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 Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 
academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Poole High School 

Number of pupils in school (Years 7-11) 1616 

Proportion (%) of pupil premium eligible pupils 22.5% (364 students) 

Academic year/years that our current pupil premium strategy plan 
covers (3year plans are recommended) 

2020-2023 

Date this statement was published 19.12.2021 

Date on which it will be reviewed 01.09.2022 

Statement authorised by Paul Gray 

Pupil premium lead Hazel Saunders 

Governor / Trustee lead Stewart Bullen 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £410,198.90 

Recovery premium funding allocation this academic year £50,460 

Pupil premium funding carried forward from previous years (enter 
£0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£460,658.90 
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Part A: Pupil premium strategy plan 

Statement of intent 

‘Narrowing the attainment gap within the context of an overall raising of standards is the greatest 

challenge for our education system’ (Rowland, 2015).  Our Pupil Premium students may be at greatest 

risk of having lower aspirations and underachieving in comparison to their more advantaged peers 

making this an even more difficult challenge. It is therefore essential that the many challenges and 

barriers that these children face are overcome to ensure that they have the best possible outcomes. A 

knowledge rich curriculum and stellar learning habits are at the heart of our school intent and 

especially apply to our Pupil Premium students. In order to achieve this, we are focusing on three key 

areas of our Pupil Premium Curriculum: high quality teaching, targeted interventions and the provision 

of wider opportunities.  

High Quality Teaching 

‘High quality teaching has a disproportionately positive impact on disadvantaged learners’ (Rowland, 

2015.). Teachers at Poole High School are consistently developed professionally. They have a clear and 

consistent grasp of how to:  

• implement a knowledge-rich curriculum; 

• support students’ working memory; 

• alter students’ long-term memory and develop new connections.  

 

Pedagogical improvement is driven through subject professional development sessions (SPDS). In 

addition, our culture of continuous improvement ensures on-going professional conversations are 

amplified through teachers’ understanding of the ten Rosenshine strands.  Consequently, our teachers 

are far more judicious in their ability to be adaptive and responsive to Pupil Premium students’ learning 

needs. Teachers’ content knowledge, pedagogical knowledge and pedagogical content knowledge is 

grounded in an understanding of cognitive load theory. For this reason, the improvement cycle has 

several dimensions – subject, teaching, subject specific teaching and curriculum planning. All of these 

are considered in the context of students’ prior attainment and learning needs. For these reasons the 

curriculum planning is both detailed and dynamic to promote engagement and progress for our most 

vulnerable learners.  

With our Pupil Premium funding we aim to continue to improve our teachers’ pedagogical knowledge 

and expertise through weekly professional development, implementing performance management that 

is based upon formative feedback in order to continuously evaluate and improve. “Teachers that are 

experts in their specific subject with strong content knowledge are the most effective and have the 

biggest impact on attainment, particularly for highly able students” (Potential for Success, Sutton Trust, 

2018). 

Our aspiration is for our knowledge-rich curriculum to be motivating, inspiring and enabling for our 

pupil premium students.  Keeping in mind an idiom from the curriculum intent statement - ‘knowing 

more’, means ‘remembering more’ (Ofsted, 2019). However, the success of our implementation will be 

evident for our Pupil Premium students in the broader personal development aspects of their lives too. 

‘If the focus is on excellent outcomes for every individual learner, narrowing the gap is a by-product’ 
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(Rowland, 2015). To secure this, our curriculum is ambitious and dynamic in the sense that it is also 

responsive to student needs. This will allow all Pupil Premium students to be self-regulated learners - 

thus more confident, resilient and prepared for future success.  

By instilling stellar learning habits within our Pupil Premium students, higher expectations are being 

realised; students are empowered to become self-regulated, aspirational learners that that will reach 

their potential to reach Russel Group universities and high-level apprenticeships.  We know that 

disadvantaged students are more likely to drop out of university (2.5 times more likely to drop out than 

their peers) (Brilliant Club, 2021).  Consequently, our ambition is to prepare students and ensure they 

have the skills to complete not only their post 16 qualifications but moreover to complete their chosen 

university pathway if relevant.  

Our mission is to increase the number of Pupil Premium students taking the EBacc and to raise 

aspirations so that Pupil Premium students have the confidence and knowledge to achieve increasingly 

higher levels of success in outcomes and aspirations. 

Targeted intervention 

To assist with closing gaps between our disadvantaged students and to appropriately target support 

and intervention, our Progress and Intervention Group meetings provide a holistic overview of students 

and departments to continuously refine the ways in which learning habits as well as pedagogy are 

shaped. “With high quality teachers leading and teaching, referrals for interventions are of the best 

quality not merely based upon data (POTENTIAL FOR SUCCESS, Sutton Trust, 2018). These interventions 

will improve outcomes and will support our aim of increasing our positive Progress 8 score. Particular 

attention is paid to our Pupil Premium boys and our Higher attaining students through these 

interventions. These are targeted to increase more successful routes post 16.   

Wider opportunities 

In order to improve outcomes for our disadvantaged students we focus on three areas, behaviour, 

attendance and extra-curricular opportunities. By doing this we will create well rounded individuals 

that are ready for further success and life beyond the classroom as it will raise confidence, instil self-

discipline, and will contribute to academic development, further closing the gap.  

Research has found that disadvantaged pupils have been worst affected by partial school closures, and 

that the attainment gap has grown because of national lockdowns (Education Endowment Fund, 2021). 

Post COVID, our number of Pupil Premium students has remained consistent, however the number of 

students accessing Free School Meals has increased by 2%. In light of this, and understanding the gaps 

identified in our own data, it is even more important than ever for us to focus on our disadvantaged 

learners, as well as a number of pupils that also need further support, by investing both our funding 

and our recovery funding into these three key areas mentioned above. With these 3 focus areas at the 

heart of our Pupil Premium strategy our disadvantaged students will achieve success and realise their 

potential no matter their ability. With a knowledge rich curriculum and stellar learning habits 

developed, our PP students will be able to overcome barriers to be inspired and go on to fulfil their full 

potential.  

https://sandbox.educationendowmentfoundation.org.uk/guidance-for-teachers/covid-19-resources/best-evidence-on-impact-of-covid-19-on-pupil-attainment
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance rates for PP students are on average 6% lower than their peers. 46% of our 
Pupil Premium students are ‘persistently absent’. By comparison, just 23% of our Non-
Pupil Premium students are persistently absent - so the gap is considerable.   

2 School closure and COVID 19 has impacted upon our PP students most severely with the 
gap widening between these and their more advantaged peers. Reading age and reading 
skills gap remains significant between PP and non-PP. On entry, lower income students 
are 9 months behind their non-disadvantaged peers, and this increases to 18 months at 
GCSE (Literacy Trust, 2021). This makes closing gap even more challenging, particularly 
at GCSE.   

3 PP students make less progress than more advantaged peers – P8 score 0.39 lower than 
Non-PP (2019 results). The attainment of disadvantaged students in English and 
Mathematics is also less than their peers in 2019. 52% of PP students achieved a grade 
4+ in English and Maths whereas Non-PP students achieved 72.1%.   

4 PP students tend to have lower aspirations than their more advantaged peers in terms 
of education and career prospects.  Only 27% of Pupil Premium students stay on to do 
Level 3 courses in our Sixth Form.  Students achieving a standard EBACC pass who were 
PP was 20% whereas 32% of Non-PP students achieved this qualification.   Parental 
Engagement for Pupil Premium students is lower than for Non-PP students. This means 
that we have fewer opportunities to increase aspirations as at times students have less 
parental involvement in education.    

5 PP students are more likely to have poor engagement and increased incidences of poor 
behaviour.  There is a correlation between students who have poor behaviour and this 
often is a catalyst for poor attendance and reduced progress.  Our PP students are more 
likely to have a suspension; 39% of the suspensions this academic year have been PP 
students.  In addition, the Attitude to Learning (AtL) for PP students is 0.18 lower than 
the rest of their peers on a 0-4 scale.   
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Increased attendance rates for pupils 
who are eligible for PP. There is clear 
evidence which supports the correlation 
between aspirations and providing clear 
pathways to next steps in education and 
employment and providing high quality 
curriculum and teaching with good 
attendance.    

PP attendance to be in-line with their peers and above 
national average.   

Reduce the number of PP students who are Persistent 
absentees! 

Keep the high-level of challenge to the Local Authority.   

Reduce the impact of school closure with 
a focus on ensuring high levels of progress 
in literacy and numeracy for students 
eligible for PP.   

Self-regulated learners who understand 
key terms around metacognition and have 
access to technology for independent 
study or remote learning.   

Increased reading ages in KS3 and improved outcomes 
at KS4 & 5. Barriers to remote learning or independent 
study are removed for all PP students.  PP students are 
equipped to succeed.   

 

Ensure high levels of progress for our PP 
students: close the gap between PP & 
Non-PP outcomes at KS4 and continue to 
work to close gap between PP boys and 
girls.   

Progress 8 figure in line with National gap for PP and 
Non-PP students with the aspiration to exceed this. 
2019 results show P8 score of -0.13 compared to our 
non-PP students which have a P8 score of 0.33.  P8 
score for PAH students improved and in line with peers.   

Increase retention of PP students into 6th 
form.  Increase uptake of PP students 
taking EBacc subjects.  Improved rates of 
progress for high attaining PP students at 
GCSE.  Improved aspirations and career 
ambitions through an increase in Cultural 
Capital. Increase percentage attendance 
to parents evening.   

An increase from 27% of PP students going onto 6th 
form at PHS to 40% (where courses are appropriate). 
Currently, 30% of PP students take EBacc compared to 
school average of 50% therefore, a narrower gap 
between the percentage of PP students taking EBAAC 
subjects compared to school average.   Increased 
percentage of PP students continuing on to Level 3 
courses in order to progress on to Higher Education.  
Attendance at parent’s evening to be to be 75% or 
more. 

Increase in PP students who are PP accessing 
opportunities in school and external trips and visits.   

Continue to intervene before risk of 
exclusion a well as source course for these 
students to take to improve this.  
Increased & improved Attitude to Learning 
(AtL) and improved behaviour in 
particular; boys. 

Reduction in number of PP students being excluded 
(permanent & fixed term).  Gap between AtL scores of 
PP and Non-PP, in particular boys, to close and to be in-
line with a avg. score of 3. Avg. behaviour points of PP 
students to reduce.   
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 

year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £325,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Whole school CPD – to develop a 
common language of Rosenshine 
principles and metacognition.  

Continued improvement of 
teachers’ subject & pedagogical 
knowledge for teachers to be 
empowered in using deliberate 
practice to best effect. 

Continue to recruit the highest 
calibre of teachers.  

Leaders of more successful schools emphasise 
the importance of ‘quality teaching first’. They 
aim to provide a consistently high standard, 
through setting expectations, monitoring 
performance, tailoring teaching and support to 
suit their pupils, and sharing best practice. This 
approach is supported by a body of research 
which has found that good teachers are 
especially important for pupils from 
disadvantaged backgrounds.  

The biggest driver of impact in any school system 
is what happens in the classroom, which is 
particularly true for disadvantaged learners 
(Barber et al, capturing the leadership premium, 
2010). For poor pupils, the difference between a 
good teacher and a bad teacher is a whole year’s 
learning. (Supporting the attainment of 
disadvantaged pupils, Briefing for school leaders, 
November 2015) 

2, 3, 5 

Continue to improve quality teacher 
retention to support PD; heighten 
the culture of professional 
aspiration and being explicit about 
the ways in which specialists 
provide challenge-support to 
specialists; continuing drawing upon 
best national practice; 

Be prudent in judicious over-staffing 
to provide PD capacity and high 
ratio tuition for PP students 

2 additional science classes at year 
11 which support the progress of 
our PP students. 

Sutton Trust research states that schools with 
higher numbers of FSM students have less 
specialist teachers, particularly in science and 
maths and as a result, these students do not 
have access to the best teachers. It is important 
for students to be taught by specialists as they 
are able to stretch them and answer more 
complex questions. (Potential for Success, 
Sutton Trust, 2018) Their expertise in their 
subject will mean their curriculum is also 
planned in more depth. 

This is particularly important for our high 
attaining students. 

Smaller class sizes can have an impact of 2+ 
months. 

2, 3 
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Additional preparatory time for staff 
which is above statutory 
requirement. This allows for more 
detailed planning, curriculum 
development & feedback. 

Increased capacity in core subjects 
which enables staff to lead on 
intervention and revision 
programmes.   

‘High quality teaching has a disproportionately 
positive impact on disadvantaged learners’ 
(Rowland, 2015) 

2, 3, 4 

Developing performance 
management, that is continuously 
reflective, in order to encourage 
continued professional 
development especially around our 
teaching of vulnerable groups. This 
is to be reviewed termly to provide 
more support for teachers, 
additional inset, and to ensure 
targeted CPD can be implemented.  

‘High quality teaching has a disproportionately 
positive impact on disadvantaged learners’ 
(Rowland, 2015) 

2, 3, 4, 5 

Development of Early Careers 
Teachers. Additional free periods 
and additional support for these 
teachers means we can help to 
develop quality teachers. They also 
get CPD on adaptive teaching for 
vulnerable and disadvantaged 
students. 

‘High quality teaching has a disproportionately 
positive impact on disadvantaged learners’ 
(Rowland, 2015) 

2, 3, 4, 5 

Raise the profile of PP students 
through use of the End of Day 
emails, Progress Intervention 
Group, PAH passports, CPD and 
SPUDs.  

 

PP Co-ordinator to raise profile of 
PP in school, oversee progress of 
PP students as well as help to raise 
aspirations 

To raise awareness of the Pupil Premium. 
Understanding that the ‘label’ of pupil premium 
does not mean underachievement and lower 
ability. This will help to raise expectations and 
maintain them for all (Rowland, 2015) 

Successful schools ‘have clear, responsive 
leadership.’ (DFE, Supporting the Attainment of 
disadvantaged pupils: articulating success and 
good practice’, 2015) 

EEF Implementation Guide states that ‘school 
leaders play a central role in improving 
education practices through high-quality 
implementation’ by ‘defining both a vision for, 
and standards of, desirable implementation’ 

3, 4, 5 
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Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £75,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

PAH co-ordinator to have an 
increased focus on PP PAH 
students and their aspirations, 
opportunities and rate of 
progress through targeted 
support, extra-curricular 
activities, trips and visits.   

15% of highly able pupils who score in the top 
10% nationally at age 11 fail to achieve in the top 
25% at GCSE. Our 2019 results illustrate that  

Currently, our P8 score shows that year 11 PAH 
students are 0.23 lower than the year group.  

The gap between PP PAH and non-PP PAH is 0.37. 

 

PP PAH boys are most likely to be in the ‘Missing 
Talent’ group. Highly able PP students achieve, on 
average, half a grade less that other highly able 
students. PP PAH students are less likely to be 
taking the EBacc GCSE (Sutton Trust Research 
Brief ‘Missing Talent’, June 2015) 

2, 3, 4, 5 

Progress leaders for each year 
group. PLs have an overview of 
the student’s academic diet as 
well as their progress. 
Strategic decision for whole 
year group, sub-groups and 
individuals taken to ensure 
progress in particular focus on 
PP within each sub group.   

Progress leads ensure that high expectations are 
set for students of all abilities. Data is used to take 
necessary strategic actions. Tone is set from the 
top with regards for outcomes for all students as 
well as a key focus area for disadvantaged 
students.  

A focus on identification instead of intervention 
will not only mean that we can get to the root 
cause quicker but it is also more cost effect 
(Learning without labels, 2017) 

1, 2, 3, 4, 5 

Two specific PP LSAs working 2 
days a week to raise progress 
of underperforming PP 
students as well as develop 
relationships with home and 
increase parental engagement.  

LSA’s deployed by the SEND 
department are highly focused 
and directed to support PP 
SEND students as the priority.  
LSA’s are deployed to support 
PP students with bespoke 
guidance for Post 16.  Our HUB 
facility becomes a base for 
Year 11 disadvantaged 
students who are not able to 
cope with full timetables.   

Evidence by the EEF supports the view that high 
quality, well trained and expertly deployed 
teaching assistants have a positive impact. The 
evidence for the effective use of teaching 
assistants is increasingly positive. The EEF has 
published results of seven randomised control 
trials of TA led projects and all six projects 
involving TA’s showed positive impact in students 
learning, typically adding four months of progress, 
especially in low attaining disadvantaged 
students.  

PP LSAs undertake the same CPD on Rosenshine 
strands for them to best understand the dynamics 
of teaching at PHS for them to be empowered and 
have the expertise to deliver interventions, 
provide feedback and monitor progress. This is 
noted to have a bigger impact on disadvantaged 
students (Supporting the attainment of 
disadvantaged pupils: Articulating success and 
good practice research report, November 2015) 

1, 4, 5,  
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Two recent meta-analyses from the USA suggested 
that increasing parental engagement in primary 
and secondary schools had on average two to 
three months’ positive impact. (Education 
Endowment Foundation) 

Increased number of LSAs 
working in SEND department 
and pastoral officers for each 
year group.  

An established link between AEN and deprivation 
and it is estimated that 30% of pupils with AEN 
will benefit from the Pupil Premium (Helping 
Everyone Active) (33% of our SEN students are PP)  

2, 3, 5 

Progress Intervention Group 
(PIG meetings) once a week to 
discuss progress of students 
and year groups in order to 
implement targeted 
interventions  

This strategy group is based on the 7 building 
blocks reported in the Supporting the attainment 
of disadvantaged pupils: Articulating success and 
good practice Research report (November 2015). 
More successful schools saw raising the 
attainment of disadvantaged pupils as part of 
their commitment to help all pupils achieve their 
full potential. They prioritised quality teaching for 
all, seeing attendance, behaviour, and emotional 
support as necessary but not sufficient for 
academic success. They made every effort to 
understand every pupil as an individual and 
tailored their programmes accordingly. They 
linked teaching and learning interventions to 
classroom work, monitored attainment and 
intervened quickly to address learning needs. By 
unpicking our data and the different groups 
within it we can ensure provision is right for all 
(Learning without labels, 2017) 

1, 2, 3, 5 

Added support for the Year 9 
Options process to enable PP 
students to make well 
informed decisions.   

Acting in loco-parentis to ensure that PP students 
with limited aspirational support are mentored 
through the options process.  Students who are 
PP/SEND or PP/EAL given specialised support.   

4 

1:1 Science, English & Maths 
tutoring for Year 9, 10 and 11 
PP students through option 
blocks to raise attainment and 
progress 

Small group interventions with highly qualified 
staff are known to be effective. This arrangement 
enables the teacher to work with a small number 
of targeted students. The EEF toolkit suggests 
students who attend small group tuition on 
average make 4 months of progress.  

In England, one adult in five is innumerate. These 
adults cannot work out their change when they go 
shopping or help their children with homework. 
They are twice as likely to be unemployed as 
people who are numerate. This is the shameful 
legacy of a system that provides free education to 
all children from the age of five to at least 16. 
(New Philanthropy Capita NPC) 

2, 3 

Supervised revision sessions 
after school for year 11 
students to provide support, 
structure, and a safe space for 

In light of school closure, it was evident that not 
only our most vulnerable learners did not have 
access to suitable technology for revision but also 
a space and structure for learning at home. 
Providing space and support for our year 11 

2, 3 
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revision and reflection of 
learning.  

students has enabled some of our most 
vulnerable students to have time and space to 
revise. They are also taught how to revise which is 
invaluable for the future. 

EEF toolkit suggest extending the school day can 
have and impact of +3 months 

Supporting PP students with 
transition – developing 
confidence and relationships. 
e.g. running Summer Camp.   

EEF toolkit suggests students who attend summer 
school can make 2 months progress compared to 
students who don’t attend a summer school. A 
clear academic component must be included to 
be associated with learning gains.  We have 
previously run two successful summer schools 
with high confidence levels reported by students. 
We intend to continue this exceptionally well 
considered offer.   

1, 5,  

Additional tutor groups based 
either in our hub or alternative 
location to support our moist 
vulnerable students. Providing 
a quiet space formed of 
smaller class sizes to allow for 
more targeted intervention 
and support.  

The EEF Toolkit states that mentoring can have +2 
months impact on learners. 

Smaller tutor group sessions have meant that 
more support is available for these students that 
need help with routine, attendance, mental 
health and learning habits.    

1, 2, 5,  

Designated mental health 
triage system and on call first 
aiders operating in student 
support hub as well as 
delivering mental health 
support through throughout 
the school via tutor time, PSHE 
and assemblies.   

The EEF Toolkit suggests social and emotional 
learning has an impact of 4+ months 

Students from disadvantaged background has, on 
average, weaker SEL skills which therefore 
impacts their mental health and their academic 
attainment (Education Endowment Fund, 2015) 

4, 5 

School literacy co-ordinator. 
To help develop whole school 
approach to improving literacy 
and closing gaps. E.g., raising 
profile of reading and 
strategies to improve literacy 
within our curriculum.  

Increasing awareness of literacy and 
implementing a focus of reading across the 
school. Important post pandemic as well as 
increased level of literacy required at GCSE. A 
study involving 370,000 secondary school 
students has warned, however, that 25 per cent 
of 15-year-olds have a reading age of 12 and 
under, while 20 per cent have a reading age of 
below 11, and 10 per cent of below nine (Sec-Ed, 
2020). 

‘The reading ability gap between boys and girls 
also widens significantly after primary school. The 
core issue is the lack of access to a rich 
vocabulary, and this language deficit can go back 
several generations’ (‘Read all about it’, GL-
Assessment, 2020) 

 

Language is important as early language is the 
most important factor in influencing literacy levels 
at 11 and students are twice as likely to be 

2, 3  
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unemployed in 30`s as children with good vocab 
but similar ability (Communication Trust, 2017) 

 

A study of secondary-aged pupil at risk of school 
exclusion found that for high proportion of the 
pupils, language difficulties were a factor in their 
behaviour problems and school exclusion (Clegg 
et al, 2009) 

EEF Toolkit – Reading comprehension = +6 months 
impact and oral language interventions = +6 
months impact 

Careers focus across school – 
designated careers leader in 
each department as well as 
across the school. We have a 
careers base in the student 
support hub - improved 
knowledge of careers pathways 
for PP PAH students & parents.  

Our careers programme has meant that we are a 
Gatsby Benchmark 8 school. 

It has been proven that timely careers advice and 
guidance has many benefits: 

• Raising aspiration – broadens horizons by 
increasing knowledge and understanding of 
possible opportunities. 

• Increases motivation and achievement – boosts 
self-esteem and confidence and develops self-
help skills that will be of life-long benefit.  

• Improves success and attendance –develops 
understanding of the relevance of what they 
are learning to the world of work. Helps with 
the development of future progression plans.  

• Makes students aware of their skills –  
self-awareness of strengths and qualities is 
essential for career planning.  

(National Careers Service) 

4 

Targeted intervention in core 
subjects which focuses on 
students who are persistent 
absentees who did not 
complete sufficient work 
during remote learning, or are 
falling behind in these subjects. 
High focus on our PP students 
who are the priority for these 
sessions.    

Small group interventions with highly qualified 
staff are known to be effective. This arrangement 
enables the teacher to work with a small number 
of targeted students. The EEF toolkit suggests 
students who attend small group tuition on 
average make 4 months of progress.  

In England, one adult in five is innumerate. These 
adults cannot work out their change when they go 
shopping or help their children with homework. 
They are twice as likely to be unemployed as 
people who are numerate. This is the shameful 
legacy of a system that provides free education to 
all children from the age of five to at least 16. (New 
Philanthropy Capita NPC) 

1, 2, 3,  
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £68000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Raising the profile of PP 
students through PP 
passports which are 
disseminated to staff 
with a particular focus 
on PP PAH students 

‘Pupil Premium students are more likely to be low attaining 
than other children, but this is not true across the board. 
Tackling disadvantage can also mean supporting high attain-
ers to achieve the same level as their peers’ (Ofsted & Pupil 
Premium Accountability 2021: Guidance for School Leaders, 
2021) which is why we have put an emphasis on supporting 
these groups to achieve their potential and raise aspirations. 

2, 3, 4, 5 

Heads of Year, 
Behaviour leads, 
Pastoral leads, 
attendance leads have 
a key focus on PP 
students.  This focus is 
key in our BEE 
meetings which occur 
bi-weekly.   

 

Behaviour & 
attendance overviews 
produced weekly for 
each year groups and 
sent to middle & senior 
leaders to target 
students and 
implement 
interventions and to 
inform decision making 
at BEE.   

 

Assemblies developed 
and delivered to 
respond to social needs 
as well as expose 
students to increased 
levels of cultural 
capital.   

Behaviour: Heads of year see raising the attainment of 
disadvantage pupils as part of their commitment to help all 
pupils achieve their full potential. They will make every 
effort to understand every pupil as an individual and tailor 
their support accordingly. This is paramount to raising the 
attainment of disadvantage students “supporting the 
attainment of disadvantage pupils” (Research report, 2015) 

The EEF Toolkit suggests that targeted interventions 
matched to specific students with particular needs or 
behavioural issues can be effective, especially for older 
students. 

 

Pupil Premium students have lower independent study 
scores across all year groups. Internal data suggests students 
with higher Independent study scores and ATL scores go on 
to get higher GCSE grades. This is highlighted as a barrier to 
learning for some of our PP students. On average, the 
impact of homework on learning is consistently positive, 
leading to on average five months' additional progress 
(Education Endowment Fund, 2015) 

Attendance: A child who averages 80% attendance during 
their secondary school career effectively misses one whole 
year of education and significantly reduces their chances of 
good grades. Even for high-achieving students poor 
attendance has a significant negative impact on their grades 

The DfE (2016) found that the higher the overall absence 
rate across KS4 the lower the likely level of attainment at 
the end of KS4. “Overall absence had a statistically negative 
link to attainment.” 

1, 2, 3, 4, 5 

Developing self-
quizzing H/W strategy 
to remove barriers for 
our most vulnerable. 
Develops 
metacognition and 

By developing self-regulation and metacognition within our 
students, it can have +7 months of impact on student’s 
learning (Education Endowment Fund, 2015) 

It is also stated that homework has an impact of +5 months.  

2, 3, 5 
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supports future 
revision strategies. 

Support with 
equipment, uniform, 
trips, activities such as 
food for food tech 
lessons - removing 
barrier for them and 
developing relationship 
with school & home 

This helps to develop relationships with home and as a 
result family engagement with school.  

School uniform also helps to support a whole school ethos 
and equity.   

1, 4, 5 

Supporting academic 
tuition and extra-
curricular activities e.g. 
GCSE music lessons. 

Extra clubs for support 
– Breakfast club/ 
homework club/prep 
club 

Supporting our students and families so they can access 
these subjects and skills.  

Homework club provides a safe, quiet space for PP students 
as they are less likely to have this and less likely to have 
support from home. It will help to provide skills for future 
both in and out of school.  

Prep club aims to support students with routine and 
homework. This is a shorter-term intervention. 

Breakfast clubs can have an impact of +2 months (Education 
Endowment Fund, 2015). Breakfast can improve behaviour, 
mood and physical performance as students have more 
energy and have better concentration (NHS) 

1, 2, 3, 4, 5,  

Number of different 
extra-curricular clubs to 
increase exposure to 
cultural capital to help 
develop the whole child 

Tracking attendance to 
clubs/trips/intervention 
& ensure access for all 

Research by ‘A New Direction’ shows the importance of 
cultural and arts opportunities to support wider learning of 
PP students. And the EEF state that Arts participation has 
an impact of +3 months and sports participation had +2 
months.  

“Enrichment education has intrinsic benefits. We think all 
children, including those from disadvantaged backgrounds, 
deserve a well-rounded, culturally rich, education.” 
(Education Endowment Fund, 2015) 

2, 4, 5 

Rewards for students  Students work hard throughout the year and deserve to be 
rewarded for this. Our rewards range from small postcards 
to larger rewards like trips. These rewards boost students’ 
confidence and enjoyment of school which in turn has an 
impact on their attainment.  

4, 5 

Sims Parents App to 
engagement of parents 
and raise awareness of 
rewards, attendance, 
progress etc.  

 

Printing of the 100 
score for all year 
groups at each 
TrackPoint – in case 
parents do not utilise 
the app.  

The EEF states that parental engagement can have +4 
months impact 

 

The use of the school planner is critical to our 
communication strategy and aims to remove any barriers 
for parents.  We use stickers to report half termly on 
students 100 score and to enable not only students to 
reflect on their areas for development but to enable 
parents to access key data without the app.  

4, 5 

Total budgeted cost: £468,000 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 
results will not be used to hold schools to account. Given this, please point to any other pupil evaluations 
undertaken during the 2020 to 2021 academic year, for example, standardised teacher administered tests 
or diagnostic assessments such as rubrics or scales. 

If last year marked the end of a previous pupil premium strategy plan, what is your assessment of how 
successfully the intended outcomes of that plan were met?  

Below are the aims outlined in the previous year’s PP strategy along with an evaluation of these aims.  

Aim Target Evaluation   

Progress 8 

Attainment 
8 

% Grade 5+ 
in English 
and maths 

Achieve top quartile for 
progress made by 
disadvantaged pupils 
amongst similar schools 

Achieve national average 
for attainment for all 
pupils 

Achieve average English 
and maths 5+ scores for 
similar schools 

Historically, our progress 8 for disadvantaged students has 
been positive and compared to national the gap is 
smaller.  Based on our own standardised assessments and 
the 2019 scale our P8 for PP students remained positive.    

Parental 
Engagement  

PP parents evening 
attendance to be >85% 

We moved from an ‘in-person’ style parent’s evening to a 
virtual parent’s evening so this was a challenge in terms of 
parental engagement.  86.1% of parents attended.  Just 
3.7% of parents did not respond despite several initiatives.  
PP students were offered alternatives including telephone 
appointments if more suited to ensure engagement.   

This same Year group had another parent’s evening and 
just 2.3% of parents did not engage.    

Virtual parent’s evenings are becoming the norm and we 
have a greater variety of strategies to engage our most 
disadvantaged students and parents.   

Attendance  Improve attendance to 
national average 

 

Attendance last year was 91.38% on average.  Using the 
FFT aspire tracker we were able to monitor our attendance 
compared to other schools and had consistently above the 
national average. We did have a gap for our PP students of 
4.21% (the previous year the gap was 3.4%) which was 
continuously addressed and prioritised through the 
attendance team.  COVID clearly impacted our PP students 
most significantly.     

Attitude To-
wards Learn-
ing and 
Home Work 

ATL and HW to be 
greater than 3 for all 
year groups 

ATL for all students has increased by 0.04 and our non-PP 
students have also seen the same increase.  However, our 
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 PP students had a lower starting point and as such, still 
leaves a gap for these students.   

Aspirations 
and career 
ambitions  

50% of PP students 
continue into sixth form 
and increasing numbers 
go onto university each 
year 

Only 27% of Pupil Premium students stay on to do L3 
courses in our Sixth Form; an additional 2% of the cohort 
stay on to do L2 courses.   

Behaviour  No more than 24% of 
behaviour points, 
exclusions and 
detentions go to PP 
students  

42% of our school detentions for organisation are awarded 
to our PP students (**we have just 23.04% PP).  

36% of our school behaviour detentions are awarded to 
our PP students** 

32% of behaviour points were awarded to our PP 
students** 

EBACC Entry 
and EBACC 
average 
point score  

EBACC entry and average 
point score for all pupils 
is in line with PP pupils 

EBACC entries: non-PP = 53.4% & avg. point score was 
4.87, PP = 30% & avg. point score 3.63 

Achieving standard pass grade: non-PP 44.8% and PP is 
21.4% 

  

Lockdown 1 presented a number of issues for all schools, however, we responded quickly to the challenge 

for the safety and wellbeing of our school community but with our most disadvantaged students at the 

forefront of our strategy.  We ensured all students received 3 personalised communications from a 

dedicated person and completed home visits for all students and increased visits for our disadvantaged 

students.  In lockdown 1 we supported parents by purchasing £7000 worth of workbooks and revision 

resources so that students who found it challenging to work using a screen for such a sustained period of 

time, or did not have easy access to technology were less likely to fall behind. We also found that parents 

were grateful as this enabled them to visually see what their child had completed on a daily basis rather 

than all work being via a google classroom.   In addition, for those most in need we dropped additional 

food parcels, stationary and other resources.  On return to school we employed an intervention for all 

students, particularly those most disadvantaged which specifically focused on the skills required to work 

remotely. It also enabled that personal approach to ensure that we truly understood the barriers on an 

individual level.   

We had seen the impact of COVID prior to Lockdown 3 and we understood that this was going to 

continue to impact our Pupil Premium students the most; as a result, we were able to create a strategy 

to ensure that our ‘normal’ monitoring processes around attendance, behaviour and engagement were 

implemented for the second lockdown, based on the issues we knew would occur from the first the 

previous year.  Firstly, we ensured that technology was distributed to all students who we knew had 

difficulties during lockdown 1 (and delivered to those we had missed or were absent).  We ensured that 

we not only had a number of Pupil Premium students on-site (1/3 of students who were on site were in 

receipt of FSM), but also focused on those who had previously not engaged fully with remote learning to 

ensure they were logging into live lessons. We were able to maintain high expectations by monitoring 

hourly attendance using SIMs (please find example data below). We dedicated our support staff to 

contact students that were not online or engaging through maintaining our on-call system. This system 

allowed staff to communicate, as they would in a face to face lesson, to SLT and extended SLT for 

support with whoever was not fully complying with expectations.  12,000 communications were made 

during lockdown 3 to ensure attendance and engagement to lessons was a priority particularly for those 
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who we knew were having or could potentially have difficulties due to circumstances beyond their 

control. We believed that this strategy would ensure a smoother transition back to school when the 

period of remote learning ended.    

 

On return from Lockdown 3 we have then dedicated our resources around pastoral care, mental health 

and tuition to those we had identified needed support. We created passports for students, particularly PP 

students, whereby we knew they had not engaged as well as their peers. We wanted to ensure they had a 

set of SMART targets and support to ensure a smooth transition back to school and to address any 

anxieties around the return.  We also targeted our pastoral interventions, tutoring and our ‘Pottery’ 

became a base for Mental Health Support.   Adaptions to our ‘Pottery’ facility and the deployment of our 

LSA team to ensure a smooth transition back to the classroom was possible and rapid.  In order to address 

potential gaps in progress, as a result of lockdown between our PP and Non-PP students, we hired tutors 

for maths and English so that a proportion of PP students could be met with on daily basis. We have 

continued this tuition into this year.  

 

Attendance during lockdown: 

Our Pupil Premium attendance for Week 6 of lockdown 3 can be seen below: 

    04.02.21 

Year 7 74 91% 

Year 8 90 88% 

Year 9 65 83% 

Year 10 88 82% 

Year 11 74 82% 

Year 12 31 97% 

Year 13 1 100% 

It was evident that our attendance improved for all students across all year groups over the course of 

lockdown due to our relentless determination for standards.  

  05.01.21 04.02.21 

Year 7 90% 95% 

Year 8 81% 94% 

Year 9 78% 93% 

Year 10 71% 85% 

Year 11 71% 91% 

Year 12 90% 95% 

Year 13 87% 100% 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. 

This will help the Department for Education identify which ones are popular in England 

Programme Provider 

National College The National College 

Brainscape -The Best Flashcards App. Brainscape 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

This funding was allocated on a individual basis 
for a range of interventions: 

Music Tuition  

Trips and School Resources  

Mentoring and Tuition  

 

What was the impact of that spending on service 
pupil premium eligible pupils? 

Average attendance for this group is above 
school average 91.19%.  Average ATL for this 
group is 3.07 which is above PP average and 
inline with peers.   
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. For example, 

about your strategy planning, or other activity that you are implementing to support disadvantaged 

pupils, that is not dependent on pupil premium or recovery premium funding. 

 


