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Roseberry Academy Pupil premium strategy statement 2025-26

This statement details our school’s use of pupil premium and recovery premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the impact that last year’s pupil premium spending had within our school. 

School overview 

	Detail 
	Data 

	School name 
	Roseberry Academy 

	Number of pupils in school 
	238

	Proportion (%) of pupil premium eligible pupils 
	20.1% 

	Academic year/years that our current pupil premium strategy plan covers 
	2025-26

	Date this statement was published 
	Dec 2025

	Date on which it will be reviewed 
	July 2026

	Statement authorised by 
	Jaimie Holbrook

	Pupil premium lead 
	Ruth Murton 

	Governor / Trustee lead 
	Jaimie Holbrook 


	Detail 
	Amount 

	Total budget for this academic year 
	£64,413   


	Pupil premium funding carried forward from previous years 

	£0

	Total budget for this academic year

	£64,413   


	Roseberry Academy does not pool pupil premium funding across the trust. 
The full allocation above is available to meet the needs of disadvantaged pupils at Roseberry Academy.
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Part A: Pupil premium strategy plan 
Statement of intent
At Roseberry Academy, we believe pupil premium funding represents far more than an additional financial resource. It is a moral and professional responsibility to ensure that children from disadvantaged backgrounds achieve well, thrive emotionally and leave us fully prepared for the next stage of their education.
Educational attainment remains one of the strongest predictors of lifetime outcomes. As such, our pupil premium strategy places high‑quality teaching at its core, supported by carefully targeted academic intervention and wider strategies that remove barriers to learning. We are committed to ensuring that disadvantage does not limit aspiration, opportunity or achievement.
We recognise that pupils eligible for pupil premium funding are not a homogenous group. Disadvantage manifests in different ways, both academically and socially. Our approach is therefore highly responsive and personalised, informed by robust assessment, professional judgement and a detailed understanding of each child’s context and needs.
Our strategy is firmly evidence‑informed. We draw explicitly on the work of the Education Endowment Foundation (EEF), alongside internal evaluation of what has proven effective within our own context. In line with EEF guidance, we focus on a small number of priorities and ensure that these are well implemented, carefully monitored and rigorously evaluated.
While this strategy is designed to address the barriers most commonly faced by disadvantaged pupils, we recognise that many of the approaches outlined will also benefit other vulnerable learners, including pupils with SEND and children who receive additional safeguarding support. The ultimate aim is to raise standards across the school while ensuring that those who need us most benefit first and most strongly.


Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number 
	Detail of challenge 

	1 
	Lack of confidence and low self esteem 

	2 
	Lack of routines and boundaries and the ability to self-regulate 

	3 
	Attachment difficulties 

	4 
	Limited vocabulary and language skills on entry to school 

	5 
	Support with learning at home 

	6 
	Complex social circumstances 

	7 
	Poor attendance and persistent absenteeism 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome 
	Success criteria 

	Children are confident, resilient learners with positive learning dispositions
	Disadvantaged pupils make at least expected progress from their starting points, with an increasing proportion exceeding expected progress

	Children are able to regulate their behaviour and respond positively to routines
	Behaviour incidents involving disadvantaged pupils reduce year on year and do not disproportionately impact learning time

	Children develop positive and secure attachments
	Pupils demonstrate improved engagement, emotional regulation and sustained participation in learning

	Children develop age‑appropriate language and a rich vocabulary
	Outcomes in reading and writing for disadvantaged pupils improve and gaps narrow across the school

	Parents and carers are supported to engage positively with learning
	Increased participation in workshops, home‑school communication and learning activities

	Families experiencing complex circumstances receive timely support
	Pupils feel safe, settled and ready to learn, evidenced through attendance, engagement and wellbeing

	Attendance improves and persistent absence reduces
	Attendance for disadvantaged pupils is in line with or above national, with persistent absence reduced



Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £26,248
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Professional development for teachers and Teaching Assistants, led by an Educational Psychologist 

	The Education Endowment Foundation (EEF) states that ‘Spending on improving teaching might include professional development.’ It states ‘Ensuring an effective teacher is in front of every class, and that every teacher is supported to keep improving, is the key ingredient of a successful school and should rightly be at the top priority for Pupil Premium spending.’ 
	1,2,3,6 


	Professional development for teachers via Oracy Voice 21
	
	1,4,5,7 


	Professional development for teachers 
	
	1,4,5,7 


	Professional development for Teaching Assistants to support Quality First Teaching - Ensuring TAs are highly qualified through a range of 
professional development in line with 
what teachers receive.

	
	

	Leader of learning to mentor teaching staff and offer bespoke training packages 
	
	1,2,3,4,5,6 


	Maths leader to work with Leader of Learning, other ELT schools and the local Maths Hub to revise maths pedagogical approach and practice across the school 
	
	1,5,6 


	Vulnerable pupils, Maths and English Leads to undertake regular scrutiny of pupil performance data, children’s work and teaching and learning to inform staff development planning and bespoke support and intervention for children 
	
	1,2,3,4,5,6 


	Attendance officer to track attendance and support children and families to improve
	
	2,3,7

	Professional development for behaviour management training
	
	1,2,3,4,6,7




Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £32,165
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Teacher-led tutoring/booster sessions – small groups and 1:1 sessions.
Timely intervention both within the school day and as after school boosters. 

	The Education Endowment Foundation (EEF) states that ‘Evidence consistently shows the positive impact that targeted academic support can have, including on those who are not making good progress across the spectrum of achievement.’ Targeted academic support may include structured interventions, small group intervention and one to one support. This is most beneficial when it is explicitly linked to classroom teaching and pupil’s specific needs: 
• high quality and individualised feedback is essential to a pupil’s progress 
• regular assessment and monitoring will ensure pupils remain on track and identify areas of focus 
• short, regular and sustained intervention sessions tend to have the greatest impact 
• smaller group sizes lead to better outcomes for pupils 
• support/intervention is most effective when planned well, supported by teaching resources and has clear objectives for the course of delivery 

• engagement can be increased by building good relationships between tutors, pupils and families
Research demonstrates that small group intervention is effective and, in general, the smaller the group size the better. 
We will prioritise support to pupils who have fallen behind in English and Maths. 
The time of day for support will involve careful consideration to ensure that pupils do not miss out on core curriculum due to tutoring and that pupils with SEND or other additional needs do not miss out on specialist support. 

	1,2,4,5,6,7

	Additional, specifically targeted 1:1 / small group Teaching Assistant support (this is subject to change following termly Pupil Progress review meetings) with interventions/support linked to regular assessment of need / gaps in learning and performance data. 

	The Education Endowment Foundation states that ‘There is also evidence that working with teaching assistants can lead to improvements in pupils’ attitudes’ and that ‘well-evidenced teaching assistant interventions can be targeted at pupils that require additional support and can help previously low attaining pupils overcome barriers to learning and ‘catch-up’ with previously higher attaining pupils.’ 

	1, 4 

	The use of home learning programmes: Times Table Rock Stars 

	We have seen from prior use of these programmes that they encourage children’s engagement with learning at home, enabling them to consolidate knowledge and practise skills. The use of these programmes enables parents who struggle to support their children academically to be a part of their learning. The vast majority of our families have positive attitudes towards learning and, because of this, children’s learning continues outside of the school day, thus impacting upon progress.

	2, 5 




Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £6,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Access to after school clubs and enrichment activities 

	The Education Endowment Foundation (EEF) states that ‘Wider strategies relate to the most significant non-academic barriers to success in school, including attendance, behaviour and social and emotional support.’ 

	1, 7


	Attendance officer to work with families of children at risk of persistent absenteeism to identify barriers, needs and support. 
	
	1, 3, 6, 7

	Group and 1:1 nurture / social and emotional support sessions 

Support for parents/carers via visits or telephone 
On demand support coming into school / within class / on the playground 


	Evidence suggests that, as a result of the positive and nurturing relationships school staff have with children, they are able to regulate their own behaviour, responding positively to boundaries and routines in place. 
As a result of renewed confidence in learning and their own abilities, and excellent behaviour, the majority of children make at least expected progress in relation to their starting point. 
1:1 and group nurture sessions are effective in enabling children to feel safe, settled and happy. They are able to concentrate upon their learning and, consequently, make progress. 
Families who continue to receive external support from a variety of agencies are supported in addressing children’s complex needs and are able to create a safe environment for them. 
Children develop positive and healthy attachments to key people in their lives. 
Children make at least expected progress as a result of their excellent behaviour. 
	1, 2, 3, 6, 7

	Staff to deliver support sessions (1:1 and groups) and curriculum workshops for parents.
	Research suggests that ‘The more parents are engaged in the education of their children, the more likely their children are to succeed in the education system. School improvement and school effectiveness research consistently shows that parental engagement is one of the key factors in securing higher student achievement’ (Review of best practice in parental engagement Research Report DFE-RR156) 

	4, 5 




Total budgeted cost: £64,413
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year.
	Evaluation of the 2024–25 pupil premium strategy demonstrates a positive and sustained impact on the academic, social and emotional outcomes of disadvantaged pupils. Evidence from enquiry walks, monitoring activities, attendance data and progress reviews indicates that strategic use of funding has strengthened behaviour, improved attendance and supported pupils to make at least expected progress from their starting points.



As a result of the actions implemented, the following was achieved: 
Evidence from enquiry walks and Principal observations shows that children are able to regulate their own behaviour, responding positively to boundaries and routines in place. 
Families have received (and continue to receive) external support from a variety of agencies in order to address complex needs and create a safe environment for children. Families are no longer ‘hard to reach’, requesting support and advice from the Principal, Family mentor and class teachers with confidence. 
Enquiries into practice reports note that children are self-assured and confident learners with positive learning dispositions. As a result of renewed confidence in learning and excellent behaviour, the majority of children made at least expected progress in relation to their starting point. Children feel safe, settled and happy, with positive and healthy attachments to key people in school and at home, and are able to concentrate upon learning and make progress. 
Children are able to access learning at home, consolidating knowledge and practising skills. This has enabled parents who struggle to support their children academically to be a part of their learning. Evidence from online learning and, the quality of homework produced and discussions with parents, evidence that families have positive attitudes towards learning and children’s learning continues outside of the school day, thus impacting upon engagement and progress. 
Attendance is at least in line with national, with a significant reduction in the percentage of children who are persistently absent, this being lower than national. An evaluation of the effectiveness of planned actions demonstrates that the strategically planned use of Pupil Premium funding had a positive impact upon the social, emotional and academic progress of children.  
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