Oracy Progression Map

The Oracy Framework

Voice

Pace of speech
Tonal variation

Clarity of pronunciation
Voice projection

Body language

- Gesture & posture
- Facial expression & eye contact

Vocabulary

- Appropriate vocabulary choice

Language

- Register
- Grammar

Rhetorical techniques

- Rhetorical technigues such as m:}r,
humor, irony & mimicry

Cognitive

Content

Choice of content to convey mearn Cec

Intention
Building on the views of others

Structure

Structure & organisation of talk

Clarifying & summarising

Seeking information & clarificatio
through questioning
Summarising

Self-regulation

Maintaining focus on task
Time management

Reasoning

Cs

I‘ Ccs

Csr

Cr

Giving reasons to support views

Critically examining ideas & view
expressed

iin Social & Emutional-:_}

Working with others

- Guiding or managing interactinnm
- Turn-taking

Listening & responding

- Listening actively & responding m
appropriately

Confidence in speaking

= Self assurance
- Liveliness & flair

Audience awareness

- Taking account of level of mﬂng

of the audience
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Reception

Key skills to teach

Experiences

Physical
To speak audibly so that they can be heard
and understood. Pv

To use intonation and rhythm when
speaking. Pv

To use gesture to support meaning in play
e.g. pretend telephone, brushing dolls hair
etc. Pbl

Linguistic Social and Emotional

To use talk in play to practise new vocabulary. Lv

Cognitive

To understand how and why questions. Ccs
To use talk to solve problems and organise activities
To join phrases with conjunctions such as ‘and’, ‘so’, (DM) SEw

‘because’. LL

To use ‘because’ to develop their ideas. Cr

To listen to and understand instructions and to
understand an instruction that has 2 parts (DM) SElr

To make relevant contributions and ask questions
To orally blend cvc and cvcec words (phase 2, to clarify ideas. Ccs
3 and 4). L1
To describe events that have happened to them in

detail. Cc Cs Cr

To take turns to speak when working in a small group. SEw

To share an opinion with confidence in a familiar
To articulate their ideas and thoughts in group. Sew Sec SEaa
well-formed sentences. (DM} Cc Cs Cr
To look at someone who is speaking to them. PBl SEaa
To give opinions which includes joining

phrases. Cc Cr

Teaching ideas

Physical
Ideas and experiences that support voice use, gesture, rhythm and clarity

> Support children to develop an awareness of the volume of their voice through modelling and opportunities for them to practise speaking at different levels e.g. say it in a whisper voice,
say it in a playground voice.
» Encourage expressive voices, pretend phone calls, and actions like brushing a doll's hair. Quality role-play areas (e.g. home corner, doctor’s surgery, shop), promote character voices, speech
projection, and hand gestures through small world play.
» Help children develop control over rhythm, pitch, and intonation by singing and engaging in action rhymes (e.g. “The Wheels on the Bus”, “If You're Happy and You Know It”).
» Engage in story telling / role play sessions where children can act out parts, speak lines, and use gestures for expression.
Linguistic

Ideas and experiences that develop vocabulary, sentence structure and phonics

>
>

>
>
>

Introduce new language and sentence stems through call and repeat (I do, we do, you do)

Encourage new topic-specific vocabulary and sentence building. Give specific praise when children adopt a role or use new language/ vocabulary appropriately. Opportunities in small
world setups (farm, space station, dinosaurs) and role play.

Children hear and use repeated phrases and conjunctions in context through opportunities that include shared story time and story retelling.

Support CVC and CVCC blending through ‘What’s in the box, teacher blend games and daily practise.

Plan for vocabulary rich discussions using curiosity boxes, all about me bags, vocab Vicki and UoW [ foundation discussions.

Cognitive
Ideas and experiences that encourage explanation, reasoning and detailed expression

VVVYVY

>

Children describe personal experiences in detail. Provide questions and stems during circle time or news sharing.

Provide opportunities to use “because” to explain what happened through modelling and engaging in cause-and-effect activities (e.g. building a ramp, cooking).

Prompt children to articulate their thinking by providing sentence stems and providing problem-solving challenges (e.g. “Can you build a bridge for the animals?”).

Provide opportunities for children to give their opinion. Use concept cartoons e.g. Joe says that Goldilocks was tired so it's ok that she needed a nap. Jaz said that she should never
trespass. Do you agree or disagree with Joe [ Jaz? Introduce the use of student talk tactics ‘Challenge’ and ‘Build’.

Develops sequencing, sentence formation, and reasoning though songs, rhymes and oral storytelling with props.

Social and Emotional
Ideas and experiences that build confidence, collaboration and responsive communication

>
>

>
>
>

Support children’s understanding of what it means to engage in partner talk. Introduce and repeatedly refer to the Talk Partner rules of talk and refer to this when giving specific praise.
Help children learn when to speak and listen by introducing a physical object such as a toy to signify whose turn it is to speak. Plan for, model and engage in turn taking games (e.g.
“Guess What's in the Bag?”, memory games).

Give opportunity for group projects (e.g. making a class poster or building together with blocks).

Help children respond to two-part commands. Model and play ‘following instruction’ games (e.g. Simon Says, obstacle courses).

Build confidence to share opinions and make eye contact. Plan for, model and engage in small group circle time discussions (e.g. “How do you feel?” or “What would you do if...?").

®
0.0

7
0'0

To speak to a partner, in a triad or
a small group during whole class
or focus group teaching.

Take children on local area walks
and school trips or invite visitors
into school to practise speaking to
unfamiliar adults to carry out a
transaction.

Provide children opportunities to
speak for an extended period
about something that interests
them e.g. favourite toy, all about
me bag or something that they did
with family.

Daily story time, songs and poems.
Discreet oracy sessions as part of
C&L.

Daily phonic and reading sessions.
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Year 1
Key skills to teach Experiences
Physical Linguistic Cognitive Social and Emotional After discussion and modelling

To use the appropriate tone of voice in the
right context e.g. speaking calmy when
resolving an issue on the playground. Pv

To speak clearly and confidently in a range
of contexts e.g. assembly, role play and
presentations. Pv Pbl

To speak clearly with few immaturities e.g.
flth. Pv

To be able to maintain appropriate eye
contact when talking. Pv

To use gesture when needed whilst talking.
Pbl

To use vocabulary appropriate and specific to the
topic at hand e.g scientific, historical and
mathematical. Lv

To take opportunities to try out new language, even
if not always used correctly. Lv

To use sentence stems to link other’s ideas in group
discussions e.g. I agree with..because... linking to..
Lv

To use the correct tense and word order when
speaking. Lv

To use conjunctions to organise and sequence ideas
e.g. firstly, secondly, finally. Lv

To offer reasons for their opinions and to be able
to explain their likes and dislikes. Cc Cr

To recognise when they haven’t understood
something and ask a question to help with this.

Ccs

To disagree with someone else’s opinion politely.
Cc Cr

To explain ideas and events in chronological
order. Cs

To talk through steps to solve a problem. Cs

To take turns when speaking in group / whole class
discussions. SEw

To follow the TP and Listening Wheel Guidelines. Pbl Lv SELr

To listen to others and be willing to change their mind
based on what they have heard. SElr

To organise group discussions independently. SEw SElr

To understand and respond to a complex 2 or 3 step
problem. SElr

Teaching ideas

Physical

Ideas and experiences that support tone of voice, clarity, gesture, and eye contact
> Model appropriate tone of voice for different situations (e.g. resolving a disagreement calmly, cheering during sports) and invite children to practise matching tone to context. This could

also be taught through prosody sessions.

> Consistently model clarity and emphasise pronunciation. Provide opportunities for speaking clearly and confidently in a range of settings such as circle time, class presentations, assembly
and role play.

> Use drama games and performance activities to support the use of gesture and physical expression when speaking (e.g. “Show me how the king would speak”, “Use your hands to describe
a huge tree”).

> Practise maintaining appropriate eye contact through games like “eye contact statues” or paired storytelling, where children take turns speaking and looking at their partner. Give specific
praise linked to the framework, listening wheel and talk partner rules.

> Support speech clarity by highlighting common immaturities (e.g. “f” for “th”) in a gentle way and modelling correct sounds during play, phonics and conversations.

Linguistic

Ideas and experiences that develop vocabulary, grammar, and sentence structure

> Model and practise subject-specific vocabulary through interactive displays, real-life objects and role play. Allow for opportunities to rehearse new vocabulary during Vocab Vicki sessions
and dictation.

> Introduce sentence stems through oral rehearsal in line with the teaching sequence ‘I do, we do, you do. (e.g. “I agree with.. because..”), call-and-repeat, and scaffolding in group
discussions.

> Celebrate when children experiment with new or ambitious vocabulary, even if not used perfectly. Offer feedback and encourage risk-taking in language use. Praise the effort not the
outcome.

> Provide repeated exposure to conjunctions and key phrases through storytelling, song and poetry.

> Plan for rich language experiences through topic-linked resources like curiosity cubes, object bags and teacher-led discussions that invite full sentence responses and use of specific
vocabulary. Introduce the use of the student Talk Tactics.

Cognitive

Ideas and experiences that support reasoning, explanation, and sequencing

Encourage children to give reasons for their opinions through prompts like “Why do you think that?” or “Can you explain your answer?” during whole-class and small-group talk. Link to

Introduce children to the roles of the ‘builder’ and ‘challenger’. Provide children with sentences stems from Talk Tactics.
Model how to ask questions when unsure (e.g. “I didn’t understand that so I am going to ask a question to help me. What do you mean by..” and create a safe space for clarifying

Support children to disagree politely in discussions, using sentence starters such as “I understand, but I think.” or “Another way to look at it is..”

>

talk tactics.
>
>

questions.
>
>

Use story sequencing cards, history timelines and narrative prompts to support chronological storytelling and explanation.

children to take part in small group
discussions without adult support
Film children presenting their ideas
to small groups and use this for
reflection.

Provide opportunities for children
to speak in front of larger
audiences e.g. assemblies,
presenting to other year groups etc
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> Model talking through problem-solving steps aloud (e.g. “First I need to add... then I check..”) and invite children to do the same in pairs or small groups.
> Draw children’s attention to the role that listening has in developing understanding e.g. now that we have heard that, has anyone changed their mind?
Social and Emotional
Ideas and experiences that support turn-taking, listening, and group interaction
> Encourage turn-taking in whole-class and small-group conversations by using speaking tokens, visual cues or “talking circles”.
> Reinforce active listening using classroom guidelines like the Listening Wheel (e.g. eyes looking/ give attention, encourage, ask questions etc).
> Create opportunities for children to reflect on what others say and respond thoughtfully, e.g. “Who can tell me what Sam just said?” or “Has someone’s idea changed your thinking?” link
to student and teacher talk tactics.
Create opportunities for sharing of learning e.g. writing / outcomes. Children to respond with both positive and next step feedback.
Model and assign discussion roles in group tasks (e.g. speaker, recorder, timekeeper) and gradually remove scaffolds to build independence by end of Sul.
Present multi-step problems in stories or real-life, supporting children to break down and discuss solutions together.
Children voting for stories, games etc and being able to explain why they may have changed their mind to the original idea.

YV V VYV
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Year 2
Key skills to teach Experiences
Physical Linguistic Cognitive Social and Emotional % Speak to unfamiliar people with
To begin to use gesture to support delivery To use newly taught vocabulary in a variety of To ask questions to find out more about a To take turns when speaking in group / whole class real purpose e.qg. train travel to
of ideas e.g. gesturing towards someone if | contexts and in an appropriate way. Lv subject. Ccs discussions. SEw RVCP, Titanic Museum, ask
referencing heir ideas or counting ideas on questions to a museum curator
their fingers as they say them. Pbl To adapt how they speak in different situations To build on others’ ideas in discussions. Cc To follow the TP and Listening Wheel Guidelines. & Have conversations with visitors to
. . . *
according to their audience. Ll the cl
To speak clearly with few immaturities e.g. To make connections between what has been said | To begin to develop an awareness of audiences e.g. what ec aSSFOOI’T’l e.g.. governors,
scr. Pv To use sentence stems to signal when they are and their own and others’ experiences. Cc Cs Cr | might interest a certain group. SEaa . gu.es.ts., creqtlve hlstorg )
building on or challenging others’ ideas. Lv Ll ** Participate in short discussion
To begin to use intonation linked to To use conjunctions to justify and explain. Cs To be aware of others who have not spoken and invite them sessions linked to interest/subject
grammar e.g. raised voice when asking To mimic what someone else has said. Lrt into discussions. SEw SEaa [curiosity box/deepen
questions. Pv To stay on topic when talking in a group % Opportunities to build on what
discussion. Cs Csr To be confident in the delivery of short pre-prepared others say through planned
To speak clearly using appropriate tone, material. SEw SEc SEaa deepening tasks.
volume and pace. Pv Pbl To identify and explain when an idea or concept
is not clear. Ccs

Teaching ideas

Physical
Ideas and experiences that support gesture, clarity, tone, volume and intonation
> Introduce sentence stems with accompanying gestures to support meaning for both speak and their audience e.g. linking fingers together for ‘linking to’ / holding up one finger to
emphasise their first point. Teachers to model and encourage the use of gestures to support meaning, such as pointing to peers when referencing their ideas or using fingers to count points
during discussions.
> Provide regular opportunities for children to practise speaking clearly in front of others through low-pressure contexts like partner talk, show-and-tell or reporting back after group tasks.
Provide children with sentence stems where possible.
> Offer feedback on specific inmaturities (e.g. speech sounds like 'scr’ or unclear blending) and model the correct form within real conversation and phonics-based activities.
» Use questioning games and drama exercises to help children match intonation to grammatical structure (e.g. raising voice at the end of a question: “Can I play?”).
» Practise varying tone, volume, and pace through performance based activities such as performance poetry, reading aloud with expression and mini presentations of outcomes etc.
Linguistic
Ideas and experiences that develop vocabulary, audience awareness, and sentence structure
> Highlight newly introduced vocabulary throughout the day in multiple contexts e.g. during story time, science activities, encouraging children to use it in appropriate ways.
» Use role play and hot seating to help children adapt their language depending on the situation or audience (e.g. formal voice in assembly vs. friendly tone in small group).
> Display and model sentence stems for building or challenging ideas (e.g. “I agree with.. because..”, “I'd like to challenge that idea because..”).
» Play “Echo Back” games or use collaborative storytelling where children are encouraged to mimic or repeat part of what a peer has said before adding their own thoughts.
Cognitive
Ideas and experiences that support questioning, connection-making, explanation, and focus
» Encourage children to ask questions to extend their learning in foundation subjects, shared reading and investigations (e.g. “What do you think would happen if..?”).
» Use structured group talk activities where children take turns responding and adding to each other’s points, promoting idea-building and linking to shared experiences.
> Support children in identifying links between new information and personal or prior knowledge through prompts like, “Have you seen this before?”, “Does this remind you of anything?”
this could also be achieved through retrieval practise and deepen activities.
» Model how to use conjunctions (e.g. because, so, if) to justify ideas and explain thinking in both discussion and writing.
> Set up focused discussion circles with a clear topic and expectations to help children stay on task when contributing to a conversation.
> Create safe opportunities for children to say when something is unclear and help them form polite clarification questions by initially providing sentence stems (e.g. “Can you say that
again?” or “I'm not sure I understand..”).
Social and Emotional
Ideas and experiences that support turn-taking, inclusion, confidence, and audience awareness
» Reinforce turn-taking through structured routines in class discussions such as using the ‘show me’ action.
> Regularly revisit Talk Rules and Listening Wheel guidelines making expectations for group interaction visible and accessible.
» Help children consider their audience by discussing what might interest others, especially in presentations or storytelling sessions e.g. “what would our class like to know about your pet?”.
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Use peer discussion roles or small group prompts that include tasks such as “invite someone else to speak”, encouraging awareness and inclusion. Praise children who invite others into
discussions and as a class develop ideas for how this can be done e.g. saying child’s name, asking them a question, turning to them.
Build confidence in public speaking through pre-prepared presentations e.g. sharing a fact file, presenting a poem, sharing an outcome from writing lessons, supported with rehearsal time

and peer feedback.




