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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	56 (exc nursery)

	Proportion (%) of pupil premium eligible pupils
	39

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2024/2025 to 2026/2027 

	Date this statement was published
	December 2024

	Date on which it will be reviewed
	June 2025

	Statement authorised by
	Tiffany Butcher

	Pupil premium lead
	Tiffany Butcher

	Governor / Trustee lead
	Moira Laffey


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£30,300

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£30,300


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intent for our pupil premium funding is to provide the children with high quality teaching and learning that builds upon prior learning and secures knowledge and skills so that children are able to know more and remember more, supporting them in becoming lifelong learners. We aim to inspire all children to have high aspirations and high expectations of themselves through an ambitious curriculum that is delivered by highly skilled educators. We aim to build an environment whereby all children have a strong sense of belonging, embrace our core values and develop the confidence and skills to make decisions. 
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will: 
· ensure disadvantaged pupils are challenged in the work that they’re set 
· act early to intervene at the point in which need is identified 
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations/aspirations of what they can achieve.

Our Pupil Premium Funding/strategy allows us to provide our children with; The quality first teaching that all children deserve, relevant and up-to-date CPD opportunities for teachers and support staff, academic interventions where required and social, emotional (including ELSA) and behavioural support for children and families through our Family Support Advisor. It also enables us to provide equity through a variety of high-quality experiences for children who may not otherwise engage in such opportunities which is in line with our curriculum golden threads. 
We strive to support each child through quality first teaching and strong relationships with both children and parents to triangulate approaches and support. A huge part of this support will come from a highly effective pastoral team including a Family Support Advisor and an ELSA (Emotional Literacy Support Assistant).


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance/persistent absence
Regular attendance monitoring identified that in 2024-25 the attendance of disadvantaged pupils was lower compared to that of non-disadvantaged pupils. In 2024-25, pupils identified as disadvantaged had attendance of 90.61% compared to non-disadvantaged which was 92.2%.
Evidence shows that good attendance has a positive impact on pupils attainment in school.

	2
	Oracy skills
Our baseline assessments identify that those children from disadvantaged backgrounds are entering with lower oracy skills and with more speech language and communication needs. Amongst disadvantaged children, fluency in reading is a barrier with assessments and discussions with teachers evidencing that disadvantaged pupils have greater difficulties with phonics than their peers. 

	3
	Attainment
Assessment data indicates that reading, writing, maths and phonics attainment among disadvantaged pupils is significantly below that of non-disadvantaged pupils.  
On entry to Reception class baseline data for 2024-25 identifies that, our disadvantaged pupils arrive below age-related expectations with 57% of pupils predicted to reach GLD compared to 89% of non-disadvantaged pupils. This gap remains steady to the end of KS1 which is evident through previous years attainment data.


	4
	Parental engagement and aspirations
From experience and evidence from parent events in school, homework uptake and communication with school, parental engagement isn’t as positive as those from non-disadvantaged backgrounds. Aspirations of pupil’s abilities is also lower.  

	[bookmark: _Toc443397160]5
	Emotional vulnerability 
Our assessments, observations and discussions with pupils and families have identified social and emotional issues for many pupils, notably due to poor parental mental health and lack of experiences outside of school. Referrals from teachers for ELSA support remains high, with more disadvantaged pupils being referred than pupils who are non-disadvantaged. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To increase/improve attendance and reduce the number of persistent absences from school, particularly with our disadvantaged pupils. 
	Sustained high attendance by 2026/27 demonstrated by: 

The attendance gap between disadvantaged pupils and their non-disadvantaged peers will be reduced so that disadvantaged and non-disadvantaged attendance in broadly inline.

The percentage of all pupils who are persistently absent being below 15% (broadly in line with national average)

	Improved oral language skills and vocabulary among disadvantaged pupils.  
	Assessments and observations indicate significantly improved oral language and use of vocabulary amongst disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, observations, book scrutinies and ongoing assessments. 

	To improve attainment in reading and writing, particularly with our disadvantaged pupils. 
	Reading, writing and phonic assessments will show that the gap between non-disadvantaged and disadvantaged pupils has closed by at least 15%.

	To increase parental engagement in children’s learning and education and raise aspirations 
	Sustained high levels of parental engagement demonstrated by:
· A higher percentage of parents attending family learning events, parent evenings and other parent events in school
· Parents/carers will have higher aspirations of their children, including in attainment, attendance and engagement in school
· Increase in parents engaging with class teachers, asking questions about their children’s education and supporting with home learning

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils. 
	Sustained high levels of wellbeing by 2026/27 demonstrated by:
 
· Qualitative data from student voice, student and parent surveys and teacher observations 
· A significant increase in participation in enrichment activities, particularly among disadvantaged pupils.   
· An increase in pupils being able to regulate their behaviours and emotions, using techniques taught through targeted ELSA sessions. 




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 10,500
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessments. 
Training for staff to ensure assessments are interpreted and administered correctly. 
	When used effectively, diagnostic assessments can indicate areas for development for individual pupils, or across classes and year groups: 
Diagnostic assessment | EEF  

	2, 3

	Embedding dialogic activities across the school curriculum with a focus on high quality oracy skills. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. We will purchase resources and fund ongoing teacher training and release time.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading: 
Oral language interventions | Teaching and Learning Toolkit | EEF 

	2, 3

	Continued investment of a DfE validated Systematic Synthetic Phonics programme to secure stronger phonics outcomes for all pupils. 
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading, particularly for disadvantaged pupils:  
Phonics | Teaching and Learning Toolkit | EEF 

	2, 3

	Improve the quality of social and emotional (SEL) learning. 
 
SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff including ‘Kind Minds’ curriculum and ELSA support 

	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): 
Improving_Social_and_Emotional_ Learning in Primary Schools | EEF 

	4, 5 

	Continue to invest in high-quality family support through parenting courses, parenting advise, support with attendance, financial advice, parental mental health advice and general family support
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers): 
Improving_Social_and_Emotional_ Learning in Primary Schools | EEF 
	1, 4, 5





Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 8,970
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support.
	Intervention targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind:  
One to one tuition | Teaching and Learning Toolkit | EEF 
Small group tuition | Teaching and Learning Toolkit | EEF 

	3

	One to one and small group tuition for pupils in need of additional support, delivered in addition to, and linked with, normal lessons.  
Tutoring will be implemented with the help of DfE’s guide:  
Tutoring: guidance for education settings 

	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind:  
One to one tuition | Teaching and Learning Toolkit | EEF 
Small group tuition | Teaching and Learning Toolkit | EEF 

	2, 3

	Purchase and embed Welcomm speech and language assessments + interventions
We will purchase resources and fund ongoing teacher training and release time.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading: 
Oral language interventions | Teaching and Learning Toolkit | EEF 

	2, 3




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 10,830
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s guidance on working together to improve school attendance. 
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance.  

	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.  
	1

	Contingency fund for acute issues. 
	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified. 
	All



Total budgeted cost: £30,300
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments. 
The data demonstrated that non-disadvantaged pupils outperformed disadvantaged pupils at the end of key stage 1 in reading, writing and maths with the largest gap of 38% in writing. In reading there was a gap of 16% and maths a gap of 24%. 
In the academic year 2024/25 the data demonstrates that non-disadvantaged pupils outperformed disadvantaged pupils at the end of key stage 1 in reading, writing and maths with the largest gap of 17% in maths. In reading there was a gap of 4% and maths a gap of 4%.
In the year 1 Phonic Screening Check data demonstrated that non-disadvantaged pupils outperformed disadvantaged pupils with a difference of 10%. In 2025 100% of non-disadvantaged passed the Phonics Screening Check compared to 67% of disadvantaged pupils. 
At the end of the reception year data demonstrated that non-disadvantaged pupils significantly outperformed disadvantaged pupils. 72.7% of non-disadvantaged pupils achieved a ‘Good Level of Development’ (GLD) at the end of the year compared to 41.7% of disadvantaged pupils. This highlights a difference of 31%. In 2024/25 75% of disadvantaged pupils achieved a GLD compared to 71% of non-disadvantage pupils. 
To help us gauge the performance of our disadvantaged pupils we compared their results to those for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved by our non-disadvantaged pupils.
The data demonstrates that 
The data demonstrates that disadvantaged pupils at Southbroom performed inline with the National Average for disadvantaged learners in the Year 1 Phonic Screening Check at the end of Year 1 at 67%.
We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing. 
The data demonstrated that the early identification of disadvantaged pupils who are at risk of falling behind against our phonic programme is proactive and effective. This has such had a positive impact on our phonic results at the end of Year 1. 
Based on all the information above, the performance of our disadvantaged pupils met the expectations at the end of year 1 phonic screening check, however did not meet expectations at the end of key stage 1 in reading, writing and maths, and we are at present on course to achieve the outcomes we set out to achieve by 2026/27, as stated in the Intended Outcomes section above.  

Our evaluation of the approaches delivered last academic year indicates that school would highlight aspects of their strategy that their analysis found to be particularly less effective during the previous academic year.  

We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year. The Further Information section below provides more details about our planning, implementation, and evaluation processes. 



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	ELSA support has been provided to support the emotional needs of service children and their families. Induction programmes have been developed to ensure a smooth transition and to address service children’s learning gaps. 

	The impact of that spending on service pupil premium eligible pupils

	Teachers and parents have identified improvements in the emotional wellbeing of service children, enabling them to thrive and focus on learning.  



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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