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1. Aims 

We value all the children in our school equally and we recognise the entitlement of each 
child to receive the best possible education.  Within a caring and mutually supportive 
environment we aim to: 

 Build upon the strengths and achievements of the child 

 Create an environment in which all individuals are valued, have respect for 
one another and grow in self-esteem. 

 Give equal access to all aspects of school life through academic, social 
and practical experiences. This will allow all children to experience 
success regardless of SEN, disability or any other factor that may affect 
their attainment. This is in so far as it is reasonably practical and 
compatible with the child receiving their special educational provision and 
the effective education of their fellow pupils.  

 Ensure that effective channels of communication are sustained so that all 
persons including parents and carers are aware of the pupil’s progress and 
Special Educational Provision (SEP) made for them. 

 Assess children regularly so that those with SEN are identified as early as 
possible. 

 Enable pupils with special educational needs to make the greatest 
progress possible. 

 Work towards developing expertise in using inclusive teaching and 
learning strategies. 

 

2. Legislation and guidance  

This policy and information report is based on the statutory Special Educational Needs and Disability (SEND) 
Code of Practice and the following legislation: 

 Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for pupils with SEN 
and disabilities 

 The Special Educational Needs and Disability Regulations 2014, which set out schools’ responsibilities for 
education, health and care (EHC) plans, SEN co-ordinators (SENCOs) and the SEN information report  

 

3. Definitions  

A pupil has SEN if they have a learning difficulty or disability that calls for special educational provision to be 
made for them.  

They have a learning difficulty or disability if they have:  

 A significantly greater difficulty in learning than the majority of the others of the same age, or  

 A disability which prevents or hinders them from making use of facilities of a kind generally provided for 
others of the same age in mainstream schools  

Special educational provision is educational or training provision that is additional to, or different from, that 
made generally for other children or young people of the same age by mainstream schools. 

 

4. Roles and responsibilities  

4.1 The SENCO  

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
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The SENCO is Mrs R. Atkinson  Contact: 01524 65379       fsks1leader@scotforth-st-pauls.lancs.sch.uk 

They will:  

 Work with the headteacher and SEN governor to determine the strategic development of the SEN policy and 
provision in the school  

 Have day-to-day responsibility for the operation of this SEN policy and the co-ordination of specific provision 
made to support individual pupils with SEN, including those who have EHC plans  

 Provide professional guidance to colleagues and work with staff, parents, and other agencies to ensure that 
pupils with SEN receive appropriate support and high-quality teaching  

 Advise on the graduated approach to providing SEN support  

 Advise on the deployment of the school’s delegated budget and other resources to meet pupils’ needs 
effectively  

 Be the point of contact for external agencies, especially the local authority (LA) and its support services  

 Liaise with potential next providers of education to ensure that the school meets its responsibilities under the 
Equality Act 2010 with regard to reasonable adjustments and access arrangements  

 Ensure the school keeps the records of all pupils with SEN up to date  

4.2 The SEN governor  

The SEN governor is Miss A. Goddard. 

They will:  

 Help to raise awareness of SEN issues at governing board meetings  

 Monitor the quality and effectiveness of SEN and disability provision within the school and update the 
governing board on this  

 Work with the headteacher and SENCO to determine the strategic development of the SEN policy and 
provision in the school  

4.3 The headteacher  

The headteacher will:  

 Work with the SENCO and SEN governor to determine the strategic development of the SEN policy and 
provision within the school  

 Have overall responsibility for the provision and progress of learners with SEN and/or a disability   

4.4 Class teachers 

 Each class teacher is responsible for:  

 The progress and development of every pupil in their class  

 Working closely with any teaching assistants or specialist staff to plan and assess the impact of support and 
interventions, and how they can be linked to classroom teaching  

 Working with the SENCO to review each pupil’s progress and development, and decide on any changes to 
provision  

 Ensuring they follow this SEN policy  

 

5. SEN information report  

5.1 The kinds of SEN that are provided for 

Our school currently provides additional and/or different provision for a range of needs, including:  

mailto:fsks1leader@scotforth-st-pauls.lancs.sch.uk
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 Communication and interaction, for example, autistic spectrum disorder, Asperger’s Syndrome, speech and 
language difficulties  

 Cognition and learning, for example, dyslexia, dyspraxia  

 Social, emotional and mental health difficulties, for example, attention deficit hyperactivity disorder (ADHD) 

 Sensory and/or physical needs, for example, visual impairments, hearing impairments, processing 
difficulties, epilepsy  

 Moderate learning difficulties  

5.2 Identifying pupils with SEN and assessing their needs  

The school is committed to early identification in order to meet the needs of children with SEN.  Teachers are 
responsible and accountable for the progress and development of the pupils in their class, including where 
pupils access support from teaching assistants or specialist staff. Teachers’ ongoing assessment will provide 
information about areas where a child is not progressing satisfactorily.  These observations may be supported 
by formal assessments such as Reception Baseline Assessment, NFER, SATs or the use of PIVATS.  
Teachers will then consult the SENCO to consider what else might be done – the child’s learning 
characteristics; the learning environment, the task and the teaching style should always be considered.   

Progress for children will be achieved by focusing on classroom organisation, teaching materials, teaching 
style and differentiation.  If subsequent intervention does not lead to adequate progress then the teacher will 
consult the SENCO to review the strategies that have been used.  This review may lead to the conclusion that 
the pupil requires help that is additional to or different from that which is normally available.  This would 
constitute Special Educational Provision (SEP) and the child would be registered as receiving SEN Support.  

We seek to identify pupils making less than expected progress given their age and individual 
circumstances. This can be characterised by progress which:  

 Is significantly slower than that of their peers starting from the same baseline 

 Fails to match or better the child’s previous rate of progress 

 Fails to close the attainment gap between the child and their peers 

 Widens the attainment gap  

 Fails to make progress with wider development or social and emotional needs. 

 Fails to make progress in self-help, social and personal skills. 

This may include progress in areas other than attainment, for example, social needs.  

Slow progress and low attainment will not automatically mean a pupil is recorded as having SEN.   

When deciding whether special educational provision is required, we will start with the desired outcomes, 
including the expected progress and attainment, and the views and the wishes of the pupil and their parents. 
We will use this to determine the support that is needed and whether we can provide it by adapting our core 
offer, or whether something different or additional is needed.  

5.3 Consulting and involving pupils and parents  

Class teachers consult the SENCo when they have a cause for concern about a child. A cause for concern 
sheet is completed and this forms the basis of discussions with parents. When a parent asks to meet with a 
class teacher/SENCo this form may be completed at the initial meeting. 

Where class teachers have a concern they will have an early discussion with parents when identifying 
whether their child needs special educational provision. These conversations will make sure that: 

 Everyone develops a good understanding of the pupil’s areas of strength and difficulty  

 We take into account the parents’ concerns  

 Everyone understands the agreed outcomes sought for the child  

 Everyone is clear on what the next steps are  
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Notes of these early discussions will be written on a cause for concern sheet and added to the pupil’s record 
and given to their parents.  

We will formally notify parents when it is decided that a pupil will receive SEN support.  

5.4 Assessing and reviewing pupils' progress towards outcomes 

The school will use the graduated approach as advised in the Code of Practice 0-25 Years – ‘Assess, Plan, 
Do, Review’. This process is initiated, facilitated and overseen by the SENCO, whilst the class teacher is 
responsible for carrying out the process of assessing, planning, doing and reviewing. Where external 
agencies are involved, the SENCO will be responsible for liaising with those agencies. The SENCO will also 
provide advice and guidance throughout the process, and may carry out some additional assessment. The 
SENCO will update all records of provision and impact of that provision. The teacher will maintain the 
personalized plans and keep them updated. 

 
ASSESS - The teacher and SENCO will consider all of the information gathered from within the school about 
the pupil’s progress, alongside national data and expectations of progress. This will include formative 
assessment, using effective tools and early assessment materials. From this, we identify the child’s current 
attainment, achievements and learning profile. This may involve taking advice from the SENCO, external 
specialists and may include the use of diagnostic and other assessments to determine the exact areas of 
need and strategies recommended. Where external specialists are involved directly with the pupil, parental 
consent will be sought first. Information may also be gathered to discover what is important to the pupil and 
how best we can support them. 
 
PLAN – Pupils and parents will be involved in the planning process as much as possible. This means that the 
pupil and their parents/ carers are supported in the planning process to arrive at goals and plans that make 
them key players in the learning process. This will be used to ascertain aspirations and outcomes for the child 
in the short and longer term. Parents and pupils will take away a copy of the plans for the term, which will 
include the expected outcomes, actions and strategies and provision to be used. A review date will also be 
set. Class teachers will share the plan with the child. 

 
DO- The strategies and interventions agreed in the plan will be implemented and progress monitored using 
monitoring sheets plus specific tracking of progress through any interventions. Progress may be measured 
through assessment scores and/or through qualitative observations. 
 
REVIEW- The progress of the pupil will be reviewed at the end of the specified period of intervention. This 
review will form the basis of further assessment and planning. Meetings with parents happen at least termly 
for children with an Individual Learning Plan..  

 

All teachers and support staff who work with the pupil will be made aware of their needs, the outcomes 
sought, the support provided, and any teaching strategies or approaches that are required. We will regularly 
review the effectiveness of the support and interventions, and their impact on the pupil’s progress.  

5.5 Supporting pupils moving between phases and preparing for adulthood 

We will share information with the school the pupil is moving to. We will agree with parents which information 
will be shared as part of this.  

If children are transitioning mid year then the SENCo would ring and speak directly with the SENCo at the 
new setting. Where a child has an EHCP extra transition sessions would be planned including the new class 
teacher coming to Scotforth ST. Paul’s to meet the child in a familiar setting. 

When children leave Y6 to join High School the Y6 class teacher has a transition meeting with the Y7 lead. 
Children on SEN support have extra transition sessions to familiarize themselves with the new school 
including its layout and new routines. Children get to meet the support staff and the SENCo and know who to 
ask for help from. All paperwork is sent in September some electronically and the rest is dropped off in 
person. 
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When a child with SEND is transitioning to Scotforth St. Paul’s from a Nursery/home into the Reception class 
then the Reception class teacher will go out to meet them in their familiar setting. SEND handovers/meetings 
occur in the Summer term before they start school. Occasionally a parent informs us of a child’s SEND who 
does not attend Nursery. In these instances the Reception class teacher will visit the family and the child can 
be offered extra transition sessions.  

5.6 Our approach to teaching pupils with SEN 

Teachers are responsible and accountable for the progress and development of all the pupils in their class.  

High-quality teaching is our first step in responding to pupils who have SEN. This will be differentiated for 
individual pupils.  

We can also provide the following interventions:  

 Lego therapy 

 Friendship/social groups 

 Language and communication groups 

 Dyslexia specific spelling groups 

 Catch up phonics 

 Thera putty groups 

 Typing 

 Handwriting 

 Movement groups 

 Extra reading 

5.7 Adaptations to the curriculum and learning environment  

We make the following adaptations to ensure all pupils’ needs are met: 

 Differentiating our curriculum to ensure all pupils are able to access it, for example, by grouping, 1:1 work, 
teaching style, content of the lesson, etc.  

 Adapting our resources and staffing  

 Using recommended aids, such as laptops, coloured overlays, visual timetables, larger font, etc.  

 Differentiating our teaching, for example, giving longer processing times, pre-teaching of key vocabulary, 
reading instructions aloud, etc.  

5.8 Additional support for learning  

We have teaching assistants and a Learning Mentor who are trained to deliver interventions such as Lego 
therapy and Thera putty programmes. 

Teaching assistants will support pupils on a 1:1 basis when needed e.g. extra reading/physical skills/personal 
safety/Speech and Language. 

Teaching assistants will support pupils in small groups when needed e.g. reading comprehension 
groups/Thera putty activities/Lego Therapy/Touch typing. 

We work with the following agencies to provide support for pupils with SEN: 

 Specialist Teacher for those with a visual Impairment 

 Occupational Therapist 

 Early Years specialist Teachers 

 Educational Psychologist 
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 Speech and Language Team 

 Virgin Care-school nurses 

 Longland’s Child Development Centre 

 Stepping Stones Outreach  

5.9 Expertise and training of staff  

Our SENCO has 3 years experience in a support role and has worked as a class teacher in school for over 20 
years. 

The SENCO is allocated 2 hours a week to manage SEN provision. You can book a meeting during this time 
on Wednesday afternoons between 1-3 pm. 

We have a team of teaching assistants, including a Learning mentor who help to deliver SEN provision. One 
Specialist communication support assistant works with a child with a hearing impairment. 

We use external specialist staff for supporting a child with a visual impairment and the SALT team to support 
our work with children with communication difficulties. 

5.10 Securing equipment and facilities  

The SENCo will make referrals for funding for children with or without an EHCP who need access to specialist 
equipment e.g securing funding for furniture for children in Early Years to support them in their 
standing/walking. 

5.11 Evaluating the effectiveness of SEN provision  

We evaluate the effectiveness of provision for pupils with SEN by: 

 Reviewing pupils’ individual progress towards their goals each term  

 Reviewing the impact of interventions after a minimum of a half term. 

 Using pupil questionnaires 

 Monitoring by the SENCO  

 Holding annual reviews for pupils with EHC plans 

5.12 Enabling pupils with SEND to engage in activities available to those in the 
school who do not have SEND 

All of our extra-curricular activities and school visits are available to all our pupils, including our before-and 
after-school clubs.  

All pupils are encouraged to go on our residential trip(s) to Lockerbie in Y6.  

All pupils are encouraged to take part in all events in school including Sport’s days. 

No pupil is ever excluded from taking part in these activities because of their SEN or disability.  

o All pupils whose education, health and care (EHC) plans name the school will be admitted 
before any other places are allocated 

o Children with a visual impairment have access to equipment including a visualizer/magnifiers 
etc. Staff wear Hi vis Jackets when children are out of school to aid the child to find an adult. 

o Certain classrooms have been identified as having less background noise for children who wear 
hearing aids. 

o School is on many levels but the whole of KS1/the hall and lower KS2 are accessible due to a 
series of ramps. 

o Staff attempt to avoid writing using black pens on white paper to support children with visual 
stress and dyslexia. 
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o Children within school are taught about a range of disabilities and how they can support their 
friends. 

o People with a disability are encouraged to come into school as positive role models for children. 
In the past we have had students and staff with disabilities and sports people working with 
children. 

5.13 Support for improving emotional and social development 

Statistically, children with SEND are more likely than their peers to experience bullying. Consequently staff 
and governors endeavor to generate a culture of support and care among pupils. We provide support for 
pupils to improve their emotional and social development in the following ways: 

 Pupils with SEND are encouraged to be part of the school council/Worship committee/subject ambassadors. 

 Pupils with SEND are also encouraged to be part of clubs to promote teamwork/building friendships. All 
children have the chance to be trained as a play leader in Y5. All children in Y5 and Y6 regardless of their 
SEND are buddies to younger children. 

We have a zero tolerance approach to bullying.   

5.14 Working with other agencies  

Families are sign posted to agencies who can offer support through our weekly newsletter. During the 
academic year 2024-25 we will be collating a directory of pathways for staff and parent’s information. 

Our learning mentor is always available to meet with parents. 

5.15 Complaints about SEN provision  

Complaints about SEN provision in our school mirrors the school’s other complaints procedures. Should a 
parent/carer have a concern about the provision made for their child they should in the first instance discuss 
this with the class teacher. If the matter is not resolved satisfactorily parents/carers have recourse to the 
following: 

 Discuss the problem with the SENCO 

 Discuss the problem with the Headteacher 

 More serious on-going concerns should be presented in writing to the SEN Governor Miss A. 
Goddard, who will inform the chair of Governors. 

The parents of pupils with disabilities have the right to make disability discrimination claims to the first-tier 
SEND tribunal if they believe that our school has discriminated against their children. They can make a claim 
about alleged discrimination regarding: 

 Exclusions  

 Provision of education and associated services  

 Making reasonable adjustments, including the provision of auxiliary aids and services  

5.16 Contact details of support services for parents of pupils with SEN 

Parents can find lots of information by going on www.lancashire.gov.uk and searching for the SEND 
partnership. They will find all of the contact details for different agencies alongside form for referrals. 

Our weekly newsletter has information about groups in the local area for concerned parents whether their 
child has a diagnosis or not. There is also information on activities taking place locally for primary aged 
children including special screenings of films for autistic children at VUE cinemas. 

5.17 Contact details for raising concerns 

http://www.lancashire.gov.uk/
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Parents can contact their child’s class teacher either by phoning the school on 01524 65379 or emailing them 
direct. 

The SENCo can be contacted on the same number or emailing Mrs. Atkinson at  

fsks1leader@scotforth-st-pauls.lancs.sch.uk  

5.18 The local authority local offer 

Our local authority’s local offer is published here: www.scotforth-st-pauls.lancs.sch.uk  

 

6. Monitoring arrangements 

This policy and information report will be reviewed by The Headteacher Mrs K. Walsh and the governors 
every year. It will also be updated if any changes to the information are made during the year.  

It will be approved by the governing body.  

 

7. Links with other policies and documents 

This policy links to the following documents  

 Accessibility plan  

 Behaviour policy 

 Equality information and objectives  

 Supporting pupils with medical conditions policy

mailto:fsks1leader@scotforth-st-pauls.lancs.sch.uk
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SCOTFORTH ST. PAUL’S C of E PRIMARY & NURSERY  SCHOOL PROVISION MAP   Whole School     DATE: 2024-2025 
 

 Provision Pupils Staff/ 
pupil 
ratio 

Cost in time  
per week. 
Staffing 

Q
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t 
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g

 

 

Differentiated curriculum planning and work 
Differentiated delivery e.g. simplified language, slower lesson pace 
Differentiated outcomes 
Use of ICT, whiteboards to support 
Increased use of visual aids (independent access to resources) 
Illustrated dictionaries /word banks 
Use of writing frames. Use of Working Walls 
Different group sizes and TA support 
Success Criteria 
Dyslexia friendly classroom prompts 
Children across school encouraged to learn BSL 
 
 

All pupils 1:30 

1:15 

Teacher  

Teacher +TA 
class support 

In
te

rv
e
n

ti
o

n
/C

a
tc

h
 u

p
 

Communication 
and Language 

Wellcomm assessments in the EYFS. Every 12 
weeks. 

Targeted Wellcomm activities 1:1  2x per week 

 

Pre-teaching of key vocabulary 

 

 

Lego Therapy 

 

 

Sound pronunciation as set by SALT 

 

Every 12 weeks. 

 

Children who are 2 age bands 
below their chronological age. 

 

 

 

Y2 upwards 

 

 

Nursery-Y2 

1:1 

 

1:2 

 

1:1 (and 
sent 
home) 

1:4 

 

 

1:1 

 

 

 

 

 

Class teacher 
time to 
prepare. 

Learning 
Mentor-50 
minutes per 
week. 

EYFS children 
=up to 10 
mins daily. 
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 KS1 
children=10-
15 mins up to 
3 times a 
week. CT/TA 

English 

 

 

Phonics catch up  Daily in Rec and Y2 1:4 TA/CT (up to 
20 mins daily) 

Daily reading 5 mins/day Throughout school for children who 
need it 

1:1 50 mins per 
week per TA 

Spellings In Y5 x2 per week 1:5 TA time 
30 mins 
 

Maths 

 

 

Maths correction time-adult sits with children to support 
with misconceptions in the lesson. 

Children throughout school-when 
necessary. 

Up to 1:6 TA time 

Attention/listenin
g skills 

Stories and games Year 1 1:2 Learning 
Mentor time x 
20 mins. 

Social 

 

Play therapy 30 minute session once a week 

 

 

 

Lego Therapy-working on listening to instructions from 
others and acting on them, taking turns etc. 

Where needed throughout school 

 

 

 

KS2 

 

 

1:1  

 

 

 

1:4 

 

Play therapist 
cost. Hired by 
school for 1 
day each 
week. 

Learning 
Mentor time 50 
mins per week. 

 Physical Handwriting/pencil control 

Keyboard/typing skills 

 

Throughout school where needed 

KS2 children-led by the learning 
mentor 

Teaching children to use a fork at 

Up to 1:7 

1:7 

 

TA time  
20 mins 
2x 20 minutes 
per week 
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Independence/self help skills lunchtime 1:1 Welfare team 
S

E
N

 s
u

p
p

o
rt

 

Speech and 
Language 

 

Links with SALT team Individual target work set by SALT to 
be reinforced in school. 

Rec/Y1-SALT attending school twice 
per half term. 

Followed up in class up to x3 per week 

1:2 or 
1:1 
 
1:1 
 
 
1:1 

LM time 

20 mins 

 

TA/volunteer 

Visually 
impaired 

Advice from the VI teacher up to twice a term 

Large print books available 

ICT equipment on loan 

Any child with partial sight loss. 1:1 VI teacher 

Hearing 
impaired 

Termly visits from the HI teacher. Any child with hearing aids 1:1 HI teacher 

Friendships 1 x 20 mins a week working on making and sustaining 
relationships with peers. 

Y6 1:1 LM time 

20 mins 

Visual stress Children use overlays for reading. Children have work 
printed on preferred colour of paper 

Children throughout school with a 
diagnosis. 

1:1 Teacher time 
to prepare 
resources 

School 
provides 
overlays/ 
paper 

Dyslexia ICT to support classwork e.g. laptops, speech/typing 
equipment/audio books 

Wherever needed throughout school 1:1 ass.  
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E
H

C
P

 
Cognition and 
Learning 

Teaching assistant time in the classroom each morning. 

 

Maths support 

KS2-supporting in Literacy 

 

KS2 

1:1 and 
up to 1:4 

1:1 

Teacher 
assistant time 
funded from 
EHCP. 

Communication 
and interaction 

Full time specialist Communication support worker and 
weekly support from a Teacher of the Deaf. 

 

 

 

KS1  Funded by 
PEP 

Social, 
emotional and 
mental health 

Circle of friends programme 

Zones of regulation board 

KS2 

Y1 

1:1 plus 
whole 
class 
sessions 

LM time 

Physical/Sensor
y 

Wobble cushions/ear defenders/altered 
timetables/laptop etc. provided to individual children. 
Quiet/cool down areas. 

Vibrating watch for reminders/traffic lights to aid time 
management. 

KS1/KS2 1:1 TA/Learning 
mentor 

Funded from 
school budget 

Independence 
and self help 

Active uniform so children do not need to change for PE. 

Routines and picture timetables available to individual 
children. 

 

KS1/KS2 

 

 

 

1:1 
Whole 
school 
 
 

 

Class teacher 
time. 
 
 
 
 
 

 All of the above interventions and groups occur as and when needed depending on the needs of children. Some interventions are time limited and 
may occur for up to a term. Other intervention groups are ongoing throughout the year. 

Where we do not have the resources/knowledge we can access support from outside agencies including outreach support from Stepping Stones. 

If you are looking at our school for your child and would like to find out more about our provision please ring the school office on 01524 
65379) and make an appointment to see our SENCo Mrs Atkinson. Alternatively you could email her direct with queries to  
Fsks1leader@scotforth-st-pauls.lancs.sch.uk  

 

mailto:Fsks1leader@scotforth-st-pauls.lancs.sch.uk

