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Foreword 

This revised programme of study has been prepared to support educators in our family of 

schools as they enable our young people to grow in faith and understanding of themselves, 

their relationship with God and with one another. The Department for Education has prepared a 

statutory programme for ‘Relationships Education, Relationships and Sex Education (RSE) and 

Health Education’ which will be a compulsory requirement from September 2020. The Diocese 

of Lancaster began working on Human Relationships and Sex Education (HRSE) in 2016. Many 

schools have worked to meet the requirements of the HRSE programme of study and will be 

well prepared to meet the statutory provisions. 

 
The opportunity offered in Catholic schools is to encourage young people to recognise their 

interior beauty, their dignity as a human and through this to understand and value the worth of 

others. We hope that this builds on the experience of the home where, as children, we all 

experience our first expressions of love and form our early relationships. The challenge in school 

life is to develop this not just in an academic sense, but as a lived expression of belief ultimately, 

an invitation to hear the Good News. 

 
“We must wonder! We must create an environment of wonder! We must create a climate of 

wonder! This task is closest to the family…Wonder is needed so that beauty might enter into 

human life, into society and the nation…We need to marvel at everything that is found in man.” 

Pope St. John Paul II 

 
Creating a climate of wonder can seem a far cry from the modern world our schools are called 

to serve, though this is our calling as educators in the Catholic schools of the Diocese of 

Lancaster. Engaging with the Church’s teaching about human loving enables us to share with 

our young people the wonder of human life and the happiness that is waiting for us in Jesus. As 

always, this is an invitation, a way to deepen understanding of what it means to be fully human. 

 
The Programme of Study remains mostly unchanged but in this document places the Diocese 

of Lancaster programme next to the statutory obligation it fulfils. Any additional material in 

HRSE is written in italics so it is easy to identify. Areas from the statutory plan not covered in the 

HRSE framework are listed at the end of the booklet. Governing bodies and head teachers 

should be mindful that from 2020 OfSTED will inspect the new ‘Relationships Education, 

Relationships and Sex Education (RSE) and Health Education’ and Section 48 will continue to 

examine provisions in HRSE. 
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Introduction 

Any teaching about love and sexual relationships in a Catholic school must be rooted in the 

Catholic Church’s teaching about what it is to be truly human in Christ and be presented within 

a positive framework of Christian virtue. For this reason, we encourage Catholic schools to speak 

about Relationship and Sex Education (RSE) rather than Sex and Relationship Education (SRE), 

since this emphasises that it is only within loving, committed relationships, and specifically within 

marriage, that sexual love finds its most authentic expression. 

 
What is Christian virtue, and why is it important in relationships education? 

Christians believe God created humanity, we are worthy of the love of God, and this is the 

source of our dignity as people. Because he loves us, God wants us to experience happiness 

and fulfilment. The Gospels, and particularly the Beatitudes, show humanity the way to 

complete self-realisation found in a relationship with God. 

 
“Only he who made man makes man happy” 

St. Augustine. 

 
In the Beatitudes, Jesus invites us to lead a full life with him by explaining what makes people 

flourish. Not a life directed towards making oneself gratified instantly, but one focused on 

understanding how loving our neighbour enables us to be happy too. Therefore, having a good 

relationship with ourselves and other people in our lives makes us happy. If relationships are to 

be formed based on human dignity, young people must understand how to grow and flourish to 

feel fulfilled. The word “beatitude” comes from the Latin ‘beatitudinem’ which means a state of 

blessedness and ‘bene’ meaning happy. The Beatitudes offer a set of values that lead towards 

fulfilment and joy through a relationship with God, ourselves and, flowing from this, with each 

other in community. 

 
The Christian tradition describes behaviours or habits that lead to joy and a closer relationship 

with God as virtues. These virtues are described in the Catechism of the Catholic Church and 

fall into two groups. The theological virtues of faith, hope and charity (often love replaces 

charity) are about developing the habits of being open to the work of the Holy Spirit and 

developing a deeper relationship with God through living a happy, good life. The cardinal virtues 

of prudence, justice, fortitude and temperance help people develop habits of reason, fairness, 

emotional resilience and self-mastery. They are human virtues and, as such, are part of the 

development of people of all faiths or none as they learn how to flourish, thrive and to have a 

life supported by strong and caring relationships. The cardinal virtues come from the teachings 

of Plato and Aristotle and are held in common with people of many faiths or none. St. Thomas 

Aquinas attributes the theological virtues as having their foundation in God and are the way 

people can reach “the abundant life” (John 10:10). These qualities should be modelled by staff, 

as well as discussed and encouraged with students to enhance the Catholic ethos of the school. 

They underpin the full formation of the human spirit as they bring everyone closer to life in the 

light of Christ. 

 
The language which describes human virtues needs to be understood as behaviours that are 

relevant in the lives of students in the twenty-first century. The word ‘virtue’ does not resonate 
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with joy to the modern ear! Below are some suggestions for synonyms that will enable students 

and staff to identify their personal growth in character and identify how their behaviour is 

virtuous, that is, bringing them fulfilment and a deeper understanding of how to live a good life. 

Though we do not use the word virtue, we do speak about virtues to each other frequently, 

when we notice someone is kind or being brave or thoughtful. The Catholic ethos of a school is 

lived out in this way and is not an additional part of the curriculum, rather a way of framing the 

behaviours that underpin relationships education based on human dignity and a love of God. 

 
faith - belief, proclaiming, accepting, trusting 

hope -hopeful, aspiring, purpose 

charity - love, care, compassion, kindness, generous 

prudence - practical wisdom, thoughtful, wise, learning, discreet 

justice - right and wrong, truthful, honest, hearing 

fortitude - brave, active, curious, confident 

temperance - appreciation, control, intentional, chaste, faithful, balance, moderation 

 
Sometimes, in every life, it is difficult to look at our behaviour reflectively and notice what is 

right and how to form good habits. Some students may find this difficult at times because of 

illness, disorders, life events, or choosing not to ‘buy-in’ to developing a good character. The 

teaching approach at these times should offer compassion and understanding. Virtues are habits 

formed by understanding our consciences and how these relate to God. Teaching RSE with an 

understanding of morality is about developing knowledge, skills, attitudes and behaviours as 

part of developing a character inspired by Gospel values. The Church teaches that the overarching 

objective of RSE is to secure “an adequate knowledge of the nature and importance of sexuality 

and of the harmonious and integral development of the person towards psychological maturity, 

with full spiritual maturity in view, to which all believers are called” and “must consider the 

totality of the person and insist therefore on the integration of the biological, psycho-affective, 

social and spiritual elements” (Educational Guidance in Human Love n34). 

While this definition is about the understanding of the importance of marriage and family life, 

stable and loving relationships, respect, love and care, it is also about the teaching of sex, 

gender, sexuality and sexual health. 

 
The DfE has introduced a statutory RSE curriculum applicable from September 2020. The 

curriculum envisages that RSE provided in a school will seek to build on the children and 

young peoples’ own experience, sensitive to the specific domestic context of each 

individual. The Diocese of Lancaster HRSE curriculum has been updated to reflect these 

compulsory guidelines. 
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The Foundation Stage 

In the Foundation Stage, children are growing in their awareness that they exist in relationships 

with other people beyond themselves and their immediate families. Understanding how they 

care and value themselves is a crucial part of developing self esteem and personal confidence in 

the early years. Only through having a sense of self worth can they begin to appreciate the 

worth of others. The following simple statements of personal growth could be used to guide 

development of behaviour and character with the under fives. They link with the Early Learning 

Goals (DfE 2014). Teaching about developing character at a young age is about recognising that 

they have a choice about how to behave towards themselves and other people. 

 
In the foundation stage, we are growing to be: 

1. Children who notice others. 

2. Children who can think about others. 

3. Children who know somethings about God. 

4. Children who can talk about why they are feeling happy or sad. 

5. Children who choose kindness. 

6. Children who know what the truth means. 

7. Children who do our best. 

8. Children who know somethings about being a thoughtful friend. 

 
Personal, social and emotional development: Early Learning Goals 

N.B. ELG framework is under review in 2019. The Foundation Stage Provision may need 

review when new ELGs are published. 

Self-confidence and self-awareness: children are confident to try new activities, and say why 

they like some activities more than others. They are confident to speak in a familiar group, will 

talk about their ideas, and will choose the resources they need for their chosen activities. They 

say when they do or don’t need help. 

Managing feelings and behaviour: children talk about how they and others show feelings, talk 

about their own and others’ behaviour, and its consequences, and know that some behaviour is 

unacceptable. They work as part of a group or class, and understand and follow the rules. They 

adjust their behaviour to different situations, and take changes of routine in their stride. 

Making relationships: children play co-operatively, taking turns with others. They take account 

of one another’s ideas about how to organise their activity. They show sensitivity to others’ 

needs and feelings, and form positive relationships with adults and other children. 

 
RSE Statutory Framework 

Caring friendships - how important friendships are in making us feel happy and secure, and 
how people choose and make friends 
Respectful relationships - the conventions of courtesy and manners 
Mental well being - how to recognise and talk about their emotions, including having a 
vocabulary of words to use when talking about their own and other’s feelings 
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Core Theme 1: Growing in love for 

myself and God 
Children below the age of seven are really just beginning to understand how to relate to others 

in the world. The aim of this theme is to clarify how children take responsibility for their own 

behaviour and how this can affect the well being of others. They are statements of growth 

rather than attainment as they recognise many children at this age are pre-evangelised and are 

just developing habits of behaviour to shape their lives. Education in virtue is about journeys in 

relationships with oneself and with others, learning how to live a balanced, joyful life. As pupils 

progress through Key Stage Two they will develop a deeper understanding of what is moral 

behaviour and be able to say why this is important for personal happiness and for a closer 

relationship with God. They should also learn how prayer enables them to reflect and develop a 

relationship with God and offers opportunities for reflection and growth. By the end of year six, 

they should begin to able to explain why they have made the choices they have made. 

By Key Stage Three, students are developing their character, directed by their consciences, as 

they progress from childhood to adolescence. For this age group, the students need to begin to 

ask why certain behaviours build character and how this will bring them happiness, a sense of 

purpose and fulfilment. One of the challenges with adolescents is developing their thinking 

beyond immediate, impulsive satisfaction. Talking about the following areas will help 

adolescents examine their own consciences about what really makes them flourish in the 

relationships in their lives. In addition, their thinking needs to look at the idea of the ‘common 

good’ and how developing habits of happiness through living a balanced life has benefits for 

everyone. It is important that young people in Catholic schools know about the different aspects 

of relationships, gender, sexual identity and the place of contraception as this is part of life. 

However, this teaching should be linked with teaching about character and personal dignity, as 

they grow in understanding of the place of sex within a loving relationship. 

Young people in Key Stage Four are getting ready to take their place as adults in the world. 

Gravissium Educationis calls schools to send their students to act as ‘saving leaven’ in the world. 

In order for students grow in this way, is important that they are invited to reflect on their own 

characteristics and sense of purpose and how they can develop these to form better 

relationships with others for the common good and with their own spirituality. Developing the 

idea of the common good also links well with faith and justice work and answering the question 

“Who is my neighbour?” 
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Designation in Statutory Programme Abbreviation 

Families and people who care for me / Families F 

Caring friendships CF 

Respectful relationships (including friendships) RR 

Online relationships OR 

Being Safe BS 

Mental Well-being MW 

Internet safety and harms IS 

Physical health and fitness PH 

Healthy eating HE 

Drugs, alcohol & tobacco DAT 

Health and prevention HP 

Basic First Aid FA 

Changing adolescent body A 

Online and media OM 

Intimate and sexual relationships, including sexual health IR 

 
 

The existing Diocesan HRSE guidance is in the left hand column and the corresponding DFE 

guidance on the right. In teaching the existing HRSE guidance schools should already cover the 

statutory guidance. 
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CT1: Key Stage One 
 Pupils are growing to be able to: Statutory Guidance 

1 Know that they are special people made in the image 
and likeness of God. 

 

2 Know that they are individuals and that they have 
gifts and abilities. Know that their body is one of 

these gifts. 

RR the importance of self-respect and how 
this links to their own happiness 
BS that each person’s body belongs to them 

3 Be curious about themselves and their purpose in 
the world. 

 

4 Notice the ways in which they are the same as or 
different from other people. 

F that others’ families, either in school or in 
the wider world, sometimes look different 
from their family, but that they should 
respect those differences and know that 

other children’s families are also 
characterised by love and care. 

5 Respect and seek to understand difference. See above 

6 Communicate their feelings to others. MW how to recognise and talk about their 
emotions, including having a 
varied vocabulary of words to use when 
talking about their own and others’ feelings. 

7 Care about the feelings of others and know how 
Jesus cared for people. For example, know some of 

the stories about how Jesus welcomed and helped 
those at the margins of society such as healing a 

man with leprosy (Matthew 8). 

CF that healthy friendships are positive and 
welcoming towards others, and do not make 

others feel lonely or excluded. 

8 Think about their behaviour, recognise the choices 
they make and how these affect other people. 

RR the importance of respecting others, even 
when they are very different from them (for 

example, physically, in character, personality 
or backgrounds), or make different choices 
or have different preferences or beliefs 

9 Learn from their experiences, and say ‘thank you’ 

when appropriate. 

RR the conventions of courtesy and manners 

10 Notice that they have talents and they can grow in 
these talents. 

 

11 Know their responsibilities towards themselves, other 
people and creation. 

BS what sorts of boundaries are appropriate 
in friendships with peers and others 
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 Science Programme of Study 

Identify, name, draw and label the basic parts of the 

human body and say which part of the body is 
associated with each sense. 
Pupils should have opportunities to learn the names 
of the main body parts (including head, neck 
arms ,elbows etc) 

Should be taught to notice that animals including 
humans have offspring which grow into adults 

Describe the importance for humans of exercise, 
eating the right amounts of different types of food, 

and hygiene. 
Pupils should be introduced to the processes of 

reproduction and growth in animals...N.B they 

should not be expected to understand how 
reproduction occurs 
Growing into adults can include reference to baby, 
toddler, child, teenager, adult. 

 
 
 
 

MW the benefits of physical exercise, time 

outdoors, community participation, voluntary 

and service-based activity on mental well- 
being and happiness. 
HE what constitutes a healthy diet (including 
understanding calories and other nutritional 
content). 

HP about personal hygiene and germs 
including bacteria, viruses, how they are 

spread and treated, and the importance of 
hand washing. 
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CT1: Key Stage 2 
 Pupils are growing to: Statutory Guidance 

1 Understand that they can choose to have a friendship 
with God. 

CF how important friendships are in making 
us feel happy and secure, and how people 
choose and make friends 

2 Identify, name and respond appropriately to a wider 
range of feelings in themselves and in others. 

MW how to recognise and talk about their 
emotions, including having a 
varied vocabulary of words to use when 
talking about their own and others’ feelings. 
How to judge whether what they are feeling 
and how they are behaving is appropriate 
and proportionate. 

3 Value themselves as a child of God, believing life is 
precious and their body is God’s gift to them to be 

treated with respect and care. 

BS that each person’s body belongs to 
them, and the differences between 

appropriate and inappropriate or unsafe 
physical, and other, contact 

4 Begin to be thankful for the gifts of God.  

5 Understand that differences and similarities between 

people arise from a number of factors including 
family, cultural, ethnic, racial and religious diversity, 
age, sex, gender identity, sexual orientation and 
disability (See protected characteristics of the Equality 
Act 2010) 

RR how stereotypes, in particular 

stereotypes based on sex, gender, race, 
religion, sexual orientation or disability, can 

cause damage (e.g. how they might 

normalise non-consensual behaviour or 
encourage prejudice). 

6 Recognise cause and effect in their actions and take 
personal responsibility. 

CF that most friendships have ups and 
downs, and that these can often be worked 

through so that the friendship is repaired or 

even strengthened, and that resorting to 
violence is never right 

7 Take increased responsibility for their safety and that 

of others. For example, knowing who to talk to if they 

have concerns about themselves or someone else 

regarding physical or emotional needs. 

MW where and how to seek support 
(including recognising the triggers for 

seeking support), including whom in school 
they should speak to if they are worried 

about their own or someone else’s mental 
well-being or ability to control their 

emotions (including issues arising online). 
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 Science Programme of Study 

Describe the differences as humans develop towards 
old age. 

Draw a time line to indicate the growth and 
development of humans. They should learn about 

changes experienced in puberty. 
Work scientifically by researching the gestation 
periods of animals and comparing them with humans 
by finding out and recording the length and mass of a 
baby as it grows. 

Pupils should build on their learning about the main 
body parts and internal organs (skeletal, muscular and 

digestive system) 
Pupils should learn how to keep their bodies healthy. 
Describe the differences in the life cycles of a 

mammal, an amphibian, and insect and a bird. 
Describe the life process of reproduction in some 
plants and animals. 
Pupils should find out about different types of 

reproduction and asexual reproduction in plants and 
sexual reproduction in animals. 
Recognise that living things produce offspring of the 
same kind but normally offspring vary and are not 

identical to their parents. 

A - key facts about puberty and the 
changing adolescent body, particularly from 

age 9 through to age 11, including physical 
and emotional changes. 
A - about menstrual well-being including 
the key facts about the menstrual cycle. 

 

N.B. The Education Service has produced a 
model lesson plan to support this area in 
conjunction with the former Lancashire 

School Nurse Service. The lesson can be 
used in conjunction with ‘This is my body’ or 

as a stand alone plan. 
MW the benefits of physical exercise, time 
outdoors, community participation, 
voluntary and service-based activity on 
mental well-being and happiness. 
HE what constitutes a healthy diet (including 

understanding calories and other nutritional 
content). 
HE the characteristics of a poor diet and 
risks associated with unhealthy eating 
(including, for example, obesity and tooth 
decay) and other behaviours (e.g. the impact 
of alcohol on diet or health). 



Page 14 
 

CT1: Key Stage 3 
 Pupils should have the opportunity to learn to: Statutory Guidance 

1 Understand that their and others uniqueness, value, 
happiness and dignity derives from God and 

understand the respect that they should have for 
themselves and others. 

MW that happiness is linked to being 
connected to others. 
RR that in school and in wider society they 
can expect to be treated with respect by 
others, and that in turn they should show 
due respect to others, including people in 
positions of authority and due tolerance of 
other people’s beliefs. 

2 Know that they are responsible for their own 

behaviour and how they interpret their conscience. 
(including online contexts). 

RR practical steps they can take in a range of 
different contexts to improve or support 

respectful relationships. 
OM their rights, responsibilities and 

opportunities online, including that the 

same expectations of behaviour apply in all 
contexts, including online. 

3 Understand the need for reflection to facilitate 
personal growth and that prayer can be part of the 

reflection. 

MW how to critically evaluate when 
something they do or are involved in has a 
positive or negative effect on their own or 

others’ mental health. 

4 Develop a growing sense of purpose and recognise 

how the values and beliefs they live by can drive this 
purpose For example, by understanding that vocation 

means ‘calling’ or recognising that life’s purpose is 
found in family life as well as in a career. 

MW that happiness is linked to being 
connected to others 

5 Recognise that the way in which they allow the 
opinions of others, peers and adults, to influence 
them can affect their confidence and self-esteem 

and that self-esteem can change with circumstances, 
such as those associated with family and friendships, 
achievements and employment. 

RR the characteristics of positive and healthy 
friendships (in all contexts, including online) 

including: trust, respect, honesty, kindness, 
generosity, boundaries, privacy, consent and 

the management of conflict, reconciliation 
and ending relationships. This includes 

different (non-sexual) types of relationship. 

6 Understand that maintaining their health, hygiene and 

wellness is part of developing their confidence and 

dignity. For example, by describing what makes 
someone healthy or unhealthy and why healthy 

choices make the best use of God’s gifts. 

PH the characteristics and evidence of what 

constitutes a healthy lifestyle, maintaining a 
healthy weight, including the links between 

an inactive lifestyle and ill health, including 

cancer and cardio- vascular ill-health. 

7 Develop critical evaluations of images portrayed in 
different media and choose positive role models. 

IS the similarities and differences between 
the online world and the physical world, 
including: the impact of unhealthy or 
obsessive comparison with others online 
(including through setting unrealistic 
expectations for body image), how people 
may curate a specific image of their life 
online, over-reliance on online 
relationships including social media, the 
risks related to online gambling including 
the accumulation of debt, how advertising 

and information is targeted at them and how 

to be a discerning consumer of information 
online. 
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8 Be responsible for their management of risk and their 
personal safety and recognise that some relationships 

can be harmful to them emotionally or physically. 
Examples of this should include online experiences, 

particularly social media. 

IS how to identify harmful behaviours online 
(including bullying, abuse or harassment) 

and how to report, or find support, if they 
have been affected by those behaviours. 

9 Recognise their personal strengths and how this 

affects their self-confidence and self-esteem. For 

example, by recognising that a ‘blue’ day can impact 

on academic performance in the same way a cold can 

limit physical ability and how to overcome these 

challenges. 

MW how to critically evaluate when 
something they do or are involved in has a 
positive or negative effect on their own or 

others’ mental health. 

10 Know where they can go for support to mange their 

relationships, including the school chaplaincy and 
health services. N.B. this should usually be through GP 
services 

IR how to get further advice, including how 

and where to access confidential sexual and 

reproductive health advice and treatment. 

11 Understand how drugs and alcohol can change 

behaviour and impact upon relationships. N.B. this 

area will require further development through science 

and PSHEE lessons 

DAT the physical and psychological risks 

associated with alcohol consumption and 
what constitutes low risk alcohol 

consumption in adulthood. 
DAT he physical and psychological 
consequences of addiction, including 
alcohol dependency. 

12 Recognise their responsibility for managing their own 
health and behaviour if using substances and 

recognising how they can impair judgement and 
become addictive. To discuss the virtues of 

moderation. 

DAT the facts about legal and illegal drugs 
and their associated risks, including the link 

between drug use, and the associated risks, 
including the link to serious mental health 

conditions. 

13 Know the Church’s teaching about the place of sexual 
intercourse within marriage, and recognise that this is 

a loving relationship. 

IR how to recognise the characteristics and 
positive aspects of healthy one-to-one 

intimate relationships, which include mutual 
respect, consent, loyalty, trust, shared 

interests and outlook, sex and friendship. 

14 Link with the science curriculum, to know about 

human reproduction, how sexual activity can be a 

source of transmitting some infections and that 
barrier contraceptions can limit the spread of 

infections. 

IR the facts about reproductive health, 

including fertility, and the potential impact 

of lifestyle on fertility for men and women 
and menopause. 

15 Understand about the nature and purpose of 

contraception and about the principles of shared 

responsibility in sex. Teaching about contraception 
should include information about natural family 

planning and new technologies that are being 
developed to help women map their menstrual cycle. 

IR the facts about the full range of 
contraceptive choices, efficacy and options 

available. 

16 Know about the primacy of human rights and how to 

safely source support for themselves or their peers if 

they have concerns or fears about those rights being 
undermined or ignored. Examples of this can include 

those mentioned in the statutory guidance opposite. 

BS the concepts of, and laws relating to, 
sexual consent, sexual exploitation, abuse, 

grooming, coercion, harassment, rape, 
domestic abuse, forced marriage, honour- 

based violence and FGM, and how these can 

affect current and future relationships 
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17 Understand what constitutes discrimination, why this 

infringes human dignity, and how to respond when 

being discriminated against or witnessing 
discrimination. With specific reference to the 
Equalities Act 2010 

RR the legal rights and responsibilities 
regarding equality (particularly with 

reference to the protected characteristics as 
defined in the Equality Act 2010) and that 

everyone is unique and equal. 

18 Know the risks associated with female genital 
mutilation (FGM), its status as a criminal act and 

sources of support for themselves or their peers who 
they believe may be at risk, or who may have already 

been subject to FGM. 

BS the concepts of, and laws relating to, 
sexual consent, sexual exploitation, abuse, 

grooming, coercion, harassment, rape, 
domestic abuse, forced marriage, honour- 

based violence and FGM, and how these can 

affect current and future relationships. 

19 Know the purpose and importance of immunisation 

and vaccination (HPV). 

HP the facts and science relating to 

immunisation and vaccination. 

20 Identify the positive qualities they can bring to a 

range of relationships (e.g. team, class, family etc.) 
and how they can make their positive qualities 

habitual. 

RR the characteristics of positive and healthy 

friendships (in all contexts, including online) 
including: trust, respect, honesty, kindness, 

generosity, boundaries, privacy, consent and 
the management of conflict, reconciliation 

and ending relationships. This includes 

different (non-sexual) types of relationship. 

21 Recognise that relationships can arouse strong 
feelings and that sexual attraction may be one of 

these feelings. 

MW how to critically evaluate when 
something they do or are involved in has a 
positive or negative effect on their own or 

others’ mental health. 

22 Identify what they see as a stable relationship. Is it 

characterised by trust, purpose, kindness, mutual 

respect, fairness and appreciation? Reflect on how 

literature, drama and other forms of media use 

conflict in relationships to create dramatic tension, 

are these features that make a relationship positive? 
Reflect on the stereotypes they are exposed to in the 
media and how this might alter their view of other 
people as children of God. 

RR the characteristics of positive and healthy 
friendships (in all contexts, including online) 
including: trust, respect, honesty, kindness, 
generosity, boundaries, privacy, consent and 
the management of conflict, reconciliation 
and ending relationships. This includes 
different (non-sexual) types of relationship. 

RR how stereotypes, in particular 
stereotypes based on sex, gender, race, 
religion, sexual orientation or disability, can 
cause damage (e.g. how they might 
normalise non-consensual behaviour or 
encourage prejudice). 

23 To notice the qualities of a good friend and ask when 

they are a good friend. To relate this to the qualities 

they seek in a boyfriend or girlfriend. 

F that there are different types of 

committed, stable relationships. 
F how these relationships might contribute 

to human happiness and their importance 
for bringing up children. 

24 Recognise that friendships take time to grow and 

develop and to consider romantic, loving 
relationships in this context. N.B. Scripture speaks of 
friendship as the highest form of human relationship, 

‘A faithful friend is a sturdy shelter: he that has found 

one has found a treasure. There is nothing so precious 

as a faithful friend’ (Sir 6:14-15). 

For practising Catholics the Sacrament of Marriage 

offers the context for respectful, consensual sexual 

intimacy to be free, total, faithful and fruitful 

F that there are different types of 

committed, stable relationships. 
IR how to recognise the characteristics and 

positive aspects of healthy one-to-one 
intimate relationships, which include mutual 

respect, consent, loyalty, trust, shared 
interests and outlook, sex and friendship. 
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25 Different types of relationships, including those within 
families, friendships, romantic or intimate 
relationships and the factors that can affect these 
(including age, gender, power and interests). 

F that there are different types of 
committed, stable relationships. 

F how these relationships might contribute 
to human happiness and their importance 

for bringing up children. 

26 Recognise how to use social media responsibly in 
relationships and to know the people online have the 

same human dignity as in face to face encounters. 

OM their rights, responsibilities and 
opportunities online, including that the 

same expectations of behaviour apply in all 
contexts, including online. 

27 Recognise how the media may misrepresent 

relationships and sometimes deeply offend human 

dignity, e.g. pornography. Explain how and why this 

can be harmful to them and may damage future 

relationships. 

OM the impact of viewing harmful content. 

OM that specifically sexually explicit material 
e.g. pornography presents a distorted 
picture of sexual behaviours, can damage 
the way people see themselves in relation to 
others and negatively affect how they 

behave towards sexual partners. 

28 Understand that consent is informed and freely given. 

Being pressurised, manipulated or coerced to agree 
to something is not consent. Consent is mutually 

given. Decision to withhold or withdraw consent must 
always be respected. Consent is defined as 

constituent of marriage in the Catechism. 
INCLUDE ONLINE CONTEXTS 

IR how to recognise the characteristics and 

positive aspects of healthy one-to-one 
intimate relationships, which include mutual 

respect, consent, loyalty, trust, shared 
interests and outlook, sex and friendship. 
BS how people can actively communicate 
and recognise consent from others, 
including sexual consent, and how and 
when consent can be withdrawn (in all 
contexts, including online). 

29 Know that consent is also a legal term. (Including the 
legal age of consent for sexual activity, the legal 

definition of consent and the responsibility in law for 
the seeker of consent to ensure that consent has 

been given.) 

Para 78. Key aspects of the law relating to 
sex which should be taught include the age 

of consent, what consent is and is not, the 
definitions and recognition of rape, sexual 

assault and harassment… 

30 Recognise how intimacy develops emotionally and 

physically in a loving relationship and that caring for 
someone involves respecting their dignity not 
pressurising them to act in any way. 

IR that there are a range of strategies for 
identifying and managing sexual pressure, 

including understanding peer pressure, 
resisting pressure and not pressurising 

others. 

31 Know that having sex has consequences, emotional 

and physical and that these responsibilities follow 

from choices about behaviour. 

IR the facts around pregnancy (including 

miscarriage). 

32 Recognise that becoming sexually active can lead to 
unwished for pregnancy, sexually transmitted diseases 
and emotional suffering especially when people are 

not ready to commit or have been exposed to media 
or peer pressure. 
N.B. Students should be reminded about the Church’s 
teaching that for practising Catholics the Sacrament 
of Marriage offers the context for respectful, 

consensual sexual intimacy to be free, total, faithful 
and fruitful 

IR how the different sexually transmitted 

infections (STIs), including HIV/AIDs, are 
transmitted, how risk can be reduced 
through safer sex (including through 
condom use) and the importance of and 
facts about testing. 

IR about the prevalence of some STIs, the 

impact they can have on those who 

contract them and key facts about 
treatment. 
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33 Know how society defines the difference between 
sex, gender identity and sexual orientation and 
recognise that there is diversity in sexual attraction 
and developing sexuality. To seek to understand 
difference and speak of it respectfully, using the 

correct terminology. 

RR the legal rights and responsibilities 
regarding equality (particularly with 

reference to the protected characteristics as 
defined in the Equality Act 2010) and that 

everyone is unique and equal. 

34 Recognise bullying in all its forms and know that 
verbal abuse is a form of harassment. 

RR about different types of bullying 
(including cyberbullying), the impact of 
bullying, responsibilities of bystanders to 
report bullying and how and where to get 
help. 

35 Know how to access support services if they feel or 

others feel they are being abused in person or online, 

exploited or at risk. 

F how to: determine whether other children, 

adults or sources of information are 

trustworthy: judge when a family, friend, 
intimate or other relationship is unsafe (and 

to recognise this in others’ relationships); 
and, how to seek help or advice, including 

reporting concerns about others, if needed. 

 Science Programme of Study  

 
Reproduction in humans (as an example of a 
mammal), including the structure and function of the 
male and female reproductive systems, menstrual 
cycle (without details of hormones), gametes, 
fertilisation. Gestation and birth, to include the effect 

of maternal lifestyle on the foetus through the 
placenta. 

IR the facts about reproductive health, 
including fertility, and the potential impact 

of lifestyle on fertility for men and women 
and menopause 
IR the facts around pregnancy including 
miscarriage. 

A key facts about puberty, the changing 
adolescent body and menstrual well-being. 

The main changes which take place in males 
and females, and the implications for 

emotional and physical health. 

 The effects of recreational drugs (including substance 

misuse) on behaviour, health and life processes. 

DAT 

• the facts about legal and illegal drugs and 
their associated risks, including the link 
between drug use, and the associated 
risks, including the link to serious mental 
health conditions. 

• the law relating to the supply and 
possession of illegal substances. the 
physical and psychological consequences 
of addiction, including alcohol 
dependency. 

• awareness of the dangers of drugs which 
are prescribed but still present serious 
health risks. 

• the facts about the harms from smoking 
tobacco (particularly the link to lung 
cancer), the benefits of quitting and how 
to access support to do so. 
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CT1: Key Stage 4 
 Pupils should have the opportunity to learn to:  

1 Reflect on their sense of purpose and their 
relationship with God. 

 

2 Understand the term ‘conscience’ and how to 
develop their sense of conscience beyond simple 

right and wrong choices. To know that reflection and 

prayer can play a part in this process. 

 

3 Evaluate the extent to which they allow their self- 
confidence and self-esteem to be affected by the 
judgments of others, including the difference 

between feedback and criticism, and understand the 
power of internal dialogue. 

MW how to critically evaluate when 
something they do or are involved in has a 
positive or negative effect on their own or 

others’ mental health. 

4 Recognise their own responsibility for maintaining 

their physical, spiritual and emotional well-being and 

developing their character, evaluating their own 
talents and areas for growth. For example, 

understanding the role played by physical exercise, 
reflective prayer, meditation and a good diet on overall 

well-being. Or notice how religious life seeks to 
embrace all these dimensions. 

PH the positive associations between 
physical activity and promotion of mental 

well-being, including as an approach to 
combat stress. 
PH the characteristics and evidence of what 
constitutes a healthy lifestyle, maintaining a 
healthy weight, including the links between 
an inactive lifestyle and ill health, including 
cancer and cardio- vascular ill-health. 

5 Take increased responsibility for monitoring their own 
health (including testicular and breast self- 
examination) and know where and how to obtain 

health information, advice and support. 

HP (late secondary) the benefits of regular 
self-examination and screening. 

6 Know that the menstrual cycle causes the female 
body to change as it prepares for ovulation, ovulates 

and following ovulation and that these changes, 

caused by hormones, can be emotional as well as 
physical. 

A key facts about puberty, the changing 
adolescent body and menstrual well-being. 

The main changes which take place in 

males and females, and the implications for 
emotional and physical health. 

7 About managing risk for their own safety and that of 
others, recognising the benefits of moderation. 

DAT the facts about legal and illegal drugs 
and their associated risks, including the link 

between drug use, and the associated risks, 

including the link to serious mental health 
conditions. 
DAT the physical and psychological risks 
associated with alcohol consumption and 
what constitutes low risk alcohol 
consumption in adulthood. 
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8 Identify the characteristics and benefits of positive, 
strong, supportive, equal relationships and how to 

manage changes in personal relationships including 
the ending of relationships. 

RR the characteristics of positive and 
healthy friendships (in all contexts, 
including online) including: trust, respect, 
honesty, kindness, generosity, boundaries, 
privacy, consent and the management of 
conflict, reconciliation and ending 
relationships. This includes different (non- 

sexual) types of relationship. 

IR how to recognise the characteristics and 
positive aspects of healthy one-to-one 

intimate relationships, which include 
mutual respect, consent, loyalty, trust, 

shared interests and outlook, sex and 

friendship. 

9 About the concept of mutual consent as ongoing in 
relationships, including marriage, building on Key 

Stage 3. Know the legal age of consent for sexual 
activity and the possible penalties for infringement. 

natural family planning, the correct use of 

contraception, negotiating its use in a relationship 
and respecting dignity. 

BS how people can actively communicate 
and recognise consent from others, 

including sexual consent, and how and 
when consent can be withdrawn (in all 

contexts, including online). 
IR the facts about the full range of 
contraceptive choices, efficacy and options 

available. 

10 About many common STIs, including HIV/AIDS, and 

the risks they pose. Learn that there are ways to 

protect themselves and others from infection, 
including abstinence, and appropriate responses if 

they feel they or others are at risk. 

IR how the different sexually transmitted 

infections (STIs), including HIV/AIDs, are 
transmitted, how risk can be reduced 
through safer sex (including through 
condom use) and the importance of and 
facts about testing. 

About the prevalence of some STIs, the 
impact they can have on those who 

contract them and key facts about 

treatment. 

11 Recognise and manage feelings about, and influences 

on, their body image including the media’s portrayal 
of idealised and artificial body shapes and about 

health risks and issues related to this, including 
cosmetic procedures. 

IS the similarities and differences between 

the online world and the physical world, 
including: the impact of unhealthy or 
obsessive comparison with others online 
(including through setting unrealistic 
expectations for body image), how people 
may curate a specific image of their life 
online, over-reliance on online 
relationships including social media, the 
risks related to online gambling including 
the accumulation of debt, how advertising 
and information is targeted at them and 
how to be a discerning consumer of 
information online. 

12 Critically evaluate the role of sex in the media, its 
impact on perceptions of sexuality, sexual and gender 

norms, with particular reference to pornography and 
sexual ethics, recognising how human dignity can be 

demeaned and abused. 

OM what to do and where to get support to 
report material or manage issues online and 

the impact of viewing harmful content. 
OM that specifically sexually explicit 
material e.g. pornography presents a 
distorted picture of sexual behaviours, can 
damage the way people see themselves in 
relation to others and negatively affect how 

they behave towards sexual partners. 
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12i Understand how sharing explicit or indecent images is 

morally wrong because it infringes the dignity of those 

in the image. Include online and self-generating  

images (sexting). 

This should include reference to the legal position 

around sharing images of children and created by 

children (that is those under the age of 16). 

OM that sharing and viewing indecent 
images of children (including those created 
by children) is a criminal offence which 

carries severe penalties including jail. 

13 The short and long-term consequences of substance 
use and misuse, how these damage the relationship 

with one’s own well-being and can damage 
relationships with others. To recognise the impact of 

drugs and alcohol on choices and sexual behaviour. 

DAT The facts about legal and illegal drugs 
and their associated risks, including the link 

between drug use, and the associated risks, 
including the link to serious mental health 

conditions. 
The physical and psychological 
consequences of addiction, including 
alcohol dependency. 

IR how the use of alcohol and drugs can 
lead to risky sexual behaviour. 

14 Know that true equality recognises all people are 
different and does not tolerate discrimination or 

victimisation. Recognise that all forms of harassment 
and discrimination are an infringement of human 
dignity, and the need to challenge this in the wider 
community and recognise what constitutes 
exploitation, bullying and harassment in relationships 
(including the challenges posed by online bullying 
and the unacceptability of physical, emotional, sexual 
abuse in all types of teenage relationships, including 
in group settings such as gangs) and how to respond. 

N.B. Teachers should make specific reference to the 

protected qualities of the Equality Act 2010. 

RR how stereotypes, in particular 

stereotypes based on sex, gender, race, 

religion, sexual orientation or disability, can 
cause damage (e.g. how they might 

normalise non-consensual behaviour or 
encourage prejudice). 
That in school and in wider society they can 
expect to be treated with respect by others, 
and that in turn they should show due 
respect to others, including people in 
positions of authority and due tolerance of 
other people’s beliefs. 
About different types of bullying (including 

cyberbullying), the impact of bullying, 
responsibilities of bystanders to report 
bullying and how and where to get help. 
The legal rights and responsibilities 
regarding equality (particularly with 
reference to the protected characteristics 
as defined in the Equality Act 2010) and that 
everyone is unique and equal. 

15 Understand how power dynamics can alter 

relationships and what behaviours might represent 

manipulation or coercion and how to address 
harassment or stalking. N.B. Forced marriage, honour- 
based violence and FGM are not specifically mention 

but could be covered here in a culturally sensitive and 
appropriate format. 

BS the concepts of, and laws relating to, 

sexual consent, sexual exploitation, abuse, 
grooming, coercion, harassment, rape, 

domestic abuse, forced marriage, honour- 
based violence and FGM, and how these 

can affect current and future relationships. 

16 Recognise diversity in sexual attraction and in 
developing sexuality. Know where to access support. 

F that there are different types of 
committed, stable relationships. 

17 About statutory and voluntary organisations, including 
those within the Church, that support relationships 
experiencing difficulties or in crisis, such as 

relationship breakdown, separation, divorce, or 
bereavement, and how to access such organisations 
and other sources of information, advice and support. 

F how to: determine whether other 
children, adults or sources of information 

are trustworthy: judge when a family, friend, 
intimate or other relationship is unsafe (and 

to recognise this in others’ relationships); 

and, how to seek help or advice, including 
reporting concerns about others, if needed. 
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18 How lifestyle choices affect mother and child during 
pregnancy and how fathers can support well-being. 

IR the facts around pregnancy including 
miscarriage 
IR the facts about reproductive health, 
including fertility, and the potential impact 
of lifestyle on fertility for men and women 
and menopause. 

19 To assess readiness for sex, knowing that it is part of 
the most intimate of relationships. 

IR that they have a choice to delay sex or to 
enjoy intimacy without sex. 

20 To understand the consequences of unwished for 

pregnancy and of teenage parenthood (in the context 

of learning about parenting skills and qualities and 
their importance to family life). 

IR that there are choices in relation to 

pregnancy (with medically and legally 

accurate, impartial information on all 
options, including keeping the baby, 

adoption, abortion and where to get further 
help). 

21 The pathways available in the event of an unwished 

for pregnancy, the possible physical and emotional 
reactions and responses people may have to each 

option and who to talk to for accurate, impartial 
advice and support. 

IR that there are choices in relation to 

pregnancy (with medically and legally 
accurate, impartial information on all 

options, including keeping the baby, 
adoption, abortion and where to get further 

help). 

22 That fertility levels can vary in different people; can be 
damaged by some sexually transmitted infections and 
decrease with age. 

IR the facts about reproductive health, 
including fertility, and the potential impact 

of lifestyle on fertility for men and women 
and menopause 

23 About the options open to people who are not able to 
conceive. 

F that there are different types of 
committed, stable relationships. 

How these relationships might contribute 
to human happiness and their importance 

for bringing up children. 

24 About abortion, the range of beliefs and opinions 

about it and the current legal position. 

IR that there are choices in relation to 

pregnancy (with medically and legally 

accurate, impartial information on all 
options, including keeping the baby, 

adoption, abortion and where to get further 
help). 

 Science Programme of Study  

 
The relationship between health and disease. HP about personal hygiene, germs 

including bacteria, viruses, how they are 

spread, treatment and prevention of 
infection, and about antibiotics. 
About dental health and the benefits of 
good oral hygiene and dental flossing, 
including healthy eating and regular check- 
ups at the dentist. 

 Communicable diseases including sexually 

transmitted infections in humans (including HIV/ 

AIDS). 

IR about the prevalence of some STIs, the 

impact they can have on those who 

contract them and key facts about 
treatment. 
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 The impact of lifestyle factors on the incidence of 
non-communicable diseases. 

DAT the facts about the harms from 
smoking tobacco (particularly the link to 

lung cancer), the benefits of quitting and 
how to access support to do so. 
PH the characteristics and evidence of what 
constitutes a healthy lifestyle, maintaining a 
healthy weight, including the links between 
an inactive lifestyle and ill health, including 
cancer and cardio- vascular ill-health. 

HE how to maintain healthy eating and the 
links between a poor diet and health risks, 

including tooth decay and cancer. 

 
Hormones in human reproduction and non hormonal 
methods of contraception. 

IR the facts about the full range of 
contraceptive choices, efficacy and options 

available. 

 
Sex determination in humans. IR the facts around pregnancy 
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Core Theme 2:Growing in love for 

family, friends, faith and 

community 
Pupils learn how to live in relationships with others through experience and through following 

examples of fulfilling happy relationships. These relationships will be within families, friendships 

and communities such as the classroom and the parish. They will also learn through growing in 

their ‘love of neighbour’ about compassion, kindness and being thoughtful. They should even 

begin to exercise some practical wisdom about behaviour that is good and actions that are risky 

or negative, such as bullying or any form of abuse and recognise that asking for help when a 

relationship feels wrong is brave and courageous. They will begin to appreciate the difference in 

relationships and the importance of treating everyone equally. 

 
Charity, or love, unites everyone in friendship because everyone has the potential to share in the 

grace of God. Life itself is a gift from God, and we flourish when we share our lives with others. 

One of the key ways we express Christian faith is in how we work for the good of others in our 

relationships, so, conducting our relationships with a sense of fairness, patience and trust where 

we treat others in a spirit of hope, with compassion and appreciation enables personal growth 

as well as nurturing relationships for the good of all. 
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CT2: Key Stage One 
1 Their part in their family and why families matter. 

For example, what makes family life happy or hard? 

How do they care for family members? What could 

‘family time’ mean for them? 

F that families are important for children 
growing up because they can give love, 

security and stability. 

2 Their invitation to be part of a wider family of God.  

3 To develop their relationship with God through prayer, 
acts of worship and the choices they make about 

behaviour. 

 

4 Their belonging in various groups as communities 
such as home, school and parish. 

MW the benefits of … community 
participation, voluntary and service-based 

activity on mental well-being and 

happiness. 
MW simple self-care techniques, including 
the importance of rest, time spent with 
friends and family and the benefits of 
hobbies and interests. 

5 That things they do can hurt themselves and others. MW that bullying (including cyberbullying) 
has a negative and often lasting impact on 

mental well-being. 

6 That sometimes they need to say sorry to people 
because of their behaviour. 

CF that most friendships have ups and 
downs, and that these can often be worked 
through so that the friendship is repaired or 

even strengthened, and that resorting to 

violence is never right 

7 That they are responsible for their immediate 

environment. Examples of this include, keeping places 

tidy, choosing activities that keep them physically and 
mentally alert and being aware of how their behaviour 

can have positive and negative effects on the 

immediate and wider environment. 

PH the characteristics and mental and 
physical benefits of an active lifestyle 

8 People who care for them, such as, their family 
networks. 

F that families are important for children 
growing up because they can give love, 

security and stability 

9 Who to go to if they are worried. F how to recognise if family relationships 
are making them feel unhappy or unsafe, 

and how to seek help or advice from others 
if needed. 

10 When saying ‘no’ is O.K., to peers and adults. BS how to respond safely and appropriately 
to adults they may encounter (in all 
contexts, including online) whom they do 

not know. 

11 The difference between sharing a serious incident and 
telling tales. 

MW how to judge whether what they are 
feeling and how they are behaving is 

appropriate and proportionate. 

12 How their behaviour can hurt other people physically 

and emotionally and how other people can hurt 
them. For example, through causing physical distress, 
name calling or telling untruths. 

CF how to recognise who to trust and who 
not to trust, how to judge when a 

friendship is making them feel unhappy or 

uncomfortable, managing conflict, how to 
manage these situations and how to seek 

help or advice from others, if needed. 
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13 To recognise unkind behaviour, either by them, 
towards them or others, how to respond, who to tell 

and what to say. 

RR about different types of bullying 
(including cyberbullying), the 

impact of bullying, responsibilities of 
bystanders (primarily reporting bullying to 

an adult) and how to get help. 
14 That teasing and bullying are unkind behaviours 

because they cause distress. 

15 How to resist joining in with teasing or bullying if they 

experience or witness it. 

16 Who to go to if they are unhappy about being teased 

or if they feel they are being bullied. 

BS how to ask for advice or help for 

themselves or others, and to keep trying 
until they are heard 
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CT2: Key Stage 2 
 Pupils should grow in learning:  

1 About forgiveness, recognising its importance in 
relationships and know something about Jesus’ 
teaching on forgiveness. 

CF that healthy friendships are positive and 
welcoming towards others, and do not 
make others feel lonely or excluded. 
RR practical steps they can take in a range 
of different contexts to improve or support 

respectful relationships 

2 About relationships in families 

For example, that relationships in all families should be 

respectful and they should respect other families and 

look for what is shared in common rather than 

emphasise difference. 

F the characteristics of healthy family life, 
commitment to each other, including in 
times of difficulty, protection and care for 

children and other family members, the 
importance of spending time together and 
sharing each other’s lives and that others’ 
families, either in school or in the wider 
world, sometimes look different from their 

family, but that they should respect those 
differences and know that other children’s 
families are also characterised by love and 
care. 

2i That, with their family, they share responsibility for 
staying healthy and safe and they may be supported 

by other agencies to maintain well-being. 

Teachers should…talk about the steps pupils 
can take to protect and support their own 

and others’ health and well-being, including 

simple self-care techniques, personal 
hygiene, prevention of health and well- 

being problems and basic first aid. [92] 

2ii To be aware of different types of relationships 
including those between acquaintances, friends, 
relatives and family. 

F that stable, caring relationships, which 
may be of different types, 
are at the heart of happy families, and are 
important for children’s security as they 
grow up 

3 About relationships with friends  

3i To know that some relationships can be harmful and 
who to talk to if they need support. To recognise and 

manage dares. 

F how to recognise if family relationships 
are making them feel unhappy or unsafe, 

and how to seek help or advice from others 

if needed. 

3ii To judge what kind of physical contact is acceptable 
or unacceptable and how to respond. 

RR practical steps they can take in a range 
of different contexts to improve or support 
respectful relationships. 

3iii To talk about different types of friendship and 

recognise examples of this in real life, role play or 

fictional characters.Relate this to Jesus’ teachings on 

loving our neighbour. 

CF the characteristics of friendships, 
including mutual respect, truthfulness, 
trustworthiness, loyalty, kindness, 

generosity, trust, sharing interests and 

experiences and support with problems and 
difficulties. 

3iv To realise the nature and consequences of 

discrimination, teasing, bullying and aggressive 
behaviours (including cyber bullying, use of prejudice 

based language) how to respond and ask for help. 

RR about different types of bullying 

(including cyberbullying), the 
impact of bullying, responsibilities of 

bystanders (primarily reporting bullying to 
an adult) and how to get help. 
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4 About relationships with people of faith  

4i To value the diversity of national, regional, religious 

and ethnic identities in the United Kingdom and 

beyond. 

RR the importance of respecting others, 
even when they are very different from 

them (for example, physically, in character, 
personality or backgrounds), or make 
different choices or have different 

preferences or beliefs. 

4ii That the Church is a community of faith.  

4iii Know the rituals celebrated in Church that mark life, 
particularly birth, marriage and death and that these 

are part of Christian beliefs. 

 

4iv That marriage in a Church is a sacrament and involves 

God in the loving relationship between the couple. It 

is based on mutual consent. 

 

5 About relationships in communities 
 

5i That being part of a community means working 
together for common aims. 

RR that in school and in wider society they 
can expect to be treated with respect by 

others, and that in turn they should show 
due respect to others, including those in 

positions of authority 

5ii That they are part of many local, national and 
international communities. 

MW the benefits of physical exercise, time 
outdoors, community participation, 

voluntary and service-based activity on 
mental well-being and happiness. 

5iii That being part of a community means understanding 
the rights and responsibilities in that group and that 
rules and laws are made to protect. Different rules are 

needed for situations and being in a group means 
taking part in making and changing rules. 

RR the importance of respecting others, 
even when they are very different from 

them (for example, physically, in character, 
personality or backgrounds), or make 
different choices or have different 

preferences or beliefs. 

5iv Marriage can be civil union, a public demonstration of 

the free commitment made between two people who 
love and care for each other who want to spend their 

lives together and are of legal age to make that 
commitment. 

F that marriage represents a formal and 

legally recognised commitment of two 
people to each other which is intended to 

be lifelong 
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CT2: Key Stage 3 
 Pupils should have the opportunity to learn to:  

1 Celebrate diversity among people of different race, 
culture, ability, disability, sex, gender identity, age and 
sexual orientation, recognising the dignity in all 
people and that stereotyping, prejudice, bullying, 
discrimination damages human dignity. 

RR that in school and in wider society they 
can expect to be treated with respect by 
others, and that in turn they should show 

due respect to others, including people in 

positions of authority and due tolerance of 
other people’s beliefs. 

2 Recognise that sexuality is a God given gift and 
intercourse is the most intimate sign of human love 

which is why the Church teaches it should only be 

part of a loving marriage. 

 

3 Recognise the spiritual context of the family as a 
community where members can grow in faith, hope 

and love. 

F the roles and responsibilities of parents 
with respect to raising of children, including 

the characteristics of successful parenting. 

4 Discuss the need to develop dialogue when exploring 

human rights, British law and cultural and religious 

expectations and practices. For example, by 

understanding how consent is  an  essential 

component of marriage, discuss how the role of 

women in society has changed in the last 100 years in 

the UK, etc. 

BS the concepts of, and laws relating to, 
sexual consent, sexual 
exploitation, abuse, grooming, coercion, 
harassment, rape, domestic abuse, forced 
marriage, honour-based violence and FGM, 
and how these can affect current and future 
relationships. 

5 Identify the nature and importance of marriage for 
family life and bringing up children, and civil 
partnerships and other stable, long-term 

relationships. 

F what marriage is, including their legal 
status e.g. that marriage carries legal rights 
and protections not available to couples 

who are cohabiting or who have married, 

for example, in an unregistered religious 
ceremony. Why marriage is an important 

relationship choice for many couples and 
why it must be freely entered into. 

6 That marriage is a commitment, entered into freely, 
never forced through threat or coercion. When and 

where to safely access sources of support for 

themselves or their peers should they feel vulnerable. 

F why marriage is an important relationship 
choice for many couples and why it must 

be freely entered into. 

7 The roles and responsibilities of parents, carers and 
children in families. 

F the roles and responsibilities of parents 
with respect to raising of children, including 

the characteristics of successful parenting. 

8 Understand that the family provides (in most cases) 
the best loving and sure support for the balanced 

development of the child. 

F how these relationships might contribute 
to human happiness and their importance 

for bringing up children. 

9 Discuss moral questions about sex and relationships 
in light of the Catholic Church’s teaching including, 
celibacy and understanding chastity. 

IS how to recognise the characteristics and 
positive aspects of healthy one-to-one 
intimate relationships, which include mutual 

respect, consent, loyalty, trust, shared 

interests and outlook, sex and friendship 

10 To value the diversity of national, regional, religious 
and ethnic identities in the United Kingdom and 

beyond. 

RR the legal rights and responsibilities 
regarding equality (particularly with 

reference to the protected characteristics as 

defined in the Equality Act 2010) and that 
everyone is unique and equal. 

11 That the Church is a community of faith.  
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12 Know the rituals celebrated in Church that mark life, 
particularly birth, marriage and death and that these 

are part of Christian beliefs. 

 

13 That marriage in a Church is a sacrament and involves 
God in the loving relationship between the couple. It 

is based on mutual consent. 

F why marriage is an important relationship 
choice for many couples and why it must 

be freely entered into. 

14 About the benefits of relationships in communities MW the benefits and importance of physical 

exercise, time outdoors, community 

participation and voluntary and service- 
based activities on mental wellbeing and 

happiness. 

15 That being part of a community means working 

together for common aims. 

RR practical steps they can take in a range 
of different contexts to improve or support 

respectful relationships. 

16 That they are part of many local, national and 
international communities. 

 

17 That being part of a community means understanding 
the rights and responsibilities in that group and that 
rules and laws are made to protect. Different rules are 

needed for situations and being in a group means 
taking part in making and changing rules. 

RR that in school and in wider society they 
can expect to be treated with respect by 

others, and that in turn they should show 
due respect to others, including people in 

positions of authority and due tolerance of 

other people’s beliefs. 

18 Marriage can be civil union, a public demonstration of 

the free commitment made between two people who 

love and care for each other who want to spend their 
lives together and are of legal age to make that 
commitment. Civil partnerships provide another form 
of long term commitment in the Civil Law. 

F the characteristics and legal status of 

other types of long-term relationships. 
F what marriage is, including their legal 
status e.g. that marriage carries legal rights 
and protections not available to couples 
who are cohabiting or who have married, 
for example, in an unregistered religious 
ceremony. 
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CT2: Key Stage 4 
 

 Pupils should have the opportunity to learn:  

1 To think critically about extremism and intolerance in 

whatever forms they take (including the concept of 
‘shame’ and ‘honour based’ violence). 

BS the concepts of, and laws relating to, 

sexual consent, sexual 
exploitation, abuse, grooming, coercion, 
harassment, rape, domestic abuse, forced 
marriage, honour-based violence and FGM, 
and how these can affect current and 

future relationships. 

2 To recognise the shared responsibility to protect the 
community from extremist views and actions and 

how to respond to anything that causes anxiety or 
concern. 

 

3 That Jesus teaches about marriage (Matt 19: 1-12) and 
this has always challenged the Christian community. 

 

4 That marriage is a way that people freely consent to 
swear their commitment to each other. Civil 
partnerships and living together, are different 

commitments. 

F that there are different types of 
committed, stable relationships. 
How these relationships might contribute 

to human happiness and their importance 
for bringing up children. The characteristics 

and legal status of other types of long-term 

relationships 

5 That parenting is one of the joys and major 

responsibilities of adult life. Parenting skills will need 
to be learnt as they are central importance to happy 

family life. Young parenthood has particular 
implications. 

F the roles and responsibilities of parents 

with respect to raising of children, 
including the characteristics of successful 

parenting. 

6 About how controlling behaviour abuses dignity. 
Consider how sexual harassment and sexual violence 

can be forms of control and damage the dignity of all 

involved. Reflect on what makes behaviour controlling 

or abusive. 

RR that some types of behaviour within 
relationships are criminal, including violent 

behaviour and coercive control. 

7 The impact of domestic abuse (including sources of 
help and support). 

RR that some types of behaviour within 
relationships are criminal, including violent 

behaviour and coercive control. 

8 The impact of relationship breakdown, such as, 
separation, divorce and bereavement, on families and 
the need to adapt to changing circumstances. 

MW how to talk about their emotions 
accurately and sensitively, using 
appropriate vocabulary. 
That happiness is linked to being 
connected to others 

9 To understand and respect others’ faith and cultural 

expectations concerning relationships and sexual 
activity. 
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10 The reasons why parents choose to adopt/foster or to 
place children for adoption/fostering. 

IS that there are choices in relation to 
pregnancy (with medically and legally 

accurate, impartial information on all 
options, including keeping the baby, 

adoption, abortion and where to get 

further help). 
F how these relationships might contribute 
to human happiness and their importance 
for bringing up children. 

11 Understand the nature of self-giving love and 
forgiveness in a relationship. 

RR the characteristics of positive and 
healthy friendships (in all contexts, 
including online) including: trust, respect, 
honesty, kindness, generosity, boundaries, 
privacy, consent and the management of 
conflict, reconciliation and ending 
relationships. This includes different (non- 

sexual) types of relationship. 

12 Know and understand what human and divine 

attributes, virtues and skills are required in order to 

sustain a happy, authentic marriage which is life long 
and life giving. 

MW how to critically evaluate when 
something they do or are involved in has a 
positive or negative effect on their own or 

others’ mental health 

13 Understand what the Church teaches about marriage, 

and why it is a Sacrament and the distinction between 
separation, divorce and annulment. 

 

14 Deepen their relationship with God through prayer 
and worship. 
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Core Theme 3: Growing in love for 

my character and well-being 
God calls us to live in friendship with Him, which shows we are worthy of love. Pupils need to 

grow in their understanding that God has been generous towards them by giving them a body, 

mind and spirit. As part of a relationship with God, we are called to care for our bodies and 

know that they change emotionally and physically. As they grow, pupils should develop their 

self-respect and self-confidence through understanding their emotional and physical 

development. From understanding that they are unique, pupils should appreciate diversity and 

respect others as equals, as individuals, in groups and communities. They should have a sense 

of justice, understanding rights and responsibilities and have a growing sense of purpose in their 

lives. 

 

 
We can become the kind of people we want to develop, our actions effectively create the person 

we become and, as we control our efforts, we can form our characters through the choices we 

make. Young people need to grow in love for themselves, for their nature and the adult they 

want to become and part of this is learning to manage their well being, spiritual, emotional and 

physical in a way that is healthy, balanced and moderate, rather than obsessive. Through 

understanding our character, we can love others in the way we behave towards them, which 

includes how we treat another when a relationship changes or ends. Bereavement is a profound 

change and grief can have a powerful effect on relationships which can challenge beliefs and 

values. 

 

 
Core Theme Three links closely with the physical health and mental well-being aspect of the 

statutory guidance which states, 

“The aim of teaching pupils about physical health and mental well-being is to give them the 

information that they need to make good decisions about their own health and well-being. It 

should enable them to recognise what is normal and what is an issue in themselves and others 

and, when issues arise, know how to seek support as early as possible from appropriate 

sources.” [83] 
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CT3: Key Stage 1 
 Pupils should grow to learn about:  

1 The belief that they have worth as a creation of God.  

2 That their life has a purpose and to fulfil this purpose 
they must keep themselves safe, physically and 

through growing self confidence. 

 

3 To recognise what they like and dislike, how to make 
real informed choices that improve their emotional 

and physical health to recognise that choices can 
have good and not so good consequences. 

MW the benefits of physical exercise, time 
outdoors, community participation, 

voluntary and service-based activity on 
mental well-being and happiness 

4 Responsibilities for their own health which include 
physical health, such as why hand washing is 
important, why diet and exercise matter and the 

importance of dental care. 

MW simple self-care techniques, including 
the importance of rest, time spent with 
friends and family and the benefits of 

hobbies and interests 

5 How to recognise the difference between secrets and 

surprises and the importance of not keeping adult 
secrets only surprises. 

BS about the concept of privacy and the 

implications of it for both children and 
adults; including that it is not always right to 

keep secrets if they relate to being safe. 

6 Names for the main parts of the body (including 
external genitalia) and the similarities and differences 

between boys and girls, knowing they are equally part 
of God’s creation. 

 

7 Reflecting on good and not so good feelings, 
developing a vocabulary to describe their feelings to 

others and simple strategies for managing feelings. 

MW how to judge whether what they are 
feeling and how they are behaving is 

appropriate and proportionate. 
MW how to recognise and talk about their 
emotions, including having a varied 
vocabulary of words to use when talking 
about their own and others’ feelings. 

8 The rights and wrongs of keeping safe and rules for 
and ways of keeping physically and emotionally safe 
(including safety on line, responsible use of ICT, safety 

in the environment). 

BS Online relationships and behaviour is not 

covered in HRSE 
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CT3: Key Stage 2 
 Pupils should have the opportunity to learn:  

1 That all people have worth and dignity as creations of 
God. All lives have purpose and we are all created 
equal. 

 

2 That giving time to prayer and reflection is a way of 
growing in understanding of themselves and their 

own character, as well as deepening their relationship 

with God. 

MW simple self-care techniques 

3 That being truthful includes knowing when to keep a 
secret, when not agree to this and when it is right to 

break a confidence or break a secret. 

CF how to recognise who to trust and who 
not to trust, how to judge when a friendship 

is making them feel unhappy or 

uncomfortable, managing conflict, how to 
manage these situations and how to seek 

help or advice from others, if needed. 

4 That they are responsible for their health, taking care 
of their body and asserting their right to protect their 
body from inappropriate or unwanted contact. What 
positively and negatively affects their physical, mental 

and emotional health (including the media). 

Links with Physical health and fitness, health 
eating, health and prevention. 

5 About what puberty involves and how their body and 
emotions will change as they approach and move 
through puberty, growing into adults. 

A key facts about puberty and the changing 
adolescent body, particularly from age 9 
through to age 11, including physical and 

emotional changes. 
About menstrual well-being including the 
key facts about the menstrual cycle. 

6 To manage their personal safety. That they are 
responsible for managing the risks they are exposed 

to, pressure to behave in an unacceptable. unhealthy 

or risky way can come from many sources such as 
people they know and media. 

IS key facts about puberty and the changing 
adolescent body, particularly from age 9 

through to age 11, including physical and 

emotional changes. 
IS about menstrual well-being including the 
key facts about the menstrual cycle. 

7 When, how and who to ask for help, how to resist 
pressure to do something dangerous, unhealthy that 

makes them uncomfortable, anxious or that they 

believe to be wrong. 

MW where and how to seek support 
(including recognising the triggers for 

seeking support), including whom in school 

they should speak to if they are worried 
about their own or someone else’s mental 

well-being or ability to control their 
emotions (including issues arising online). 

BS how to report concerns or abuse, and 

the vocabulary and confidence needed to 
do so and where to get advice e.g. family, 

school and/or other sources. 

8 That relationships involve choice and choices can 
have positive, neutral and negative consequences and 

to begin to understand the concept of a balanced 
lifestyle. 

Could be specifically taught in relation to: 
OR how to critically consider their online 

friendships and sources of information 
including awareness of the risks associated 

with people they have never met. 
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9 To extend their vocabulary of emotion, to explain 
both the range and intensity of their feelings to others 

and to recognise that they may experience conflicting 
emotions and when they might need to listen to their 

emotions and some ways to control them. 

MW how to recognise and talk about their 
emotions, including having a 
varied vocabulary of words to use when 
talking about their own and others’ feelings. 

10 About change including transitions (between key 

stages and schools) loss, separation, divorce and 
bereavement. For example, loneliness when starting a 

new school, confusion following family changes or 
isolation following a bereavement as no one knows 

what to say. 

MW isolation and loneliness can affect 
children and that it is very important for 
children to discuss their feelings with an 
adult and seek support. 

11 To know that some rights are universal, these are 

human rights. 

RR the importance of respecting others, 
even when they are very different from 

them (for example, physically, in character, 
personality or backgrounds), or make 
different choices or have different 

preferences or beliefs. 

12 Christians believe that they should work for justice for 

all people because everyone has equal worth in the 
eyes of God. 

 

13 How British law plays a role in protecting human 
rights. 

 

14 Understanding that actions such as female genital 
mutilation (FGM) are abusive and a criminal breach of 

human rights and how to get support if they have 
fears for themselves or their peers. 

BS how to report concerns or abuse, and 
the vocabulary and confidence needed to 

do so. 
BS where to get advice e.g. family, school 
and/or other sources. 
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CT3: Key Stage 3 
 Pupils should have the opportunity to learn:  

1 Ways to maintain and improve their own sense of 
worth and well-being and their invitation to a 
relationship with God. 

MW how to talk about their emotions 
accurately and sensitively, using appropriate 
vocabulary. 
That happiness is linked to being connected 
to others. 

2 The characteristics of mental and emotional health 
and strategies for managing it and that they can make 

positive life choices for physical and mental health. 

MW how to recognise the early signs of 
mental wellbeing concerns. 
Common types of mental ill health (e.g. 
anxiety and depression). 
How to critically evaluate when something 
they do or are involved in has a positive or 
negative effect on their own or others’ 

mental health. 

3 To embrace growth and change as normal parts of 
growing up (including consolidation and 

reinforcement of Key Stage 2 learning on the physical 

and emotional changes of adolescence, such as 
puberty, human reproduction, pregnancy and). 

A key facts about puberty, the changing 
adolescent body and menstrual wellbeing. 

The main changes which take place in 

males and females, and the implications for 
emotional and physical health. 

4 How to deal with a breakdown in a relationship and 
the effects of change, including loss, separation, 
divorce and bereavement. 

MW how to critically evaluate when 
something they do or are involved in has a 
positive or negative effect on their own or 

others’ mental health 

5 That forgiveness and reconciliation are an important 
part of coming to terms with changes in life. 

RR practical steps they can take in a range 
of different contexts to improve or support 

respectful relationships. 
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CT3: Key Stage 4 
 Pupils should have the opportunity to learn:  

1 That God invites all people to flourish and to seek him 
in our search for happiness. 

 

2 The characteristics of emotional and mental health 
and the causes, symptoms and treatments of some 

mental and emotional health disorders (including 

stress, anxiety and depression) 

MW how to recognise the early signs of 
mental wellbeing concerns. 
Common types of mental ill health (e.g. 
anxiety and depression) 

3 Strategies for managing mental health including 
stress, anxiety, depression, self-harm and suicide, and 

sources of help and support 

MW the benefits and importance of physical 
exercise, time outdoors, community 

participation and voluntary and service- 

based activities on mental wellbeing and 
happiness. 

4 To recognise when a relationship is unhealthy or 
abusive, knowing that emotional and physical abuse 

or violence (including honour based violence) forced 
marriage or rape are violations of human dignity. That 

there is support for self or others at risk and where to 
access support. 

BS the concepts of, and laws relating to, 
sexual consent, sexual exploitation, abuse, 

grooming, coercion, harassment, rape, 
domestic abuse, forced marriage, honour- 

based violence and FGM, and how these can 
affect current and future relationships. 

5 How they and their peers can develop supportive 
relationships, including helping vulnerable friends to 
access reliable, accurate and appropriate support. 
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Relationships and Sex Education: 

Ages 16 and beyond 
The years after the age of 16 are the time in many young people’s lives when they begin 

to form loving relationships. Legally, they are over the age of consent for sexual intercourse 

and able to access sexual health services without the knowledge or consent  of their parents. 

They may also experience significant issues and challenges about how they want to behave 

in a relationship and peers expect them to behave.They will certainly have many questions 

about the adult they want to be, their sexual identity and living in a relationship as well as 

understanding how to maintain their own sense of well being. 

As PSHE is not part of the curriculum over the age of sixteen, what follows is a series of 

suggestions about asking questions to engage with young people as  they  grow  into adults 

to encourage them to develop their character and to understand  how  faith  supports living 

a fulfilled, virtuous life. These themes could be explored in special off curriculum days, in 

form time and in R.E. lessons as R.E. does remain a timetabled subject in Catholic colleges 

and VI forms. The three core themes are,  relationships  and  emotions, attitudes and 

behaviour and well being. 

It is important that students have opportunities to discuss the key questions identified, those 

in bold. However, these should be informed by the wisdom and truth of  the  Church’s 

teaching, not simply become relative to the experiences and information the young people 

have accessed. It is also important to note that some young people’s first experience of 

Catholic education occurs through sixth form provision. These  young  people may be pre-

evangelised, though they will have ideas and opinions about their    own dignity and the 

dignity of other people. All young people on the threshold of  adulthood are invited to 

experience the beauty, truth and wisdom of the  Church’s  teaching about how to be fully 

human through the person of Jesus Christ. 
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Relationships and Emotions 

My character  
My relationships with others 

1. What sort of person do I want to be? 1. What sort of relationships do I want to have? 

 
If I was an outsider looking at my life, how would 
they describe me? Notice the positives. Is this the 
person I want to be? What habits could I change? 

What new habits could I form? 

Am I able to talk about my own needs and listen 

well to the needs of others? Am I assertive with 

others? Am I my real self when forming 
relationships? 

2. What is my relationship with God? 2. Who do I share problems with? 

 
Am I open to God being part of my life now and in 
the future? 
Do I make time for this relationship, through 
prayer, reflection, meditation, reading or through 
belonging to the Church? 

Do I ask my parents for support as I’m becoming 
an adult? Who else may care about me and give 

me support? Do I think about the human, God 
given dignity of others? Do I think, reflect or pray 

before I make choices? 

3. What is my relationship with myself? 3. What are challenges to my forming loving 

relationships? 

How do I recognise I am a precious and unique 

part of creation? How do I care for my mind, body 
and soul? How do I distinguish what I want and 

what I need? How do I show respect for myself in 
the images I share and the words I use to describe 

myself? 

What are the challenges of committing to a 
relationship? Do I acknowledge the consequences 

of my actions? Do I recognise and seek to 
understand the differences between others and 

myself? Do I treat my girlfriend/boyfriend as an 
equal? Do we talk about what we both want from 
a loving relationship and when? How do I end a 

relationship with respect? 

Well-being 

My well-being The well-being of others 

1. How do I keep myself safe? 1. How do I keep others safe? 

How do I manage my behaviour so that I’m not in 
difficult situations, for example, through using 

drugs or drinking too much? Do I know the 
difference between efficacy and effectiveness 

when discussing methods of contraception? Do I 
understand consent? Do I make my own choices 
about how to express my love for someone? 

Do I care for others who are vulnerable, 

sometimes because they have used drugs or 
alcohol? Do I talk to them about what consent 

means and make sure there is a shared 
understanding? Do I respect the choices other 

people makes about how to live their lives? 

2. What is my spiritual well being? 2. Who do I share problems with? 

Do I recognise my own uniqueness? Do I seek to 

understand my purpose in life? Do I make time to 

reflect and pray for my own well-being as part of 
my relationship with God? 

Do I ask my parents for support as I’m becoming 

an adult? Who else may care about me and give 

me support? Do I think about the human, God 
given dignity of others? Do I reflect or pray before 

I make choices? 

3. What is my own well-being? 3. What are challenges to my forming loving 

relationships? 
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How do I make sure I have a positive image of my 
own body? How do I look after my mental health? 
Do I understand about my reproductive health 
now, and how it will change over time? Do I 
understand how drugs, including prescription 
drugs, can affect my health now and in the future? 

Do I understand the impact of cosmetic 
procedures? 

What are the challenges of committing to a 
relationship? Do I acknowledge the consequences 

of my actions? Do I recognise and seek to 
understand the differences between others and 

myself? Do I treat my girlfriend/boyfriend as an 
equal? Do I think about the consequences to their 
well-being, now and in the future, and do I act 

with moderation and respect? 

Attitudes and behaviour 

My character My relationships with others 

1. How do I respect myself? 1. How do I show respect in a relationship? 

Am I able to speak up for myself? How do I love 
myself? What do I understand by self-esteem, 

confidence and respect? Am I growing more 
comfortable with my character as I get older? Do I 

know my rights? 

Am I able to talk about my own needs and listen 
well to the needs of others? Am I assertive with 

others? Am I my real self when forming 
relationships? Do I recognise my responsibilities? 

2. How do I respect Creation? 2. How am I respectful of others beliefs and 
values? 

Do I recognise that I am unique and created by 

God? As God took human form in Jesus, humanity 

has a special dignity, am I open to this dignity in 
Christ? Do I recognise that I am responsible for my 

behaviour in the world and that humanity lives in 
relationship with all of creation? How does belief 

in God transform my view of Creation and 
distinguish it from the views of non-believers? 

How do I love my neighbour? How does this 

influence my views about gender discrimination or 

pornography? What are my attitudes to power, 
gender and sexual discrimination and how these 

are portrayed in the media? Do I seek to 
understand the beliefs of the Catholic Church 

about relationships and the place of sex within 
marriage? 

3. How do I form respectful relationships? 3. How do I form respectful, loving relationships? 

How and when do I show self control? What if I 
don’t? How do I show commitment? 

How is commitment stated in a relationship? 
When is it appropriate to show restraint? When is 

mutual consent given and how is this understood? 
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Areas in the Statutory Guidance not included in 
HRSE 

The following areas require additional content to that in the HRSE programme of study or are 
not covered at all. However, many of them are already covered in PSHE lessons, science and 
health and well-being teaching and learning. 

 

PRIMARY AGE RANGE - AREAS NOT COVERED IN THE HRSE PROGRAMME OF STUDY 

ONLINE RELATIONSHIPS 

Pupils should know 

• that people sometimes behave differently online, including by pretending to be someone they are not. 

• that the same principles apply to online relationships as to face-to- face relationships, including the importance of respect for 
others online including when we are anonymous. 

• the rules and principles for keeping safe online, how to recognise risks, harmful content and contact, and how to report them. 

• how to critically consider their online friendships and sources of information including awareness of the risks associated with 
people they have never met. 

• how information and data is shared and used online. 

BEING SAFE areas requiring additional coverage are in red. Though many of the areas are covered in the Programme of Study, 

safeguarding requirements mean each school should check these areas are covered in the context of their own safeguarding 

policy with particular reference to online safety. 
Pupils should know 

• what sorts of boundaries are appropriate in friendships with peers and others (including in a digital context). 

• that each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe physical, and 
other, contact. In a Catholic context, we teach our bodies are a precious gift. 

• how to respond safely and appropriately to adults they may encounter (in all contexts, including online) whom they do not 
know. 

• how to recognise and report feelings of being unsafe or feeling bad about any adult. This needs emphasising in each school’s 
context. 

• how to ask for advice or help for themselves or others, and to keep trying until they are heard. 

• how to report concerns or abuse in their school context, and the vocabulary and confidence needed to do so. 

• where to get advice e.g. family, school and/or other sources. 

MENTAL WELL BEING 

• It is common for people to experience mental ill health. For many people who do, the problems can be resolved if the right 
support is made available, especially if accessed early enough. 

INTERNET SAFETY AND HARMS 

• that for most people the internet is an integral part of life and has many benefits. 

• about the benefits of rationing time spent online, the risks of excessive time spent on electronic devices and the impact of 
positive and negative content online on their own and others’ mental and physical well-being. 

• how to consider the effect of their online actions on others and know how to recognise and display respectful behaviour online 
and the importance of keeping personal information private. 

• why social media, some computer games and online gaming, for example, are age restricted. 

• that the internet can also be a negative place where online abuse, trolling, bullying and harassment can take place, which can 
have a negative impact on mental health. 

• how to be a discerning consumer of information online including understanding that information, including that from search 
engines, is ranked, selected and targeted. 

• where and how to report concerns and get support with issues online. 

PHYSICAL HEALTH AND FITNESS Many areas are partially covered in Core Theme 3 

• the characteristics and mental and physical benefits of an active lifestyle. 

• the importance of building regular exercise into daily and weekly routines and how to achieve this; for example walking or 
cycling to school, a daily active mile or other forms of regular, vigorous exercise. 

• the risks associated with an inactive lifestyle (including obesity). 

• how and when to seek support including which adults to speak to in school if they are worried about their health. 

HEALTHY EATING 

• what constitutes a healthy diet (including understanding calories and other nutritional content). 

• the principles of planning and preparing a range of healthy meals. 

• the characteristics of a poor diet and risks associated with unhealthy eating (including, for example, obesity and tooth decay) 
and other behaviours (e.g. the impact of alcohol on diet or health). 

DRUGS, ALCOHOL AND TOBACCO 

• the facts about legal and illegal harmful substances and associated risks, including smoking, alcohol use and drug-taking. 
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HEALTH & PREVENTION 

• how to recognise early signs of physical illness, such as weight loss, or unexplained changes to the body. 

• about safe and unsafe exposure to the sun, and how to reduce the risk of sun damage, including skin cancer. 

• the importance of sufficient good quality sleep for good health and that a lack of sleep can affect weight, mood and ability to 
learn. 

• about dental health and the benefits of good oral hygiene and dental flossing, including regular check-ups at the dentist. 

• about personal hygiene and germs including bacteria, viruses, how they are spread and treated, and the importance of 
handwashing. 

• the facts and science relating to allergies, immunisation and vaccination. 

BASIC FIRST AID 

• how to make a clear and efficient call to emergency services if necessary. 

• concepts of basic first-aid, for example dealing with common injuries, including head injuries 

 

 

SECONDARY AGE RANGE - AREAS NOT COVERED IN THE HRSE PROGRAMME OF STUDY 

ONLINE & MEDIA Though many of the areas are covered in the Programme of Study, safeguarding requirements mean each 

school should check these areas are covered in the context of their own safeguarding policy with particular reference to online 

safety 

• their rights, responsibilities and opportunities online, including that the same expectations of behaviour apply in all contexts, 
including online. 

• about online risks, including that any material someone provides to another has the potential to be shared online and the 
difficulty of removing potentially compromising material placed online. 

• not to provide material to others that they would not want shared further and not to share personal material which is sent to 
them. 

• what to do and where to get support to report material or manage issues online. 

• the impact of viewing harmful content. MAY REQUIRE ADDITIONAL COVERAGE 

• that sharing and viewing indecent images of children (including those created by children) is a criminal offence which carries 
severe penalties including jail. MAY REQUIRE ADDITIONAL COVERAGE 

• how information and data is generated, collected, shared and used online. 

INTIMATE AND SEXUAL RELATIONSHIPS, INCLUDING SEXUAL HEALTH 

• that all aspects of health can be affected by choices they make in sex and relationships, positively or negatively, e.g. physical, 
emotional, mental, sexual and reproductive health and wellbeing. MAY REQUIRE ADDITIONAL COVERAGE AS THIS IS INFERRED 
THROUGHOUT BUT MAY NEED FIRMER EXPRESSION IN LESSON PLANS 

MENTAL WELL-BEING 

• the benefits and importance of physical exercise, time outdoors, community participation and voluntary and service-based 
activities on mental wellbeing and happiness. MAY REQUIRE ADDITIONAL COVERAGE 

PHYSICAL FITNESS AND HEALTH 

• about the science relating to blood, organ and stem cell donation. MAY REQUIRE ADDITIONAL COVERAGE AND GUIDANCE 
ABOUT DONATION AND CONSENT 

HEALTHY EATING 

• how to maintain healthy eating and the links between a poor diet and health risks, including tooth decay and cancer. 

DRUGS, ALCOHOL AND TOBACCO 

• awareness of the dangers of drugs which are prescribed but still present serious health risks. 

• the facts about the harms from smoking tobacco (particularly the link to lung cancer), the benefits of quitting and how to 
access support to do so. 

HEALTH AND PREVENTION 

• the facts and science relating to immunisation and vaccination. MAY REQUIRE ADDITIONAL COVERAGE TO INCLUDE MORE 
GENERAL HEALTH ADVICE, MMR, TRAVEL IMMUNISATIONS ETC. 

• the importance of sufficient good quality sleep for good health and how a lack of sleep can affect weight, mood and ability to 
learn. 

BASIC FIRST AID 

• basic treatment for common injuries. 

• life-saving skills, including how to administer CPR. 

• the purpose of defibrillators and when one might be needed. 

 


