
Budgeted cost:  

Activity Evidence that supports this approach 
Challenge 
number(s) 
addressed 

Specialist 
support for 
learning 
professionals to 
develop their 
understanding 
of Severe 
learning 
difficulties and 
Autism.   

Autism Accreditation 

Autism Accreditation is UK’s only autism-specific quality 

assurance programme of support and development for all 

those providing services to autistic people. It is a way for 

organisations to show they offer excellent support to autistic 

children and adults 

https://www.autism.org.uk/what-we-do/best-

practice/accreditation 

 

https://www.tes.com/teaching-resources/teaching-for-mastery-in-primary-maths
https://www.mathematicsmastery.org/EEF-independent-impact-study
https://www.mathematicsmastery.org/EEF-independent-impact-study
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mathematics-mastery-secondary/#closeSignup
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/mathematics-mastery-secondary/#closeSignup
https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
https://educationendowmentfoundation.org.uk/the-tiered-model/1-high-quality-teaching/
https://www.autism.org.uk/what-we-do/best-practice/accreditation
https://www.autism.org.uk/what-we-do/best-practice/accreditation
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Access to autism 
accreditation 
team support – 
SLT lead in 
school  

Interventions 
e.g. sensory 
circuits, to be 
run for pupils 
identified as 
requiring this 
from academic 
data, behaviour  

 

 

These could 
include: 

 

Music Therapy  

 

 

 

Occupational 
Therapy  

 

Art therapy 

 

 

 

Successful behaviour interventions improve attainment by 
reducing challenging behaviour in school.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-interventions 

 

 

 

 

 

 
 
 
 
 
 
Music Therapy is an established psychological clinical inter-
vention, delivered by trained music therapists and has been 
proven to help people with SEND 
https://committees.parliament.uk/written-
evidence/10886/pdf/ 
 
 

Occupational therapy within school is to enable children to 
become as independent as possible (at home, at school and 
in play) and to utilise the skills they develop 

Children’s Therapy Service Provision for Special Schools 

 

https://www.cambscommunityservices.nhs.uk/docs/default-
source/leaflets---children's-ot-service---april-2015/0082---
children%C3%A2-s-therapy---service-provision-for-special-
schools---april-2018-(v2).pdf?sfvrsn=6 

 

 

Total 
communication 
approach across 
school 

Purchase of an 
additional day 
per week of 
Speech and 
Language 
Therapist (SALT) 
time, and five 
further hours of 
teaching 
Assistant time. 

Speech and language therapy helps to safeguard and pro-
mote the welfare of children with communication and inter-
action needs.  

https://www.rcslt.org/ 

Best start in SLC: supporting evidence 

https://assets.publishing.service.gov.uk/government/up-
loads/system/uploads/attach-
ment_data/file/931312/BSSLC_Supporting-evidence.pdf 

Special educational needs support in schools and colleges: 
rapid evidence assessment 

1, 3, 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://committees.parliament.uk/writtenevidence/10886/pdf/
https://committees.parliament.uk/writtenevidence/10886/pdf/
https://www.cambscommunityservices.nhs.uk/docs/default-source/leaflets---children's-ot-service---april-2015/0082---children%C3%A2-s-therapy---service-provision-for-special-schools---april-2018-(v2).pdf?sfvrsn=6
https://www.cambscommunityservices.nhs.uk/docs/default-source/leaflets---children's-ot-service---april-2015/0082---children%C3%A2-s-therapy---service-provision-for-special-schools---april-2018-(v2).pdf?sfvrsn=6
https://www.cambscommunityservices.nhs.uk/docs/default-source/leaflets---children's-ot-service---april-2015/0082---children%C3%A2-s-therapy---service-provision-for-special-schools---april-2018-(v2).pdf?sfvrsn=6
https://www.cambscommunityservices.nhs.uk/docs/default-source/leaflets---children's-ot-service---april-2015/0082---children%C3%A2-s-therapy---service-provision-for-special-schools---april-2018-(v2).pdf?sfvrsn=6
https://www.rcslt.org/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/931312/BSSLC_Supporting-evidence.pdf
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3 x key staff in 
school to access 
own external 
CPD. Whole staff 
training sessions 
as part of INSET 
and QA calendar 
to ensure that all 
staff are highly 
skilled in 
communication 
e.g., PECs, 
Assisted 
technology 

Small group 
interventions 
e.g. Lego therapy  

 

https://assets.publishing.service.gov.uk/government/up-
loads/system/uploads/attach-
ment_data/file/628630/DfE_SEN_Support_REA_Report.pdf 
 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost:  

Activity Evidence that supports this approach 
Challenge 
number(s) 
addressed 

High quality 
careers offer in 
place for all 
pupils across all 
key stages – 
linked to 
Gatsby 
benchmarks. 
School will 
have a range of 
opportunities 
where students 
can develop 
appropriate 
work-based 
skills.  

 

Quality, meaningful work experience placements bring 
multiple benefits to any young person, enabling them to 
explore their career options, develop their work-related 
skills, and build on their skills, self-confidence and abilities 

Work experience and vocational/technical provision for 
young people on SEN support: A rapid evidence assessment 

 

Every young person needs high-quality career guidance to 
make informed decisions about their future. Good career 
guidance is a necessity for social mobility: those young 
people without significant social capital or home support to 
draw upon have the most to gain from high-quality career 
guidance 

 

https://www.gatsby.org.uk/education/focus-areas/good-
career-guidance 

 

5 

 

Total budgeted cost: £120,765 
 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628630/DfE_SEN_Support_REA_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628630/DfE_SEN_Support_REA_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/628630/DfE_SEN_Support_REA_Report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915657/Post-16_REA_Dec2018.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/915657/Post-16_REA_Dec2018.pdf
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

Strategy aims for disadvantaged pupils - academic achievement 

Aim Evidence of impact 

Pupils make at least expected 
progress in literacy and numeracy 
from their starting points. 

Closure in the progress gap between PP and non PP students 

Improve SLC performance of PP 

pupils 
70% of all PP pupils make better than expected progress in SLC 
with no pupils making less than expected progress 

PP pupils in KS4 make expected 
levels of literacy and numeracy 

80% of KS4 pp students gained recognised AQA qualifications 
through targeted teaching.  
The remaining 20% are working on EHCP targets  

 

Strategy aims for disadvantaged pupils – wider outcomes  

Aim Evidence of impact 

To improve attendance and 
behaviour of pupils attracting PP 

Fewer behaviour incidents recorded for these students  

Robust and supportive behavioural intervention plans to be in 
place for these students.  

Overall attendance for students eligible for PP to improve to the 
school target of 97% 

Post 16 PP Pupils access appropriate 
travel training 

All pupils make expected or better than expected progress in ILS 

Support for extra-curricular activities 
including forest school, outdoor 
education, enrichment days 

All pupils able to share their experiences and develop social 
skills that will stay with them for life  
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Monitoring and implementation 

Area Challenge Mitigating action 

Teaching 

Ensuring enough time is given over to 
allow for staff professional development 

Covid19 

Use of INSET days and additional cover 
being provided by senior leaders 

Targeted 
support 

Ensuring enough time for literacy 
intervention lead to support small 
groups/individuals   

Literacy intervention lead paired with 
English coordinator for support 

Wider 
strategies 

Enough time to plan and deliver new 
programme of activity 

Lead teacher supported by behaviour 
and attendance teams 

Review: last year’s aims and outcomes 

Aim Outcome 

Reduce PP gap in identified subjects Improvement in disadvantaged pupil progress 
from 2020 to 2021.  

Pupils close gap with comparable local special 
school average attainment 

Improvement in disadvantaged pupil progress 
from 2020 to 2021. On target for aim. 

Improve independent living skills of KS5 pupils Some improvement in all KS5 pupils. 

 


