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ACADEMY

Produced in accordance with:
Section 69 of the ‘Children and Families Act 2014’

Regulation 51 and Schedule 1 of the ‘Special Education Needs and Disabilities Regulations 2014’
Section 6 of the ‘Special Educational Needs and Disability Code of Practise: 0 to 25 years’
Pre-key stage 2: Pupils working below the national curriculum assessment standard: 2020

The engagement model: July 2020

PEOPLE WHO SUPPORT CHILDREN WITH SPECIAL EDUCATIONAL NEEDS/ DIFFICULTIES WITH
LEARNING IN THIS SCHOOL:

Key Members of Staff SENDco — The SENDco is responsible for:
Who are the best people to talk Michelle e Coordinating all the support for children with
to at Seaton Academy about my Noctor. special educational needs or disabilities (SEND)
child’s difficulties with learning/ and developing the school’s SEND Policy to
Special Educational Needs and ensure all children get a consistent, high quality
Disabilities (SEND)? response to meeting their needs in school.

Ensuring that parents/carers are:

e involved in supporting their child’s learning

e kept informed about the support their child is
getting via the staff who are working directly
with them

e involved in reviewing how they are doing

e part of planning ahead for them.

e Liaising with all the other people who may be
coming into school to help support a child’s
learning e.g. Speech and Language Therapy,
Educational Psychology etc.

e Updating the school’s SEND register (a system
for ensuring all the SEND needs of pupils in this
school are known) and along with the class
teacher ensure that there are detailed records of
pupil’s progress and needs.

e To provide specialist support for teachers and
support staff in the school so they can help
pupils achieve the best possible progress in
school.

e Ensuring that all staff working with a child in
school are supported to deliver the planned
work/programme for them, so they can achieve
the best possible progress. This may involve the
use of additional adults, outside specialist help
and specially planned work and resources.

Class Class Teachers are responsible for:




Teachers

Checking on the progress of the child with SEND
and identifying, planning and delivering any
additional help that they may need (this could be
things like targeted work, additional support)
and letting the SENDCO know as necessary.
Ensuring that the school’s SEND and Teaching
and Learning Policy is followed in their classroom
for all the pupils they teach with any SEND.
Following advice given by SENDco and any
specialists working with the child.

Adapting work or resources as appropriate for
children with any additional needs or learning
styles.

Coordinating Early Help Assessments and
meetings for pupils in their class with the
support of the SENDco.

Head
Teacher-
Robert
Barton

The Head teacher is responsible for:

The day to day management of all aspects of the
school, this includes the support for children
with SEND and allocation of the budget relating
to SEND.

He will give responsibility to the SENDCO and
class/subject teachers, but is still responsible for
ensuring that the pupil’s needs are met.

He, along with the support of the SENDco, must
make sure that the Board of Trustees is kept up
to date about any issues in the school relating to
SEND.

Hold teachers to account over the progress of
pupils with SEND and interventions provided
through regular pupil progress meetings.

SEND
Governor-
Shelly
McGlasson

The SEND Governor is responsible for:

Making sure that the necessary support is
made available for any child who attends the
school who has a SEND.

1. What kind of special educational needs provision is accessible for children at Seaton Academy?
Seaton Academy is a fully inclusive school, which ensures that all pupils achieve their potential;
personally, socially, emotionally and academically in all areas of the curriculum, regardless of their
gender, ethnicity, social background, religion, sexual identity, physical ability or educational need.

2. How do we identify children who may have a SEND need?

The SENDCO will work with all the staff to ensure children who may need ‘additional to’, or ‘different
from’ support to that normally found in the classroom, are identified as early as possible. That
children’s progress is regularly monitored and reviewed. In addition to this we have Pupil progress
meetings to ensure children’s needs are being met and that children who are not making adequate

progress are identified.




Waves of Provision

At Seaton Academy we follow the Waves of Provision, noting the benefits of early identification and
identifying any pupils with SEND. Our school’s approach provides a clear model of the steps in
identifying and assessing any pupils needs.

Documents consulted when creating this information includes: The Special Education Needs and

Disability Code of Practice, EEF Special Educational Needs in the Mainstream Classroom Guidance
Report, Cumbria SEND Local Offer, Cumberland Local Authority SEND Advisor,

www.plymstockschool.org.uk

Cognition is the
umbrella term for a
child’s learning skills.
It is their ability to
process information,
reason, remember
and relate.

A child or young
person with a Specific
Learning Difficulty
(SpLD) may have
difficulty with one or
more aspects of
learning. This includes
a range of conditions
such as dyslexia
(difficulties with
reading and spelling);
dyscalculia (maths);
dyspraxia (co-
ordination) and
dysgraphia (writing.)

Children and young
people with
Moderate Learning
Difficulty (MLD) will
have attainments
significantly below
expected levels in
most areas of the
curriculum despite
appropriate

Communication and
Interaction is the ability to
communicate with others.

These difficulties may be
displayed through the
child or young person
finding difficulties with:
Receptive language,
Expressive Language,
Speech and/ or Social use
of Language.

Receptive language
includes: attention and
listening; hearing and
making sense of sounds in
words; understanding the
meaning of words and
concepts; understanding
structure and rules
(phonology- the rules that
govern how sounds are
combined to form words,
syntax - the rules
governing word - order,
and morphology- changes
to words to support
meaning, for example,
adding "s" to indicate
plural); remembering
(working auditory
memory.)

There are a wide
range of sensory and
physical difficulties
that affect children
across the ability
range.

Children with visual
impairment (VI) or
hearing impairment
(HI) may require
specialist support
and equipment to
access their learning.

Some children with a
physical disability
(PD) require ongoing
additional ongoing
support and
equipment to access
all the opportunities
available to their
peers.

A medical diagnosis
or a disability does
not necessarily imply
a special educational
need (SEN). It may
not be necessary for
the child or young
person with any
particular diagnosis

Children and young people

who have difficulties with
their social and emotional
development may have
immature social skills and
find it difficult to make
friends and sustain healthy
relationships.

They may have emotional
needs and/or social
problems that interfere
with their own ability to
learn effectively. In some
instances, the difficulties
they experience may
cause disruption to the
learning of other children
or young people.

These difficulties may be
displayed through the
child or young person
becoming withdrawn or
isolated as well as through
challenging, disruptive or
disturbing behaviour.
Some of the aspects of
difficulty included in this
area are:

e Adjustment
disorders (when a
child or young
person may have
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interventions. Their
needs will not be able
to be met by normal
differentiation. They
have much greater
difficulty than their
peers in acquiring
basic literacy and
numeracy skills and in
understanding
concepts. They may
also have an
associated speech
and language delay,
low self-esteem, low
levels of
concentration and
under-developed
social skills.

Children and young
people with Severe
Learning Difficulties
(SLD) have significant
intellectual or
cognitive
impairments. This has
a major effect on
their ability to
participate in the
school curriculum
without support and
they should therefore
qualify for an EHCP.

Children and young
people with Profound
and Multiple Learning
Difficulties (PMLD)
have difficulties in
more than one area,
including severe
learning disability,
combined with other
significant problems
and complex needs.
Most will attend
special schools.
Children and young
people with Attention
deficit hyperactivity

Expressive language
includes: how you decide
what you want to say;
retrieve appropriate
vocabulary; use
appropriate grammatical
markers and sentence
structure; sequence and
organise ideas - sentence
and narrative level.

Speech is the verbal
expression of language
and includes: how you
select sounds (
phonology); send
instructions to speech
muscles (mouth, throat
and lungs) to create
sounds; articulate sounds
(involves tongue, lips,
hard/soft palates, larynx);
blend sounds together to
formulate recognisable
words; use appropriate
intonation, pitch, volume,
tone and fluency.

Use of social language
includes: recognising and
demonstrating
appropriate non-verbal
communication skills ( e.g.
body language, facial
expression); paralinguistic
skills (intonation, pitch,
volume, tone of voice);
conversational skills;
asking for and giving
information.

Children and young people
with ASD find it difficult
to:

e understand and
use non-verbal and
verbal
communication

e understand social
behaviour, which
affects their ability

or medical condition
to have any
additional form or
educational provision
at any phase of
education. Some
children may not
require school-based
SEND provision but
they have medical
conditions that, if not
properly managed,
could hinder their
access to education.
Children and young
people with medical
conditions will
include those with
Asthma, Diabetes,
Arthritis, Epilepsy,
severe allergies,
Incontinence,
Eczema and Cystic
fibrosis. In such
cases, school staff
will take into
consideration the
medical guidance
available.

witnessed a
stressful event or
had a big change in
their normal
lifestyle. This could
then have an
adverse reaction
on their emotional
health and/or
behaviour.)
Anxiety Disorders
(when a child or
young person may
be prone to
frequent panic
attacks. Here the
child may complain
of physical
symptoms such as
headaches or
stomach aches.
The child may also
display
inappropriate
emotional
responses, such as
outbursts of
laughter or crying
out of context.
Obsessive-
Compulsive
Disorder (‘OCD")
(when a child or
young person can
display recurrent
and persistent
obsessions or
compulsions.
Behaviours may
include repetitive
hand washing,
praying, counting,
and repeating
words silently.)




disorder (ADHD) will
often feel easily
bored, may be
distracted by
unimportant sounds
and sights, be
impulsive and find it
hard to sit still. This
impacts on their
learning as they can
find it very hard to
concentrate for the
periods of time
needed to complete
tasks. Consequently,
the work that they
produce may not
necessarily reflect
their true ability.

to interact with
children and adults
e think and behave
flexibly, which may
be shown in
restricted,
obsessional or
repetitive
activities.

Children and young people
with ASD cover the full
range of ability and the
severity of their
impairment varies widely.
Some pupils also have
learning disabilities or
other difficulties, making
diagnosis difficult.

Children and young people
with Asperger's syndrome
share the same triad of
impairments but have
higher intellectual abilities
and their language
development is different
from the majority of those
with autism.

Wave 1 -Quality First Teaching

We will assess each pupil’s current skills and levels of attainment when they start at the school. This will
build on information from previous settings and Key Stages, where appropriate. We will also consider
any evidence that the pupil may have a disability and if so, what reasonable adjustments the school may

need to make.

The class teacher will adapt planning and targeted questioning to ensure the needs of the pupil is met.
There will be resources put in place when needed. Awareness of the four areas of need will be taken
into account. We will model oracy skills to enhance teaching and learning. The opportunity for talk

partners or group work will be available to all.

Class teachers will regularly assess the progress of all pupils and identify any whose progress:
e s significantly slower than that of their peers starting from the same baseline

Fails to match or better their previous rate of progress

Fails to close the attainment gap between them and their peers

Widens the attainment gap

This may include progress in areas other than attainment, for example, wider development or social

needs.




When teachers identify an area where a pupil is making slow progress, they will target the pupil’s area
of weakness with differentiated, high-quality teaching. If progress does not improve, the teacher will
raise the issue with the SENCO to have an initial discussion about whether this lack of progress may be
due to a special educational need. Where necessary they will, in consultation with the pupil’s parents or
carers, consider consulting an external specialist.

Slow progress and low attainment will not automatically mean a pupil is recorded as having SEN.
Potential short-term causes of impact on behaviour or performance will be considered, such as bullying

or bereavement. Staff will also take particular care in identifying and assessing SEN for pupils whose first
language is not English.

When deciding whether the pupil needs special educational provision, we will start with the desired
outcomes, including the expected progress and attainment, and the views and the wishes of the pupil
and their parents. We will use this to determine the support that is needed and whether we can provide
it by adapting our core offer, or whether something different or additional is needed.

Adapted lesson Adapted Flexible teaching Adapted
planning with curriculum arrangements, curriculum
adapted activities planning and e.g use of ICT, planning and
Adapted delivery e.g. groupings, delivery
curriculum simplified seating Structured
delivery e.g. language or arrangements school and
simplified minimal use of Adapted classroom
language / language curriculum routines
appropriate Oracy skills are planning and Consistent
lesson pace embedded into delivery application of
Adapted, targeted lessons and Adaptations to whole school
questioning used to the classroom policy on
Multi-sensory enhance and outdoor area behaviour and
techniques teaching and (as appropriate) conduct
employed learning Availability of Constant and
Strong use of Modelling of resources and consistent
modelling speech and apparatus e.g. positive
‘Scafffolding’ used language pencil grips, affirmation of
and withdrawn Adapted, writing slopes. desired
gradually as targeted Fine motor skill behaviours
needed questioning activities e,g, peg from pupils
Flexible teaching Talk partners boards, play Strong
arrangements, e.g Group work Dough relationships
use of ICT, Teacher aware of with pupils




groupings
Adapted use of
resources and
apparatus e.g.
Numicon
Effective in-class
TA support.

sensory and
physical
impairment e.g.
light implications
for visually
impaired
Disability
awareness
included in
curriculum

PSHE sessions
from 1 decision
and circle times.

Wave 2- Group Intervention
Within Wave 2 group intervention will be put in place. This will depend on the pupil’s area of need.

Effective in-class
TA support for
groups and
individuals to aid
delivery of
targets

Pre and post
teaching

Little Wandle
Intervention
groups
Mastering
Number
Intervention
groups

In-class TA
support to aid
delivery of targets
Intervention
groups

S&L 1-1
intervention

Physical skill
development
groups e.g.
balancing, fine
motor, gross
motor skills

ELSA
Intervention
group

Group
pastoral/nurtur
e support




1-1 Reading and
Writing support
1-1 Maths
support

Use of specific/
specialist ICT to
support and
enhance
learning
Additional
arrangements
for planning and
transition.

Wave 3- Include pupils on SEND Register
Within Wave 3 SEN support will be put into place and the child will be put onto the SEND Register.

1:1 speech
therapy sessions
delivered by
speech therapist
and/ or TA
Additional
arrangements
for planning and
transition.
Consider a
direct referral to
SLT if the need
is purely Speech
and Language
related.

Visual timetable/
task organiser.
Multi-agency
involvement e.g.
Occupational
Therapy,
Physiotherapist
Adaptations and
changes to
equipment,
resources etc as
advised by
professionals will
be implemented
and followed
Additional
arrangements for
planning and
transition.

1-1
pastoral/nurture
support

Multi- agency
involvement e.g.
CAMHS
Additional
arrangements
for planning and
transition.




Wave 4- Include pupils on SEND Register- SAT Referral and IEP

Within Wave 4 the pupil will remain on the SEND register. A Special Advisory Teacher (SAT) referral will
then be put in for the pupil. This means focusing on the targeted area where the SAT can advise and
work with the staff and SENDCo within the school to provide the best outcomes for the pupil.

The pupil will be put onto an Individual Education Plan (IEP). This will focus on SMART (Specific,
Measurable, Achievable, Relevant, Time) targets which are individual to the pupil to help with their
areas of need and learning.

If there are still
concerns that a
child is not
making adequate
progress and is
not reaching age
related
expectations,
initiate an SAT
referral (together
with the parents)
to allow access to
further support.

If there are
concerns
additional
too/different
from Speech and
Language needs
or achildisin
Year 2, initiate an
SAT Referral to
allow access to
further support.

If there are still
concerns about
a child’s needs,
initiate an SAT
Referral
(together with
the parents) to
allow access to

further support.

If there are still
concerns about
a child’s needs,
initiate an SAT
Referral
(together with
the parents) to
allow access to
further support.
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Wave 5- Include pupil on SEND Register- EHCP and IEP
The pupil will remain on all of the above. If necessary then an implementation of an Early Health Care
Plan (EHCP) will be put in place alongside other professionals. If a pupil is joining the school, and:
e Their previous setting has already identified that they have SEN
e They are known to external agencies
e They have an education, health and care plan (EHCP) then the school will work in a multi-agency
way to make sure we get relevant information before the pupil starts at school, so support can
be put in place as early as possible.

e If necessary, seek and implement EHCP alongside other professionals.

3. What provision is made for children with SEND; with and without an EHC Plan - in respect of:

a) How is the intervention/support monitored as to its effectiveness?

Those children identified as benefiting from intervention/support are monitored against the progress
they are making towards their targets or SEN Support targets. Targets and interventions are amended
when required to ensure all children make good progress.

b) What are the school’s arrangements for assessing and reviewing progress of
children with SEND?
We evaluate the effectiveness of provision for pupils with SEN by:

e Tracking pupils’ progress, including by using provision maps

e Carrying out the review stage of the graduated approach in every cycle of SEN support

e Using pupil voice monitoring by the SENCO

e Holding annual reviews for pupils with EHC plans

e Getting feedback from the pupil and their parents

e Monitoring and reviewing the Waves of Provision

e Screening language needs through WellComms as part of early identification
A child’s progress is tracked using the SEN IEP’s, monitoring form and data on Insight. Those children
identified as benefitting from intervention/support are monitored against the progress they are making
towards their targets at a termly pupil progress meeting.
Interventions will continue or will be adapted where necessary to ensure all children make good
progress from their starting points. Where necessary, pre-key stage standards will be used for pupils
working below the national curriculum assessment standard and if required a developmental journal.
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c) What is the schools approach to teaching children with SEND?
We are a fully inclusive school, which ensures that all pupils achieve to their full potential, this may be
through differentiation, adaptive teaching, small group work or through 1:1 teaching.

d) How does the school adapt the curriculum and learning environment for children

with SEND?

The curriculum and teaching sequences are adapted to meet the needs of the individual. The school
takes all reasonable steps to modify/adapt the learning environment to meet the individual needs of
children.

The graduated approach to SEN support
Once a pupil has been identified as having SEN, we will take action to remove any barriers to learning,
and put effective special educational provision in place. This support will be delivered through
successive rounds of a 4-part cycle known as the graduated approach.
1. Assess
The pupil’s class teacher and the SENCO will carry out a clear analysis of the pupil’s needs. The views of
the pupil and their parents will be taken into account. The school may also seek advice from external
support services. The assessment will be reviewed regularly to help make sure that the support in place
is matched to the pupil’s need. For many pupils, the most reliable way to identify needs is to observe
the way they respond to an intervention.
2. Plan
In consultation with the parents and the pupil, the teacher and the SENCO will decide which
adjustments, interventions and support will be put into place, the expected outcomes, and a clear date
for review. All staff who work with the pupil will be made aware of the pupil’s needs, the outcomes
sought, the support provided and any teaching strategies or approaches that are needed. This
information will be recorded on CPOMS and Pupil Passports, IEP’s or ECHP will be made accessible to
staff and parents. Parents will be fully aware of the planned support and interventions, and may be
asked to reinforce or contribute to progress at home.
3. Do
The pupil’s class or subject teacher retains overall responsibility for their progress. Where the plan
involves group or 1-to-1 teaching away from the main class or subject teacher, they still retain
responsibility for the pupil. They will work closely with any teaching assistants or specialist staff
involved, to plan and assess the impact of support and interventions and how they can be linked to
classroom teaching. The SENCO will support the teacher in further assessing the pupil’s particular
strengths and weaknesses, in problem solving and advising on how to implement support effectively.
4. Review
The effectiveness of the support and interventions and their impact on the pupil’s progress will be
reviewed in line with the agreed date.
We will evaluate the impact and quality of the support and interventions. This evaluation will be based
on:

e The views of the parents and pupils

o The level of progress the pupil has made towards their outcomes

e The views of teaching staff who work with the pupil The teacher and the SENCO will revise the

outcomes and support in light of the pupil’s progress and development, and in consultation with
the pupil and their parents.

The teacher and the SENCO will revise the outcomes and support in light of the pupil’s progress and
development, and in consultation with the pupil and their parents.

e) What additional support is available for children with SEND?
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The school provides various interventions/support that meet the individual needs of the children.
Children who may require higher levels of support have access to appropriately trained support staff.
Interventions available include:

e Daily reading / questioning

e Precision Teaching

e Rainbow Room

e Phonics Intervention

e Maths Intervention — pre teaching / revisiting / groups

e English Intervention — pre teaching / revisiting / groups

e ELSA

e Nurture

f) What support is available for ensuring the emotional and social development of pupils with SEND?

We have two members of staff who are trained in ELSA. These members of staff work with small groups
and on a 1:1 basis depending on needs. Nurture and ELSA are both carried out in our Rainbow Room to

provide a quiet and safe space for the pupils.

4. Who is the named SEND contact?
Mrs Michelle Noctor.

5. What specific expertise is available to children with SEND?
Specialist services include, but are not limited to:
e Speech and language therapists
e Specialist teachers or support services
e Educational psychologists
e Occupational therapists, speech and language therapists or physiotherapists
e General practitioners or paediatricians
e School nurses
e Child and adolescent mental health services (CAMHS)
e Education welfare officers
e Social services

6. What specialist equipment and facilities are there for children with SEND?

Alternative keyboards, a variety of chews, headphones, visual timetables, sensory opportunities, slope
boards, wobble cushions, standing desk, weighted blankets and IPADs. Additional equipment is
purchased when necessary.

Within Seaton Academy we have the Rainbow Room. The Rainbow Room is a dedicated space where
SEND children can go when they need a quiet space or require regulation.

7. What arrangements are there for consulting and involving parents of children with SEND?
Parents are actively encouraged to be partners in their child’s education through;

e Informal discussions

e Telephone contact

e DOJO conversations

e SEN Individual Educational Plan discussions

e Progress reviews and yearly written reports.

The school will put the pupil and their parents at the heart of all decisions made about special
educational provision.
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When we are aiming to identify whether a pupil needs special education provision, we will have an early
discussion with the pupil and their parents. These conversations will make sure that:

Everyone develops a good understanding of the pupil’s areas of strength and difficulty

We take into account any concerns the parents have

e Everyone understands the agreed outcomes sought for the child

e Everyone is clear on what the next steps are

Notes of these early discussions will be added to the pupil’s record and given to their parents.
We will formally notify parents if it is decided that a pupil will receive special educational provision.

8. What are the arrangements for consulting children with SEND about, and involving them in, their
education?

All children, regardless of SEND, are aware of their next steps. Children who have additional needs have
targets which are shared, discussed and worked upon with those members of staff who are providing
their additional support.

9. What are the arrangements for parents of children with SEND who may wish to complain about the
provision?

Where parents have concerns about our school’s SEND provision, they should first raise their concerns
informally with the class teacher. We will try to resolve the complaint informally in the first instance. If
this does not resolve their concerns, parents are welcome to submit their complaint formally.

Formal complaints about SEND provision in our school should be made to the Headteacher in the first
instance. They will be handled in line with the school’s complaints policy.

If the parent or carer is not satisfied with the school’s response, they can escalate the complaint. In
some circumstances, this right also applies to the pupil themselves.

To see a full explanation of suitable avenues for complaint, see pages 246 and 247 of the SEN Code of
Practice. Our full complaints policy can be read on our school website.

10. How does the school/board of trustees involve health, social services, LA Support Services, and
others in meeting the needs of children with SEND and supporting their families?

In order to meet the individual needs of a child the school will work with and seek advice from an
educational psychologist, advisory teacher, speech and language therapist or health colleague to
support the child’s academic and social progress.

11. What are the contact details of support services for the parents of children with SEND?
Cumbria County Council’s Local Offer -
https://fid.cumberland.gov.uk/kb5/cumberland/directory/localoffer.page?localofferchannel=0

Cumbria SEND IAS (Information, Advice and Support) Service (Parent Partnership) 01228 226 582.
IPSEA (Independent Parental Special Education Advice) www.ipsea.org.uk

12. What are the school’s arrangements for supporting children with SEND in transferring between
phases of education?

e Consultation/meeting with parents/carers in how we can best meet the emotional needs of the
child.
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e Consultation with teaching staff, support staff and other lead professionals as to how we can
best support the academic, medical and social needs of the child.

e Liaise with previous / future setting to arrange additional transition session.

e Opportunities for the child and parent to have supported visit’s to the new setting.

13. Where is the Local Authorities Local Offer published?
Cumbria County Council’s Local Offer -
https://fid.cumberland.gov.uk/kb5/cumberland/directory/localoffer.page?localofferchannel=0

14. Admission arrangements of disabled pupils and equitability for all

Seaton Academy is committed to ensuring equality of opportunity for all pupils, including those with
disabilities. We aim to provide an inclusive learning environment where every child can thrive
academically, socially, and emotionally.

We welcome applications from parents and carers of children with disabilities and will make every
reasonable effort to accommodate their individual needs. The school recognises its responsibilities
under the Equality Act 2010 and is committed to ensuring that disabled pupils are not treated less
favourably than other pupils in admissions or access to education and associated services.

Admission Procedures

All applications for admission are considered in line with the school’s general admissions policy. Where a
pupil has a disability, the school will:

e Discuss the child’s individual needs with parents or carers to ensure full understanding and
support.

o Liaise with relevant professionals, such as educational psychologists, local authority inclusion
teams, or healthcare providers, to assess the most appropriate support arrangements.

e Consider reasonable adjustments to ensure full access to the curriculum, facilities, and
extracurricular activities.

e Make every effort to remove barriers to learning and participation.

Accessibility and Support

Seaton Academy continually reviews and improves its accessibility plan to ensure that:
e The physical environment is safe and accessible for all pupils.
e Teaching and learning materials are inclusive and available in suitable formats.
o Staff receive ongoing training in supporting pupils with a range of disabilities.

Commitment to Inclusion

We believe that diversity enriches our school community. Our inclusive ethos ensures that all pupils,
regardless of their ability or disability, are valued equally and supported to reach their full potential.

The admissions policy, SENP Policy, Accessibility and Equitability policy can all be found here:
https://www.seatonacademy.co.uk/policies
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