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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school
	644

	Proportion (%) of pupil premium eligible pupils
	48.1%

	Academic year/years that our current pupil premium strategy plan covers 
	2025/26 to 2027/2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026  

	Statement authorised by
	Otto Warman
Deputy Headteacher

	Pupil premium lead
	Dan Chapman
Assistant Headteacher

	Governor / Trustee lead
	Mary Massey
Chair of Governors


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£344,000

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year

	£532,195.80


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Sir William Stanier School, we believe that every child can succeed when they are given the opportunity to grow, the courage to try, and the strength of a supportive community. Guided by this mission, our Pupil Premium strategy focuses on removing the barriers that disadvantaged pupils face, so they experience the high-quality teaching, clear expectations and caring culture they need to thrive both academically and personally.
Inclusion sits at the heart of our approach. We are committed to building a school where every pupil feels seen, valued and able to participate fully in all aspects of school life. This means recognising the varied challenges that disadvantaged pupils can face; whether linked to attendance, literacy, wellbeing, aspiration or access to enrichment and responding with support that is both ambitious and compassionate. By strengthening the consistency of our teaching, improving our behaviour culture and ensuring all pupils can access an ambitious, well-sequenced curriculum, we aim to close gaps in learning and create the conditions in which every child can flourish. Our approach is rooted in the belief that pupils achieve their best when they feel safe, respected and supported to engage positively with their learning.
Regular attendance and strong engagement are essential to this success. Through clear routines, consistent adult behaviour and well-coordinated pastoral support, we aim to build a culture where pupils feel a strong sense of belonging and are motivated to attend every day. Our commitment to academic excellence is reflected in our focus on high-quality teaching for all, ongoing professional development for staff and targeted, evidence-informed interventions that identify and address gaps swiftly and effectively.
This strategy reflects the values that define our school community. We strive to give every child the opportunity to grow through a rich and challenging curriculum, to help them develop the courage and confidence they need to succeed, and to nurture a strong, diverse and inclusive community in which every individual feels empowered to contribute and achieve.
Through collaborative practice, improved use of assessment and close monitoring of progress, we will evaluate our impact not only through academic outcomes but also through improvements in attendance and behaviour. As a school community, we share a collective ambition: to ensure that every disadvantaged pupil at Sir William Stanier School leaves with the knowledge, character and confidence to thrive at school and beyond.





Challenges
This section details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance
Attendance data indicates that attendance among disadvantaged pupils has been lower than for non-disadvantaged pupils.
Proportionally more disadvantaged pupils have been persistently absent compared to their non-disadvantaged peers during the same periods.
Assessments and observations show that persistent absenteeism is negatively impacting disadvantaged pupils’ attainment and progress.


	2
	High Quality Teaching
Non-disadvantaged students outperform disadvantaged students in attainment and progress measures upon entry and when leaving Sir William Stanier.
Observations and discussions with staff highlight inconsistencies in areas such as checking for understanding, adaptive teaching and maintaining consistently high academic expectations in lessons.
These issues disproportionately affect disadvantaged pupils, as evidenced by gaps in attainment and suspension data.


	3
	Pupil Resilience and Wellbeing 
Internal suspension and behaviour data suggest that many disadvantaged pupils struggle with self-regulation.
Suspension rates for disadvantaged pupils remain too high, particularly for repeat suspensions related to persistent disruption.
The school is committed to inclusion and minimising permanent exclusions wherever possible.
Assessments, observations, and feedback from staff, pupils, and families highlight increasingly complex needs and contextual factors, including adverse childhood experiences, safeguarding concerns and social-emotional factors such as anxiety, depression (medically diagnosed), and low self-esteem.

	4
	Literacy
Assessments, classroom observations, and discussions with Key Stage 3 pupils reveal that disadvantaged pupils often enter secondary school with reading levels significantly below their peers. This disparity impacts their ability to access the curriculum, engage with complex texts, and develop critical comprehension skills. 
The challenge extends beyond English lessons, affecting progress across all subjects where reading is integral, such as science, humanities, and maths, further widening the attainment gap. Addressing this requires targeted interventions and a whole-school approach and ownership of improving literacy.


	5
	Personal Development/ co-curricular
Evidence from lesson observations, pupil voice, and reviews shows that the personal development offer is not consistently experienced by all pupils. Disadvantaged pupils, in particular, have gaps in their understanding of key areas such as careers education, healthy relationships, citizenship, and character development.
Variability in delivery, alongside issues linked to attendance and engagement, means disadvantaged pupils are more likely to miss important content or experience the curriculum in a fragmented way. This limits their access to essential knowledge and skills and reduces opportunities to build confidence, aspiration, and readiness for their next steps in education, training, or employment.

	6
	Closing Gaps in Core Subjects
Disadvantaged pupils exhibit attainment gaps in core subjects, upon entry in KS2, especially in Maths and Reading. The gap in core attainment continues at KS4. This has a cross curricular impact in science, humanities, and other subjects where literacy and numeracy are foundational.


[bookmark: _Toc443397160]


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To achieve and sustain improved attendance for all pupils, particularly disadvantaged pupils.
	The overall attendance rate for all pupils is above national, with the attendance gap between disadvantaged pupils and their non-disadvantaged peers reduced.
The percentage of all pupils who are persistently absent is below national, and the figure among disadvantaged pupils is no higher than their peers.

	Improved outcomes for disadvantaged pupils through consistent implementation of high-quality teaching strategies.
	KS4 performance measures increase year-on-year and show disadvantaged pupils achieve an above national average Progress 8 score.
Teacher observations and reviews indicate improved use of strategies such as checking for understanding, managing cognitive load, and promoting engagement in lessons.

	To achieve and sustain improved behaviour and attitudes among all pupils, particularly disadvantaged pupils.
	There is a reduction in the number of suspensions and behaviour incidents among disadvantaged pupils, with repeat suspensions reduced.

	Improved literacy levels among disadvantaged pupils
	Reading assessments show improvement among disadvantaged pupils, with the gap between their reading ages and their chronological ages reduced in line with non-disadvantaged students.

	To achieve and sustain improved access to, and engagement with, the personal development curriculum for all pupils, particularly disadvantaged pupils.
	To achieve and sustain improved engagement with the personal development curriculum among disadvantaged pupils, ensuring that their understanding of key content, such as aspirations, careers, citizenship, world awareness, tolerance and health and wellbeing is in line with that of their peers. 
This will be evidenced through pupil voice, lesson visits, work sampling and greater confidence and readiness for pupils’ next steps in education, training, or employment.

	To significantly reduce the disadvantaged attainment gap in core subjects, disadvantaged pupils by the end of KS4.

	The academic performance of disadvantaged students in core subjects is equal or above national averages for similar disadvantaged pupils.



[bookmark: _Hlk184992076]Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £68,021.58
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed a whole-school literacy/ reading approach with CPD focused on reading.

Further provide targeted CPD on the focusing on literacy and building on the recommendations of the EEF guidance.

Use GL Reading assessments to inform Teaching and Learning in all subjects.
	The EEF’s guidance on improving literacy in secondary schools emphasises the importance of disciplinary literacy, structured talk, and explicit reading and writing strategies to improve subject-specific outcomes: Improving Literacy in Secondary Schools. 

Structured talk and writing activities align with metacognitive strategies for improving comprehension and engagement​​.

Evidence suggests that data-driven diagnostic assessments like GL assessments support targeted intervention and teaching strategies by identifying specific student needs: Diagnostic Assessment Evidence Insights.
	1, 4, 6

	Provide targeted CPD on the SWS Lesson framework, focusing on academic expectations, checking for understanding, reading and adaptive teaching/ SEND.

Enhance awareness and management of cognitive load in all aspects of teaching practice.

Provide targeted staff training and professional development support through specialist NPQ programmes, including NPQ Headteacher and NPQ Special Educational Needs Coordinator (SENCO).

This will involve ongoing teacher training and support and release time. 

Strengthen and enhance line management practices across departments to improve accountability, leadership capacity, and alignment with teaching, learning and assessment priorities.
	The EEF report on Metacognition and Self-regulation underscores how explicit strategies for monitoring and evaluating learning improve teaching practices. Embedding active engagement and cognitive load management aligns with evidence-based approaches to instructional improvement: Metacognition and Self-regulation​​.

Strong leadership practices, aligned with teaching priorities, ensure consistent implementation of evidence-based strategies. The EEF’s Guidance on Implementation highlights the importance of building leadership capacity to improve accountability and alignment with whole-school priorities: A School’s Guide to Implementation​​.

High-quality professional development improves teaching and raises pupil outcomes, especially for disadvantaged students. The EEF’s Effective Professional Development Guidance highlights mechanisms such as building teacher knowledge, motivating change, and embedding practice. When aligned with school priorities and sustained over time, Professional Development significantly impacts teaching quality and pupil attainment​.
	1, 2, 3, 6

	Further develop metacognitive and self-regulation skills in all pupils. 

Refine and embed quality assurance and reflection strategies for all teaching staff so that they proactively and positively respond to professional development needs. 

This will involve ongoing teacher training and support and release time. 

	The EEF’s Metacognition and self-regulated learning strategies support teachers to develop students as owners of their own learning. This will contribute to improved attitudes to learning for all students including disadvantaged learners. 
	2

	Further enhance the assessment cycle and review practices to better identify learning gaps and strengthen the effectiveness of communication with parents.
	The EEF’s Teacher Feedback to Improve Pupil Learning Guidance highlights that well-designed assessment cycles with clear, actionable feedback address learning gaps effectively. Combining formative assessment practices with strong parent communication ensures alignment between home and school, enhancing pupil progress and fostering sustained improvements in learning​.
	2, 5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £197,914.75
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Delivering well-evidenced and targeted SEMH and therapeutic (ELSA and Lego Therapy) teaching assistant interventions for pupils that require additional support.
	Social and emotional learning interventions improve emotional self-regulation and mental well-being, as noted in EEF’s guidance on Social and Emotional Learning.
	1, 3

	Specialist teachers deliver targeted small group catch-up reading lessons/ interventions for students.
	Evidence indicates that small group and teacher-led interventions are highly effective for addressing academic gaps in alternative provision settings: Improving Behaviour in Schools​​.
	1, 2, 3

	Implement a tiered approach to literacy/ reading interventions to so that students requiring interventions are appropriately supported. 

Deliver well-evidenced and targeted literacy (Lexonik) teaching assistant interventions for pupils that require additional support.
	A tiered intervention model, including evidence-based programmes like Lexonik, supports the diverse needs of struggling readers, as outlined in EEF’s Literacy Guidance: Improving Literacy in Secondary Schools​​.
	4




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £266,259.47
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provision of targeted specialist support for student wellbeing through the involvement of Counsellors, and a Mental Health and Wellbeing Coordinator.

Provide targeted CPD on Behaviour that focuses on supporting disadvantaged and vulnerable students through inclusion.

Introduce an explicitly taught behaviour curriculum to re-energise and raise expectations of students and staff, ensuring all students understand and embody the school’s core values and expectations.

Enhance the Aspire in-house SEND resource to support inclusion and provide targeted support for students at risk of permanent exclusion.

Strengthen the role of pastoral and inclusion leaders to provide targeted support for disadvantaged students, addressing attendance, behaviour, and wellbeing challenges.
	Targeted support provided by specialists improves attendance, behaviour, and well-being, aligning with EEF’s recommendations on social-emotional learning.
	1, 3, 5

	Continue to embed good practice set out in DfE’s guidance on working together to improve school attendance.

Effectively use a Educational Welfare Officer to support the high number of disadvantaged Students that are persistently absent.

Enhance the systems and structures for attendance to support the EWO and attendance team with attendance tracking and monitoring. 

Further develop a whole-school culture of attendance management and through tiered attendance monitoring and support.

Run a Breakfast Club to support punctuality to school. 

Continue to incentivise attendance through appropriate positive awards and recognition
	The DfE’s attendance guidance and EEF’s behaviour framework highlight the importance of dedicated pastoral support in improving school climate and attendance: Improving Behaviour in Schools​​.

The EEF Pupil Premium Guidance emphasises the impact of attendance on outcomes and. Working Together to Improve School Attendance​​ – evidence supports our approach to reducing persistent absenteeism.


Positive reinforcement strategies improve engagement and attendance, reducing persistent absenteeism: Improving Behaviour in Schools​.


A sense of school belonging is a key driver of attendance across all contexts. Developing peer leadership and a positive, whole-school culture around
attendance is likely to be more sustainable in the long-term.
ImpactEd Evaluation Attendance Record Report Jan24 - Google Drive

	1

	Promote and monitor extracurricular activities so that trends can be used to extend and target provision.  

Develop and enhance student leadership opportunities and increase extra-curricular involvement to support personal development and build key life skills.
	Extracurricular and leadership opportunities develop key life skills and personal growth, as highlighted in EEF’s wider strategy recommendations: Collaborative Learning Toolkit​.
	5

	Launch and embed the new whole-school PSHE and personal development programme, GROWTH (Goals and Aspirations, Responsibility of Being an Active Citizen, Opportunities, World Awareness, Tolerance and Respect, Health and Wellbeing). Ensure it is explicitly taught, consistently delivered, and integrated with the school's pastoral, behaviour, inclusion and safeguarding systems. Implementation will include high-quality staff training, a curriculum and ongoing monitoring of student engagement and impact.
	High-quality, explicitly taught personal development and social–emotional learning programmes improve wellbeing, behaviour, and attendance—particularly for disadvantaged and vulnerable pupils. The EEF highlights the positive impact of structured social and emotional learning approaches have on self-regulation, which strengthens engagement and reduce behavioural incidents (EEF SEL Guidance; Improving Behaviour in Schools​.)
	

	Provide targeted support to parents and carers to equip them with strategies to effectively support their children’s education and wellbeing.
	Tailored parental engagement strategies enhance home learning environments, as evidenced in EEF’s Parental Engagement Guidance.

	3, 5

	We will also continue to budget to support disadvantaged students with transport, trips and music lessons
	Based on our experiences, we have identified a need to set a small amount of funding aside support students with needs that have not yet been identified.
	All



Total budgeted cost: £532,195.80
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Context
Context
Sir William Stanier School has a pupil population of 688 pupils, of whom 48.1% are identified as disadvantaged. This represents a significantly higher proportion than national averages and highlights the need for a well-targeted and sustained Pupil Premium strategy.
In 2024/25, outcomes for disadvantaged pupils were considerably below expectations. The average Attainment 8 score for disadvantaged pupils was 23.3, compared with 32.8 for non-disadvantaged pupils. While English outcomes were comparatively stronger than Maths, there were no notable strengths in specific subjects, and overall attainment remained well below national benchmarks. The performance gap between disadvantaged and non-disadvantaged pupils therefore remains a significant challenge for the school.
This context underscores the need for a rigorous, long-term approach focused on high-quality teaching, improved attendance, strengthened behaviour systems, and enhanced pastoral support.

Analysis of Performance
Our review highlights several key factors contributing to the underperformance of disadvantaged pupils:

· Attendance: Attendance for disadvantaged pupils remains significantly below national averages. Persistent absenteeism is particularly high, limiting pupils’ access to the curriculum and contributing to lower outcomes. The data clearly demonstrates a strong link between poor attendance and weak academic performance.
· Behaviour: Behaviour incidents and suspensions are significantly above national averages. Disadvantaged pupils are disproportionately represented in behavioural sanctions, reducing learning time and limiting their progress across subjects.
· Special Educational Needs (SEND): The school’s SEND profile shows that the number of pupils with Education, Health and Care Plans (EHCPs) is above national averages. Disadvantaged pupils with SEND face compounded barriers, and those receiving SEN support demonstrate notable challenges in securing sustained academic progress. This group requires improved targeted, responsive interventions that are underpinned by consistent high-quality teaching..
· Contextual and Pastoral Factors: A significant number of disadvantaged pupils experience wider contextual challenges, including social, emotional, and mental health needs. These issues often affect readiness to learn, consistency of engagement, and overall wellbeing. These pupils require coordinated pastoral and academic support to access the curriculum fully.
Together, these factors illustrate that disadvantaged pupils face a combination of academic, behavioural, and pastoral barriers that must be addressed holistically.

Evaluation of Strategy
The school has been actively implementing strategies to tackle these long-term barriers to education for all pupils, with a particular focus on PP pupils. The key insights from this year’s evaluation include:

· Literacy: Literacy interventions have been implemented, the impact has been positive. Assessment data shows that while some pupils made gains, many disadvantaged pupils continue to struggle with reading fluency, comprehension, and subject-specific vocabulary. Further development of whole-school literacy routines remains necessary.

· High-Quality Teaching: Improving the consistency of teaching has been a priority. Professional development and refinement of teaching routines are underway, but variations in classroom practice remain. Disadvantaged pupils continue to be disproportionately affected by inconsistency in lesson delivery and curriculum sequencing.

· Behaviour: Behaviour continues to be an area of growth. While supportive provision is in place for pupils at risk of disengagement, behaviour incidents and suspensions remain high. Work to maintain consistent expectations and routines is continuing.

· Personal Development and Co-curricular Engagement: In 2025/26, the school launched the new GROWTH personal development programme (Goals and Aspirations, Responsibility of Being an Active Citizen, Opportunities, World Awareness, Tolerance and Respect, Health and Wellbeing). The curriculum has been introduced with accompanying staff training, and work has begun to align it with pastoral, behaviour, inclusion and safeguarding systems. As the programme is newly implemented, its impact is at an early stage and not yet fully evident. 

Attendance: Despite targeted attendance interventions, whole-school and disadvantaged attendance remain significantly below national averages. Improving daily attendance and reducing persistent absence will continue to be a central priority for the school.

Summary
The analysis of 2024/25 outcomes confirms that disadvantaged pupils at Sir William Stanier School continue to experience significant barriers to achievement, particularly in attendance, engagement, behaviour, and attainment. The previous strategy introduced important building blocks, but more robust and coherent action is required to secure the improvements needed.
The new three-year Pupil Premium Strategy (2025–2028) directly addresses these challenges. It builds upon the learning from previous approaches, places a stronger focus on high-quality teaching, inclusion, behaviour consistency, and literacy, and aims to secure sustained improvements in outcomes, attendance, and personal development for all disadvantaged pupils.




Externally provided programmes
	Programme
	Provider

	NGRT
	GL Assessments

	Sparx Maths
	Sparx Limited

	The Fermain Academy
	

	Tute Education
	Tute Education Ltd


Service pupil premium funding (optional)
	How our service pupil premium allocation was spent last academic year

	· 

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium. That will include: 
· Embedding more effective practice around feedback. EEF evidence on feedback demonstrates significant benefits, particularly for disadvantaged pupils.
· Utilising support from our local Mental Health Support Team and local behaviour hub, to support pupils with mild to moderate mental health and wellbeing issues, many of whom are disadvantaged.
· Offering a range of high-quality extra-curricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate.  
Planning, implementation, and evaluation
In reviewing our current pupil premium strategy, we evaluated why activity undertaken in the previous year had not had the degree of impact that we had expected. We also commissioned a pupil premium review to get an external perspective. 
We triangulated evidence from multiple sources of data including exams and assessments, engagement in lessons, book scrutiny, and conversations with parents, students and teachers, in order to identify the challenges faced by disadvantaged pupils. We also utilised strategies from schools local to us with high-performing disadvantaged pupils to learn from their approach.
We looked at several reports and studies about effective use of pupil premium, the impact of disadvantage on education outcomes and how to address challenges to learning presented by socio-economic disadvantage. 
We used the EEF’s implementation guidance to help us develop our strategy and will continue to use it through the implementation of our activities. 
We are developing a robust evaluation framework for the duration of our three-year strategy and will adjust our plan over time to secure better outcomes for pupils.
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