Behaviour Policy

Together We Succeed

Rationale

The Staff and Governors are mindful of the responsibility of Section 175 of the Education Act 2002
which requires governing bodies to ‘exercise their functions with a view to safeguarding and
promoting the welfare of children’. Our school is an inclusive school; all members of the school
community should be free from discrimination, harassment, victimisation and any other conduct
that is prohibited by or under the Equality Act 2010.

At Shelley First School, we aim to provide a fruly inclusive environment, where every child
achieves, feels safe, valued and proud to belong. We aim to create and foster an environment
where children are developed to become compassionate, respectful individuals who act with
empathy, enthusiasm and resilience and work together, with the adults in school, to be the best
they can be: together we succeed.
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Our community is built upon the following Shelley Value Foundations which we celebrate in our
school song, using sign language to reinforce our values: https://youtu.be/HSzréRfB4CU

At Shelley First School we share and we help,
We encourage, we love learning,
We're there for each other.
Everyone matters and everyone'’s different,
Putting others first we make great friends.
We are Shelley First — give us a quest, do our best, pass the fest.
We are Shelley First, you can achieve if your mind'’s set upon it,

You can, you can do it!

Aims

Good discipline in schools is essential to ensure that all pupils can benefit from the opportunities
provided by education. The school’'s Behaviour Policy outlines measures in place which
encourage good behaviour, self-discipline, compassion and respect, and prevent all forms of
bullying amongst pupils. It is important to us that children, parents and staff at Shelley First School
work together, within our school values, to ensure that our school is a safe place where children
are able to learn and teachers are able to teach. This policy has been devised, using the views
of all stakeholders. The whole school community is expected to adhere to it.

Principles
At Shelley First School, we believe that:

» Every child has the right to feel safe at school

* Every child has the right to learn

* Everyone has aright to be listened to, to be valued, to feel and be safe.

* Everyone must be protected from disruption or abuse

e All adults — staff, volunteers and governors — will set excellent examples to the children at alll
fimes and model empathy and respect

* We seek to give every child a sense of personal responsibility for his/her own actions

*  Where there are significant concerns over a pupil's behaviour, the school will work with
parents to strive for common strategies between home and school

* The school will seek advice and support from appropriate outside agencies where concerns
arise over a child’s behaviour

e The school's Behaviour Policy will clearly reflect the school’'s approach to exclusions

* Disciplinary action will be taken against pupils who are found to have made malicious
accusations against school staff. Allegations against staff proven to be deliberately malicious
may be dealt with through the school's behaviour procedures and may result in sanctions
proportionate to the circumstances.

* The school will fulfil its legal duties under the Equality Act 2010 in respect of safeguarding,
children with special educational needs and all vulnerable children

* The school will keep abreast of current issues and initiatives with regard to the Health and
Safety at Work Act 1974 and related regulations


https://youtu.be/HSzr6RfB4CU

School Rules and Expectations

Our is based on the Read, Respectful and Safe model (Paul Dix)

We are... What does this look like?e

We are silent and ready to listen before any instruction is given

There is one voice in class when we are listening to each other or the
adult is talking

We allow everyone the right to learn by making good learning behaviour
choices ourselves

Transitions (moving from one activity to another) are orderly, calm and
purposeful and we follow the 1,2,3 rules in order to move silently and
without fuss

We are not ‘wandering’ or doing a ‘job’ when the teacher input is
happening — we listen respectfully and are focussed

We have a go at our learning, even if it's hard: we are resilient

We use our manners all the time, including lunch times and at the end of
the day, to everyone and we hold doors open for people if we need to
We show respect for everyone in our class including the adults, and
everything in our school environment, including locker areas: we care
We put ourselves in others’ shoes (show empathy and compassion)

We line up silently and respectfully when asked to

We value others - their opinions and wellbeing

We offer help and support when needed; we are kind

We are honest. We admit mistakes and learn from them

We tell adults if we do not feel safe

We do not hurt other people intentionally

We walk around school in a calm, quiet and purposeful way

We follow our outside space rules

We have our resources ready - this includes our reading books and
certain equipment. We know where and when we can access other
equipment when we need it and we can do this independently when the
time is right

We keep our classrooms and tools tidy — this includes orderly and tidy
pencil pots and tubs and book areas

We use calming spaces or movement breaks if we need to

We reflect on our own behaviour and can independently, or with the
support of an adult, use restorative practice to resolve challenges and
issues and reflect on what we can improve

At Shelley First School, we believe that a calm, quiet and purposeful atmosphere should be
maintained around school. At playtime, children walk from the classroom and line up showing
that they are ready to leave the building for play time. They walk to the designated exit and are
let into the playground by the adult(s) on duty. At the end of play time, a whistle is blown once
for child to stop and be silent, then a second time for children to walk to their class line ready to
be led back into school by their teacher. Children are expected to walk through the playground
and remain walking in the school building.

School uniform must be worn and equipment for school (PE kit, book bag, reading books) should
be present every day.

Children speak to and interact with all members of the school community with respect and in
accordance with the school values. Adults in school will interact with each other and with the
children in a respectful way.

Children raise their hand when wanting to ask a question in whole class learning sessions and
assembilies. Class teachers may use additional systems to allow for development of teaching
pedagogies around engagement.



Staff Responsibilities

We all share responsibility for promoting and modelling acceptable behaviours. Staff are
expected to:

Promote good behaviour

Insist that rules are adhered to, provide positive feedback - ‘catch children doing the right thing’,
do not accept the wrong behaviours. Reward with praise and housepoints or dojos.

Model expected behaviour at all times and provide positive feedback by referring to what the
children are or should be doing, not highlighting unwanted behaviour e.g. “walk please” instead
of *don’t run”.

Display expectations of our Shelley Best expectations in classrooms and refer to this regularly.
Every session is a fresh start. Encourage children to be resilient, to keep trying and to take action.

Praise verbally, with stickers, celebration certificates, prize boxes, dojos and housepoints to
reward children who are showing our Shelley Foundations

Staff share good news with parents — for example via texts, phone calls, post cards, copies of
work sent home and/or face to face.

Delegate responsibilities so that children understand their role within our community and have
the opportunity to show leadership, develop confidence, feel valued and proud.

Whole School Reward System

As a school we take a positive approach to behaviour. The following rewards are used frequently
throughout the school:

* Verbal praise

* House points and Dojos in every class with cross class consistent behaviours awarded

* Head Teacher Hot Chocolate Fridays for children consistently behaving in an exemplary
fashion

* Rewards in weekly Celebration assemblies

* House Points and dojos linked to our Shelley Foundations, leading to a termly house reward
and frophy award and run by our House Captains

» Stickers

* Personalised whole class rewards agreed and established each year as part of tfransition

* Displaying work and sharing work with parents

* Informing parents — through phone calls, messages & directly speaking to on collection.

* Opportunity to tell and share with other staff/head teacher

Each week a Celebration Assembly is held. Each class feacher chooses 2 pupils to discuss and
celebrate the wonderful ways they have demonstrated our Shelley Foundations. The Head
Teacher also selects two children to celebrate every week. Children are also invited to bring in
certificates and badges from their out-of-school activities and share their accomplishments.

Every week the Head Teacher takes delight in sitting and sharing Hot Chocolate or Orange Juice
in the library with a group of two children from every class to discuss their ideas, plans and
aspirations in recognition of their consistently exemplary behaviour and contribution to school
life. This recognises their hard work and provides an opportunity for social interactions,
confidence building, buddying opportunities and oracy.

How we discourage poor behaviour

All staff discourage poor behaviour in a variety of ways and are mindful of child/staff dignity,
differing needs and the importance of well-being for all when dealing with an issue. We
recognise that ‘punishment’ may stop behaviour through fear or shame, so instead prefer to



focus on ‘discipline’, coming from the word ‘disciple’ to teach, where we guide children towards
learning better choices as part of our restoration, which may involve appropriate consequence.

We encourage the use of low-key cues to prevent the escalation of poor behaviour. It is
expected that the following cues will be used frequently by adults working in the classroom:

* Praise and positive reinforcement

* Adaptive Teaching strategies including chunked tasks, time limited tasks and well-paced
teaching and learning

* Looking in the direction of the pupill

* Moving closer to the pupil

Use of distraction

Tactical ignoring

Reminding the pupil or the whole class of the rule or expected behaviour

Adults will model the desired behaviour

Movement and sensory breaks where needed

Calm spaces for thinking time

* Personalised curriculum options where necessary

In addition to our policy of rewards and stepped boundaries, it is also important that we note
changes in a child’s behaviour. The changes may take a variety of forms. If we are concerned
about a child, it is important that we:

* Liaise with the parent/carer as soon as possible
e Inform the Head Teacher
* Monitor and record details of the child’s behaviour

There may also be implications where the Anti-Bullying Policy links to the school Safeguarding
Procedures and practice.

When low-key strategies have not worked effectively and undesirable behaviour contfinues,
there are set classroom steps that take place in a specific order to ensure all parties involved
know what will happen if rules are not followed.

Leaders and staff follow best practice research when it comes to developing and implementing
behaviour strategies Improving Behaviour in Schools | EEF

Behaviour Steps
Low Key Cues (cs laid out above)

1. Step 1: Rule Reminder. Reminder of the rule that should be being followed, in a supportive
and positive way eg. Our rule for being READY to learn is one voice at a time. Thank you.

2. Step 2: Verbal warning given directly to the child with their name. A clear and firm
warning of why the rule needs to be followed eg. (Name) this is your warning: we do not
speak over others but wait our turn. Thank you for not talking when | am talking.

Adults should be clear and concise in their direction so the child can understand eg. | notice you
are (wandering around/shouting out). You are breaking the rule about (one voice, staying
seated). This is your warning.

As soon as independent work begins, the teacher will endeavour to have a short, positive word
with the child to check their understanding and readiness to learn. Praise is given for the child
returning to focussed learning behaviour

3. Step 3: Thinking time. Depending on the child’s needs this may be a movement break,
time in our sensory space The Oasis, a small task or job that allows redirection of
behaviour, or monitored and limited time in a calm space to allow regulation and
reflection. The teacher or teaching assistant will check in with the child and ascertain


https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour

what is needed to re-direct behaviour. Positive praise is given for the child returning to
focussed learning behaviour.

4. Step 4: If the warning and thinking time has not been sufficient to modify behaviour then
there will be a partial, full or series of missed play times or part lunch breaks with a
member of staff, usually the class teacher, but which may sometimes be a member of the
leadership team. Adults will support the child with reflection, restoration and strategies.
Parents will be informed by the class teacher if this is felt to be appropriate.

The child will be given a clear and concise explanation of their behaviour and the consequence
eg. in the instance of learning refusal: you have repeatedly refused to start/finish your work even
though you have had help. You have chosen to (catch up with your work at break time/take it
home/miss two minutes of break time). Do you remember last week when you (wowed the class
with ...(positive) 2) That is who | need to see today. Thank you. The child will then finish their work
or complete their reflection time. Depending on the nature of the issue, this step may include
restorative practice. Books and support material may be used to support resolution.

5. Step 5: (or dangerous behaviour): Removal from class. Time out of class, with Head
Teacher, a member of the Senior Leadership Team, or in another classroom, so everyone
can be safe and support given to address the behaviour. A discussion with parents will
take place either via the class teacher or the Head Teacher and a personalised plan or
risk assessment may be created to support behaviour going forward. Children who have
reached this step will have frequent check ins with Senior Leaders to support their positive
choices and if deemed appropriate, external agencies will be involved. Depending on
the nature of the issue, this step will also include restorative practice. Books and support
material may be used to support resolution.

Following repeated incidents, or when it becomes clear that a pupil is finding it difficult to
consistently make positive choices, an Individual Report Card or, where appropriate, a Small
Steps Target Card, may be infroduced. These are designed to provide additional support by
focusing on specific behaviour targets, monitoring progress, and recognising improvements and
successes.

Pupils who miss break time as part of a Step 4 or Step 5 consequence will spend up to the first 15
minutes of lunchtime with a member of the Senior Leadership Team. During this time, they will
review their Report Card or Target Card, receive feedback on their progress, and be supported
to reflect on their choices and next steps. These steps are supported by a teacher guide and a
classroom display guide (see Appendices at the end of this policy).

Break and Lunch Times

The 5 steps will be used in the same way during playtimes to ensure consistency in the
management of behaviour.

Low Key Cues

1. Step 1: whole group general reminder eg. | can see some of us are struggling with this
game, how can | help to resolve thingsg The adult on duty will then put support in place
to resolve any issues

2. Step 2: verbal warning about behaviour to individual children eg. kind hands and feet
during a football game; this is your warning.

3. Step 3: Thinking Time. The child will be asked to stand with the adult on duty for a short
period of time to allow for reflection on behaviour and regulation time.



4. Step 4: If the warning and thinking time has not been sufficient to modify behaviour then
there will be a partial, full or series of missed play times or part lunch breaks with a member
of staff, usually the class teacher, but which may sometimes be the head teacher. This
may be missing the start of lunchtime the following day in the 15 minute SLT supervised
session at the start of lunch. Adults will support the child with reflection and strategies.
Parents will be informed by the class teacher.

5. Step 5: Removal from the playground and time with the Head Teacher or a member of
the Senior Leadership Team. A discussion with parents will take place either via the class
teacher or the Head Teacher and a personalised plan or risk assessment may be created
to support behaviour going forward. Following repeated incidents, an individual Report
Card or target card will be introduced. This may be the same one as is used in class, but
with lunchtime targets.

This structure aligns closely with DfE guidance around graduated and proportionate sanctions.
Behaviour in Schools - Advice for headteachers and school staff Feb 2024

Restorative Practice will be used by all adults and buddies where necessary.

Exclusion

When previous procedures are not effective, further sanctions may be needed and these will be
evaluated on a case -by-case basis as every child is unigue and has different needs and there is
no one size fits all. A child may be subject to a suspension in accordance with statutory DfE
guidance where the Headteacher judges this to be necessary and proportionate. A formal
meeting with a parent will be arranged as soon as possible, at the convenience of the
Headteacher.

In exceptional circumstances, verbal or physical abuse or violence, or extremely unsafe
behaviour, may result in permanent exclusion from school. We follow the Kirklees Local Authority
Guidance on Academy Exclusions, "Suspension and Permanent Exclusion from Maintained
Schools, Academies and Pupil Referral Units in England" (DfE, effective July 2026). Suspensions &
Permanent Exclusions | Education | Kirklees SEND Local Offer

Before making a decision to suspend or permanently exclude a pupil, the Headteacher will
consider all relevant facts and evidence, including the pupil's age, SEND, disability, safeguarding
concerns, social and family circumstances, and whether reasonable adjustments have been
implemented where required. Decisions will be lawful, reasonable, fair and proportionate.

Where appropriate, the school may consider alternative interventions, including pastoral support,
managed moves or off-site direction in accordance with statutory guidance.

Please see Appendix for further information.

Restorative Practice

Restorative practice is a strategy focused on building positive relationships and resolving conflict
by repairing harm rather than solely focusing on punishment. It describes a way of relating to
each other and is based on the understanding that, as human beings, we are all interconnected
and our relationships really matter. It supports a way of being that emphasizes empathy,
accountability, and community building, instead of just focusing on the individual who caused
harm. Restorative practice brings together all those affected by an incident to address the harm
and find solutions that restore relationships and foster a sense of shared responsibility. This is in line
with our Shelley Foundations and our ‘together we succeed’ approach and teaches children
how to resolve their own conflicts and restore relationships when things have gone wrong, as
they inevitably do as part of childhood.

Adults and RP (restorative practice) legends (Y5 buddies) are trained in this approach and will
use it regularly to resolve incidents and conflicts linked to behaviour.


https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
https://www.gov.uk/government/publications/school-suspensions-and-permanent-exclusions
https://www.kirkleeslocaloffer.org.uk/information-for-parents-carers-young-people/education/suspensions-permanent-exclusions/
https://www.kirkleeslocaloffer.org.uk/information-for-parents-carers-young-people/education/suspensions-permanent-exclusions/

The practice focuses on supporting children to think through and discuss five questions:

What happened?

What were you thinking at the time?

Who has been affected?

How have they been affected?

What needs to happen to make things right¢

Searching, Screening and Confiscation

To maintain a safe learning environment, school staff may undertake reasonable screening,
searching and confiscation procedures in accordance with current Department for Education
guidance. Where there are reasonable grounds to suspect that a pupil is carrying a prohibited
item, the Headteacher or authorised staff member may conduct a search as permitted by law.
Prohibited items include knives and weapons, alcohal, illegal drugs, stolen items, tobacco and
vapes, fireworks, pornographic images and any item likely to be used to commit an offence,
cause injury or damage property. Confiscated items will be dealt with appropriately and, where
necessary, parents, carers, the police or other agencies will be informed. Full details are set out
within the school's safeguarding and related policies.

Monitoring and Review

1. Every week, staff meetings will have time allotted to discuss behaviour of specific children,
alongside H&S and Safeguarding.

2. Each term an opportunity will be given to staff to discuss issues arising from the operation of the
policy.

3. The Head Teacher will monitor the policy in practice.
4. The policy will be reviewed on an annual basis.

5. A report will be given to the Governing Body termly detailing any serious behaviour incidents,
suspensions or exclusions.

Bullying

(Please see our Anti-Bullying policy on the website)

Special Educational Needs & Disabilities

The school recognises that pupils with SEND may be disproportionately affected by behaviour
sanctions. The school will ensure reasonable adjustments are considered and that exclusion is not
used because the school has failed to meet a pupil's additional needs.

In line with the school’s policy, we seek to provide personalised plans, suited to pupil needs, using
the guidance of the Code of Practice for special educational need and disability. Behaviour
expectations will be dependent upon need, pupil ability and understanding and we recognise
that not all pupils will be able to follow our behaviour steps in a linear way. In some cases,
Individual Education Plans (IEPs) or My Support Plans (IAPDRs) or Education Health Care Plans
(EHCPs) may have targets linked to behaviour and we understand that ‘calm’ or ‘silent’
behaviours may look different for individual children and that they may need additional and
repeated opportunities to practise these. Some children with SEND may regulate differently to
their peers and need additional and differentiated support to do this. School therefore reserves
the right to make reasonable adjustments to its behaviour management processes in order to
best support each individual child’s needs where it is needed. Appropriate outside agencies
may also support the development of a behaviour plan.



On rare occasions, there may be need to use restraint to keep pupils and staff safe. Key staff in
school are trained in positive handling should this situation arise.

Serious Incidents that fall outside the above procedure are managed by the Senior Leadership
Team. Serious incidents will also be logged using cpoms and other appropriate and designated
online systems.

Training

Our staff are provided with training on managing behaviour, with some staff also trained on
proper use of restraint. Behaviour management will also form part of continuing professional
development.

Related School Policies

This policy should be read in conjunction with the Marking and Feedback policy, SEND Policy,
Safeguarding Policy for Schools and the Anti-Bullying Policy, all of which can be found on the
school website.



Appendix 1 Behaviour Steps Flow Chart for Classrooms: Teacher Guide

O 1. R.Ule Reminder of the rule that should be being followed, in a
Reminder | supportive and positive way eg. Our rule is one voice at a time.
Thank you.

rule needs to be followed eg. (Name) this is your warning: we do
not speak over others but wait our turn. Thank you for not talking
when | am talking.

2.Verbal | Adultsshould be clear and concise i eg. | nofice you are

. (wandering around/shouting out). You are breaking the rule
warnlng about (one voice, staying seated). This is your warning.

U Given directly to the child. A clear and firm warning of why the

As soon as independent work begins, the teacher will have a
short, positive word with the child and praise return to green

behaviour
@ This may be a movement break, time in our sensory space, a
small task or job that allows redirection of behaviour or monitored
°° . . and limited time in a calm space to allow regulation and
I/% 3.Thinking | refiection.

time

The teacher or teaching assistant will check in with the child and
ascertain what is needed to re-direct behaviour. Positive praise is
given for the child returning to focussed learning behaviour.

A partial, full or series of missed play times or part lunch breaks
with a member of staff, usually the class teacher, but which may
sometimes be the head teacher. Adults will support the child
with reflection and strategies. Parents will be informed by the

4. Missed class teacher if deemed necessary.

Time The child will be given a clear and concise explanation of their
behaviour and the consequence eg. in the instance of learning
refusal: you have repeatedly refused to start/finish your work
Paren’rs even though you have had help. You have chosen to (cafch up
with your work at break time/take it home/miss two minutes of
Informed | breck time). Do you remember last week when you (wowed the
class with ...(positive).) That is who | need to see today. Thank
you. Restorative Practice may be needed. A Report Card will be
developed for repeated behaviour incidents at this level to
support behaviour choices.




Appendix 2 Behaviour Steps Flow Chart for Classrooms: Pupil Guide For Display

| am given a named reminder by an
adult: | get back on track with my
behaviour.

| am given a warning by an adulf —

2.Verbal ..
. this is my last chance. | make sure |
warning .
ask for help if | need some.
@ | am taking some time to think and
rg\f’ 3.Thinking | reset. This helps me get back on
time track and allows the rest of the class
to learn.
| am missing some of my break or
lunch time, or maybe all of it, and
4.Missed | finishing work | need to do or talking
Time to an adult.
@ Parents There will be a phone call home.
Informed

| may have a report card that is
checked regularly.




Appendix 3 Behaviour Steps Flow Chart for Lunchtimes: Pupil Guide For Display (KS1 entrance)

O 1. I?ule We are given a whole group reminder
Reminder : !
about playing nicely/safely
g 2 Verbal | am given a warning by an adult and
warnin named - this is my last chance. | make
9 sure | ask for help if | need some.
@ | am taking some time away from the
(9\ 3.Thinking game/friends to think & reset. | might
fime stand by the adult for help or take a
moment sitting down.
| am missing some of my break or lunch
: time, or maybe all of it. This might be a
4.Mlssed next day consequence. I'll stand with
Time the adult outside until then.
@ Parents There will be a phone call home.
Informed

| may have a report card that my
teacher will check regularly.




Appendix 4 Shelley Best Reminder for Classrooms and Corridors: Pupil Prompt

Our Shelley Best

We are silent and ready to listen before any instruction is
Ready to |gie
There is one voice in class when we are listening to each
Ie q rn other or the adult is talking. We use active listening.
We allow everyone the right to learn by making good

learning behaviour choices ourselves
Transitions (moving from one activity to another) are orderly,
calm and purposeful and we follow the 1,2,3 rules to move
silently.
We are not ‘wandering’ or doing a ‘job’ when the teacher
input is happening — we listen respectfully and are focussed
We have a go at our learning, even if it's hard: we are resilient

We use our manners, including lunch times and at the end of
Res peC'I'fUI the day, to everyone and we hold doors open for people

and allow them to pass
We show respect for everyone in our class including the
adults, and everything in our school environment, including
locker areas: we care
We put ourselves in others’ shoes: we show empathy and
compassion
We line up silently and respectfully when asked to
We value others - their opinions and wellbeing
We offer help and support when needed; we are kind
We are honest: we admit mistakes and learn from them

We tell adults if we do not feel safe

Sqfe We do not hurt other people intentionally
We walk around school in a calm, quiet and purposeful way
We follow our outside space rules
We have our resources ready — this includes our reading
books and certain equipment. We know where and when we
can access other equipment when we need it and we can
do this independently when the time is right
We keep our classrooms and tools tidy — this includes orderly
and tidy pencil pots and tubs and book areas
We use calming spaces or movement breaks if we need to
We reflect on our own behaviour and can independently, or
with the support of an adult, use restorative practice to
resolve challenges and issues and reflect on what we can

Improve

*Behaviour expectations will be dependent upon need, pupil ability and understanding and we recognise that not all pupils will be able fo follow our
behaviour steps in a linear way. We understand that ‘calm’ or ‘silent’ behaviours may look different for individual children and that they may need
additional and repeated opportunities to practise these. Some children with SEND may regulate differently to their peers and need additional and
differentiated support to do this.

We use our Shelley Foundations to help
us to make good decisions

Share Help Encourage Love Learning Everyone Matters You Can!




Appendix 5 Shelley First Report Card for repeated Step 4 or above pupils

EXAMPLE ONLY

My Daily Report Card

Mame:

Cloiss:

Lesson |

Lesson 2

Break time

Lesson 3

Lunchtime

Lesson 4

Lesson 5

have sat
and
istened to
my
teacher.

hawve

Target Behaviour
complete
o my

have
wark.

kept my
honds to

Reflection: What's gone well2 What

hos been challenging®

myself.
hawve dizcussed my report with_ ..

Farent/carer signature:

O“\

o

oD




Appendix 6 — Suspensions and permanent exclusions

Good behaviour in schools is essential to ensure that all pupils benefit from the opportunities provided by
education. The government recognises that school exclusions, managed moves and off-site direction are
essential behaviour management tools for headteachers and can be used to establish high standards of
behaviour in schools and maintain the safety of school communities.

Suspension and permanent exclusions are used as a consequence and we follow the Department for
Education guidance, which is available at: https://www.gov.uk/government/publications/school-exclusion

The decision to suspend or permanently exclude a pupil can only be made by the Headteacher or the
person deputising for a headteacher in his or her absence.

Length of suspensions

We will always attempt to ensure that suspensions are for the shortest fime necessary and will follow
Department for Education guidelines which suggest that a period of 1 = 5 days is often long enough to
secure the benefits of exclusion without adverse educational consequences. If a pupil reaches 45 days
suspension within an academic school year, they will be at significant risk of permanent exclusion.

Should a suspension be issued, school will:

* Inform parents/carers immediately of the suspension

* Inform parents/carers of their responsibility to ensure that their child is not present in a public place
in school hours during the first five days of any fixed term suspension or exclusion
* Provide work to be completed at home and ensure that work completed while excluded is marked

and the pupil receives appropriate feedback. This may use the resource from online packages
such as Oak National Academy.

* Provide full-time education (off-site) from the éth day of any period of suspension of é days or
longer where a permanent exclusion has not been processed

*  Work in partnership to improve behaviour
* Arrange areintegration meeting following the expiry of a suspension (pupils will not return to
mainstream lessons until a successful reintegration meeting has been completed,).

* Inform local authority partners where a pupil has an allocated social worker.

Actions following a suspension

Pupils returning to school from a suspension are required to attend a reintegration meeting alongside their
parent/carer. This meeting will reset the behaviour expectations of the school. During a reintegration
meeting, a target card to monitor behaviour and/or a behaviour contract will be discussed. All pupils
returning from a suspension will be placed on a target card. They will also spend some fime working with a
member of the leadership or pastoral team on their return to school, prior to returning to lessons.

Permanent Exclusions

Permanent exclusion from school is a last resort when all attempts to modify a pupil’s behaviour have
failed. At this point, the pupil will not be conforming to school rules and his/her behaviour will be having a
serious impact on the learning of others. Permanent exclusion could also be used for particularly serious
incidents including, but not limited to, dealing in illegal substances or assault on a member of staff. The
statutory guidance on 'School suspensions and permanent exclusions’ shall be followed at all fimes.

A decision to exclude a pupil permanently should only be taken:

¢ inresponse fo a serious or persistent breaches of the school's behaviour policy; AND

e where allowing the pupil to remain in school would seriously harm the education or welfare of the
pupil or others in the school.
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Where this decision is taken, the Headteacher will take reasonable steps to ensure that work is set and
marked for the first five days where the pupil will not be attending an alternative provision. This decision will
only be made by Headteacher and then has to be considered by the Governors’ Disciplinary Committee.

The Headteacher has the right to withdraw any permanent exclusion which has already begun, as long as
it has not yet been considered by the governing body. Where this happens, the following will take place:

e All appropriate stakeholders will be notified immediately, including the local governing body and
the local authority
e Parents will be able to meet the school’s Headteacher to discuss the cancellation

The pupil will be allowed back into the school with appropriate support



