Introduction

At St Francis RC Primary School we believe that effective feedback provides information to improve learning through focused teaching. We give children regular feedback on their learning so that they understand how they can improve and make 
We are mindful also of the research surrounding effective feedback and the workload implications of written marking, as well as research from cognitive science regarding the fragility of new learning. Our policy is underpinned by the evidence of best practice from the Education Endowment Foundation and other expert organisations. 
Key Principles

 Our policy on feedback has at its core a number of principles:

 ( The sole focus of feedback should be to further children’s learning; 

( Evidence of feedback is incidental to the process; we do not provide additional evidence for external verification;

 ( Feedback should empower children to take responsibility for improving their own work; it should not take away from this responsibility by adults doing the hard thinking work for the pupil. 

( Written comments should only be used as a last resort for the very few children who otherwise are unable to locate their own errors, even after guided modelling by the teacher.

 ( Children should receive feedback either within the lesson itself or it in the next appropriate lesson. The ‘next step’ is usually the next lesson.

 ( Feedback is a part of the school’s wider assessment processes which aim to provide an appropriate level of challenge to pupils in lessons, allowing them to make good progress. 

( New learning is fragile and usually forgotten unless explicit steps are taken over time to revisit and refresh learning. Teachers should be wary of assuming that children have securely learnt material based on evidence drawn close to the point of teaching it. Therefore teachers will need to get feedback at some distance from the original teaching input when assessing if learning is now secure. 

Within these principles, our aim is to make use of the good practice approaches outlined by the EEF toolkit to ensure that children are provided with timely and purposeful feedback that furthers their learning, and that teachers are able to gather feedback and assessments that enable to adjust their teaching both within and across a sequence of lessons.
Principles

 The Education Endowment Foundation research shows that effective feedback should:

 ( Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal 

( Be specific, accurate and clear

 ( Encourage and support further effort 

( Be given sparingly so that it is meaningful 

( Put the onus on students to correct their own mistakes, rather than providing correct answers for them 

( Alert the teacher to misconceptions, so that the teacher can address these in subsequent lessons.  

Feedback is most effective when it takes place at the earliest opportunity. When delivered in lessons is more effective than comments delivered at a later date. Its effectiveness is also greater when its given at a time when children have the time and opportunity to respond .
Feedback will be age appropriate and will look different in different year groups across the school. 

Teachers are the best placed to decide on the most effective feedback method to use.
In addition,  Department for Education research into teacher workload has highlighted written marking as a key contributing factor to workload. As such we have investigated alternatives to written marking which can provide effective feedback in line with the EEF’s recommendations, and those of the DfE’s expert group which emphasises that marking should be: Meaningful, manageable and motivating.

 We have also taken note of the advice provided by the NCETM (National Centre for Excellence in Teaching Mathematics) that the most important activity for teachers is the teaching itself, supported by the design and preparation of lessons

Feedback

We recognise that there are the following categories of feedback:
Immediate feedback

This takes place during a lesson and allows adaptation of teaching at the point of learning
• Includes teacher gathering feedback from teaching within the course of the lesson, including mini-whiteboards, bookwork, discussion

 • Takes place in lessons with individuals or small groups 

• Often given verbally to pupils for immediate action

 • May involve use of an additional adult for an individual or a small group to provide support or   further challenge

 • May re-direct the focus of teaching or the task 

Summary feedback

This takes place at the end of a lesson or shortly after, often as part of a plenary.

• Often involves whole groups or classes 

• Provides an opportunity for evaluation of learning in the lesson 

• May take form of self or peer assessment against an agreed set of criteria 

• May take the form of a quiz, test or score on a game

 • In some cases, may guide a teacher’s further use of review feedback, focusing on areas of need 

• Some evidence of self – and peer assessment

 • Quiz and test results may be recorded in books or logged separately by the teacher 

Review Feedback
This takes place away from the lesson and provides information to the teacher about how well children have understood concepts or applied a skill. This, in turn informs planning and may lead to written comments or the use of annotation to focus the next steps for individuals or groups
Feedforward: ‘the next step is the next lesson’
 • For writing in particular, often a large part of the next lesson will be spent giving feedback to the class about strengths and areas for development, and giving time for development areas to be worked on and improved through proof reading and editing their work.
• Lesson observations/learning walks 
• Evidence in books of pupils editing and redrafting their work.
 Summative 
• ‘Checking in’ and ‘checking out’ activities eg Maths and RE
• End of unit or term tests or quizzes 
• Check it activities in books
 • Quiz and test results 
Guidance for teachers 
Feedback in subject areas

English:
In English feedback may be in the form of verbal and written responses by the teacher. It must be responsive and move the learning forward.

The school uses Jane Considine’s Fantastic Foundations and The Write Stuff for writing and the approach taken to feedback is underpinned by this.
‘It is important that pupils get a sense of quality and learn which constructions are working and why. In the moment, it is important that teachers reject pupils’ ideas that hold the incorrect intent for writing an provide them with clear feedback to ensure their writing is appropriate for the purpose and audience’
Jane Considine, The Write Stuff 2016
The teaching is based on 4-5 week units of work with a series of sentence stacking lessons which build to and independent writing sequence. 

Sentence Stacking Feedback

In Years 1-6 during the build up to the independent writing sessions (sentence stacking lessons) children receive whole class feedback about strengths and areas for development and direct teaching about to help them identify and address their own weaknesses. Teachers will have looked at pupils’ work both during and soon after the previous lesson and identified strengths and weaknesses, looking at both the technical accuracy of the writing; spelling errors, punctuation omissions, and the positive and negative intent of a paragraph as well as the effectiveness of the writing. 
**Due to covid / catch-up, Year 1 will not be using The Write Stuff until the teacher feels they are able to access the learning. We will keep this under constant review throughout 2021/22.
 This feedback will be a mixture of immediate and review feedback and will be mainly verbal. Where there is a need for annotation or written feedback for a small number of children this must be in a form that they can access and must not over scaffold any feedback given.

For Review feedback Teachers will use a Whole Class Marking  Sheet and verbal feedback will be given in the following lesson . Any recording is to support the teacher and is not to provide evidence for external verification.
The focus for this feedback will be

· Year group grammar expectations

· Year group common exception and high frequency words, including those from previous year groups

· The Lenses covered in the activity

This feedback could lead to some short individual or group activities the following day to address any areas for development. Children will use a purple polishing pen for any responses in their books.  The use of a different colour pen is simply to make any changes easy to spot
Independent Writing
Within the independent writing sequence there is a very clear structure for developing the editing and proofreading element of writing. This process occurs during and at the end of a sequence of independent writing sessions. Feedback will be more individual and in depth at this point.
We use the following  process:
	Edit 1 Revise
	Edit 2 Rewrite
	Edit 3 Reimagined

	KS1
KS2
	Y2

KS2
	Y2 when appropriate

KS2

	Children edit using purple polishing pen
	Children rewrite a sentence underneath their work
	Children add detail using a flap which is stuck over the flap

	This area of editing is about
· Spelling

· Punctuation

· Grammar

· +/- intent (missed)
	This area of editing is about
· Coherency – sentences that do not make sense
	

	The teacher indicates the focus and includes the code E1. This is either on a post it note or underneath the child’s writing.
For younger children or those who are working within a previous year group expectations this could be more detailed  -indicating specifics  Eg

E1   3 - full stops

E1 2 – capital letters

The teacher can use codes in the margin to guide children to the sentence that needs to be looked at but this would be for a small minority of children, for a short time or if the children are learning a new and challenging concept or skill
Eg   E1 Tense

As the children become more independent with this then the teacher would just indicate E1 and the number of corrections needed

The teacher may put a pink box around a specific paragraph that the child needs to look at
	The teacher indicates the sentence to be rewritten with * at the beginning  and end.
The child rewrites the sentence at the end of their writing
	

	This feedback will be given each day that the children produce independent writing.

This is to ensure that the children keep on track and that any misconceptions are not repeated or entrenched 

The teacher makes a professional judgement about the amount of corrections to give each individual but it is not expected that everything is indicated for every child. 


Where children have done particularly well or struggled with something, the teacher can make a note on a Whole Class Feedback sheet and use these in the lesson as a teaching point. 
The WALT is not used during work on The Write Stuff but is used for Reading and Grammar activities.

Feedback in other curriculum areas:

As far as possible, children are to be given opportunities to mark their own work within the lesson (either self or peer marking).  This must be done in a purple pen for the children/ green pen for any adult marking. A simple tick or cross. The different pens are simply to enable the teacher and child to quickly identify each others feedback.
No moving on comment, challenge question or example is needed as the marking will inform the next steps for the next lesson, which should be evident in books. (eg. who needs more support, more consolidation, more challenge) This can be recorded on the teacher's planning or whole class marking sheet provided.
This gives the children immediate feedback on their work and the teacher a quick overview of how the children have worked during the lesson. 
The WALT is only used in Maths on a Monday. The WALT is used in other curriculum areas. 

There is no requirement for teachers to highlight or RAG rate the WALT.
Evidence Me is used to record practical sessions eg Science
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