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This statement details our school’s use of pupil premium funding for the 2025 to 2026 academic year to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	283

	Proportion (%) of pupil premium eligible pupils
	43 (16%)

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2027

	Date this statement was published
	October 2025

	Date on which it will be reviewed
	October 2026

	Statement authorised by
	Jo Nicholson
(Headteacher)

	Pupil premium lead
	Jo Nicholson (Headteacher)

	Governor / Trustee lead
	Julia Douglass PP Governor  


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£57,292


	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£57,292


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our ultimate objective for our pupils is that irrespective of their backgrounds or challenges they may face; they make good progress and achieve high attainment across all subject areas. The focus of our strategy plan is to effectively identify key challenges and support disadvantaged pupils to achieve, including those who are already high attainting. Throughout this strategy plan, we have considered the challenges faced by vulnerable pupils, such as those who have a social worker, are in the care of the local authority or receive free school meals. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not.  
 Quality First Teaching is central to our approach, with a focus on areas in which disadvantaged pupils require the most support. All children have access to a broad and balanced curriculum that is rich in cultural capital, which is taught through Quality First Teaching. Knowledge is recapped through a spiral curriculum, back to basics sessions and interleaving activities to ensure gaps in knowledge are covered throughout the year and key stage. Children have access to quality experiences, including enrichment days, after-school clubs, in school visits and school trips. Progress of all children is paramount alongside good attendance and positive wellbeing.  Outlined in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 
Our approach is responsive to common challenges and individual’s needs, rooted in diagnostic assessment and not assumptions about the impact of disadvantage. Common challenges to learning for disadvantaged children within St. Joseph’s include: 
Poor speech and language skills along with poor vocabulary 
Poor attendance and punctuality 
Widened attainment gap, particularly in EY, greater depth reading at KS2 and expected writing at KS2.  
Decreased emotional resilience and positive wellbeing  
From the identification of these challenges, our intended outcomes were developed. Having considered the context of the school and the subsequent challenges faced, research guidance from the EEF has supported decisions around the usefulness of different strategies and their value for money. The approaches we have adopted complement each other to help all pupils excel.

To ensure they are effective we will: 
Ensure all children have access to good levels of quality first teaching. 
Ensure that every member of staff is accountable for the outcomes of disadvantaged pupils. High expectations and a culture of belief underpin our work.
Effectively deploy teaching assistants to support the accelerated progress of disadvantaged children. 
To allocate ‘Catch Up’ targeted adult support to each year group - providing small group work focussed on overcoming gaps in learning;
Implement reading, phonics and oral language interventions and approaches that emphasise the importance of spoken language, verbal interaction and ambitious vocabulary in the classroom. 
Improve the Early Years provision through the development of an outdoor classroom and purchase of resources. 
Champion pupil voice and pupil leadership providing opportunities to take on meaningful roles such school councillors, play leaders, Mini Vinnies and class buddies. These roles empower children to take responsibility for aspects of school life and develop confidence, empathy, and leadership skills.
Ensure enrichment and cultural capital opportunities for all with pupils who benefit from a wide range of experiences - school trips, clubs, musical ensembles and creative opportunities that build confidence, broaden horizons, and nurture talent.
Priorities behaviour and wellbeing by going beyond the general behaviour policy to support children in becoming self-regulating. All staff support nurture groups, and pupil voice structures ensure emotional needs are met.
Encourage parental engagement investing  time and effort in building strong relationships with families, particularly those of disadvantaged pupils.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1



	Improvements in attendance will be evident for all groups of pupils.
Reduction in the number of pupils identified as persistently absent and
improvements on the overall PP attendance to improve narrowing the gap between PP and Non-PP.

	2
	Language, vocabulary & early reading Disadvantaged children are attaining lower and making slower progress with phonics, reading & language/vocabulary acquisition than their peers-particularly in the Early Years. 

	3
	Attainment: In the end of KS2 SATs, 80% (8/10) disadvantaged pupils did not meet expected standard in RWM combined. 

	4
	Early Years: 50% children eligible for PP did not achieve GLD.

	[bookmark: _Toc443397160]5
	Limited emotional resilience and wellbeing amongst some pupils impacts their ability to engage with learning, regulate behaviour, and build positive relationships.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve attendance
	No children eligible for pupil premium with persistent absence at the end of the academic year

	Improve oral speech and language skills, with oracy, reading and writing outcomes to improve with a clear and coherent curriculum.   
	Attainment of pupils eligible for pupil premium to match that of other children at the end of each academic year.

	Narrow gap between disadvantaged children’s achievements in both key stage one and key stage two.  
	Progress of pupil eligible for pupil premium to match that of other children at the end of each academic year


	Improved performance in EY GLD
	GLD performance matches that of other children

	Achieve and sustain improved wellbeing and resilience for all pupils.
	Mental Health & wellbeing informed practices embedded across the school.
Empathetic pupils who can manage emotions effectively. Reduced
level of behaviour concerns based on school analysis. More resilient pupils.
Pupils will continue to embrace roles and responsibilities reflecting the
importance of pupil autonomy, relationships, sense of role modelling, and appreciation for each other.





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £25,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	CPD including PD days to develop subject content knowledge and 	pedagogical content knowledge, as 	well as metacognitive and self-regulation strategies. 
 
Staff Subject CPD and Pedtech support 

Senior Leaders, involving leaders at all levels, design the schedule and delivery of CPD, which incorporates the focuses on the 
School 
Development Plan and evidence-based research.  



	Metacognition and Self-Regulation – EEF +7 months Metacognition and self-regulation | EEF (educationendowmentfoundation.org.uk) 
 
Professional development can be used to develop a mental model of metacognition and self-regulation, alongside an understanding of teaching metacognitive strategies. Pupil premium children are less likely to use these strategies unless they are explicitly taught by their teacher.  
 
High-quality CPD for teachers has a significant effect on pupils’ learning outcomes. Evidence suggests that quality CPD has a greater effect on pupil attainment than other interventions schools may consider, such as implementing performance-related pay for teachers or lengthening the school day. (Education Policy Institute, Evidence Review: The effects of high-quality professional development on teachers and students) 
	2,3,4,

	Phonics and Reading Embed the of a DfE validated Systematic Synthetic Phonics programme (Sounds Write) to secure stronger phonics teaching for all pupils – this includes all members of staff to be trained and reading scheme books to be purchased across the year.
Parental workshops - breakfast and a book sessions. 
	Phonics – EEF + 5 months Phonics is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. Phonics improves the accuracy of the child’s reading but not necessarily their comprehension, therefore guided reading has been listed as an activity on this strategy. Phonics | EEF (educationendowmentfoundation.org.uk)

Phonics | EEF


	2,4

	Mastery Learning

Lesson design and teacher pedagogy, incorporating Teacher Walkthru Bitesize staff CPD
	Mastery learning works through designing units of work so that each task has a clear learning outcome, which pupils must master prior to moving on to the next task. Core components of the mastery approach that schools should be careful to implement include:
Effective diagnostic assessment to identify areas of strength and weakness
Carefully sequencing topics so that they gradually build on foundational knowledge
Flexibility for teachers on how long they need to spend on any particular topic
Monitoring of pupil learning and regular feedback so that pupils can master topics prior to moving to the next
Additional support for pupils that struggle to master topic areas. EEF suggests + 5 months
	2,3,4

	Standardised diagnostic assessments 
(NFER and Renaissance for reading). Training for staff to ensure assessments are interpreted and administered correctly. 
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction: 
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment 
Foundation | EEF 
	2,3,4



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £20,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Effective deployment of Teaching Assistants to address the needs of children.
CPD sessions 

	EEF Toolkit Teaching Assistants suggests +4 months progress.
Deployment of TAs

	2, 3, 4, 5


2,3,4

	Pre-teaching and post- teaching strategies to address misconceptions and develop confidence.
Materials purchased to support intervention. 

CPD for staff. Group and whole class.

	Prior knowledge is one of the most crucial factors influencing a person’s ability to learn.  

EEF pre-teaching  
	2,3,4,5


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 12,292
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	A member of staff will
support with monitoring of
attendance to ensure high levels of attendance.
 
	Staff member support with improving
attendance through monitoring, supporting and challenging where necessary
DFE improving attendance 

	1,2,5

	To provide appropriate and timely social, emotional and
wellbeing support for
children who have
experienced trauma or an adverse childhood
experience through
commissioning specialist support from external agencies, such as Alliance 
 

	Department for Education (2018) Mental health and behaviour in schools: Gov - mental health and behaviours  


EIF (Early Intervention Foundation) Feb
Adverse childhood experience
	1,5



Total budgeted cost: £ 57,292
Part B: Review of the previous academic year (2024-2025)
Outcomes for disadvantaged pupils 2024/2025
	Attendance among disadvantaged pupils continues to be a strength, reflecting their engagement and readiness to learn. Our challenge is to reduce the in-school gaps between advantaged and non-disadvantaged children.
The progress made by disadvantaged pupils in achieving a Good Level of Development is encouraging and reflects the impact of early years interventions and inclusive practices. While further work is needed to ensure outcomes are consistently strong, the positive trend demonstrates the school’s commitment to equity and excellence from the earliest stages of learning.
Phonics outcomes for disadvantaged pupils highlights a gap in early literacy compared to their peers. This signals the need for focused support to strengthen foundational reading skills and ensure all pupils can progress confidently. 
Disadvantaged pupils showed a clear improvement in their performance in the Multiplication Tables Check in Year 4, demonstrating the positive impact of recent support strategies.
Outcomes in Reading, Writing and Maths combined at the end of KS2 highlight a disparity in attainment compared to their peers. This reinforces the importance of targeted support and inclusive teaching strategies. The school remains firmly committed to closing the gap, ensuring that all pupils - regardless of background - have access to high-quality learning experiences and the opportunity to achieve their full potential.




Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Accelerated Reade
	Renaissance Learning

	Times Tables Rockstars
	2 Simple

	Purple Mash
	Spelling Shed

	Kapow
	Maths Circle



Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	Pupil Premium funding is allocated to subsidise the cost of uniform, PE kits and shoes.  At times, we are required to buy full uniforms and PE kits for children of specific families. We also heavily subsidise school trips and enrichment opportunities that have a cost, including music lessons.     
Children are selected to be Sports Leaders and Lunchtime Buddies, and this allows for communication and social skill development through the children organising and leading games for their peers. This also develops confidence and self-esteem.   
Pupil premium children are encouraged and are given specific roles within the school to allow them to feel a sense of belonging, but to also develop their communication skills, social skills and confidence.   



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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