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Effective ‘Assessment for Learning’ identifies children’s strengths, 

misconceptions and next steps, in order to enable them to make good 

progress and achieve their full potential.  

National Requirements: What has Changed?  

The Department for Education have made huge changes to the way schools are required to 

assess children’s attainment and progress, replacing ‘levels’ with ‘Age Related Expectations’ 

(AREs). These AREs are directly linked to the key skills and objectives outlined in the new 

National Curriculum (Curriculum 2014) and identify what children are expected to know 

and understand by the end of each school year. One key change has been increase in 

expectation; the bar has been raised in terms of what children are expected to achieve, 

particularly in English and mathematics.  

There are a large number of end of year objectives for each year group, against which 
children are continually assessed. Amongst these objectives are the Key Performance 

Indicators (KPIs), a set of nationally agreed ‘key objectives’, which are considered to be 

the best indicator of whether a child is achieving in line with Age Related Expectations. At 

the end of each school year, teachers are required to make a judgement against the KPIs 

and the Performance Standard and report to parents on whether their child has met or 

exceeded these new and challenging expectations, or whether they are still working 

towards them.  In order to be awarded a judgement of ‘meeting age related expectations’ at 

the end of a school year, children must demonstrate that they have achieved every KPI and 

meet the Performance Standard for their year group; if one KPI has not been achieved, 

teachers cannot judge a child to be meeting their AREs. The only exception to this is 

handwriting: a child may be judged as ‘meeting’ AREs in writing, even if they have not 

achieved the handwriting statement.  

This change from a ‘best fit’ model in the old ‘levels’ system (where children could have gaps 

but still be awarded a particular level) to a model which insists upon a child achieving every  

KPI, has huge implications for planning, teaching and assessment within every primary 

School. It has particularly huge implications within the spelling curriculum, which is in itself 

now more challenging in every year group; children cannot be judged to be ‘meeting AREs’ 

at the end of the year if they do not meet the new and challenging spelling objectives. This 

may result in pupils who were previously working at the expected ‘level’ for their age in 

writing, now ‘not meeting’ AREs (further information is outlined below regarding this change 
and how we are endeavouring to adjust as a school).  

Other than assessing children against these challenging, nationally agreed end of year AREs, 

the DfE has given schools complete freedom in how they assess and track children 

throughout the year. At Potley Hill, we have been working hard to develop a system which 

enables us to build an accurate picture of how well each and every child is progressing 

towards their end of year AREs.  
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What does the Potley Hill Assessment Model look like? 

We have adopted key features of the Hampshire Model of Assessment, which breaks down 
the end of year AREs into smaller steps. These steps are organised into 3 phases across the 

year, with the easier objectives, or those which need to be secured before other objectives 

can be taught, being assessed earlier in the year. The objectives from the earlier phases 

continue to be reinforced and assessed throughout the year, so that children can deepen 

and consolidate their understanding.  

We recognise that it is unrealistic to expect children to be able to achieve end of year AREs 

at the beginning of an academic year. For this reason, we have developed an assessment 

language which reflects children’s progress from ‘beginning’, to ‘developing’ to ‘secure’ in 

relation to the AREs for their year group. Some higher achieving pupils will ‘exceed’ AREs 

by the end of the year.  

We have mapped out this journey in the following way:  
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 Phase 3 

Beginning 

(Developing) 

Phase 3 

Developing 

(Secure) 

Phase 3 

Secure 

(Exceeding) 

 Phase 2 Beginning 

(Developing) 

Phase 2 

Developing 

(Secure) 

Phase 2 Secure (Exceeding) 

Phase 1 

Beginning 

(Developing) 

Phase 1 

Developing 

(Secure) 

Phase 1 Secure (Exceeding) 

 

               Milestone 1         Milestone 2                            Milestone 3       Milestone 4 

*(Italicised brackets indicate the expected journey for Higher Attaining Pupils)  

 

What happens at each Milestone?  

 

Teachers are continually assessing the children against the objectives from each phase. 

These phased objectives form the basis of daily lesson objectives, so that planning, teaching, 

learning and assessment are knitted together in a joined-up cycle. Daily assessments are 

recorded on digital mark books (see below) and, at key milestones, teachers stand back and 

reflect upon each child’s progress, tracking it against the expected progress outlined in the 

diagram above. At each Milestone, teachers will use all the assessment information they have 

to make a professional judgement of how ‘on track’ children are for meeting the AREs by 

the end of the year: 

 ‘On Track’ to ‘meet’ 

 ‘On Track’ to ‘exceed’  

 ‘Close to On Track’ to ‘meet’  

 ‘Not on Track’ to ‘meet’ 
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For children who are ‘not on track’ or ‘Close to On Track’, teachers will explore possible 

reasons; perhaps they had a lower starting point or have Special Educational Needs. 

Appropriate interventions and catch-up programmes for children who are not ‘on track’ are 

carefully planned so that the gap can be narrowed by the next milestone.  

 

 

What about children who don’t meet their AREs by the end of the year?   

 

The Government target is for at least 85% of children to meet or exceed their AREs by the 

time they leave Primary School (Year 6). For the academic year 2015/16, this target has 

been set lower, at 65%, to take into account that the level of expectation in the new 

curriculum is higher than the old curriculum and that children currently in Y6 have much 

more catching up to do than children in lower year groups.  

At Potley Hill we aim high and our aim is that, over time, at least 90% of our children will 

achieve the new standard.  

Both at national and school level, it is acknowledged that, despite making good progress and 
working hard, some children will not meet their AREs, year on year, and we acknowledge 

the negative effect that this could potentially have on children’s self-esteem. This is one 

aspect of the new assessment procedures which causes great concern to the teaching 

profession. There is currently much work being undertaken to identify a way of tracking and 

celebrating the progress made by children who may have a Special Educational Need and 

who may never meet the Age Related Expectations for the year group they are in. At Potley 

Hill, we gather a wealth of assessment information on all our children, but particularly for 

those children who have Special Educational Needs, so that we can track and demonstrate 

their progress in other ways. This may be through using assessment information such as 

reading and spelling ages or age-standardised scores; for some children, it will be 

appropriate to track their attainment and progress against the AREs for a lower year group. 

Parents of children with Special Educational Needs will be given more information on the 

progress of their individual children during review meetings of their child’s Personal Plan. 

Our ultimate aim is for all our children to be proud of the progress they are making in their 

learning and we are committed to ensuring that each and every child feels good about 

themselves and their progress as a learner.  

 

What about children who are working above their AREs?  

 

Similarly, some Higher Attaining Pupils will be ‘exceeding’ their Age Related Expectations. 

Curriculum 2014 is, in itself, significantly more challenging than the previous curriculum, 

meaning children who may have previously been identified as working at the ‘higher levels’ 

are now ‘meeting AREs’; we understand this can be confusing and frustrating, for both 

children and parents. There has also been a major shift in how higher attaining pupils should 

be stretched, in order to reach their full potential; a move away from pushing them into the 

next year group’s programme of study and, instead, towards deepening their knowledge 

and understanding of concepts within their age-related curriculum. In practice, this approach 

involves providing to broaden and deepen children’s knowledge, skills and understanding 

within the age-related curriculum content, ensuring that children can apply key skills in 

different contexts, with fluency and independence.  
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If children can consistently demonstrate this ‘mastery at greater depth’ of the objectives 

within their age-related expectations, they will be assessed as ‘exceeding’ AREs. Evidence of 

‘Mastery at greater depth’ might include:  

 

 reasoning and explaining their understanding, using this to make generalisations when 

faced with a new problem 

 independently exploring and investigating concepts at a deeper level 

 approaching more complex tasks with imagination and creativity 

 Making links and applying their learning to new contexts 

 

 

How do teachers keep track of the progress of every child in their class? 

Schools have been given complete freedom over how they measure and track progress 

within a school year. At Potley Hill, we use a digital assessment programme called 

‘Classroom Monitor’ to assess children’s daily progress, as well as to provide snapshots of 

how individuals, groups, classes and year groups are progressing throughout the year. 

Teachers can access their Classroom Monitor markbooks via any computer and can even 

use their iPads to record assessments within lessons (all children’s assessments data is fully 

secure and protected). A Classroom Monitor markbook will contain assessment judgements 

for every child, against every objective (not just KPIs).  

 

Each child will be assessed for each objective as: ‘Unassessed / ‘Taught’ (but not yet 

achieved) / ‘Almost’ achieved / ‘Met’ / ‘Exceeded’.  
 

 
 

The gradual accumulation of assessment judgements contributes to each child’s overall 

journey through the Phased Objectives (‘Beginning’ through to ‘Secure’ or ‘Exceeding’, 

depending upon the combination of assessments across the large number of objectives). To 

make assessment information even more accurate, a 6 point system is used to track 

progress through the year: 

1. Beginning 

2. Beginning + 
3. Developing 

4. Developing + 

5. Secure 

6. Exceeding 

 

The wealth of assessment information which Classroom monitor provides is used at 

Assessment Milestones to assist teachers in making ‘on track’ judgements. 
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How will the school keep parents informed of their child’s progress? 

 

At each of the two formal Parent Consultation meetings per year, teachers will give parents 

a print out of their child’s assessments so far, from their Classroom Monitor markbook. 

This document will identify which objectives your child is most secure in and those which 

are ‘targets’. In addition, at the Spring Term meeting, teachers will give parents a form which 

indicates their child’s ‘on trackness’ towards the end of year ‘Age Related Expectations’.  

At the end of the school year, parents will receive a written report, which will give detailed 

information about their child’s progress and attainment in every curriculum area. Part of this 

report will include a final Teacher Assessment judgement for each core area (Reading, 

Writing & maths), indicating whether your child is:   

 Working towards Age Related Expectations 

 Meeting Age Related Expectations 

 Exceeding Age Related Expectations 
In addition to this overall judgement, we have decided to give parents a detailed breakdown 

of their child’s assessment against each ‘Key Performance Indicator’ (KPI), as it may be that 

only one or two statements prohibited a child from meeting the AREs overall. Remember, 

children have to meet every individual KPI statement in order to ‘meet’ AREs (with the 

exception of handwriting).  

 

Where does testing fit in? 
 

Everything outlined above contributes to Teacher Assessment judgements, which are based 

upon day to day observations of children’s learning within lessons and the marking of 

children’s work, taking into account what each child can do and understand independently. 

In addition to teacher assessments, children are tested in various ways throughout their 

time at Primary School.   

 

Statutory Assessments are:  

Early Years Foundation Stage (EYFS) Reception 

Year 

Optional Baseline Assessment in Autumn 2015. Compulsory 

Baseline Assessment from September 2016. 

 

EYFS Profile Assessment (final statutory year is 2015/16). 

The profile assessment becomes optional from September 

2016.  

Year 1 Phonics Screening Check (June) 

Year 2 Compulsory tests at the end of Key Stage 1 in Reading, 

Grammar, Punctuation & Spelling (GPS) and mathematics. 

These tests are marked in school by teachers and the results 

are used to inform Teacher Assessment judgements in 

reading, writing & mathematics. Teacher assessment 

judgements are also made in Speaking & Listening and 

Science.  

Year 6 National tests at the end of Key Stage 2 in reading, 

Grammar, Punctuation & Spelling (GPS) and mathematics. 

These tests are marked externally. Teacher assessment 

judgements are also made in reading, writing, mathematics & 

Science.   
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In Year 2 and Year 6, Teacher Assessment judgements are submitted at County and 

National level and are used to make judgements about the quality of provision at Key Stages 

1 and 2 by the Local Authority & Ofsted. Year 2 and Year 6 assessments are periodically 

moderated to ensure they are accurate. Moderators can also make unannounced visits 

schools during the Year 6 testing week to ensure tests are administered correctly.  

 

In addition to statutory assessments, we also administer other, non-statutory tests 

throughout their time in school, in order to inform our overall assessments and to help 

prepare children for statutory tests in Years 2 and 6.  

 

What are the main changes to the Y2 and Y6 tests?  

 

Year 2 

 The introduction of a Grammar, Punctuation & Spelling test (previously only spelling 
was tested). 

 All children are required to sit two reading tests (previously only the more able 

pupils sat paper 2). 

 A new ‘arithmetic’ mathematics test. 

 A 2nd mathematics test, which assesses mathematical fluency, problem solving and 

reasoning and reflect the higher expectations of the new National Curriculum.  

 

Year 6 

 The reading test was changed last year to include three unrelated, more challenging 
texts, with a range of questions to answer about each text. This remains unchanged 

in 2016.  

 A more challenging Grammar, Punctuation and Spelling test, to reflect the 

requirements of the new curriculum.  

 The mental maths test has been replaced with a 30 minute Arithmetic Paper. 

 Two additional mathematics tests, which assess mathematical fluency, problem 

solving and reasoning and reflect the higher expectations of the new National 

Curriculum.  

 

Parents of children in years 2 and 6 will be invited into school for an information 

session about the SATs tests towards the end of the Spring Term.  

 

What do the Year 2 and Year 6 test results look like now that levels have gone?  

 

Outcomes of 2016 SATs tests in Years 2 and 6 will be presented as Scaled Scores, with 100 

representing the ‘national standard’.  The government can’t give full information about what 

the scale will look like yet. They need to wait until pupils have taken the tests and the tests 

have been marked before they can set the national standard and set the scale.  We do know 

that the scale will have a lower end point (below 100) and an upper end point (above 100). 

Once the national standard has been set, a statistical technique called ‘scaling’ will be used 

to transform the raw score from the test into a scaled score. This conversion formula will 
be published after the first tests have been administered; although sample test papers have 

been produced by the DfE, no scaled score guidance has been produced. Schools will be 

required to include results from the national curriculum tests in their annual reports to 

parents. Schools will need to report the pupil’s scaled score and whether or not they have 

met the national standard (a score of 100). 
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Part of a Bigger Picture 

 

Effective assessment contributes to a bigger picture of each individual child’s attainment and 

progress, not just in the core academic areas outlined in this booklet but in many other 

areas of learning. At Potley Hill, we aim to get to know every child as an individual, 

celebrating their own individual strengths and helping them to improve in the areas of 

learning they find more challenging. We also believe strongly that children’s well-being and 

self-esteem have an enormous impact on their readiness to learn and we want every child 

to believe they can succeed and achieve to the best of their ability during their time at 

Potley Hill.  

 

 


