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“This statement details our school's approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).”
Statement of Intent
At St Bridget’s C of E Parton, every pupil is valued as a unique member of our school family. Our vision is that pupils are happy, caring, hard-working, achieving, responsible and resilient, becoming the very best that they were created to be. Through our motto, Letting Our Lights Shine, we aim to ensure that every pupil, including those with SEND, who is disadvantaged, or who faces other barriers, can belong, participate, achieve and thrive.
Our ultimate objective is to remove avoidable barriers to learning and participation while maintaining high expectations for all pupils. We want pupils to become increasingly independent and confident, develop strong oracy, reading, writing and mathematical foundations, attend regularly, enjoy a broad range of experiences, and feel safe, respected and successful. This supports our 2025–26 improvement priorities: developing oracy across the curriculum, closing gaps in mathematical knowledge, improving attendance and strengthening outcomes in writing.
This strategy focuses on a small number of activities that build on our existing inclusive practice and strengthen the universal offer. It combines high-quality adaptive teaching, early evidence-based support, accessible enrichment and carefully evaluated targeted provision. Staff will use assessment, pupil voice, family feedback and professional advice to identify needs quickly, implement support and review its impact. Specific targets for pupils with SEND will be made more precise so that staff can maintain a sharp focus on closing gaps in understanding.
The strategy addresses the DfE’s 7 principles of inclusion:
1. ambitious leadership and governance that embeds inclusion
2. evidence-based support prioritising early intervention
3. high quality adaptive teaching with curriculum designed for all learners
4. enriching provision beyond the classroom that all children can access
5. a safe and respectful culture fostering belonging, attendance, and participation in learning
6. strong partnerships with families and wider services
7. inclusive environments with continuous improvements to accessibility
We have developed this strategy from our knowledge of pupils and families, school improvement planning, assessment and attendance information, pupil voice, staff discussion and our latest inspection findings. It reflects our village context and our links with St Bridget’s Church, the parish council, the village hall, local families and wider Cumbria. It also builds explicitly on current practice: whole-school oracy implementation; sticky questions and talk-at-home opportunities; cultural workshops and visits; subsidised trips and clubs; library and book-bus opportunities; targeted reading support; Study Bugs and individual attendance meetings; and collaboration with external specialists.
Families and pupils have helped shape the experiences and values that matter at St Bridget’s. We will continue to listen to them through conversations, pupil voice, attendance meetings, reviews of SEND provision, feedback on trips and workshops, and consultation about belonging, wellbeing and participation. Our inclusion strategy is therefore a shared commitment between pupils, families, staff, governors, the church, community partners and wider services.
2. Barriers to Learning and Participation
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support.
	Number
	Detail of barrier to learning

	1
	Some pupils lack the confidence, strategies and experience to work independently or to have a go when learning is unfamiliar or difficult. They may wait for adult reassurance, avoid challenge, find it difficult to explain what they need, or give up before applying a strategy. This affects their resilience, independence and progress across the curriculum, including writing and mathematics.

	2
	Some pupils lack confidence to participate fully in lessons, discussions, performances, clubs, trips and wider school activities. This may be linked to communication needs, previous experiences of difficulty, anxiety, low self-esteem, social challenges or uncertainty about unfamiliar situations. Reduced participation can limit learning, friendships, wellbeing and belonging.

	3
	Some pupils have had fewer experiences beyond the home and immediate local environment. The rural and coastal context of Parton provides important opportunities, but pupils’ access to travel, cultural experiences, museums, theatre, libraries, careers and different communities varies. A limited range of experiences can affect background knowledge, vocabulary, aspirations, confidence and the ability to make connections across the curriculum.

	4
	Some pupils do not yet have a sufficiently developed range of oracy strategies. They may need support to listen actively, take turns, ask questions, explain reasoning, use subject-specific vocabulary, build on another person’s ideas and speak confidently in different contexts. This creates barriers to reading comprehension, writing, mathematical reasoning, problem-solving and participation.

	5
	Some pupils do not yet read regularly or for pleasure. This may reduce reading fluency, vocabulary, comprehension, imagination, background knowledge and motivation. The school has identified the need for more pupils to achieve age-related expectations in reading comprehension and to encounter a wider range of Tier 2 and Tier 3 vocabulary in speech, writing and guided reading.


3. Activity in This Academic Year
“In this context, 'activity' is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer.”
The school will use its core budget, including the notional SEN budget, alongside the IMF. The final allocation and expenditure will be confirmed and recorded by the school. Activities have been selected in line with the DfE expectation that schools focus on implementing fewer approaches well, with a bias towards strengthening the universal offer. The DfE identifies high-quality teaching as the most important lever for improving outcomes for pupils in mainstream schools, particularly pupils with SEND. This is reflected in the Inclusive mainstream fund: best practice for schools.
	Description of activity
	Activity type
	Total budgeted cost

	Inclusive curriculum, adaptive teaching and ambitious implementation. Building on the school’s current whole-school oracy implementation and the 2025–26 curriculum priority, staff will establish a consistent set of classroom routines for talk, vocabulary, modelling, scaffolding, retrieval and connections between prior and new learning. These will be applied across mixed-age classes and across subjects, with particular attention to writing, reading comprehension and mathematical reasoning. Staff will use sentence stems, structured partner talk, explicit vocabulary teaching, worked examples, visual supports, accessible technology and carefully adapted recording methods so that pupils can demonstrate understanding in different ways without reducing ambition. Leaders will meet at least every five weeks to review implementation, use pupil voice and undertake half-termly monitoring. The SENCo will support teachers to translate specialist advice into practical classroom adaptations and to set shorter, sharper targets for pupils with SEND. This activity is informed by the Special Educational Needs in Mainstream Schools guidance report and the Resource library for educators. Principles: 1. ambitious leadership and governance that embeds inclusion; 3. high quality adaptive teaching with curriculum designed for all learners; 7. inclusive environments with continuous improvements to accessibility. Barriers addressed: 1, 2, 4, 5
	universal
	[School to confirm – IMF + core budget]

	Early identification, precise targets and responsive support. The school will formalise a graduated assess–plan–do–review cycle across classrooms and interventions. Teachers, the SENCo and teaching assistants will use formative assessment, work scrutiny, pupil voice, attendance information and family feedback to identify emerging needs early. Support will be linked directly to curriculum content and reviewed at agreed points, with provision adapted when it is not making sufficient difference. Building on existing RWI, Fresh Start, Lightning Squad, Chapter One, mathematics tutoring and teaching-assistant interventions, the school will strengthen entry and exit criteria, baseline measures, session records and impact reviews. Targeted support will include carefully selected small-group or one-to-one provision for pupils whose needs cannot be met through the universal offer alone, including reading comprehension, writing, vocabulary, number knowledge and independence. Teaching assistants will be deployed to build independence rather than create dependency. This approach reflects DfE guidance on early, evidence-based support and the EEF’s Promising Programmes. Principle: 2. evidence-based support prioritising early intervention. Barriers addressed: 1, 2, 4, 5
	targeted
	[School to confirm – IMF + core budget]

	A coherent reading, vocabulary and reading-for-pleasure culture. Building on existing story sacks, library and book-bus visits, reading interventions, cultural visits and planned Seven Stories visit, the school will develop a consistent reading-for-pleasure and comprehension pathway. Each class will provide regular opportunities for teacher read-aloud, discussion of ambitious vocabulary, book recommendation, independent choice and purposeful talk about texts. Reading opportunities will be connected to the wider curriculum and local context while exposing pupils to authors, cultures, places and experiences beyond Parton. Staff will monitor reading engagement and comprehension, identify pupils who need additional practice or pre-teaching, and ensure that targeted intervention complements rather than replaces high-quality classroom reading. Families will receive practical prompts to support talk and reading at home, including links with the school’s existing sticky-question approach. The DfE identifies reading as a foundation for accessing the wider curriculum, and the Inclusive mainstream fund: best practice for schools highlights the importance of evidence-informed targeted support and rich provision for all pupils. Principles: 2. evidence-based support prioritising early intervention; 3. high quality adaptive teaching with curriculum designed for all learners; 6. strong partnerships with families and wider services. Barriers addressed: 3, 4, 5
	universal
	[School to confirm – IMF + core budget]

	Access, confidence and participation in enrichment. Building on the school’s existing cultural workshops, cultural visits, subsidised trips, targeted trips, after-school club subsidies and use of the village and church halls, the school will create an annual inclusion and participation check for enrichment. Leaders will map opportunities across the curriculum and wider school life, identify pupils who may be excluded by cost, confidence, disability, communication, sensory, social or practical barriers, and plan reasonable adjustments in advance. These may include preparation visits, visual information, pre-teaching vocabulary, social narratives, adapted transport or staffing, quieter arrangements and supported entry to clubs and events. Pupil voice will inform the programme, with opportunities connected to the school’s coastal, village, church and wider Cumbrian context, including libraries, theatre, museums, sport, debate, careers and outdoor learning. Participation will be tracked so that access is equitable rather than assumed. This is consistent with the DfE expectation that all pupils should be able to participate in trips, clubs and wider opportunities; see Inclusive mainstream fund: best practice for schools. Principle: 4. enriching provision beyond the classroom that all children can access. Barriers addressed: 2, 3
	universal
	[School to confirm – IMF + core budget]

	Belonging, attendance and participation support. Building on Study Bugs, individual attendance meetings, existing pastoral support and support for pupils to socialise at playtimes, the school will strengthen a support-first approach to attendance, wellbeing and engagement. Leaders will review attendance patterns at least half-termly, including persistent absence and the attendance of pupils with SEND and disadvantaged pupils. For pupils showing early signs of withdrawal, anxiety, social difficulty or reduced participation, the school will agree a short individual plan with the pupil and family. Plans may include a trusted adult, structured lunchtime activities, supported play, predictable routines, check-ins, graduated reintegration after absence, emotional-regulation strategies and adaptations to reduce avoidable barriers. Pupil voice will be used to review whether pupils feel safe, welcome and able to participate. The school will work with the local authority and relevant professionals where wider support is needed. The approach is informed by the Attendance toolkit for schools and Targeted support. Principle: 5. a safe and respectful culture fostering belonging, attendance, and participation in learning. Barriers addressed: 1, 2
	targeted
	[School to confirm – IMF + core budget]

	Family and community partnership for inclusion. The school will build on existing talk-at-home opportunities, sticky questions, communication with parents and carers, cultural workshops, church and community links, and collaboration with external specialists. Families will be given accessible information about how to support reading, vocabulary, oracy, confidence, attendance and preparation for unfamiliar experiences. The school will offer opportunities for families to share information about pupils’ strengths, needs, interests, culture, language and successful strategies at home. The SENCo and class teachers will ensure that advice from external professionals is communicated clearly and translated into consistent practice. Governors will receive termly updates on implementation, participation and outcomes, while the school will seek feedback from families, pupils and community partners when reviewing the strategy. This reflects the DfE’s emphasis on shared responsibility and meaningful partnership; see Inclusive mainstream fund: best practice for schools. Principle: 6. strong partnerships with families and wider services. Barriers addressed: 2, 3, 4, 5
	universal
	[School to confirm – IMF + core budget]


4. Intended Outcomes
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Pupils become more independent and resilient learners who are willing to have a go, use strategies and respond positively to challenge.
	Lesson observations, work scrutiny and pupil voice show increased use of taught strategies, reduced reliance on adult prompting and greater willingness to attempt unfamiliar tasks. Teachers’ assessment records show improved progress for pupils identified with barriers 1 and 2.

	Teaching consistently enables pupils with different needs and starting points to access an ambitious curriculum.
	Monitoring shows that agreed adaptive teaching routines, scaffolds, visual supports, vocabulary teaching and accessible recording methods are used consistently. Pupils with SEND have precise, reviewed targets linked to identified gaps. Staff and pupil feedback indicates improved confidence in accessing lessons.

	Pupils improve their oracy, vocabulary and ability to participate in learning conversations.
	Pupils increasingly listen, take turns, ask questions, explain reasoning and use Tier 2 and Tier 3 vocabulary. Oracy monitoring, pupil voice and work scrutiny show improvement across subjects. This is reflected in progress in reading comprehension, writing and mathematical reasoning.

	More pupils achieve age-related expectations in reading comprehension and develop a stronger enjoyment of reading.
	Assessment information shows that identified gaps in reading comprehension are narrowing and that more pupils reach age-related expectations. Reading records, pupil surveys and teacher observations show increased reading frequency, book choice, discussion of texts and engagement with reading for pleasure.

	Pupils experience a wider range of cultural, social, educational and community opportunities.
	Participation records show that pupils, including those with SEND and those who are disadvantaged, access trips, workshops, clubs, sport, cultural activities and visits. Barriers and adjustments are recorded in advance, and pupil voice shows increased confidence in unfamiliar settings and greater awareness of the wider world.

	Pupils feel safe, respected and that they belong at St Bridget’s.
	Pupil voice and wellbeing surveys show that pupils feel welcomed, listened to and able to participate. Behaviour records show that incidents are addressed promptly and that pupils understand expectations. Pupils who require pastoral or social support have reviewed plans showing improved participation and wellbeing.

	Attendance remains strong and persistent absence reduces further, including for pupils with SEND and disadvantaged pupils.
	Attendance is reviewed at least half-termly. Overall attendance is maintained at or above the school’s current strong position and persistent absence reduces from the school’s baseline. Individual attendance plans are reviewed with families, and identified pupils show improved attendance or a clear reduction in missed sessions.

	Families and wider services contribute effectively to meeting pupils’ needs.
	Families report that communication is timely, accessible and helpful. Records show that family views inform support and that specialist advice is translated into classroom practice. Governors receive regular evidence of implementation, participation, attendance, attainment, progress, wellbeing and engagement.

	The school’s inclusive practice is embedded, evaluated and improved over time.
	Leaders review the strategy at least termly, including budget use, delivery fidelity and pupil outcomes. Staff understand their responsibilities, workload remains manageable, and approaches that are not sufficiently effective are adapted or stopped. Evidence demonstrates progress towards the relevant 2025 Ofsted areas of inclusion, curriculum and teaching, achievement, attendance and behaviour, personal development and wellbeing, safeguarding, and leadership and governance.
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