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	Practice Statements

	1. Leaders use deep understanding of learners’ needs across the four broad areas, promoting parent and carer contributions, to secure best possible outcomes for learners with SEND.

	2. Learners with SEND make strong progress over time and successfully acquire and apply knowledge and skills in core and foundation subjects including communication, early reading and early cognition.

	3. Leaders analyse (reviewing rates, patterns and reasonings for attendance, behaviour, suspension and permanent exclusion) data to identify and address barriers to learning, ensuring learners with SEND are not disproportionately disadvantaged.

	4. The setting is engaging with a range of methodologies to prepare learners with SEND for the next stage of their education, training or employment. The setting plans early and evaluates transition support to ensure best possible academic, social and independence outcomes.

	
Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	Leaders are developing an understanding of outcomes for learners with SEND across the four broad areas of need. Identification of need is emerging and informed by assessment information, with some engagement from parents and carers. Leaders are beginning to articulate how learners with SEND are supported to achieve positive outcomes, though this is not yet consistently secure or well evidenced.

Progress for learners with SEND is variable. Some learners acquire and apply knowledge and skills in core and foundation subjects, including communication, early reading and early cognition, but this is inconsistent across subjects, year groups or phases. Evidence in learners’ work shows uneven progress over time.

Leaders monitor attendance, behaviour and exclusion data but analysis focuses more on compliance than on understanding patterns, causes and barriers to learning. Data is not consistently triangulated with work scrutiny or learner voice and leaders cannot yet demonstrate that learners with SEND are not disproportionately disadvantaged.

Approaches to preparing learners with SEND for the next stage of education, training or employment are developing. Transition planning tends to be reactive rather than planned early and evaluation of impact on academic, social and independence outcomes is limited.
	Leaders have a secure and improving understanding of outcomes for learners with SEND across the four broad areas of need. Identification of need is timely and increasingly accurate, with clear use of assessment information and purposeful contributions from parents and carers. Leaders can explain how provision supports learners to achieve positive outcomes, though this is not yet consistently strong in all areas.

 Learners with SEND make progress over time. Evidence from learners’ work shows that many learners acquire and apply knowledge and skills across core and foundation subjects, including communication, early reading and early cognition. Progress is stronger in some subjects or phases than others, consistency is still developing.

Leaders analyse attendance, behaviour, suspension and exclusion data to identify barriers to learning. Analysis considers patterns and trends, leaders take action to address emerging concerns. Data is increasingly triangulated with work scrutiny and pupil voice, although this is not yet routine or fully embedded. Learners with SEND are generally not disproportionately disadvantaged, but leaders continue to refine practice to ensure equity over time.

The setting uses a growing range of approaches to prepare learners with SEND for their next stage of education, training or employment. Transition planning begins earlier for most learners and is more coordinated, with some evaluation of academic, social and independence outcomes. Leaders are developing more systematic use of destination information to inform improvement.
	Leaders demonstrate a deeply embedded and evidence informed understanding of outcomes for learners with SEND across the four broad areas of need. Leaders identify needs early and accurately, drawing on high quality assessment, professional knowledge, meaningful contributions from parents and carers. Leaders can clearly articulate how this shared understanding secures the best possible academic, social and independence outcomes for learners with SEND.
Learners with SEND make strong and sustained progress over time. Evidence from learners’ work shows that they consistently acquire, apply and transfer knowledge and skills across core and foundation subjects. This is particularly strong in communication, early reading, early cognition, English and mathematics, is evident across subjects, year groups and phases.
Leaders analyse attendance, behaviour, suspension and exclusion data rigorously. They review rates, patterns and underlying reasons to identify barriers to learning early and act decisively to address them. 
Outcome data is triangulated with work scrutiny, pupil voice and contextual information to evaluate curriculum access, learning and participation over time. Learners with SEND are not disproportionately disadvantaged and inclusive practice is demonstrably effective and sustained.
The setting uses a broad and well evaluated range of methodologies to prepare learners with SEND for their next stage of education, training or employment. Transition planning begins early, is carefully coordinated, is evaluated against clear academic, social and independence outcomes. Leaders track and review destination data to understand long term impact and to refine preparation for future cohorts.
At this stage, outcomes for learners with SEND are strong, sustained and continually improving. Systems are robust, reflective and adaptive, with a clear focus on long term success and positive life chances for every learner.
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	Area 2: Leadership of SEND


	Practice Statements

	1. Leaders articulate a clear vision and culture of high aspiration for learners with SEND, ensuring that learners feel equally valued and able to participate fully. SEND and Inclusion is fully embedded within a cycle of whole-setting strategic planning and evaluation, underpinned by staff understanding the range of barriers that learners may face to their learning and/or well-being, including those specific to their community and the setting’s context.

	2. Leaders and governors actively promote meaningful engagement with parents and carers of learners with SEND.

	3. Leaders demonstrate strong knowledge of SEND policy and legislation (SEND Code of Practice, Equality Act 2010) and ensure statutory duties including the published setting accessibility plan is implemented effectively and is reviewed regularly.

	4. Governors are appropriately trained and provide informed challenge and accountability ensuring compliance and securing the best outcomes for learners with SEND.

	5. As a Senior Leader, the SENCO has the knowledge and expertise to shape pedagogy for SEND, inclusive of the whole setting offer for Curriculum and Assessment.

	6. Self-Evaluation of SEND and Inclusion is carried out by all Leaders. All Staff are secure in their understanding of clearly defined SEND priorities through whole setting improvement planning as well as their role and responsibility for the progress of learners with SEND.

	7. Leaders secure effective transitional arrangements both within and beyond the setting seeking the views of learners, parents, carers and wider stakeholder groups to ensure successful integration between settings or into adulthood.

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	Leaders are developing a shared vision for SEND and Inclusion, with emerging expectations that learners with SEND are valued and included. SEND is referenced within whole setting planning, but it is not yet consistently embedded within strategic cycles or decision making. Leaders are beginning to recognise barriers to learning and wellbeing, including contextual factors, but this understanding is uneven.

Engagement with parents and carers of learners with SEND is in place but is largely reactive. Opportunities for meaningful contribution are inconsistent and not yet used systematically to inform evaluation or improvement.

Leaders and governors demonstrate awareness of SEND policy and statutory duties, but understanding is variable. Compliance is mostly secure, though review processes, including those linked to the accessibility plan, are not yet embedded or routinely evaluated for impact. Governance challenge is limited and focuses more on assurance than outcomes.

The SENCo has a developing leadership role. Influence on pedagogy, curriculum and assessment is emerging but not yet embedded across the setting. Responsibility for learners with SEND is not consistently owned by all staff. Understanding of SEND priorities and individual roles is variable.

Transition arrangements for learners with SEND are in place but tend to be reactive and operational. Planning does not consistently begin early or draw systematically on the views of learners, parents, carers or wider partners.
	Leaders articulate a clearer vision and culture of aspiration for learners with SEND. SEND and Inclusion are increasingly integrated into whole setting planning and evaluation. Leaders demonstrate a growing understanding of learning and wellbeing barriers, including those shaped by the setting’s context, use this knowledge to inform improvement.

Leaders and governors promote more purposeful engagement with parents and carers of learners with SEND. Relationships are increasingly collaborative and parental views are used to inform provision and evaluation, though this is not yet consistent across all areas.

Senior leaders and governors have a secure understanding of SEND policy and legislation. Statutory duties are met and reviewed more systematically, including the accessibility plan. Governance provides more confident challenge, with increasing focus on impact and outcomes rather than compliance alone.

The SENCo is established as a senior leader and increasingly influences inclusive pedagogy, curriculum and assessment. Self-evaluation of SEND and Inclusion is more robust and involves a wider group of leaders. Most staff understand SEND priorities and their responsibility for learners with SEND, though consistency of practice continues to develop.

Transition arrangements within and beyond the setting are more proactive and planned earlier for most learners. Leaders increasingly seek the views of learners, parents, carers and external partners. Evaluation of transition impact is developing and is beginning to inform improvement.
	Leaders articulate and sustain a clear vision and culture of high aspiration for learners with SEND. Learners feel equally valued and are enabled to participate fully in setting life. SEND and Inclusion are fully embedded within whole setting strategic planning and evaluation. Leaders consistently consider the impact of decisions on learners with SEND and demonstrate a strong understanding of the barriers learners may face in learning and wellbeing, including those shaped by the setting’s context and community.
Leaders and governors actively promote meaningful and sustained engagement with parents and carers of learners with SEND. Relationships are trusting and purposeful. Parental and carer views inform evaluation, provision and improvement planning, strengthening outcomes and experiences for learners with SEND over time.
Senior leaders and governors demonstrate strong and shared knowledge of SEND policy and legislation, including the SEND Code of Practice and the Equality Act 2010. Statutory duties are met securely and reviewed regularly, including the effective implementation of the setting accessibility plan. Governance provides informed challenge and accountability, using evidence and outcome information to secure the best possible outcomes for learners with SEND.
The SENCo operates as a senior leader with the expertise and authority to shape inclusive pedagogy, curriculum and assessment across the whole setting. SEND is fully owned by all staff. Leaders ensure that self-evaluation of SEND and Inclusion is rigorous and collective. All staff understand clearly defined SEND priorities and their responsibility for the progress, participation and long-term success of learners with SEND.
Leaders secure highly effective transition arrangements within the setting and beyond it. Transition planning is proactive, well-coordinated and shaped by the views of learners, parents, carers and wider stakeholders. Leaders evaluate transition outcomes and use this evidence to strengthen pathways between settings and into adulthood.
At this stage, leadership of SEND is embedded, resilient and self-improving. Inclusive practice is sustained over time and adapts effectively to the evolving needs of learners and the wider system.



	[bookmark: _Toc218764920]Area 3: Quality of Teaching & Learning for Learners with SEND


	Practice Statements

	1. Effective partnerships between leaders and teachers ensures learners access a breadth of opportunities through an ambitious curriculum, adaptive teaching and evidence based high quality pedagogy and learning environments thus removing barriers to teaching and enabling learners to achieve their aspirational goals and outcomes

	2. Effective partnerships and communication systems ensure teachers demonstrate a secure understanding of learners' needs and aspirations 

	3. Teachers use assessment effectively to identify need, address misconceptions and adapt teaching and tasks responsively, including, where appropriate, homework.

	4. Teachers and teaching assistants work in an effective professional partnership to use evidence-based instructional strategies (including the EEF’s 5-a-day approach) to promote access and independence, with support carefully scaffolded rather than simplifying learning.

	5. Interventions are delivered to a high standard and are well integrated into classroom practice so that learning is sustained, transferred and demonstrating impact.

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	Leaders and teachers are beginning to form working partnerships to support learners with SEND. There is some intent to provide an ambitious curriculum, but alignment between curriculum design, pedagogy and assessment is inconsistent. Adaptive teaching is evident in pockets of practice, however barriers to learning are not yet identified or addressed systematically across classrooms or subjects.

Communication systems exist to share information about learners with SEND, but these are variable in quality and consistency. Teachers’ understanding of learners’ needs and aspirations is developing, though it is not yet secure or shared across the setting. As a result, planning and teaching do not consistently reflect this understanding.

Teachers use assessment to identify need and gaps in learning, but assessment is often separated from day to day teaching. Misconceptions are sometimes identified, though responses are not always timely or precise. Adaptation of teaching, tasks and homework is inconsistent and often reactive rather than responsive.

Teaching assistants provide support for learners with SEND, but their role is not consistently aligned with classroom teaching. Support can unintentionally reduce independence or narrow learning. Interventions are in place but are not consistently integrated with classroom practice or evaluated for impact.

Overall, teaching and learning for learners with SEND is emerging. Practice varies across the setting and systems to secure consistently high-quality inclusive teaching are not yet embedded.
	Leaders and teachers work in more purposeful and effective partnership to support learners with SEND. Curriculum ambition is clearer and adaptive teaching is increasingly evident across classrooms. Alignment between curriculum, pedagogy and assessment is improving, though it is not yet consistently strong in all subjects or phases.

Communication systems are more effective and enable teachers to develop a clearer understanding of learners’ needs and aspirations. This information increasingly informs planning and teaching, leading to more coherent classroom practice and improved access to learning for learners with SEND.

Teachers use assessment more confidently within teaching. They identify misconceptions earlier and adapt teaching, tasks and homework more responsively. Assessment increasingly supports learning over time, though practice is not yet consistently refined or embedded across the setting.

Teaching assistants work more closely with teachers and increasingly use scaffolded support to promote access and independence. Interventions are better planned and more closely linked to classroom learning. Evaluation of impact is developing, though it is not yet consistently rigorous or used to refine practice.

Teaching and learning for learners with SEND is improving and increasingly consistent. Systems to support high quality inclusive teaching are in place, but further strengthening is needed to ensure practice is sustained and embedded across the whole setting.
	Highly effective and inclusive teaching is sustained across the setting through strong and purposeful partnerships between leaders and teachers. Curriculum design, adaptive teaching and assessment are tightly aligned, ensuring learners with SEND access a broad, ambitious curriculum and high-quality learning environments. Barriers to learning are systematically removed, enabling learners to work towards aspirational goals and outcomes without reduced expectation.
Leaders and teachers work in close partnership to refine practice continuously. Communication systems are robust and ensure teachers have a secure, shared understanding of learners’ needs, strengths and aspirations. This understanding consistently informs planning, teaching and classroom decision making, resulting in coherent and responsive provision across subjects and phases.
Teachers use assessment skilfully and routinely within teaching. They identify need early, address misconceptions precisely and adapt teaching and tasks responsively, including homework where appropriate. Assessment supports learning in the moment and over time, enabling learners with SEND to acquire, apply and secure knowledge and skills with increasing independence.
Classroom practice reflects confident and fluent use of evidence-based pedagogy. Teaching assistants work as effective professional partners, using carefully scaffolded support to promote access, independence and sustained learning rather than simplifying content. Instructional strategies are consistently applied and well matched to learners’ needs.
Teaching and learning for learners with SEND is coherent, robust and consistently strong. Systems are in place to sustain high quality practice and continuous improvement. Evidence based inclusive teaching ensures learners with SEND are well prepared for future transitions and adulthood, securing strong outcomes over time.
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	Practice Statements

	1. The setting provides a clear and accessible SEND Information Report, signposting learners, parents and carers to appropriate advice and support services within the setting and locality (including the area local offer). Leaders understand their roles and responsibilities in promoting the local offer to improve experiences and outcomes for learners and families with SEND.

	2. Systems are in place to ensure parents and carers meaningfully contribute to shaping the quality of support and provision through genuine co-production, including active participation in parent/carer forums and workshops, involvement as partners in the assess, plan, do, review cycle rather than being informed after decisions are made.

	3. Communication with learners, parents and carers is strengths-based and focuses on progress and next steps.

	4. Learners feel listened to and heard; they are positive about their learning experience, because setting leaders create inclusive, open and safe culture, where the highly skilled staff actively support learners with SEND to understand and communicate all of their needs and strategies that help them learn. 

	5. The setting leaders take into account the view of learners and their parents and carers, when creating, evaluate and improving a range of opportunities for inclusion, participation and enrichment, for example in pupil voice forums, after school clubs etc.  

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	The setting has a SEND Information Report in place, but it is not yet consistently clear, accessible or well understood by learners, parents and carers. Signposting to advice, support services and the local offer is limited or inconsistent. Leaders’ understanding of their role in promoting the local offer is developing, its use to improve experiences and outcomes for families with SEND is not yet secure.

Systems for engaging parents and carers are in place, but they are largely informational rather than collaborative. Parents and carers are usually informed of decisions about support and provision after they have been made. Opportunities for genuine co-production, including meaningful involvement in the assess, plan, do, review cycle, are inconsistent or underdeveloped. As a result, parental confidence and influence are variable.

Communication with learners, parents and carers focuses primarily on concerns, needs or issues. Strengths, progress and next steps are not yet a consistent feature of dialogue. Communication is often reactive and does not always build shared understanding or trust.

Learners with SEND are supported by staff, but opportunities for learners to express their views and influence decisions about their learning are uneven. Some learners do not yet feel fully listened to or confident in communicating their needs. An inclusive and safe culture is emerging, but it is not yet consistently experienced across the setting.

Leaders consider pupil and parent views when planning inclusion, participation and enrichment opportunities, but this is informal and inconsistent. Access to pupil voice, clubs and enrichment varies. Leaders do not yet evaluate participation or impact systematically to inform improvement.
	The SEND Information Report is clearer and more accessible, signposting to advice, support services and the local offer is improving. Leaders demonstrate a growing understanding of their responsibility to promote the local offer and to use it to improve experiences for families with SEND, although practice is not yet fully embedded.

Systems for engaging parents and carers are more structured and increasingly purposeful. Parents and carers contribute to discussions about support and provision, co-production within the assess, plan, do, review cycle is more evident. However, involvement is not yet consistent for all learners, leaders continue to refine systems to ensure genuine partnership.

Communication with learners, parents and carers is increasingly strengths-based. Discussions more routinely focus on progress and next steps, alongside needs. Communication is clearer and more timely, although consistency across the setting is still developing.

Learners with SEND increasingly feel listened to and valued. Staff support learners to communicate their needs and to understand strategies that help them learn. An inclusive and open culture is evident in many aspects of setting life, though it is not yet fully embedded or consistently experienced by all learners.

Leaders increasingly use the views of learners and parents and carers to inform inclusion, participation and enrichment opportunities. Access to pupil voice and wider opportunities is improving. Leaders are beginning to evaluate participation and impact, though this is not yet systematic or used consistently to refine provision.
	The setting provides a clear, comprehensive and highly accessible SEND Information Report that is well understood and regularly used by learners, parents and carers. Information clearly signposts families to appropriate advice, support services and the local offer. Leaders fully understand their statutory and moral responsibility to promote the local offer and do so proactively. This strengthens parental confidence, improves access to support and contributes directly to improved experiences and outcomes for learners with SEND.
Systems for meaningful engagement and co-production with parents and carers are embedded and sustained. Parents and carers are trusted partners in shaping the quality of support and provision. They contribute actively through structured forums, workshops and ongoing dialogue. Co-production is a defining feature of the assess, plan, do, review cycle, with parents and carers involved from the earliest stages of decision making rather than informed after actions are taken. Leaders evaluate the impact of this partnership on outcomes and refine systems accordingly.
Communication with learners, parents and carers is consistently strengths-based and purposeful. Dialogue focuses on progress, achievements and clear next steps, rather than deficits or labels. Communication is timely, clear and responsive. This shared language strengthens relationships, builds trust and ensures that all stakeholders have a clear understanding of how support is enabling learners with SEND to succeed.
Learners with SEND feel listened to, understood and valued. They are positive about their learning experience and their place within the setting community. Highly skilled staff actively support learners to understand, express and communicate their needs, preferences and the strategies that help them learn and regulate. An inclusive, open and safe culture is embedded across the setting, enabling learners with SEND to participate confidently and authentically.
Leaders systematically seek, value and use the views of learners and their parents and carers when designing, evaluating and improving opportunities for inclusion, participation and enrichment. Pupil voice structures, clubs, enrichment activities and wider opportunities are accessible and meaningful. Leaders evaluate participation and impact over time to ensure learners with SEND experience belonging, sustained engagement and positive outcomes within and beyond the classroom.
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	Area 5: Assessment & Identification


	Practice Statements

	1. Leaders develop systems to enable teachers to identify emerging or changing needs quickly and accurately, drawing on specialists where necessary.

	2. Assessment is comprehensive and used to understand barriers to learning, test hypotheses and inform effective classroom practice rather than assign labels.

	3. Teachers and leaders evaluate the quality of classroom teaching before identifying SEND or escalating to additional provision.

	4. Leaders use behaviour, attendance and attainment data to identify unmet or emerging needs and prevent learners being overlooked.

	5. Parents and carers are actively involved in assessment and identification discussions as partners.

	6. The SEND register is accurate, up to date and reviewed at least termly to reflect learners’ current needs.

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	Leaders are developing systems to support the identification of learners with SEND, but processes are not yet consistently timely or accurate. Identification often relies on individual referrals rather than a shared, systematic approach. Access to specialist input is available but not always used strategically to support early identification.

Assessment is used to gather information about learners’ difficulties, but it is not consistently focused on understanding barriers to learning or informing classroom practice. There is a tendency to focus on identifying SEND or assigning labels rather than testing hypotheses through high quality teaching and adaptation.

Evaluation of classroom teaching before identifying SEND or escalating provision is inconsistent. In some cases, additional support is introduced without sufficient review of the quality of teaching or adaptive practice. As a result, learners’ needs are not always clearly understood.

Leaders monitor behaviour, attendance and attainment data, but analysis is limited and does not consistently identify emerging or unmet needs. Some learners are at risk of being overlooked, particularly where concerns are less visible or develop gradually.

Parents and carers are involved in assessment discussions, but engagement is variable and often occurs after decisions have been made. Partnership working is emerging but not yet embedded.

The SEND register is in place but is not always accurate or up to date. Reviews are irregular and do not consistently reflect learners’ current needs.
	Leaders have established clearer systems to support identification of SEND, enabling earlier recognition of emerging or changing needs. Teachers are increasingly confident in raising concerns and accessing specialist advice where appropriate, though practice is not yet fully consistent.

Assessment is used more purposefully to explore barriers to learning and inform classroom practice. Leaders and teachers increasingly test hypotheses through adaptive teaching before identifying SEND or escalating provision, although this approach is not yet secure in all cases.

Evaluation of classroom teaching is more routine and informs decision making about additional support. Leaders are increasingly confident in challenging practice where high-quality teaching is not yet secure.

Behaviour, attendance and attainment data are analysed more systematically. Leaders identify patterns and trends to highlight unmet or emerging needs, reducing the likelihood that learners are overlooked, though triangulation is still developing.

Parents and carers are more actively involved in assessment and identification discussions. Their views increasingly inform decisions, though partnership is not yet fully consistent across all learners.

The SEND register is reviewed more regularly and is increasingly accurate. It reflects learners’ current needs more reliably, though systems to ensure consistency and strategic use continue to develop.
	Leaders have established robust and well embedded systems that enable teachers to identify emerging or changing needs quickly and accurately. Identification is informed by high quality assessment and professional dialogue, with timely involvement of specialists where needed. Systems are responsive and ensure that learners’ needs are recognised early and revisited as they change over time.
Assessment is comprehensive and purposeful. It is used to understand barriers to learning, test hypotheses and inform effective classroom practice rather than assign labels. Teachers and leaders evaluate the quality of classroom teaching as the first response, ensuring that high quality teaching and adaptive practice are secured before needs are identified or provision is escalated.
Leaders use behaviour, attendance and attainment data intelligently and in combination. Patterns, trends and anomalies are analysed to identify unmet or emerging needs and to prevent learners being overlooked. This triangulation strengthens professional judgement and ensures timely, appropriate responses.
Parents and carers are active partners in assessment and identification. Their knowledge and insights contribute meaningfully to decision making, strengthening shared understanding of learners’ needs and the strategies that support learning and wellbeing.
The SEND register is accurate, up to date and reviewed at least termly. It reflects learners’ current needs rather than historic categorisation and is used strategically to inform planning, evaluation and accountability. At this stage, assessment and identification systems are precise, reflective and fully embedded within whole setting practice, enabling sustained improvement and strong outcomes for learners with SEND.
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	Area 6: Monitoring, Tracking & Evaluation


	Practice Statements

	1. Learners with SEND have personalised plans that are reviewed at least termly with parents and carers to evaluate progress and next steps.

	2. Interventions are well-matched to the individual requirements of learners and are planned and implemented through a rigorous assess, plan, do review cycle.  Baseline assessments are used to plan realistic, time-constrained, outcome-focused interventions.  Interventions are adapted or discontinued based on clear evidence of impact.

	3. Progress monitoring prioritises learners’ growing independence, ie. what they can do without adult support.

	4. Leaders rigorously and systematically monitor the progress of learners with SEND across subjects through a triangulated evidence base, including work scrutiny, learner voice, parent/carer voice (co-production). They evaluate the cumulative impact of provision on curriculum access and make necessary adjustments to improve outcomes for learners with SEND.

	5. Leaders use robust baseline data, select appropriate intervention success criteria and use observation to evaluate the impact of interventions and teaching assistant deployment, ensuring time spent on interventions (in or out of class) is justified by improved outcomes.

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	Systems for monitoring, tracking and evaluation for learners with SEND are in place but are not yet consistent or robust. Personalised plans exist, but reviews are irregular or focus more on provision than on evaluating progress and agreeing clear next steps. Parental involvement in reviews is variable and not yet embedded as co-production.

Interventions are identified for learners with SEND, but matching to individual needs is inconsistent. Baseline assessments are sometimes used, though intervention planning is not always time constrained or outcome focused. The assess, plan, do, review cycle is applied unevenly and interventions are not routinely adapted or discontinued based on evidence of impact.

Progress monitoring focuses primarily on task completion or short-term gains rather than learners’ growing independence. Leaders and staff do not yet consistently evaluate what learners can do without adult support or how securely learning transfers into classroom practice.

Leaders monitor progress for learners with SEND, but this is often within individual subjects or interventions rather than across the curriculum. Use of work scrutiny, pupil voice and parent or carer voice is limited and not systematically triangulated. Evaluation tends to focus on individual support rather than cumulative impact on curriculum access.

Evaluation of interventions and teaching assistant deployment is underdeveloped. Decisions about time spent in or out of class are not consistently informed by baseline data or clear success criteria, the impact on outcomes is not routinely reviewed.
	Systems for monitoring, tracking and evaluation are more coherent and increasingly embedded. Personalised plans are reviewed at least termly for most learners, with parents and carers increasingly involved in discussions about progress and next steps. Reviews are more evaluative, though consistency across the setting is still developing.

Interventions are more closely matched to learners’ individual needs. Baseline assessments are used more routinely to plan time limited and outcome focused support. The assess, plan, do, review cycle is applied more consistently, interventions are increasingly adapted or discontinued in response to evidence, though practice is not yet fully secure.

Progress monitoring increasingly prioritises learners’ independence. Leaders and staff consider what learners can do without adult support and how learning is applied in class, although this focus is not yet embedded in all areas.

Leaders monitor progress across subjects more systematically. Work scrutiny, learner voice and parent or carer voice are increasingly used together to build a fuller picture of impact. Evaluation is beginning to focus on curriculum access and participation over time, though this approach is not yet consistently applied.

Leaders use baseline data, emerging success criteria and observation to evaluate the impact of interventions and teaching assistant deployment. Decisions about time spent in or out of class are more considered, though leaders continue to refine systems to ensure access to high quality teaching is maximised and impact is consistently evidenced.
	There is a highly effective, rigorous and embedded approach to monitoring, tracking and evaluation for learners with SEND. Personalised plans are high quality, outcome focused and reviewed at least termly with parents and carers. They are used as living documents to evaluate progress, agree clear next steps and refine provision in response to learners’ changing needs. Co-production with families is integral to this process.
Interventions are precisely matched to individual learners’ needs and are planned through a disciplined assess, plan, do, review cycle. Robust baseline assessments inform realistic, time constrained and outcome driven intervention plans. Leaders ensure interventions are adapted, intensified or discontinued promptly based on clear evidence of impact rather than duration or tradition.
Progress monitoring is sharply focused on learners’ growing independence. Leaders and staff evaluate success by what learners can do confidently without adult support and how securely learning transfers into everyday classroom practice. Reducing dependency and increasing independence over time is a clear and consistent priority.
Leaders have a detailed and accurate understanding of how learners with SEND achieve across subjects, classes and phases. Monitoring draws on a triangulated evidence base, including work scrutiny, learner voice and parent and carer voice. Evaluation focuses on the cumulative impact of provision on curriculum access, participation and learning over time, rather than isolated intervention gains.
Leaders use robust baseline data, clear success criteria and direct observation to evaluate the impact of interventions and teaching assistant deployment. Time spent in or out of class is routinely reviewed and justified by demonstrable improvements in outcomes. Strategic adjustments are made to ensure access to high quality classroom teaching is maximised.
At this stage, monitoring, tracking and evaluation are precise, reflective and deeply embedded within whole setting systems. They drive sustained improvement, informed decision making and strong outcomes for learners with SEND.
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Area 7: Efficient Use of Resources


	Practice Statements

	1. SEND has a clear profile within staff professional development. All staff access high quality, evidence informed professional learning aligned to the Standard for Teachers’ Professional Development. Professional development prioritises inclusive teaching strategies that support learners with SEND and benefit all learners.

	2. Teaching assistants and support staff are well-inducted, receive regular professional reviews and access professional development aligned to the setting development plan and pupil outcomes.

	3. Leaders plan and review the deployment of teaching assistants and support staff. Teachers communicate clearly and work in professional partnership with additional adults. Teaching assistants add value to teacher led instruction and are not routinely attached to individual learners. Leaders consider whether learners with SEND spend at least as much time with the class teacher as their peers.

	4. A graduated approach to intervention is in place. Class, group and individual support is balanced appropriately. Interventions are evidence informed and coordinated, supported by systems such as provision mapping to review impact over time.

	5. Administrative systems support strategic SEND leadership. 

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	SEND has a developing but inconsistent profile within professional development. Some staff access training related to inclusive practice, but this is not yet coherent, evidence informed or aligned to the Standard for Teachers’ Professional Development. Professional learning does not yet prioritise inclusive teaching strategies in a systematic way, its impact on classroom practice and outcomes for learners with SEND is variable.

Teaching assistants and support staff receive basic induction and some opportunities for development. Professional reviews are in place but tend to focus on operational responsibilities rather than impact on learning or pupil outcomes. Professional development for additional adults is not yet closely aligned to the setting development plan or SEND priorities.

Deployment of teaching assistants and support staff is largely reactive. Communication between teachers and additional adults is inconsistent, professional partnerships are not yet secure. Teaching assistants are often attached to individual learners, which can unintentionally reduce independence or access to teacher led instruction. Leaders do not yet consistently consider whether learners with SEND spend at least as much time with the class teacher as their peers.

A graduated approach to support is emerging but not yet secure. Class, group and individual provision exists, but balance is uneven and interventions are not always evidence informed. Systems such as provision mapping are underdeveloped or inconsistently used, limiting leaders’ ability to review impact over time.

Administrative systems support basic SEND processes but are fragmented and time intensive. These systems limit leaders’ capacity to monitor provision strategically, evaluate impact or deploy resources efficiently.
	SEND has a clearer and more consistent profile within professional development. Professional learning increasingly reflects evidence informed approaches and is more closely aligned to the Standard for Teachers’ Professional Development. Inclusive teaching strategies are prioritised more routinely, staff confidence and consistency of practice are improving, though impact is not yet embedded across all classrooms.

Teaching assistants and support staff are better inducted and receive more regular professional reviews. Professional development is increasingly aligned to the setting development plan and pupil outcomes. Leaders are beginning to evaluate the impact of training on practice, although this is not yet systematic or sustained.

Deployment of teaching assistants and support staff is more deliberately planned and reviewed. Teachers communicate more clearly with additional adults and work in closer professional partnership. Teaching assistants increasingly add value to teacher led instruction and promote independence, although some attachment to individual learners remains and practice varies.

A graduated approach to support is more securely established. Class, group and individual provision is better balanced, interventions are more consistently evidence informed. Provision mapping is used more effectively to coordinate support and review impact, though its use to drive strategic decision making continues to develop.

Administrative systems increasingly enable strategic SEND leadership. Systems support more efficient monitoring, tracking and review of provision, allowing leaders to make more informed decisions about resource deployment. Further refinement is needed to fully embed coherent, sustainable and evidence informed use of resources over time.
	Highly effective and strategic use of resources  secure strong and sustained outcomes for learners with SEND. SEND has a clear, visible and embedded profile within professional development planning and whole setting improvement.

All staff engage in high quality, evidence informed professional learning aligned to the Standard for Teachers’ Professional Development. Professional development prioritises inclusive teaching strategies that improve classroom practice and support learners with SEND while benefiting all learners. Teaching assistants and support staff are well inducted, receive regular professional reviews and access professional learning that is closely aligned to setting development priorities and pupil outcomes.

Deployment of teaching assistants and support staff is carefully planned, routinely reviewed and refined. Teachers communicate clearly and work in professional partnership with additional adults. Teaching assistants consistently add value to teacher led instruction, promote pupil independence and are not routinely attached to individual learners. Leaders ensure that learners with SEND spend at least as much time with the class teacher as their peers and have equitable access to high quality teaching.

A graduated approach to support is fully embedded. Class, group and individual provision is balanced appropriately. Interventions are evidence informed, strategically coordinated and reviewed through robust systems such as provision mapping. Decisions to continue, adapt or discontinue support are based on clear evidence of impact on learning, independence and curriculum access over time.

Administrative systems enable SEND leaders to work strategically. Systems reduce unnecessary workload, support accurate tracking and evaluation, enable leaders to monitor provision efficiently. Resources are deployed coherently and transparently to sustain inclusive practice and continuously improve outcomes for learners with SEND.
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	Area 8: The Quality of SEND Provision


	Practice Statements

	1. The setting is appropriately staffed and resourced to meet statutory requirements and support high quality provision for learners with SEND.

	2. Leaders engage with external agencies and specialists to support learners and build staff capacity. Specialist advice is implemented where needed, reasonable adjustments are made in line with statutory guidance, any alternative provision used is suitable, safe and in learners’ best interests.

	3. Alternative Provision is strategically used to improve individual learner outcomes. All Alternative Provision meets a high standard of safeguarding and quality assurance is regular and robust.

	4. SEND provision is holistic and responsive to learners’ needs, development and wellbeing. Classroom teaching, intervention and specialist input are aligned to shared outcomes. Staff create safe environments, value all learners equally and adapt environments to support inclusion, participation and belonging.

	5. Leaders recognise that effective inclusion begins with everyday high quality inclusive teaching. Leaders reflect on whether SEND systems reduce dependency and increase independence over time. Staff maintain high expectations for all learners and use language and approaches that avoid generalisations or stereotypes.

	6. Leaders maintain an evidence informed understanding of SEND provision, including strengths and areas for development, engage with wider developments in practice to inform ongoing improvement.

	Evaluative Descriptors

	Establishing Foundations
	Strengthening Practice
	Sustaining Excellence

	The setting meets statutory requirements for SEND, but staffing and resourcing are not yet consistently aligned to securing high quality provision. Leaders ensure baseline compliance, however decisions about staffing, specialist support and resources are often reactive. Provision does not yet reliably meet the full range of learners’ needs or secure strong outcomes over time.
Leaders engage with external agencies and specialists when concerns escalate, but this engagement is not consistently planned or timely. Specialist advice is received but implementation is variable and review of impact is limited. Reasonable adjustments are made in some contexts, though practice is inconsistent. Where alternative provision is used, leaders focus primarily on placement and attendance. Quality assurance and safeguarding oversight are underdeveloped and impact on outcomes is not routinely evaluated.
SEND provision is in place but lacks coherence. Classroom teaching, intervention and specialist input operate in parallel rather than being aligned to shared outcomes. Support often focuses on immediate need rather than learners’ wider development, wellbeing and long term independence. Learners’ experiences of safety, inclusion, participation and belonging are inconsistent.
Leaders recognise the importance of high quality teaching for learners with SEND, but inclusive classroom practice is not yet a consistent driver of provision. SEND systems can unintentionally increase dependency over time. Expectations for learners with SEND vary between staff and contexts. Inclusive language and approaches are emerging but are not yet secure or consistently applied.
Leaders have a developing understanding of the strengths and weaknesses of SEND provision. Evaluation is limited in scope and largely descriptive rather than analytical. The setting is not yet outward facing and does not routinely engage with wider developments in SEND practice to inform improvement.
	Staffing and resourcing for SEND are more securely aligned to statutory requirements and improving provision. Leaders deploy resources more deliberately and review their effectiveness with greater regularity. Alignment between resources, provision and outcomes is improving, though it is not yet consistently strategic or sustained.
Leaders engage more purposefully with external agencies and specialists. Specialist advice is more consistently implemented and is beginning to be reviewed for impact on learners’ learning and wellbeing. Reasonable adjustments are more routinely embedded in practice. Where alternative provision is used, leaders provide clearer oversight and increasingly consider safeguarding, suitability and quality, though quality assurance processes are not yet fully embedded.
SEND provision is increasingly coherent and responsive to learners’ needs, development and wellbeing. Classroom teaching, intervention and specialist input are better aligned to shared outcomes. Staff more consistently create safe and inclusive environments, adaptations increasingly support participation, belonging and engagement, though practice varies between classes or phases.
Leaders place greater emphasis on everyday high quality inclusive teaching. SEND systems are reviewed more regularly to reduce dependency and promote independence, though this is not yet consistent for all learners. Expectations for learners with SEND are increasingly ambitious. Staff use more inclusive language and approaches, though some generalisations and inconsistent practice remain.
Leaders have a more secure and developing understanding of the quality and impact of SEND provision. Strengths and areas for development are identified through more systematic evaluation. The setting is increasingly outward facing and beginning to draw on wider developments in practice to inform improvement, though this is not yet embedded or sustained.
	The setting demonstrates highly effective and sustained SEND provision. Staffing and resourcing are securely aligned to statutory requirements and enable consistently high quality provision for learners with SEND. Leaders deploy resources strategically and review them regularly to ensure provision remains responsive and outcomes are sustained over time.
Leaders work confidently and purposefully with external agencies and specialists to support learners and build staff capacity. Specialist advice is implemented effectively and evaluated for impact. Reasonable adjustments are embedded in everyday practice in line with statutory guidance. Where alternative provision is used, leaders exercise strong strategic oversight. All alternative provision is suitable, safe and demonstrably in learners’ best interests, with robust quality assurance and safeguarding arrangements in place.
SEND provision is holistic, coherent and responsive to learners’ academic, social, emotional and wellbeing needs. Classroom teaching, intervention and specialist input are tightly aligned to shared outcomes. Staff consistently create safe environments, value all learners equally and adapt physical and learning environments to promote inclusion, participation and a strong sense of belonging.
Leaders place every day high quality inclusive teaching at the centre of their inclusion strategy. SEND systems are routinely evaluated to ensure they reduce dependency and increase pupil independence over time. Staff maintain consistently high expectations for all learners and use inclusive language and approaches that avoid generalisations and challenge stereotypes.
Leaders maintain a secure, evidence informed understanding of the quality and impact of SEND provision. Strengths and areas for development are identified accurately through ongoing evaluation and reflection. The setting is outward facing and engages critically with wider developments in practice, using this learning to sustain improvement and adapt provision to meet the evolving needs of learners and the wider system.
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