Attendance Strategy Seaton Academy November 2025

Executive summary

This attendance strategy outlines a high-performance approach to improving school
attendance to over 95% at Seaton Academy through evidence-based, ethical, and financially
sustainable strategies. The proposalintegrates leadership structures, stakeholder
collaboration, and robustdata analysis to deliver a values-driven model that places pupil
and family wellbeing at the centre of decision-making.

The scope of the strategic business proposal

The scope of this attendance strategy is to create a high-performance strategy with a focus
on improving efficiency, changing customer demands and undertaking a trend analysis (K3,
S2). This will be specifically linked to improving school attendance over 95%. | will evaluate
how the proposal takes account of leadership structures within Seaton Academy and key
stakeholders (K14, K16, S19). This proposal will use approaches underpinned by research
with justification of methodology, with critical analysis of the outcomes generating creative
solutionsto areas of ambiguity (K5, S3, B3). This proposal will apply economictheories and
financial modelling to develop strategies and allocate resourcesin line with legal,
governance and procurement requirements (K8, K9, S11) and justify, with critical evaluation,
negotiating strategies to collaborate with stakeholders, buildingbrand and reputation. (K12,
K15, S20). Finally, this proposal will demonstrate a clear vision which translates into
operational strategies with a critical analysis of the financial strategies with justification of
the recommendations made.

Objectives

The core objectives of this strategy are to:

1. Reduce persistent absence to below 10 pupils for 2025/26

Improve overall attendance rates to at least 95%+ across the school.

3. Strengthen parental and community engagement around the importance of good
attendance.

4. Establish sustainable systems for monitoring, intervention, and support.
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Attendance Strategy Proposal

Attendance has always been a key government focus. This started with the Elementary
Education Act (1870) which introduced compulsory educationand local by-laws to enforce
attendance, and became more systematicwith the Elementary Education Act (1880), which
made attendance compulsory for children aged 5-10 across England and Wales. The focus
intensified in the late 1990s and 2000s under the Blair government, which made reducing
high absence ratesa priority due to their link with poor attainment and crime. More
recently, followingthe COVID-19 pandemic, attendanceis at the forefront of government
policy. Beingin school has never been more valuable. Attendance is one of the most
significant drivers of academicachievement, wellbeing, and long-term life chances for




pupils. Persistent absence disrupts learning, widens attainment gaps, and places additional
pressures on families and staff. Nationally, post-pandemicdata has highlighted a concerning
rise in persistent absence. This proposal outlines a strategicapproach to tacklingattendance
in schools, drawingon evidence-based practice, collaboration, and early intervention (Gov,
2024a).

This strategic business proposal will considerthe below 5 key actions to implement:
1. Data-Driven Monitoring

2. Early Intervention and Support

3. Strengthening Parental Engagement

4. Promoting Positive School Culture

5. Multi-Agency Collaboration

1. Data-Driven Monitoring

There are manytracking systems that can be used to monitorattendance, FFT, Government
Comparison, Scholar Pack. However, none of these systems provide the detailed breakdown
of specific groups through specific filtering like the evaluation tool ‘Insight’. The starting
point forthe business proposalisto have the electronictools to specifically analyse data.
Insight provides a robust data tracking system which allows daily monitoring. Daily
monitoringisthe starting point. Such is theimportance that from the 2024 to 2025
academic year, schools have a dutyto provide the attendance data to the Department for
Education (DfE) on request (Gov, 2022b). As part of the tracking, it’s essential that key
policies are followed and it's critical to have a robust Attendance Policy. Thefirst, and
perhaps most essential part of data monitoringisto complete daily tracking. It’s essential to
follow the attendance policy and have a robust process to identify those children absent
and also supporttheirattendance. As part of the ‘Daily check’, registers are taken and
children are identified if they are absent. Within any process, there must be a team
approach. Thisisfurther detailed in the Summarytable of responsibilities for school
attendance (2024b), whereby it's highlighted that attendance is everyone’s business. The
barriers to accessing education are wide-rangingand can be complex, both within and
beyond the school gates. They are often specific to individual pupils and families. Good
attendance begins with school being somewhere pupils want to be and therefore, the
foundationof securinggood attendanceis that schoolis a calm, orderly, safe, and
supportive environment where all pupils are keen and ready to learn. A fundamental party
in the school team is the Office Attendance representative. Our office Admin Officer playsa
key rolein daily monitoring of attendance and reportingto the Headteacher and attendance
lead if children are notin school. It is imperative that everyone in the settingis clear of the
role. For thisreason, a Responsible, Accountable, Consulted, and Informed (RACI) model
can help. Matthew (2024) highlights a RACI matrix assigns clear roles for each team member




for the duration of a project. Every member of the project team is assigned a clear role and
expectations. Thisisan example RACI model which can be utilised for Attendance
monitoring:

RACI Table — Attendance Improvement Plan

Pastoral
Attendance Class Admin /Family Parents Local
Lead Teachers Officer Support / Carers Authority
Worker

Task / Activity Headteacher

Set school
attendance A C | | C | C
targets

Monitor
overall
attendance
data

Identify pupils

with

attendance | R C C C | C
below
threshold
Contact
parents
regarding
absences
Hold
attendance
review
meetings
Develop and
monitor
individual | R C | C A C
attendance

plans

Implement
early
intervention
strategies

Escalate

persistent C R | | C | A
absence cases

Report

attendanceto R C | | | | |
governors




Task / Activity Headteacher

Communicate
attendance
expectations

A

Attendance
Lead

Class

Pastoral

Worker

Admin /Family Parents
Teachers Officer Support / Carers Authority

Local

The RACl table makes roles explicit, which is fundamental ensuring everyone knows their
role. The Admin Officer is a key stakeholder in the Data monitoring. The Admin Officer take
into account daily attendance and also has a list of ‘Persistent absence’ children. A pupil is
identified as a persistent absentee if they miss 10% or more of their possible sessions (Gov,
2024a). To ensure a full understanding of data the daily attendance data should be
compared to the persistent absence list. It is imperative to understand the difference in data
between daily absence and persistent absence and the DfE advocates a different response
for each as detailed in the tables below (Gov, 2024b).

All pupils

Parents are expected to:

Schools are expected to:

Academy trustees and governing
bodies are expected to:

Local authorities are
expected to:

Ensure their child attends
every day the schoal is open
except when a statutory
reason applies.

Notify the school as soon as
possible when their child has
to be unexpectedly absent
(e.q. sickness).

Only request leave of absence
in exceptional circumstances
and do so in advance.

Book any medical
appointments around the
school day where possible.

Have a clear school attendance
policy on the school website
which all staff, pupils and parents
understand.

Develop and maintain a whole
school culture that promotes the
benefits of good attendance.

Accurately complete admission
and attendance registers.

Have robust daily processes to
follow up absence.

Regularly monitor data to identify
patterns and trends and
understand which pupils and
pupil cohorts to focus on.

Have a dedicated senior leader
with overall responsibility for
championing and improving
attendance.

Take an active role in attendance
improvement, support their school(s) to
prioritise attendance, and work together
with leaders to set whole school
cultures.

Ensure school leaders fulfil
expectations and statutory duties.

Use data to understand patterns of
attendance, compare with other local
schools, identify areas of progress and
where greater focus is needed.

Ensure school staff receive training on
attendance.

Have a strategic approach
to improving attendance for
the whole area and make it
a key focus of all frontline
council services.

Have a School Attendance
Support Team that works
with all schools in their area
to remove area-wide
barriers to attendance.

Provide each school with a
named point of contact in
the School Attendance
Support Team who can
support with queries and
advice.

Offer opportunities for all
schools in the area to share
effective practice.




Persistently absent pupils

Parents are expected to:

Schools are expected to:

Academy trustees and
governing bodies are
expected to:

Local authorities are
expected to:

Work with the school and local
authority to help them
understand their child's
barriers to attendance.

Proactively engage with the
formal support offered —
including any parenting
contract or voluntary early
help plan to prevent the need
for legal intervention.

Continue support as for pupils at risk of
becoming persistently absent and:

Where absence becomes persistent, put
additional targeted support in place to
remove any barriers. Where necessary this
includes working with partners.

Where there is a lack of engagement, hold
more formal conversations with parents and
be clear about the potential need for legal
intervention in future.

Where support is not working, being engaged
with or appropriate, work with the local
authority on legal intervention.

Where there are safeguarding concerns,
intensify support through a referral to
statutory children’s social care.

Work with other schools in the local area,
such as schools previously attended and the
schools of any siblings.

Regularly review
attendance data and
help school leaders focus
support on the pupils
who need it.

Continue support as for pupils
at risk of becoming
persistently absent and:

Work jointly with the school to
provide formal support options
including

attendance contracts and
education supervision orders.

Where there are safeguarding
concerns, ensure joint working
between the school, children’s
social care services and other
statutory safeguarding
partners.

Where support is not
working, being engaged with
or appropriate, enforce
attendance through legal
intervention (including
prosecution as a last resort).

Daily monitoringand tracking help to identify short-term patterns, however, data

can fluctuatein short periods, particularly at the start of the year. For this reason, it’s
important to conduct half-termly data reviews to identify patternsand target any
relevant interventions to support pupils and families. As part ofthis process, it’s
vital to ensure transparency and keep stakeholdersi.e parents, updated by using
methods to keep them updated about attendance. Some methods are as follows

Attendancereports e-mailed to parents

[ ]
(Gov, 2024a):
e Text attendance
e Attendanceviaanapp
[ ]
[ ]

Attendance on halftermly report cards

2. Early Intervention and Support

Workingtogether to improve attendance (DfE, 2024b) highlights that good attendance
starts with close and productive relationships with parents and pupils. The document
further highlights that schools should treat all pupils and parents with dignity and staff
should model respectful relationships to build a positive relationship between home and
school that can be the foundation of good attendance. Evans (2024) concurs highlighting
that a strong sense of belongingis a key driver of student attendance, as feeling supported,
respected, and included makes students more likely to attend school consistently. Research
shows a direct correlation between a student's sense of belongingand their attendance
rates, aswell as their academicperformance and overall well-being. Conversely, a lack of
belongingis often linked to disengagement and higher rates of absenteeism (Evans, 2024).
To support families, early intervention is essential. A key strategy is to introduce clear




thresholds forintervention. An exampleis close monitoringand shared information, as
detailed above. Also, an early warning system for attendance 90-94% (i.e. a supportive
letter or text) and targeted action for attendance below 90%. Research shows that
supporting families with attendance involves effective communication, addressing
underlyingbarriers, and building strong school-home relationships. Key strategiesinclude
personalised and positive communication such as text messages, the use of attendance
officers, enrichment activities like clubs, and a whole-school approach that addresses
mental health and wellbeing (Gov, 2022a). It’s also important to note, these relationships
start well before any ‘early intervention’, it's through meet and greet on the playground, at
the Christmas or Summer Fair. Often, relationshipsare built over time. The ‘support’ hasa
direct link to understandingsomeone's individual situationand circumstances, and not
making personal judgements; therefore, it'san important consideration as to the most
appropriate person to offer the support, which may be someone outside of the ‘Attendance
Team’. Research highlights that it can be effective to deploy pastoral teams or attendance
officers to work directly with families where absence patterns emerge. Schools may need to
consider if they need to look outside of the traditional ‘Attendance team’ to offer that
support. Inaddition, familiesmay find it beneficial to receive tailored support such as
breakfast clubs and uniform assistance to help to remove practical barriers to attendance
(DfE, 2024b).

3. Strengthening Parental Engagement

Parental engagementis a vital factor in improvingattendance and underpins all family
support strategies. Education Scotland (2025) emphasises that listeningto and valuing
parents’ expertise builds trust and mutual respect, leadingto lasting positive relationships
that beginin the early years. This aligns closely with early intervention approaches that
prioritise partnership over enforcement.

Effective communication is central to this process. The Department for Education (DfE,
2024a) and Thinks Insight research highlight that how attendance messages are framed
strongly influences family responses. Communication should be timely, regular, and
personalised, addressingissues early before patterns of absence become established.
Messages usinga child’s name, clear data, and relatable examples—such as lessons
missed—are more meaningful than genericstatistics. Parents respond best to information
that highlights the broader benefits of school, including wellbeing, social development, and
routine, not just academic progress.

A multi-channel approachisrecommended (DfE, 2022a). Letters and emails are useful for
detailed messages, while targeted text messages, shown to improve attendance by around
four percentage points, areideal for quick updates. Phone calls allow for empathyand
problem-solving, while face-to-face or video meetings strengthen relationships.

Positively framed communication that recognises parents’ circumstances, particularly for
families of children with SEND or from disadvantaged backgrounds, is most effective. This




can be supported through attendance workshops, drop-insessions, or parent awareness
campaigns linking attendance to progress and future opportunities.

Education Scotland (2025) advocates that parents and families should be encouraged to be
part of the process to develop and review Parental Involvement and Engagement strategy

and devised the Duel Capacity Building Framework for Family-School Partnerships.

The Dual Capacity-Building Framework for Family-School Partnerships
(Version 2)
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This is somethingthat could be considered within England to improve relationships and
attendance.

4. Promoting Positive School Culture

Embeddingattendance within a school’s values and ethos is essential forimproving
engagement and behaviour. Marc Rowland (2021) emphasises that a sense of belongingis
central to effective learningand reducing disadvantage. Schools must move beyond purely
academicinterventions to create environments where every pupil feels valued, respected,
andincluded (National Governance Association, 2023). Belongingis built through daily
interactions, inclusive language, and recognition of pupils’ individual backgrounds (Blinks
Education, 2021).

When pupils feel safe, supported, and understood, they are more likely to attend regularly
and engage confidentlyin learning. Conversely, feelings of exclusion or disconnection often
lead to low motivation and irregular attendance. The Education Policy Institute (2023) found
that absence contributes significantly to the attainment gap, particularly for disadvantaged
pupils, while studies by TES (2024) show that pupils who feel less connected to school are




more likely to disengage. Attendance, therefore, reflects belonging rather than mere
compliance.

St Benedict’s Catholic High School demonstrates how a strong behaviour culture can
improve attendance. After concerns around inconsistency, the school joined the Behaviour
Hubs programme to develop a values-based, positive approach. Through staff coaching,
daily pastoral briefings, and a revised rewards policy, the school fostered consistent
expectations and stronger relationships. Use of praise, assemblies, and meaningful rewards,
such as “hot chocolate Fridays” and attendance raffles, improved punctuality and reduced
disruption. 75% percent of pupils reported understanding behavioural expectations. This
example shows how clear, fair, and values-led recognition systems build belonging,
strengthen culture, and improve attendance outcomes.

5. Multi-Agency Collaboration

Multi agency collaborationis essential to the success of any attendance strategy. Schools
cannot address the complex causes of absence alone, as many barriers extend beyond
education into health, family, and social care. The Child of the North: Absence Report (2024)
highlights the importance of coordinated action across education, health, and social services
to provide holisticand equitable support for children and young people. Schools are
encouraged to act as hubs for earlyintervention, ensuringthat supportisjoined up and not
fragmented.

Local authorities play a key coordinatingrole by bringingtogether professionals from
multiple sectors to share data and deliver consistent intervention. Successful cross-sector
initiatives, such as those in West Sussex and Devon, demonstrate how trauma-informed and
relational practices can reduce emotionaland social barriers to attendance (Devon County
Council, 2023). Innovative approaches, includingremote learning via AV1 telepresence
robots, have enabled pupils with medical or mental health needs to remain engaged in
education (Fletcher, Bond and Qualter, 2024).

Community and voluntary partnershipsfurther strengthen engagement. Collaborations with
charities and youth organisations provide enrichment opportunities that build belonging,
while youth work in community settings supports vulnerable pupils facing challenges such as
housinginsecurity or social isolation (NYA, 2023). Health-led initiatives such as the Act
Locally programme (ARC Yorkshire and Humber, 2024) demonstrate how integrating
education within public health frameworks improves wellbeingand reduces absenteeism.

Universities also contribute through research and innovation. The Barriers to Education
Project (University of Manchester, 2024) developed the WARMTH Framework, focusingon
wellbeing, affirmation, and relational practice to support neurodivergentyoung people
experiencingemotionally based school avoidance (EBSA).

Finally, the DfE Working Together to Improve School Attendance (2024) guidance reinforces
that attendanceis a shared responsibility. Senior leaders provide strategic direction, staff
promote daily engagement and wellbeing, and governors ensure accountability through
oversight and resourcing. When schools, agencies, and communities collaborate effectively,




attendanceimprovement becomes part of a wider safeguardingand wellbeingculture, not a
standaloneinitiative.

Financial budgeting and resources

The Child Poverty Action Group launched a revised Toolkit which is designed to raise
awareness of the Cost of the School Day. It aims to help settings, schools and the wider
learning community review and make changes to the Cost of the School Day. Every setting
and schoolis unique and the Toolkit will help practitioners and educators develop plansthat
reflect. Furthermore, belowis anoutline of projected budgetingand resources for a
primary school with approximately 250 children usinga zero-based budgetingapproach,
where every expense must be justified:

Category Sub-Category Estimated Justification
Annual
Cost (£)
Personnel School Administrative 25,000 To handle data entry,
Support (x1) correspondence, and
scheduling.
Data Analyst (part- 15,000 To analyse trends and identify
time) root causes of absenteeism.
Training & Staff Training (whole- 5,000 To educate staff on new
Development  staff) policies and best practices.
External Training (for 2,000 To develop specialised skillsin
Attendance Officers) areas like motivational

interviewingor solution-
focused approaches.

Technology New Attendance 2,000 To automate tracking,
Software License reporting, and communication
with families.

Incentives & Positive 2,000 To fund incentives for
Support Reinforcement improved attendance, such as
Program rewards for students with

good attendance records.

Parent 1,000 To provide resources and
Workshops/Support support for families struggling
Groups with attendance.



https://cpag.org.uk/what-we-do/project-work/cost-school-day/resources/toolkits/toolkit-scotland

Contingency Unforeseen expenses 1,000 To cover unexpected costs or
opportunitiesthat may arise.

TOTAL £52,000

Proposed implementation of the strategic business

Below is a simplified implementation plan of the key actions (listed above) required in
specific terms within the academic year:

e Autumn Term: Launch awareness campaign; embed data tracking; begin parental
awareness and if required parental workshops.

e Spring Term: Targeted interventions with at-risk pupils and families; mid-year
evaluation.

e Summer Term: Review impact, celebrate successes, and refine strategies for the
next academic year.

Analysis of options identified in the Attendance Strategy

The above business proposal details a high-performance strategy that focuses on improving

attendance, improvingchildren’sattendance, supported through a wide range of
stakeholders.

The above strategy utilises the whole leadership and wider staff and representatives within
school. Thisincludes oversight of trustees namely, an attendance trustee, teachers and
support staff support, Headteacher monitoring, as well as front-line attendance
management within the administrationteam. These are vital stakeholders which are all
needed to implement a successful strategy.

The strategy proposed uses the extensive cited research listed underpinning the
methodologies and analysis of the most productive approaches to produce creative
solutionsto supportchildren and families to ensure improved school attendance.

A summary of the key actions of the strategic business proposal can be seen here:
1. Data-Driven Monitoring
e Implementa robustattendance tracking system with daily monitoring.
e Use half-termly data reviews to identify patterns and target intervention.
e Share transparentattendance dashboards with staff, governors, and families to

increase accountability.

2. Early Intervention and Support




e Introduce clear thresholdsforintervention (e.g., 90-94% early warning; below 90%
targeted action).

e Deploy pastoral teams or attendance officers to work directly with families where
absence patterns emerge.

e Providetailored support such as breakfast clubs and uniform assistance to help to
remove practical barriers to attendance.

3. Strengthening Parental Engagement

e Launcha parentawareness campaign to reinforce the link between attendance,
progress, and future opportunities.

e Deliver workshops and drop-in sessions to equip parents with strategies for
establishing strongroutines.

e Develop consistent communication, using text alerts, phone calls, and meetings to
reinforce expectationswhile offering support.

4. Promoting Positive School Culture

e Embedattendanceinto the school’svalues and ethos, celebratinggood and
improved attendance through recognition and rewards.

e Ensurethe curriculumremains engaging, relevant, and inclusive, reducingthe risk of
disengagement.

e Providea safe, nurturingenvironment where students feel valued, supported, and
motivated to attend.

5. Multi-Agency Collaboration

e Strengthen partnerships with local authorities, health services, and community
organisations to address wider barriers such as mental health, safeguarding
concerns, or housinginstability.

e EnsureStaff and Governors approach with a supportive and collaborative

The proposal outlines financial modelling, associated with the listed strategies, allocating
resourcesinline with all legal, governance and procurement requirements. Some of the
costingsi.e. attendance officer from the Local Authority are outside the remit of the costs
projected for a school setting.

The proposal outlinescollaboration with a wide range of stakeholders which seek to
enhancerelationships and build on a sense of belonging. Attendance figures aside, the well -
beingand relationships takes precedence, which in turn builds the organisation's
reputation, deliveringa clear business presentationthat demonstrates a clear vision which
translatesinto key operational strategies.




Critical analysis of brand management and reputation

Effective brand management within schools extends beyond marketing, it represents how
the school’svalues are perceived through its policies and actions. In relation to attendance,
the way a school approaches pupil absence has significant implications forits reputation and
stakeholdertrust. Anarrowfocus on data compliance risks portrays the school as punitive
or insensitive, whereas a compassionate, wellbeing-centred approach strengthens
credibility and community relationships. Critically, attendance should be viewed as an
outcome of well-being rather than a numerical target. Parents and carers often face
complex pressures outside of school such as employment instability, mental health issues,
or financial hardship which can impact their child’s attendance. If these external factors are
not acknowledged, the school risks damagingits brand by appearing disconnected from the
realities of its community. Conversely, when attendance managementis framed within a
culture of empathyand support, the school demonstrates social awareness and inclusivity,
enhancingits brand reputation.

Prioritising pupil and family wellbeing over data-driven accountability also reduces
reputational risk. A school known for listeningto and supporting families, rather than
penalisingthem, is more likely to foster trust and long-term engagement. Moreover,
consistent and values-based communication reinforces the school’s identity as a caring
organisation, which can mitigate potential criticism or negative public perception. Improving
brand management through a wellbeing-led approach to attendance is both an ethical and
strategic necessity. It positions the school asa community partnerrather than an authority
figure, ensuringthat attendance improvement efforts reflect compassion, not coercion. This
alignment between values, practice, and communication strengthens stakeholder
confidence and reduces risks to the school’s brand integrity.

Critically evaluates the financial strategies used and justifies recommendations made

Financial strategies in schools must reconcile limited budgets with the ethical responsibility
to prioritise pupilwellbeingand attendance. Traditional approaches often focus on reducing
expenditure and demonstrating short-term savings, yet this can overlook the hidden costs
of staff workload, inefficiency, and pupil disengagement. For attendance administratorsin
particular, the daily demands of monitoring data, contacting families, and coordinating
interventionscreate significant time pressures. When administrative systems are inefficient,
valuable timethat could be spent supporting pupilsisinstead consumed by repetitive tasks,
undermining both staff wellbeingand the effectiveness of attendance initiatives.

Investmentin high-quality attendance programmes or digital management systems can
appear costly at first, but a critical analysis reveals that these expenditures often generate
long-term financial and operational benefits. Streamlined systems reduce manual workload,
free administrative capacity, and improve data accuracy, allowing staff to focus on the
human elements of theirrole, building relationships and supporting pupils at risk of
persistent absence. The financial value of these time savings outweighs the initial




programme cost, as they enhance overall productivity and contribute to improved
attendance outcomes, which in turn protect school fundingand reputation.

Therefore, cost should be viewed as a secondary factor in decision-making, subordinate to
the core purpose of education: supporting children’s development and wellbeing. Financial
strategies that prioritise investmentin efficient systems and wellbeing-centred
interventionsdemonstrate sound leadership and ethical stewardship of publicfunds. They
not only save money over time but also align spending with the school’s moral and strategic
priorities. The justified recommendationis to adopt a value-for-impact approach, where
expenditureis assessed by its contribution to pupil success and staff efficiency ratherthan
its immediate price tag. This ensures that children remain at the heart of financial decision -
making, safeguarding both educationaland reputational integrity.

Conclusion

Improvingschool attendanceis a long-standing national priority, embedded in government
policy since the introduction of compulsory educationin the 19th century. In the post-
pandemiccontext, the challenge has become even more pressing, with persistent absence
posingsignificant risks to pupils’ learning, wellbeing, and future life chances.

This proposal demonstrates that effective attendance improvement relies on a balanced,
evidence-based approach. Data-driven monitoring enables schools to identify concerns early
and target resources efficiently. Early intervention and personalised support strengthen
relationships with families and address barriers before they escalate. Genuine parental
engagement, underpinned by clear and empatheticcommunication, buildstrust and shared
responsibility for attendance. Promotinga positive school culture rooted in belonging
ensures pupils feel valued, respected, and motivated to attend. Finally, multi-agency
collaboration connects education with health, social care, and community services,
providing holisticsupport for children and families.

Taken together, these actions form a coherent strategy that positions attendance as part of
a wider wellbeingand safeguarding framework rather than a standalone target. By
embedding compassion, consistency, and collaboration into everyday practice, schools can
improve attendance sustainably, close attainmentgaps, and enhance both pupil outcomes
and community confidence.

Recommendations

1. Adopt a Value-for-lmpact Approach
Prioritise investments that directlyimprove pupil wellbeing, attendance, and
efficiency. View cost as secondary to educational impact.

2. Invest in Digital Attendance Systems
Introduce automated trackingtools (e.g., Insight) to reduce administrative workload,
improve accuracy, and free staff time for direct pupil support.

3. Embed Wellbeing-Centred Practice
Frame attendance improvement through empathyand inclusion ratherthan
compliance to build trust and strengthen the school’s reputation.




4. Enhance Parental Engagement

Use regular communication, workshops, and collaborative approaches to promote
shared responsibility for attendance.

5. Promote a Positive School Culture

Celebrate good and improving attendance, ensuring pupils feel valued, supported,

and motivated to attend.

6. Sustain Multi-Agency Collaboration
Continue partnerships with local authorities, health, and community services to
address wider barriers to attendance.
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