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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	171

	Proportion (%) of pupil premium eligible pupils
	44%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025,  2026, 2027

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	January 2027

	Statement authorised by
	David Braybrooke- head teacher

	Pupil premium lead
	Jess Johnston- Assistant Head

	Governor / Trustee lead
	Melsa Buxton- National Director of Specialist Education (Shaw Education Trist)


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£59,125.00

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£59,125.00


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Andrew’s, our Pupil Premium strategy is rooted in the recommendations of the Education Endowment Foundation (EEF) and aligns with our school development plan and ensures resources are used effectively to secure the best outcomes for our disadvantaged students. According to the EEF, improving the quality of teaching is the most powerful way to improve outcomes for disadvantaged learners and close attainment gaps. This principle underpins our approach.
We are committed to delivering Quality First Teaching, ensuring every teacher is supported to provide a personalised learning experience tailored to the needs of each individual student. The EEF highlights that high-quality teaching benefits all pupils but has the greatest impact on those who face disadvantage. For this reason, our strategy prioritises investment, not only in interventions for our disadvantaged young people, but also in professional development, coaching, and resources that enable teachers to meet the complex and diverse needs of our learners.
We will not make assumptions or rely on labels when considering barriers to learning. Instead, we use formal and informal assessments, alongside both qualitative and quantitative data, to understand each student’s unique needs and strengths. This evidence-led approach ensures that interventions are targeted, relevant, and effective. The EEF’s research also indicates that targeted small-group and one-to-one interventions are particularly impactful when informed by robust assessment, and we have structured our provision accordingly.
Our strategy is built upon the EEF’s three-tiered model:
High Quality Teaching – Supporting professional development, embedding evidence-informed practice, and ensuring inclusive, ambitious teaching for all.
Targeted Academic Support – Providing additional, personalised interventions where appropriate, such as therapies, structured teaching approaches, and specialist resources.
Wider Strategies – Addressing the non-academic barriers to success, supporting wellbeing, and preparing students for independence and adulthood.
We are proud that, at present, our Pupil Premium students are outperforming their non-Pupil Premium peers in the achievement of EHCP targets. This success is a direct result of targeted and sustained investment in approaches such as access to occupational therapists and specialist equipment, the use of Catharsis to provide targeted therapy for individual students, and our commitment to training PROACT-SCIP instructors to ensure staff can support pupils effectively in all contexts. This is something the strategy will maintain in order to support the continuation of excelled progress in this area. 
Ultimately, our Pupil Premium strategy is ambitious for every learner. It is designed not only to raise attainment but to ensure each young person thrives both in school and beyond; ensuring all students are prepared for the opportunities, responsibilities, and independence of adult life.
We aim to focus on:
1. Continuing to understand and address sensory processing difficulties
2. Inclusive communication for all 
3. Highly ambitious and appropriate scaffolding for all
4. Personalised adaptation to the curriculum 
5. Attainment gap between pupil premium and non-pupil premium young people
6. Social, emotional and mental health 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Pupil Premium students significantly outperform their non-PP peers across all assessed EHCP categories. This "positive performance gap" is largest in areas like Communication & Interaction and Social, Emotional & Mental Health, where over 98% of PP students are meeting or exceeding their targets this is a result of the funding allocation in previous years. We recognise the importance of continuing this work to ensure sustained progress in this area. Supporting disadvantaged pupils to meet their EHCP targets in communication and social, emotional, and mental health (SEMH) is crucial for improving their access to the curriculum. Research from the EEF and other studies shows that targeted interventions in SEMH and communication not only improve pupils’ confidence, behaviour, and engagement but also enhance academic outcomes, as these skills enable students to participate fully in classroom learning and benefit from high-quality teaching.

	2
	Our disadvantaged pupils sometimes face significant challenges in developing effective communication and interaction skills, which are crucial for their academic success and social integration. Research indicates that disadvantaged pupils are more likely to experience language difficulties compared to their peers. These communication barriers can lead to social isolation, challenging behaviour, and hindered academic progress, as students struggle to express themselves, understand instructions, and engage in classroom interactions. Without targeted support to address these challenges, disadvantaged pupils may face long-term difficulties in building relationships, participating fully in education, and achieving their potential in both school and later life (Children's Commissioner). Therefore, it is imperative to provide tailored interventions that enhance communication and interaction skills, ensuring an inclusive communication package for all pupils.

	3
	Supporting students with sensory processing difficulties presents a challenge, particularly for staff who may lack the knowledge, confidence, and training to implement effective strategies. Sensory processing issues can manifest as over- or under-sensitivity to sensory stimuli, leading to behaviours such as withdrawal, inattention, or sensory overload (Cumberland Council). Without appropriate support, these challenges can impede students' ability to engage with the curriculum and participate fully in school life.
Research supports the importance of providing targeted support for students with sensory processing difficulties. For instance, the Department for Education's rapid evidence assessment highlights those effective interventions for sensory and physical disabilities, including adaptations and high-quality teaching, can significantly enhance students' access to learning. Moreover, investing in staff professional development is crucial; well-trained educators are better equipped to implement strategies that support sensory needs, thereby improving student outcomes.
This area has been a focus of development in the past; however, to ensure sustained progress and continued support for our students, particularly those from disadvantaged backgrounds, ongoing investment in staff training, resources and external expertise will be included in the pupil premium offer. Disadvantaged pupils often face compounded challenges, and equipping our staff with the necessary skills and knowledge is vital to provide these students with equitable access to education and opportunities for success

	4
	Pupils with SEND who are also disadvantaged face compounded challenges in accessing the curriculum when it is not appropriately adapted or effectively scaffolded. These learners often require targeted support to access curriculum content, and when such support is absent, they risk becoming disengaged or falling further behind. According to the Education Endowment Foundation (EEF), high-quality teaching that includes scaffolding, explicit instruction, and cognitive and metacognitive strategies is particularly effective for pupils with SEND, especially those from disadvantaged backgrounds who may also face additional barriers such as reduced access to external support or specialist interventions. Without intentional scaffolding, such as breaking down complex tasks and using accessible language and visuals, these pupils are less able to make sustained progress and more likely to experience frustration or low self-esteem. 

	[bookmark: _Toc443397160]5
	Disadvantaged pupils with Special Educational Needs and Disabilities (SEND) face barriers to academic success, resulting in a significant attainment gap compared to their peers. 
Our most recent assessment data review for academic year 2024-25 shows an attainment gap in the areas of Reading and Maths developing for those students who are disadvantaged. In the core academic subjects of Reading and Maths, Pupil Premium students are performing below their non-PP peers. The most considerable gap is in Reading, where 86.8% of PP students are on or above target compared to 94.4% of their peers. Performance in English is nearly identical for both groups.
	Academic Subject
	% On or Above Target (Pupil Premium Students)
	% On or Above Target (Non-Pupil Premium Students)
	Performance Gap

	Reading
	86.8%
	94.4%
	-7.6%

	English
	92.5%
	93.5%
	-1.0%

	Maths
	84.9%
	91.9%
	-7.0%



Addressing this attainment gap requires a multifaceted approach, including tailored teaching strategies and increased access to specialist support.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. To ensure that all students have the opportunity and are able to access a personalised adapted education offer which is ambitiously scaffolded irrespective of disabilities or learning levels.
	Indicated by class observations, teacher input and improved attainment data. The use of Evidence for Learning will show how the curriculum is being adapted and scaffolded to a good level.  
All staff to attend refresher training on scaffolding and adaptation across the curriculum. 

	2. To ensure continued enhanced progress in EHCP areas such as communication and interaction and social and emotional development 
	Indicated by EHCP annual review reports and tracking on Evidence for Learning. Evidence to also be gathered via feedback from both parents and students. 
Continued enhanced progress across pupil premium students 

	3. To ensure that students have equitable access to communication and interaction interventions and resources 
	Indicated by the school wide use of Grid or prolo2go on student iPads across the curriculum. Evidence gathered via evidence for learning as well as student, parent and teacher feedback
Gestalt language processing training delivered to all staff

	4. To secure a consistent person-centred approach to overcoming sensory processing difficulties and ensuring all students are regulated and ready to learn 
	Individual pupils identified for additional sensory support through observations and assessments from Children First occupational therapy and OT assistant 
Evidence uploaded and tracked on evidence for learning demonstrating increase in sensory regulation
Student, parent and teacher feedback through annual reviews and regular updates demonstrating increase in students 

	5.  To ensure the attainment gap in both maths and English is addressed and all students are making expected or above progress in these areas
	Individual pupils identified for specific and personalised interventions, delivered by qualified interventions teacher 
Progress reports obtained half termly and evidence of student engagement and increased progress on Evidence for learning 
Termly data capture showing the attainment gap closing the areas of Maths and Reading
All staff to attend phonics refresher with a particular focus on how to support our non-verbal students
All new staff to be fully trained in delivering RWI and See and Learn reading schemes
Updated training on BLANK level questioning and colourful semantics delivered to all staff



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 18,560.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional hours for sensory occupational therapist to assess and provide sensory diets for students with sensory processing disorders. 
- Provide training and expert advice on sensory regulation
- Support the school’s lead for therapeutic input in delivering a package of OT support across the week
- Give recommendations for additional equipment for individual students e.g. adapted classroom equipment
	Many disadvantaged pupils experience sensory processing difficulties (SPDs), which create real barriers to learning. Poor regulation, attention, behaviour, engagement. UK data suggest SPDs affect perhaps 5-16% of children generally, and far more among those with autism or neurodevelopmental conditions. Unless addressed, these difficulties undermine access to the curriculum, reduce attainment, and increase exclusion risk.

UK evidence (e.g. the SenITA trial) shows that sensory integration therapy delivered by occupational therapists improves behaviour, daily functioning, school engagement and social participation. Other school studies similarly report improved classroom participation and regulation when OT support is provided, and teachers notice fewer behaviour incidents, better engagement, etc.
In addition, the Education Endowment Foundation (EEF) has produced strong evidence and guidance about what makes professional development (PD) effective, which is directly relevant if you’re proposing staff training and upskilling. 

The “Effective Professional Development” guidance (2021) emphasises that PD works best when it includes goal setting, feedback, revisiting prior learning, and when it is carefully aligned with school context and staff needs. 

A systematic review / meta-analysis by EEF and partners (UCL, Ambition Institute) of over 100 trials found that well-designed PD can have measurable positive effects on pupil achievement, particularly when PD is sustained, combines theory and practice, gives teachers opportunities to try out new techniques, and is followed up with feedback or coaching. 

EEF’s recent guidance for the 16-19 sector reiterates many of the same principles: PD must have clear learning outcomes, include follow-up / reinforcement, be aligned to teacher/practitioner needs and school priorities, and be evaluated for impact. 
EEF

Using Pupil Premium to fund OT hours, sensory diets, individual teacher training, and ongoing expert consultation is fully in line with the evidence. If PD is done well (following EEF’s principles), it boosts teacher capability, embedding changes in classroom practice that can sustainably improve outcomes for pupils with sensory needs.
	1, 3

	Whole school training on reading, English and maths strategies and schemes of work
· Full introduction to phonics and Read Write Inc for new staff
· Full introduction to See and Learn for new staff
· Refresher training for all staff with a focus on supporting non-verbal students to access phonics
· Refresher training on the use of colourful semantics across the curriculum to support sentence writing as well as understanding of words and symbols
· Refresher training on the use of Blank level questions across the curriculum to support student’s comprehension skills
· A whole school focus on VIPERS skills and using these across the curriculum to support students in there reading for meaning skills
	High-quality CPD in teaching strategies is a proven way to improve pupil outcomes, particularly for disadvantaged learners. Systematic phonics instruction is one of the most well-evidenced approaches in the UK, rated by the EEF as having high impact for very low cost. Research, including the Flexible Phonics trial (UCL/EEF), shows that training teachers and teaching assistants in structured phonics methods improves reading accuracy and fluency, particularly when delivered consistently and with fidelity. EEF guidance highlights that effective PD involves modelling, feedback, and opportunities for staff to practice strategies in the classroom.

Blank Level questioning and higher-order questioning strategies help pupils develop comprehension, reasoning, and problem-solving skills. Evidence from UK schools and EEF guidance indicates that when teachers are trained to scaffold questions and provide appropriate thinking time, pupils make measurable gains in understanding and engagement. Questioning strategies are most effective when teachers can adjust levels to individual pupils’ needs and embed them into daily classroom practice.

Colourful Semantics, supported by PenCRU (University of Exeter) research and UK case studies, provides a structured approach to developing language, grammar, and sentence construction, particularly for children with speech, language, or communication difficulties. When implemented by trained staff, Colourful Semantics can accelerate progress in oracy, improve pupils’ ability to respond to questions, and support participation in curriculum tasks.

Across all three approaches, the expertise of the staff delivering CPD is critical. Experienced and knowledgeable teachers provide modelling, coaching, and feedback, ensuring that classroom staff can embed these strategies effectively and adapt them to meet pupils’ individual needs. Investing in CPD for these evidence-based teaching methods ensures that disadvantaged pupils receive high-quality, targeted support, helping to close attainment gaps and improve long-term outcomes.
	2, 4, 5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ £11,310 + £9,120 = £20,430
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Commission music therapist to work with targeted individuals and groups of students 
1 music therapist from Catharsis (1.5 days a week) to work over the 2 sites; main site and Whitaker Road Campus site.
	Music therapy is an established, effective intervention for supporting the social, emotional, and mental well-being of disadvantaged pupils, particularly those with special educational needs and disabilities (SEND). It provides a creative, non-verbal outlet for self-expression, enhancing communication, emotional regulation, and social interaction (EEF)
Research from the EEF indicates that music therapy can lead to improvements in communication and language skills, as well as support physical, emotional, and mental well-being. This investment can yield significant benefits in pupil engagement and well-being, making it a valuable use of Pupil Premium funding.

In summary, allocating Pupil Premium funding to music therapy can provide substantial benefits in supporting the holistic development of disadvantaged pupils, aligning with both educational and therapeutic goals. 
	1, 2, 3

	Commission specialist teacher to deliver Reading, Maths and speech and language interventions     
	Allocating Pupil Premium funding to employ a specialist intervention teacher for 1:1 and small group support in reading, maths, and speech and language is a highly effective strategy for improving outcomes for disadvantaged pupils.

The Education Endowment Foundation (EEF) identifies small group interventions as having a high impact on pupil outcomes, particularly when delivered by experienced staff. These interventions are effective in enhancing literacy and numeracy skills, especially when tailored to the specific needs of pupils. The EEF's guidance on early mathematics emphasises the importance of targeted interventions to support students who are struggling, noting that such approaches can lead to significant improvements in mathematical understanding. 

Speech and language interventions are also highlighted by the EEF as having a high impact for very low cost. These interventions typically involve structured programmes delivered by trained staff, focusing on developing vocabulary, listening skills, and expressive language. The EEF's research indicates that such interventions can lead to an average of +6 months' additional progress for pupils. 

The EEF's guidance suggests that high-quality professional development and targeted interventions are among the most cost-effective strategies for improving pupil outcomes. 

Employing a specialist intervention teacher to deliver targeted support in reading, maths, and speech and language is a proven strategy for improving outcomes for disadvantaged pupils. This approach aligns with EEF recommendations and offers a cost-effective means of addressing learning gaps and supporting pupil progress.
	2, 4, 5

	Commission occupational therapist to assess and deliver sensory diets to targeted individuals and groups 
	Commissioning an occupational therapist (OT) to assess and deliver sensory diets is an effective and evidence-based strategy for supporting disadvantaged pupils, particularly those with sensory processing difficulties (SPDs), autism, or neurodevelopmental conditions. A sensory diet is a specifically designed daily activity plan that includes sensory activities throughout the child’s waking day to improve focus, attention, and ensure the child is feeling “just right” (regulated) throughout the day. This approach aims to help children achieve an optimal level of arousal and become successful students.
Research indicates that sensory diets can lead to improvements in communication and language skills, as well as support physical, emotional, and mental well-being. For example, schools have reported positive outcomes from implementing sensory diets, including enhanced pupil engagement and improved relationships with peers.
In summary, allocating Pupil Premium funding to commission an occupational therapist to assess and deliver sensory diets provides substantial benefits in supporting the holistic development of disadvantaged pupils, aligning with both educational and therapeutic goals.
	1, 3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £6,660.00
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Full or partially funded places on extra-curricular activities for disadvantages students e.g. theatre trips, residentials and outdoor learning, end of term trips
	Funding disadvantaged pupils to participate in extra-curricular activities—such as residential trips, outdoor learning, and the Duke of Edinburgh Award—can significantly enhance their personal, social, and academic development. The Education Endowment Foundation’s teaching and learning toolkit (EEF) identifies enrichment activities, including outdoor adventure learning, as having a positive impact on both engagement and attainment, particularly for pupils from disadvantaged backgrounds

EEF research highlights that outdoor adventure learning can improve pupils’ self-confidence, teamwork, and motivation to learn. Studies show that programmes combining outdoor learning with structured reflection can have measurable effects on pupils’ academic outcomes and social-emotional skills. These experiences often provide opportunities that cannot be replicated in the classroom, particularly benefiting pupils who may face barriers to enrichment due to socioeconomic factors.

Participation in structured programmes like the Duke of Edinburgh Award fosters resilience, leadership, and independence. Evidence suggests that sustained participation in extracurricular schemes can improve pupil engagement and broader life skills, which are closely linked to academic success and future employability. The EEF stresses that activities that combine skill-building, challenge, and social interaction can be particularly effective for disadvantaged pupils.

Disadvantaged pupils are less likely to access enrichment opportunities due to cost and logistical barriers. Providing funded access ensures equity, helping pupils develop skills, confidence, and experiences that support long-term academic and social outcomes. EEF research underscores that targeted support for disadvantaged pupils in enrichment activities can narrow gaps in engagement and attainment.

Investing Pupil Premium funding in extracurricular experiences such as residential trips, outdoor learning, and Duke of Edinburgh participation is a cost-effective way to improve engagement, personal development, and social-emotional skills for disadvantaged pupils. These opportunities not only enrich pupils’ education but also help level the playing field, ensuring all pupils can benefit from transformative experiences.
	1, 2, 3, 4, 5



Total budgeted cost: £59,125.00
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	The performance of disadvantaged pupils (Pupil Premium students) at St Andrews Academy has been closely monitored across the previous academic year through a combination of internal tracking, and observational data. This holistic approach enables us to evaluate both academic attainment and progress towards individual EHCP targets, alongside wider factors impacting learning such as attendance, wellbeing, and engagement.
The evidence highlighted that our disadvantaged pupils significantly outperform their non-pupil premium peers in the achievement of EHCP targets 
Communication & Interaction: 98.1% vs 92.7% (+5.4%)
Social, Emotional & Mental Health: 98.1% vs 91.9% (+6.2%)
Cognition & Learning: 96.2% vs 91.9% (+4.3%)
Sensory and/or Physical: 96.2% vs 91.9% (+4.3%)
Overall EHCP Judgement: 98.1% vs 91.9% (+6.2%)
This “positive gap” reflects the success of targeted interventions, including occupational therapy, Catharsis-based therapy, and the expertise of PROACT-SCIP trained staff. It demonstrates that Pupil Premium students are highly supported in achieving personalised developmental outcomes, which is critical for accessing the wider curriculum.
Across all subjects, most students consistently performed at their expected level ('On Target'). For Pupil Premium students, the academic performance gap remains a challenge:
	Subject
	% On or Above Target (PP)
	% On or above target (non-PP)
	Gap

	Reading
	86.8%
	94.4%
	-7.6%

	English
	92.5%
	93.5%
	-1.0%

	Maths
	84.9%
	91.9%
	-7.0%



These data indicate that while Pupil Premium students are generally performing well, targeted strategies are required to close the attainment gaps in Reading and Maths.
Attendance, behaviour, and wellbeing continue to impact academic performance. Targeted support has been provided through the wellbeing team, sensory interventions, and personalised strategies. These interventions have been particularly effective for Pupil Premium students, enabling strong outcomes in EHCP targets despite the challenges noted in Reading and Maths.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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