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WELCOME
T .y

Bishop Hogarth Catholic Education Trust (BHCET) is a community where all
are provided with the opportunity to achieve their full potential in a way that
is rooted firmly in the values of the Gospel.

Our Catholic ethos and support for one another as a family of schools drives all that we do. Our mission
is guided by a collective culture and vision where:

‘Our schools are places of excellence — providing service and witness to children, their families, and
the wider Catholic community. By adding value as a family of schools, we will enrich the learning and
experience of all our young people so they may achieve their full potential.’

“Catholic schools evangelise culture because they address the deepest questions about what it is to be
human and live in society. They open pupils’ minds to the transcendent dimension of life and the
reality of God revealed in Jesus Christ. The Catholic school enables each child to develop their God-
given gifts in order to engage in building a better society
which is characterised by justice, truth and love.”

Hexham and Newcastle Diocese Education

The purpose of this booklet is to provide clarity on our shared position, useful documents to use and
adapt. It is based upon recent and relevant research.
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We are committed to providing culture, opportunities, and high-quality experiences to our students.\
We develop their character by modelling, teaching and shaping the Virtues of:
* Justice and Compassion

» Honesty and Responsibility
* Respect and Self belief
* Confidence and Resilience

Through the principles of Virtue Theory, our students will nurture and develop these balanced virtues
as a ‘golden mean.” Through their interactions and experiences with staff, their peers, and the wider

community, they will exercise and develop the Virtues to positively contribute to society and live a
happy and fulfilled life.

“I came so that they may have life and have it to the full”
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In all that we do, we are guided by our faith, committed to cultivating
compassionate individuals who will make a positive impact on the world
around them.
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SAFEGUARDING CULTURE

It could happen here...

ﬂ)ur schools will: \

* Be a safe environment for all

* Keep one fully up to date Single Central Record (SCR)

* Clearly publicise DSL/DDSL and all key contacts

* Actin the best interests of the child, always

* Have fully trained DSL and DDSLs

* Have a nominated governor for safeguarding

* Induct all new members of staff in safeguarding procedures

* Ensure safer recruitment procedures are followed

* Respond to the Trust online filtering and monitoring system ‘Lightspeed’

Trust Expectations at school level. Annuallh Staff will: \
leaders will ensure they: * Adhere to the Safeguarding Policy
* Have a safeguarding policy — ratified by * Know who the DSL/DDSLs are in the
Governors by the first full week in school they are working in
September * Listen to and take seriously disclosures or
* Publish a safeguarding plan information that a child may be at risk
* Ensure DBS declaration is completed by all k
and quality assured by leaders
* Complete the Safeguarding Audit —
moderated by external consultants Mt staff should do if they have a concem
All staff/governors undertake KCSIE training about a child/ risk of harm?

k / Clarify the information with open questions

Record only what the pupil says

Explain that we cannot keep secrets

\ Reassure they will be taken seriously

Listen to the child’s wishes/feelings

Explain what will happen next

Reassure those who ‘need to know’ will be told
Ensure referrals are made to the DSLs

Record the incident in accordance with policy

N JANS J

Trust Expectations at School Improvement level:
Report to Governors and Directors with an accurate view of safeguarding
Work with individual schools where safeguarding support is needed

(oncerns about staff:

* |f about a member of staff refer to HT

* |f about the HT, refer to the CEO

¢ |If about the CEO, refer to Chair of Directors
* Trust Safeguarding Lead

SAFEGUARDING IS EVERYONE'S RESPONSIBILITY
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ATTENDANCE CULTURE

Our curriculum is engaging, purposeful and motivational. We will have a no excuse approach to good
attendance and punctuality. Where this is not happening, our role is to remove any barrier. A robust
strategy will ensure regular and punctual school attendance which is proven to have a direct impact on
children’s outcomes and life chances. Our aspiration is for all schools in our Trust to be at, or beyond,
national averages or have a strong positive trend towards meeting this goal.

Our Trust schools will:

* Have positive relationships with a fair and
consistent approach

Breakdown barriers

Ensure pupils feel safe, secure, and valued

Adhere to statutory guidance

Have robust procedures and a policy that
is understood by all

98% - 100%

Expected. Celebrate pupil attendance

95% - 97%

Start informal monitoring

95% - 90%

Below 90%

Below 50%

At risk of persistent absence. Start trust
attendance intervention

Persistent absence. Implement trust
attendance intervention

Severe. Implement trust attendance
intervention

“Attendance needs to be everyone’s business, we must do everything we can
... to make sure children are in school, every day, and ready to learn. Not just

95%

Attendance

9

Days Absent

90%

Attendance

19

Days Absent

85%

Attendance

29

Days Absent

80%

Attendance

38

Days Absent

75%

Attendance

48

Days Absent

70%

Attendance

S7

Days Absent

65%

Attendance

67

Days Absent

- Rachel De Souza

2

Weeks Absent

4L

Weeks Absent

6

Weeks Absent

8

Weeks Absent

10

Weeks Absent

11.5

Weeks Absent

13.5

Weeks Absent

S0

Lessons Missed

for their future, but for their wellbeing and safety too.”

The greatest impact of high
rates of attendance:

100

Lessons Missed

The removal of barriers

150

Lessons Missed

Swift intervention

200

Lessons Missed

Strong relationships with
parents

250

Lessons Missed

Pupils develop exceptional
routines and habits

290

Lessons Missed

Pupils ready to succeed in the
next phase of their journey

340

Lessons Missed
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ATTENDANCE CULTURE

Trust Expectations at School Level:

Dedicated senior leader with clearly assigned
responsibilities for attendance.

Attendance evaluation to be a weekly SLT agenda
item.

Pupils are prioritised for first day calls (vulnerable
groups for attendance).

Weekly reports to staff across the school from
attendance leaders.

Prompt action with parents where attendance is
below expectations.

Stepped/ personalised approach to communication
with parents.

Attendance leads monitor the impact of attendance
interventions.

Forensic analysis of data to identify and act on
trends and patterns.

i
Minutes late each school day m

3 school days lost each year

Engage with external agencies where safeguarding
or other concerns.

PUENNN S— EE— S— —

Consistently reward and incentivise attendance. ] [

“Tenacity is very important ... It’s about parents knowing that we are not
going to let go.”

- DfE May 2022 Improving School Attendance

Impact
Pupils have high attendance. They come to school on time and are punctual to lessons. When this is not
the case, the school takes appropriate, swift and effective action.

School Expectations from Trust:

Whole Trust data analysis. Report to Governors and Directors with accurate
view of school attendance.

Work with individual schools where attendance is Media teams will highlight attendance on social
highlighted as low. media.

We listen, understand, empathise and support but we do not tolerate.

Christ at the Centre, Children at the Heart 7




BEHAVIOUR AND
ATTITUDES CULTURE

Pupils and staff thrive in an environment in which they feel safe, valued and respected. We have high
expectations and are committed to ensuring a positive approach to behaviour. We accept that positive praise,
recognition, and restorative practice are more effective than disciplinary measures. Behaviour in school is
inseparable from academic achievement, safety, welfare and well-being.

(We have a behaviour culture that that frames \
behaviour in terms of three relationships:

* Relationship with self
* Relationship with others
* Relationship with curriculum Relationship

k ) with
ﬁ‘ough our behaviour culture, we: \

Self
* Empower our pupils to take responsibility for
their actions
* Foster mutual respect, clear expectations,

Learning
Behaviour

. Relationship Relationship
and consistent consequences. with with

* Encourage positive relationships for learning. Others J Curriculum
* Create a foundation for effective teaching.

* Nurture a supportive and positive relationship

with the curriculum.
* Encourage pupils to engage and find meaning

Qn their learning.

“Encouraging a positive self-concept enhances resilience, motivation and

confidence, contributing to a conducive learning environment.”
- EEF

We expect schools to have:

A Christ centred approach that ensures a calm, A culture that is free from fear, discrimination,
safe and supportive environment for all. and bullying, where all know they belong.

The highest expectations of pupil behaviour to A no tolerance approach to all bullying, where
ensure all excel. pupils accept responsibility for their actions.

An active partnership with families to encourage a A curriculum to develop excellent learning habits
shared approach to excellent behaviour. to be successful.

Independent pupils with high self-esteem. A culture focused on attaining excellence.

Positive relationships to make all feel welcome.

Christ at the Centre, Children at the Heart 8




BEHAVIOUR AND
ATTITUDES CULTURE

Implementation

* Qur strategies are designed to prevent undesirable behaviour.

* Good relationships mean pupils want to behave.

* We encourage simple, approaches and expect pupils to be known individually.

* We recognise the importance of consistency and coherence when managing behaviour.

* We establish the rationale for implementing behaviour strategies, then ensure it is embedded.
* For pupils who find regulation difficult, we use personalised approaches.

» Staff are trained in specific strategies for dealing with pupils with high behaviour needs.

* Qur curriculum teaches the importance of behaviour for learning.

* Pupils' self-perception and confidence influences their ability to navigate challenges.

* We foster a collaborative atmosphere which promotes collective learning.

* Peerinteractions are encouraged to influence behaviour and attitude towards learning.

* Teamwork and mutual support enhance the social fabric of the classroom.

* Qur curriculum is adapted which will lead to the experience of success for all.

* By cultivating a positive curriculum, we create an environment where behaviour for learning thrives.

* Improvements to behaviour will be evidenced in pupil voice, staff voice, behaviour incidents recorded

and parent feedback.

* Leaders in school are expected to analyse behaviour termly to inform further actions.

[ mpac A

* We will establish a culture where relationships impact positively on behaviour for learning and attitudes.
* Leaders and staff will have created a safe, calm, orderly and positive environment.
* Behaviour will be exceptional because positive attitudes to learning are strong.

* Pupils feel safe from bullying. If it takes place, it is dealt with quickly, consistently, effectively.

K Pupils are ready to succeed in their next phase of their journey. j

Christ at the Centre, Children at the Heart 9



CURRICULUM VISION

Bishop Hogarth Catholic Education Trust (BHCET) is a community where all are provided with the
opportunity to achieve their full potential in a way that is rooted firmly in the values of the Gospel. We
are committed to a purposeful, progressive and inclusive curriculum with Christ At The Centre, Children
At The Heart. We celebrate diversity of experience, need, interest and achievement.

Our curriculum celebrates our local heritage and nurtures pupil’s understanding of the communities in
which they live. It fully prepares pupils for the next steps in their learning journey and opens the doors to
the wider world as life-long learners.

Christ at the Centre, Children at the Heart 10




CURRICULUM VISION

“The Curriculum is not just one of the many things that Head teachers have
responsibility for — it defines the purposes of a school and the journey leaders
want its pupils to take.”

- Michael Young

UNDERSTANDING ASPIRING TO BROADENING LIVING A
OUR PLACE IN THE ACHIEVE HORIZONS CATHOLIC LIFE
WORLD

Everything begins with our curriculum drivers. They are woven through all that we do and underpin our
shared belief that our role is to support children in understanding their place as a global citizen, having
aspirations to achieve, broadening horizons and living the Gospel of life through Catholic Social Teaching.

Christ at the Centre, Children at the Heart 11



CURRICULUM VISION

Our curriculum is carefully planned and designed to provide academic,
spiritual, social, and cultural, opportunities for all to develop their character
through a focus on virtues and Catholic Social Teaching.

OOV

HUMAN SOLIDARITY SUBSIDIARITY RIGHTS &
DIGNITY RESPONSIBILITIES
PEACE OPTION FOR COMMON PARTICIPATION STEWARDSHIP
THE POOR GOOD

Christ at the Centre, Children at the Heart 12



L) CURRICULUM VISION

y .

The virtues of respect and responsibility, justice and compassion, confidence
and resilience, honesty and self-belief, run through our curriculum and are
designed to help pupils develop their sense of self and be ready to move with
confidence onto their next chapter.

COMPASSION CONFIDENCE HONESTY JUSTICE

VOOV

RESILIENCE RESPECT RESPONSIBILITY SELF-BELIEF

Christ at the Centre, Children at the Heart 13



CURRICULUM VISION

miﬁ,‘;m

To promote fundamental British Values and Citizenship we have embedded
democracy, the rule of law, individual liberty, mutual respect and tolerance of
those with different faiths and beliefs within our sequences of learning.

DEMOCRACY RULE OF LAW INDIVIDUAL MUTUAL RESPECT
LIBERTY & TOLERANCE

Careers Education is woven into our curriculum design, enabling pupils from the earliest age to develop
an understanding of pathways into education, careers and independence.

Our ambitious curriculum provides a continuous progression model with seamless transition from EYFS
to KS2, with clear progression to secondary education. End points for each phase have been designed
around the requirements of the National Curriculum. Robust collaboration occurs between primary and
secondary phases ensuring it is progressive.

Christ at the Centre, Children at the Heart 14




CURRICULUM VISION

Individual subject disciplines are taught
explicitly with coherent links created.

Our curriculum is sequenced to ensure that
knowledge is cumulative.

Substantive and disciplinary knowledge is at the heart of each
subject and linked areas of study are exploited to consolidate and

embed learning, meaning that mental models are developed over DSHE
time. We pride ourselves on evidence-informed practice and the

highest quality professional development. We understand that
memory lies at the heart of learning, we strategically
plan opportunities for pupils to recall and remember. This allows @
memories to be strengthened, meaning that children can draw on

previous learning with confidence enabling them to build and

connect. RE pE
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CURRICULUM VISION

“In a democratic society which prizes equality of opportunity, the curriculum
should be based on the knowledge we consider all young people should have
the access to and begin to acquire during their earliest years.”

- Mary Myatt

Our curriculum is purposeful and responsive - it aims to:

o Create a positive and supportive environment for all pupils without exception;

o Build an ongoing, holistic understanding of our pupils and their needs;

o Ensure all have access to high quality teaching and access all areas of the curriculum;

o Ensure that the fundamental skills of reading, writing, oracy, listening and numeracy are well
established in all subjects from EYFS with academic rigour that challenges all.

o Exposure to the richness of English language so that pupils can access the pleasure of reading, the
excitement of writing and to explore new learning concepts.

o Take a metacognitive approach to learning to reduce cognitive load and provide opportunities
across the curriculum to engage in debate and critical thinking.

For mixed age classes, cycles of learning (rolling programmes) ensure that pupils meet threshold
concepts for their year group without repeating the same theme of learning.

Christ at the Centre, Children at the Heart 16




CURRICULUM IMPLEMENTATION

Carefully sequenced progression documents clearly outline the knowledge and skills developed in each
subject area of study. Dedicated time for revisiting key knowledge is carved into each lesson and planning
builds in time to recap previous learning to then build on knowledge and understanding in new, related
areas of study. Careful consideration has been given to the amount of time each subject is taught.

We value the power of authentic experience; learning is brought to life. We have built into our sequence
of learning, curriculum continuity learning and peer networks with our secondary schools. These
opportunities enable our pupils to achieve successful transition. Trips, excursions and in-school events,
are carefully mapped to ensure a balance of coastal, urban and rural experiences.

We have outlined fundamental guiding principles, which are implemented to ensure consistency of
approach. At the heart of our collective teaching pedagogy lies evidence-informed practice. We value
Rosenshein’s Principles of Instruction, and these can be seen in practice throughout our curriculum.

“It doesn’t matter how great an educational idea or intervention is in
principle; what really matters is how it manifests itself in the day-to-day
work of people in schools.”

- Sir Kevan Collins

Christ at the Centre, Children at the Heart



CURRICULUM IMPLEMENTATION

“Curriculum is the key lever and our best bet for disadvantaged learners.
This long-term investment is the golden ticket.”

- Dan Nichols

Pedagogy: Our Method And Practice Of Teaching

Consistency of approach is a priority. What we teach will differ depending on the age of the pupils, but
the methods and approaches to teaching are consistent. When planning for learning, we consider how
learning has been defined in cognitive psychology as an alteration in long-term memory: If nothing has
altered in long-term memory, nothing has been learned. Progress, therefore, means knowing more
(including knowing how to do more) and remembering more. When new knowledge and existing
knowledge connect in pupils’ minds, this gives rise to understanding. It is appropriate to understand the
way knowledge is stored as a complex, interconnected web or ‘schema’. Our approach is simple:

o we know what we want to teach in the long term — curriculum narrative and long-term plan
o we have clear short-term goals for pupils — sequential components of learning

o we build upon pupil’s prior learning and experiences — assessment for (and of) learning

o we scaffold learning to support thinking - adaptive teaching

o we give appropriate support to overcome barriers to learning — intervention

Exceptional teaching leads to outstanding learning outcomes.

All have a responsibility to deliver lessons where teaching and learning is of the highest quality and
where learning needs are met.

The single most important factor in how a child learns in the classroom is
how well a teacher teaches.

Christ at the Centre, Children at the Heart 18




CURRICULUM IMPACT

Pupils know that in knowledge lies opportunity and so, they value education and love learning. Learning
is revisited and built upon to ensure a breadth and depth within and across subjects. Skills are improved
over time and used as a means to access new knowledge.

Our bespoke curriculum has been designed to ensure all excel and achieve the outcomes they need.
Pupils are resilient, hardworking and driven. They have been taught to be respectful; how to value the
responses offered by peers, and how to politely disagree. They stretch their thinking by asking
challenging questions. The faith journey of each child is unique. Our curriculum enables each child to
determine their own personal understanding of spirituality; to value themselves and others; to develop
social skills and understand society. They are able to build a firm set of personal morals allowing them to
engage in the culture they live in and celebrate diversity in Britain and the wider world.

Exceptional teaching leads to outstanding learning outcomes.

° Curriculum and assessment are intrinsically linked.

° Accurate assessment strategies enable an informed and systematic judgement to be made about a
pupil’s knowledge, understanding, skills and attitude and ensure that next steps are specifically
planned to develop deep understanding.

° All assessment is underpinned by the pillars of assessment: it will be purposeful, valid, reliable and
valuable. The purpose of assessment is to always improve pupils’ learning and inform teaching.

° Quality assurance processes are robust and developmental, ensuring professional development
enhances teaching and learning and impacts positively on progress and learning.

Children leave BHCET knowing that they belong to and make a significant difference to society and wider

world. The progress they make from their starting points to the end of each key stage, equips them with
the academic ability to do exceptionally well as they move on through the next steps in their life.

“Knowledge is something that “escapes its origins; it’s there for everybody.
It isn’t just the preserve of the people who hold it.”

- Michael Young

Christ at the Centre, Children at the Heart



TEACHING AND LEARNING

Deliberate teacher habits enable pupils to develop independent learning behaviours. At every stage of
learning pupils can be supported to achieve if they are able to choose strategies. They develop self-
sufficiency by being taught a process through explicit modelling and teaching. Pupils develop strategies
for themselves by recognising similarities and differences. When this move from dependence to
independence occurs, pupils are successful and better equipped to face challenges.

A lesson framework is designed, based on cognitive science principles, using the EEF’s Gradual Release
model to support metacognition and self-regulated learning - this supports teachers in developing pupil
independence. The framework helps teachers explicitly plan, deliberately shifting the responsibility from
themselves to the pupil during a lesson or over a series of lessons and can be applied to different subject
content at all phases and ages.

Icons are used when planning and teaching, as reminders about the type of learning:

VOO

Interleaving/ New Learning Making Links Metacognitive
Retrieval Review Cycle

Christ at the Centre, Children at the Heart 20




TEACHING AND LEARNING

“Narrowing of the curriculum for less able pupils ... clearly runs counter to the

definition of breadth.”

- A Spielman

Lessons are broken into six steps to reduce cognitive load/ help pupils to know more and remember more:

@OOOO

Interleaving - Lessons begin with recall/retrieval questions - activating prior knowledge.

Learning Objective/Explicit Instruction - Introduces new learning, including vocabulary.

Modelling - Using worked examples

Guided Practice - Learning in groups, pairs or individually, guided by the teacher.

Independent Practice - To allow for a deep understanding.

Reflection - Ongoing reviewing of learning.

METACOGNITION

3. Evaluation

1. Planning

2. Monitoring

COGNITION

Metacognitive Regulation Cycle
(EEF Metacognition & Self regulation Guidance)

Christ at the Centre, Children at the Heart 21



TEACHING AND LEARNING

r

Presentation & Handwriting

High expectations need to be maintained including the use of cursive writing. Where necessary, there needs to be
opportunities to practice and develop fluency and speed writing in pen when they have demonstrated proficiency.
Correct spelling, punctuation, and good grammar will be expected and corrected using the marking criteria. All work
Chould be dated, titled and underlined.

VAN

(Learning Environment

All spaces are kept safe, clean and ready for pupils to excel; arranged to promote learning through:
* Seating layout that allows everyone to see the board and participate
* Accessible resources for learning such as books, pens, pencils, rulers, manipulatives
* Comfortable, well-resourced reading areas
* Displays that celebrate and support pupils’ learning

\ * Sacred prayer space )
\

(Homework

Homework must be purposeful, relevant, and designed to support learning. It should be carefully planned to consolidate
understandings positively and not overly burden pupils.

Common homework activities are reading, practice in spellings and number facts. Other effective strategies include
extended activities to develop inquiry skills. The quality of the tasks is more important than the quantity of work required.
\ Homework must relate closely to learning during school time.

ﬂarking and Feedback \

Timely and constructive feedback in the learning process is crucial. Feedback practices that are specific
and actionable contribute significantly to a pupil's overall success. The primary purpose of marking and
feedback is to enhance learning and progress by providing constructive guidance. Fidelity through consistent
and effective practices across all phases is essential. Summative pieces of work will be marked promptly,
allowing pupils to reflect on feedback and apply it to future assignments.

Formative and summative assessments will be used to evaluate pupil progress. Formative assessments
provide ongoing feedback, while summative assessments measure overall achievement. A balanced approach
ensures a comprehensive understanding of pupil performance. In summative pieces of work teachers
QII highlight strengths, identify areas for improvement, and suggest strategies for enhancement. Comment)

will be clear and encouraging, fostering a positive learning environment.

“The highest effects are associated with rote learning, practice or rehearsal
of subject matter.”

-Tom Sherrington and John Hattie

Christ at the Centre, Children at the Heart



ADAPTIVE TEACHING

EEF’s Five-a-Day principles:

Our curriculum has been designed to be delivered to the whole class. However, the tasks are adapted by class
teachers to meet the needs of individual children. To ensure pupils with SEND achieve well, they should be
exposed to the same learning as their peers; however, the way they evidence their learning through the tasks
can be adapted. Through scaffolding, tasks are adapted to ensure all can access and evidence the same
threshold concepts and learning objectives as their non-SEND counterparts. Scaffolding strategies include
providing sentence starters, a writing frame, vocabulary banks, sorting and matching cards or visual

prompts. Reactive or proactive adaptations can make our curriculum accessible and achievable for

all. Responding to the pupils needs and strengths, giving all the opportunities to achieve the ambitious
curriculum end points and as a result knowing more and remember more.

Scaffolding

A metaphor for temporary support that is removed
when it is no longer required. This requires effective
assessment to gain a precise understanding of the pupil’s
current capabilities.

Examples: support can be visual, verbal, or written;
writing frames, partially completed examples, knowledge
organisers, sentence starters; reminders of what
equipment is needed and classroom routines. Scaffolding
discussion: promoting prediction, questioning,
clarification and summarising.

Cognitive and Metacognitive Strategies

Use of Technology

Can assist teacher modelling. Technology, as a method to
provide feedback to pupils and/ or parents can be
effective, especially when the pupil can act on this
feedback.

Examples: use a visualizer to model worked examples.
Technology applications, such as online quizzes; speech
generating apps to enable note-taking and extended
writing can be helpful.

Skills like memorisation techniques or subject specific strategies like methods to solve problems in maths.
Metacognitive strategies help pupils plan, monitor and evaluate their learning

Examples: chunking the task will support pupils with additional needs — this may be through provision of checklists,
instructions on a whiteboard or providing one question at a time. This helps reduce distractions to avoid overloading
working memory. Prompt sheets that help pupils to evaluate their progress, with ideas for further support.

Explicit Instruction

A range of teacher-led approaches, focused on teacher
demonstration followed by guided then independent
practice, for example, Rosenshine’s ‘Principles of
Instruction’.

Examples: worked examples with the teacher modelling
self-regulation and thought processes is helpful; a
teacher might teach a strategy for summarising

a paragraph by initially ‘thinking aloud’ while identifying
the topic of the paragraph to model this process to the
pupil. They would then give the pupil the opportunity to
practise this skill; using visual aids and concrete examples
promotes discussion and links in learning.

Flexible Grouping

When pupils are allocated to smaller groups based on
individual needs that they currently share with
others. Such groups are formed for an explicit
purpose/disbanded when that purpose is met

Examples: allocating temporary groups can allow
teachers to set up opportunities for collaborative
learning, for example to read and analyse source
texts, complete graphic organisers, independently
carry out a skill, remember a fact, or understand

a concept. Pre-teaching key vocabulary, is a useful
technique.

Christ at the Centre, Children at the Heart 23




CURRICULUM & ASSESSMENT ey
GUIDING PRINCIPLES

“Among the conditions we would routinely provide for our pupils are a clear
and sequenced curriculum that sets out the learning aims, diagnostic
assessment to ensure prerequisites are secure, models of excellent
performance, scaffolding, guidance, opportunities for practice and, crucially,
feedback that guides next steps and indicates progress.”

- The Great Teaching Toolkit

The curriculum is the sum of all the pupils' experience. This encompasses all of the activities which take
place in schools, including the formal programme of educational provision, the informal programme of
extra-curricular activities and those aspects of organisation and interpersonal relationships, which
contribute to the development of the whole child.

We are committed to ensuring each school develops a highly ambitious, broad, and balanced curriculum
that prepares learners to take an active part in society, in line with Catholic Social Teaching and develop a
love of learning. The curriculum will be tailored around a school’s local context and rooted in our faith.
This will be underpinned by a robust assessment strategy to support all learners in developing a deep
understanding of the taught curriculum, ensuring pupils know more and can remember more. Our
approach will be evidence informed. Our curriculum extends the National Curriculum and will show
coherence in a planned sequence of learning, identifying threshold concepts within subjects.

Christ at the Centre, Children at the Heart 24




CURRICULUM & ASSESSMENT
GUIDING PRINCIPLES

Assessment comprises two linked processes:

Formative Assessment: Summative Assessment:

provides Assessment for Learning and provides Assessment of Learning and is a
Assessment as Learning. It is a continuous judgement of attainment at key points
process and an integral part of teaching throughout the year- using past

and learning; informal observations, knowledge to measure attainment and

dialogue/effective use of questioning, progress. Examples of this are
consolidation activities, low stakes standardised tests, tasks and end of
quizzing, routine marking; and pupil/peer term/annual assessments which include a
assessment all contribute to the sample of pupil’s prior learning.
developing profile of progress.

Assessment is a continuous process which is integral to
teaching and learning, which:

Enables an informed judgement to be made about a pupil’s understanding, skills, attitude to learning
and successful acquisition of knowledge as they move through the curriculum.

Provides feedback recognising achievement, Incorporates a wide range of assessment
increasing pupil confidence/motivation. techniques to be used in different
contexts/purposes.

Supports learning by making clear to pupils: what
they are trying to achieve; what they have
] achieved; what the learning gaps and

adaptations to the curriculum.

H

Allows leaders and staff to make timely ]

AIIows regular subject specific extended

misconceptions are and what the next steps in
wrltlng and access to high quality text/ reading.

learning are.

\

J
. N
Should be moderated and standardised to Includes feedback to pupils to help them
ensure purposeful, meaningful, and timely understand what they need to improve,
feedback. challenging them to achieve their target rather
than a grade. y

Is accompanied by clear assessment criteria that enables effective marking and feedback, a reliable
progress evaluation to be given and demonstrates clearly what a pupil must do to improve.
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CURRICULUM & ASSESSMENT

We consider the greatest impact of the curriculum to be high rates of pupil achievement as evidenced by
pupils’ classroom work, their ability to articulate their learning, balanced with performance data.

Our Curriculum Aims To Develop And Instil In Pupils:

Values, motivation, aspirations, and the The development of knowledge; progress in
moral imperatives in line with Gospel knowing more and remembering more.
values and Catholic Social Teaching that

inform their choices and actions.

The ability to apply; progress in knowledge applied in more challenging, relevant, and engaging
ways, evidenced through pupils’ classroom work.

translate knowledge into actions for and what they have to do to improve.
success.

A love of reading for pleasure and the ability to read well.

Knowledge of, and the confidence to, Readiness and motivation to succeed in their
articulate their learning. next phase of learning.

The ability to write confidently in all subjects for a range of audiences, drawing upon a range of
high-quality texts.

[ The acquisition of 21st century skills to An understanding of how well they are doing ]

Monitoring Progress:

Formative Assessment:
All formative assessment must inform planning and ensure adaptive teaching. Assessment must
provide a measure of where pupils are in their learning, their knowledge and skill gaps, and provide

detailed feedback to pupils on how to close those gaps. Feedback must cause thinking. A grade or
score should not be provided to the pupil.

Summative Assessment:
Summative assessments must be graded using examination board / DfE objectives and grade
criteria. In primary schools, this includes standardised testing against age related outcomes.

Data will be collected at 3 key points across the academic year as agreed at whole Trust level.

In the secondary phase of education, KS2 scaled scores in Maths, English Reading, Writing and
Grammar will be used to determine pupils’ KS4 aspirational targets.
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CURRICULUM & ASSESSMENT

We will report pupil progress through the curriculum, the knowledge,
and skills they have acquired, using the agreed terms:

[ An overview of the taught curriculum. ] [ Pupil’s attitudes to learning. ]
In EYFS, pupil’s achievement in reaching a Good Pupil’s attainment in KS1 and KS2, using working
Level of Development including seventeen areas grades compared to age related expectations
of development and the effective characteristics (ARE), working towards, expected, greater depth.
of learning.

In Key Stage 1, pupil’s achievement in the In Year 4, pupil’s achievement in the

Phonics Screening Check (PSC). Multiplication Times Tables Check (MTC).
Pupil’s progress through KS3 using continuous In KS4 and 5, assessment objectives, current
assessment and working grades of Acquiring, working grades, and progress towards target
Developing, Securing, Extending. grades.

“As soon as pupils get a grade, the learning stops.”

- Dylan William

SUMMATIVE

EXAMPLES: EXAMPLES:
TEAC H E R Pupils self-assess

and receive a grade
for this judgement.

|‘:gh stakes' graded
‘or mid term exam,
project, essay.

is responsible,
o .« e Pupils and staff
is decision-maker both grade the work

(summative
A co-assessment).

Assessment )
OF S e High Stakes

Learning A

To demonstrate ‘Low
achievement in participation;
i M nline | prlmarﬂy
‘for feedback purposes.

Pupils self-review
and/or peer review
to make a judgement
(critical evaluation)
of their work.

LEARNING |
Written/oral feedbccl:

BT e Assessment Assessment to pupils; Staff-pupil

based on holistic or _ . didlogue; Feed-forward
analytic criteria, or by iR AS FOR R actions to Im rove);
i art feedbu to staff
v comparing exemplars. Lecrning { Learning o "xp tadching: v
p U pl L p To self-regulate and To give feedback on Low Sta kes

Pupils collaborate to ~¥ critically evaluate ; learning and teaching

2 2 develop their own Rl Pup“g request

is responsible, shared assessment Pl focdback based on

criteria.

. oin ‘their self-monitoring.
is decision-maker

FORMATIVE

Christ at the Centre, Children at the Heart 27




QUALITY ASSURANCE Summary

We are committed to continuous improvement inspired by the best evidence.

We expect leaders have a consistent approach to the quality assurance so they set appropriate,
actionable feedback to ensure quality outcomes for all pupils.

Great teaching is the most important lever to improve pupil attainment. Ensuring all staff are supported
to deliver great teaching is essential to achieving the best outcomes, particularly
the disadvantaged, EEF

Quality Assurance activities

Curriculum planning Attainment
Pupil voice adapted to meet and progress Work sampling Lesson visits
individual needs data analysis

“True intuitive expertise is learned from prolonged experience with good
feedback.”

- Daniel Kahneman

PROFESSIONAL DEVELOPMENT

Staff are entitled to be celebrated and have A professional development programme that
areas for development clearly identified, will provide opportunities for staff to participate
then be provided with access to relevant in a variety of learning opportunities building
exceptional professional development. whole school and Trust capacity.

Calendared quality assurance opportunities; two each term. Once per term it will include five key
activities, one to four visited a second time each term.

An additional strand to quality assurance process is moderation involving all staff, it is focused on
professional development. It takes place at a school and Trust level. The process is designed to allow
staff a voice in sharing opinions on pupil work from across the curriculum.

“Professional learning happens when we think hard about our practice
and take full ownership of it.”

- Dr Tristian Stobie
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Our schools teach a broad and balanced curriculum for all pupils, which:
* Promotes their spiritual, moral, social, cultural, mental and physical development;
* Prepares them for the opportunities, responsibilities and experiences of adult life.

Curriculum ,_ :
Religious Education
Content
PSHE
. : . Physical Art and Design and . .
(|n;|;|é:|)|ng Geography History Education st Taghsley Computing Languages

We use the National Curriculum as the foundation to our ambitious curriculum subjects, in addition to Religious
Education. We customise this basic entitlement to learning to create our own distinctive and unique curriculum,
guided by shared principles but personalised to our context and locality of the schools. The curriculum, in its
entirety both taught and hidden, represents the whole of a child’s schooling experience.

To achieve effective transition between phases an agreed amount of content is necessary. The aim is to provide
a breadth and depth of learning, with each stage building upon earlier learning. English and maths a priority,
because they open access to other subjects. Rich and varied learning across all subjects is essential to pupil
motivation and progress in school. Leaders decide upon and provide a rationale for the importance they give to
all subjects. This is guided by government recommendations and the science of learning. We have a clear steer
from current documentation as to the suggested time allocation for subjects.

To maximise children’s learning in a subject it is suggested that:

English Maths
RE (Religious Education 4 lessons x 1.25 hr / wk 4 lessons x 1.25 hr / wk
_(_g—l = hr x 39 weeks 195 hours / annual 195 hours / annual
' NB: Additional time will be NB: Additional time will be

75 000 { Erinvel necessary for phonics/reading necessary for fluency on day 5
fluency/spelling teaching (15/20 mins)

PSHE Physical Art and Design and
Science (mcRI:s)mg Geography History Education Sest T Computing Music Languages
25-30 hrs 20-24 hrs 20-24 hrs 16 - 18 hrs 16 - 18 hrs 16 - 18 hrs 18-20 hrs

Weekly Weekly/ Weekly/ Wet.ekly/ Wec-.:‘kly/ Wee.:'kly/ Weekly Wet.akly/
1.75hrs x . . Weeks Fortnightly, Fortnightly, Fortnightly, . Fortnightly,
(30-45 fortnightly, fortnightly, (45 mins
36 weeks il 9wk block 9wk block (2hrs) 6- 8wk 6- 8wk 6- 8wk ~1hr) 6 -8 wk

block block block block

Some subjects will be taught for 39 weeks (English, Maths, RE, PSHE inc. RSE, PE).
Some subjects will be taught for 36 weeks (Science, MFL, Music).
Some subjects will be taught in blocks/fortnightly (History, Geography, Art, DT, Computing).

"At each stage of education, our school curriculum prepares pupils for adult life by
equipping them with the knowledge and skills they need to be responsible, respectful,
active citizens who contribute positively to society."

- Matt Bromley
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READING, WRITING &
COMMUNICATION SUMMARY

Reading is one of our most important and vital life skills. Reading allows to access information, understand it
and apply it. We use reading, spoken and silent, to develop our communication, writing, presentation. It
expands our imagination and creative thinking. Reading teaches us how to listen and be empathetic, it improves
our well-being. Teaching children to read is fundamental to their educational achievement. We are committed
to giving disadvantaged pupils the same sense of entitlement and opportunity to read for academic purposes
and pleasure, as their peers.

“I read a book one day and my whole life was changed.”

- Orhan Pamck

We will develop academic excellence in all schools through:

[ A love of reading for pleasure, with a rigorous approach to develop confidence and enjoyment of literacy.

[ A language-rich environment, in relation to the different tiers of vocabulary.

[ All staff to confidently model excellent habits in reading, writing and communication.

[ A highly targeted support programme for pupils who have gaps in reading, writing and communication.

[ Access to high quality stimulating and challenging reading materials for pupils.

[ Seamless transition between key phases.

Pupils encouraged to reason, discuss, debate and Reading materials closely matched to learners’
present with increasing skill using varied and knowledge and skills, ensuring sequential

[ Regular opportunities to develop writing across the sequenced curriculum, linked to quality books. ]
precise vocabulary. development and stretch. ]

“Fluent reading supports comprehension because pupils’ cognitive resources
are freed from focusing on word recognition and can be redirected towards

comprehending the text.”

- EEF

Reading and writing are combined. Reading helps pupils gain knowledge, developing comprehension and
fluency which leads to better writing. Writing opportunities are provided in all subjects to deepen pupils’

understanding.

Christ at the Centre, Children at the Heart 30




READING, WRITING &
COMMUNICATION SUMMARY

Learning to read is a highly complex undertaking that is underpinned by two fundamental processes:

Word reading through the decoding of Comprehension of texts through a range of
words and recognition of words. knowledge and skills.

It is the skilled combination of these two dimensions that facilitates all reading success (EEF).

“Reading, writing, vocabulary, speaking, listening, debate...the complex
tapestry of great teaching, enacted in every lesson, in every phase and
subject domain, by every teacher.”

- Alex Quigley

Teachers strive daily to secure pupils’ understanding of language comprehension and word recognition by:
Having a highly considered reading spine which aligns to the curriculum
Frequent (Tier 2) and complex (Tier 3) vocabulary is prioritised across the taught curriculum
Pupils are given opportunities to apply this vocabulary in writing, in all subjects.
Explicit and systematic teaching of phonics through a DfE validated programme
Daily phonics sessions (EYFS/KS1), pupils who require phonics intervention to enable them to keep up.
Spelling, grammar and punctuation are taught explicitly to improve reading, writing and oracy.
Parents are encouraged to help their children become confident, fluent readers and writers.

“Books expose children to more facts and to a broader vocabulary than
virtually any other activity; people who read for pleasure enjoy cognitive
benefits throughout their lifetime.”

- Daniel Willingham

All subjects will:
*  Have a range of non-fiction texts developing subject specific (disciplinary) reading and writing.

*  Have reading and writing opportunities integrated into sequences of learning.
*  Have structured questioning to develop reading comprehension and vocabulary.

“Pupils who struggle to read struggle in all subjects.”

- Nick Gibb (DFE)

Impact
* Development of reading, writing and communication in relation to starting points.

*  Pupils’ love of reading and writing for pleasure, having the skills to confidently express themselves.
*  Qutcomes at statutory assessment points.
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Numeracy means understanding how mathematics is used in the real world and being able to apply it to make
the best possible decisions. It involves interpreting charts, data and graphs, processing information, solving
problems, understanding and explaining solutions, as well as, making decisions based on logic and

reasoning. To thrive in life, all students need to be given the opportunity to master their numeracy skills,
just in mathematics but across the curriculum. All schools are committed to this common goal.

"Good numeracy is the best protection against unemployment, low wages
and poor health.”

- OECD

not

At all phases of education, we will develop academic excellence in schools through:

-

* Rigorous approach to develop learners’ confidence and enjoyment of numeracy.

* Coherently sequenced cross-curricular maths.

* Forensic approach to ensure highly targeted, adaptive teaching supported by intervention
closes gaps.

* Consistent approach to teaching efficient mathematical methods and language.

* Careful selection of concrete and pictorial representations.

\_

~N

J

-

* Rigorous mathematical fluency through efficient, accurate recall of number facts and
procedures.

* Regular opportunities to demonstrate reasoning skills, developing metacognition/
critical thinking

* Aseamless and aspirational transition between year groups.

* Follow a coherent curriculum that builds on the knowledge and skills of the pupil’s prior

learning.

~N

J

Use assessment and prior data to plan for pupil progress

.Use adaptive teaching strategies to ensure that pupils can access the same challenging
content.

* Use consistent mathematical methods and language

-

ce )

\
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All mathematics staff and leaders should:

Provide support and advice to ensure that there is Provide information to staff with regards to
a consistent approach. common misconceptions that pupil’s experience.

Utilise opportunities to include links to Identify pupils that require numeracy intervention
mathematical content from other subjects. and any gaps in knowledge.

All staff should:

[ Actively participate in whole school numeracy initiatives.

[ Ensure that they use correct mathematical notation, vocabulary and consistency of approach.

“"Mathematics is essential to everyday life, critical to science, technology and
engineering and necessary for financial literacy and most forms of
employment. A high-quality mathematical education therefore provides a

foundation for understanding the world.”

- DfE 2022

Monitoring Progress

Pupils’ progress is monitored through the following strategies:

Calendared quality assurance opportunities. Progress across phases through use of question
level analysis.

Regular assessment resulting in data-driven Mathematical moderation at a subject, school and

interventions. trust level.

Impact:
These principles ensure that all pupils leave education with:

Knowledge and skills which have been built through a coherent curriculum from EYFS to KS2+.
The numeracy skills and confidence necessary to be a full contributor to society and the economy.
A love of numeracy and a full appreciation of its importance in everyday life.

Independence and resilience when facing life situations, particularly those involving finances.

The impact of early life numeracy disadvantage eliminated, and the numeracy gap closed.
Confidence and competency in all forms of mathematical fluency.

Ability to use their reasoning skills and problem-solving strategies in everyday situations.
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EYFS GUIDING PRINCIPLES

GUIDING PRINCIPLES FOR THE EARLY YEARS FOUNDATION STAGE (EYFS)

Every child must make progress and no child will be left behind. The goal of the EYFS is to help young children
achieve the five ‘Every Child Matters’ outcomes of staying safe, being healthy, enjoying and achieving, making a
positive contribution, and achieving economic well-being.

CURRICULUM

direct teaching from the adults. The curriculum should be flexible to adapt to each child’s individual needs and

hild-Centred Approach:
EYFS curriculum is designed around the child. Every child is unique and learns at their own pace, with regular
interests and designed to ensure all are National Curriculum ready by the end of Reception.

—/

Play is essential for children’s development. The EYFS curriculum encourages learning through play, providing

Play-Based Learning:
opportunities for children to explore, experiment, and make sense of the world around them.

H

Inclusive Practice:
EYFS curriculum promotes equality and diversity. It ensures that all children, regardless of have the opportunity

to learn and develop to their full potential.

H

Parents and carers are recognised as children’s first and most enduring educators. We have strong partnerships
with parents/carers to support children’s learning and development.

H

[Partnership with Parents:

Safe and Secure Environment:
The EYFS curriculum emphasises the importance of providing a safe, secure, and supportive environment where

children feel confident to learn and grow.

H

The EYFS curriculum supports the holistic development of children. It covers all areas of learning, including

Holistic Development:
physical, social, emotional, and cognitive development.

H

STAFFING

Ratio for 3+ is 1:13 (with

Ratio for 2—3-year-olds is Ratio for Reception is 1:30

1:5

classroom teacher/EYT/EYP)
1:8 with level 2+

ASSESSMENT

[ Key worker carries out the 2-year check (around 30 months) — assessment sent to Health Visitor and LA. ]
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EYFS GUIDING PRINCIPLES

SCHOOL OFFER

Schools can be flexible with the
hours offered 3x5 hours/
5x3hours depending on local
needs.

Children are eligible for funding Local Authority will provide

the term after their 2nd details of children eligible
birthday. through the portal.

ASSESSMENT:

A baseline assessment will take place within first 6 weeks of entering nursery.

Ongoing Assessment: assessment should be an ongoing process that identifies children’s needs, interests,
and achievements. It should inform future teaching.

Holistic Approach: assessment should cover all areas of learning and development in the EYFS. It should
consider the child as a whole.

Informed by Observation: assessment should be based on practitioners’ observations of what children are
doing in their play, learning, and development.

Partnership with Parents: parents should be given opportunities to contribute their knowledge and
understanding of their child.

Individual Needs: assessment should take into account the individual needs and abilities of each child.

Progress Check: there should be a progress check at age two. This is a statutory requirement and involves
practitioners reviewing a child’s progress and providing parents and carers with a written summary.

Early Learning Goals: at the end of the EYFS, practitioners must complete the EYFS Profile for each child.

]
]
]
]
]
]
]

HEALTH & WELFARE REQUIREMENTS:

Safeguarding and Welfare Requirements: The EYFS framework sets out the legal welfare requirements that
everyone registered to provide early years education must follow to safeguard and promote the welfare of
children under 5 years old.

[ Good Health: Children’s health is promoted.

Schools must have an Intimate Care Policy which includes a nappy changing procedure and provide a
changing area (preferably within the classroom) with adequate storage for nappies and an appropriate
changing unit.

needs are met, and when they have positive relationships with the adults caring for them.

[Safe Learning Environment: Children learn best when they are healthy, safe and secure, when their individual

Schools must have a Risk Assessment specifically for the EYFS classrooms including outdoors.

]
)
]
]
)
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MIXED YEAR GROUP TEACHING

For mixed age classes, cycles of learning (rolling programmes) ensure that pupils meet threshold concepts for
their year group without repeating the same theme of learning. Teaching mixed-age classes can be challenging,
but with the right strategies, it can also be a rewarding experience. Patience and flexibility are key when
managing mixed-age classes. Each child is unique and will learn at their own pace. Pupils in mixed age classes
are never at a disadvantage from their peers who are taught in straight year groups.

Adapted Instruction: Recognise that pupils in the same age group can have different levels of maturity and
learning abilities. Use of adapted instruction will support the diverse needs of pupils.

H

Flexible Grouping: Use flexible grouping strategies to allow pupils to work with peers at their own level and
pace. This can include whole class instruction, small group work, or individual tasks.

H

Peer Learning: Encourage older pupils to help younger ones. This not only helps younger students learn but
also reinforces the knowledge of older pupils.

H

Cross-Curricular Connections: Make connections across different subject areas to provide a more holistic and
integrated learning experience.

H

Pupil-Centered Learning:
Encourage pupil-centered learning where pupils take ownership of their learning. This can be achieved through
project-based learning, inquiry-based learning, or other pupil-led activities.

)

Continuous Assessment:
Implement continuous assessment strategies to monitor pupil progress against year group end points and
adjust instruction as needed.

r
Real-World Connections:
Incorporate real-world connections to make learning more relevant and engaging for pupils of all ages.
\_ J
4 N
Communication:
Maintain open lines of communication with parents and caregivers. They can provide valuable insights into
their child’s learning and development.
\ )
4 N
Monitoring:
Ensure that monitoring and checking show parity between teaching and learning and standards in mixed age
classes and straight age classes.
\L )
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MIXED YEAR GROUP TEACHING

Evidence-informed pedagogical strategies for teaching mixed-age classes:

Effective pedagogy requires understanding the learning needs and interests of all students in the class and being
flexible and responsive in teaching approaches.

(, )

Adaptive Teaching:

This approach involves tailoring instruction to meet individual needs. Adapted instruction can be based on
content, process, product, or the learning environment. Research suggests that this approach can lead to
increased pupil engagement and achievement.

. J
4 )

Cooperative Learning:

This is a teaching strategy in which small teams, each with pupils of different levels of ability, use a variety of
learning activities to improve their understanding of a subject. Studies have shown that cooperative learning
can enhance pupil achievement and improve relationships among pupils.

\. J
N

Project-Based Learning:

This is a dynamic classroom approach in which pupils actively explore real-world problems and challenges and
acquire a deeper knowledge. Research has shown that project-based learning can improve pupil attitudes
towards learning and increase student achievement.

\. J
~\

Formative Assessment:

This is a range of formal and informal assessment procedures conducted by teachers during the learning
process in order to modify teaching and learning activities to improve pupil attainment. Evidence suggests that
formative assessment can significantly improve student learning outcomes.

\. J

uniry-Based Learning: \

This is a form of active learning that starts by posing questions, problems or scenarios. It contrasts with
traditional education, which generally relies on the teacher presenting facts and their own knowledge about
the subject. Research has shown that inquiry-based learning can increase pupil engagement and foster a
deeper understanding of content.

. J
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GLOSSARY OF TERMS

Interleaving - a short knowledge retrieval session at the start of a lesson The knowledge revisited will have
been previously been taught; allowing links between old and new learning. In some cases, interleaving is
informed by assessment.

[ Learning objective - a brief statement that describes what pupils are expected to learn. ]

~\

(Modelling - the foundation of effective teaching; revealing the thought processes of an expert learner helps to
develop metacognitive skills. Teachers verbalise their metacognitive thinking (“What do | know about problems
like this? What ways of solving them have | used before?’) as they approach and work through a task.
Scaffolded tasks, such as worked examples, allow pupils to develop their metacognitive and cognitive skills
without placing too many demands on their working memory.

7

Guided practice - promotes and sustains confidence once a scaffold is removed. Support is gradually
withdrawn, allowing pupils to develop skills and strategies before applying them in independent practice.
Pupils will need varying amounts of guided practice.

A\

§

(Independent Practice - Activities should be designed, to provide adequate time to practice and embed

knowledge, understanding and skills securely. This is typically shown in oracy/subject specific writing activities.

Lack of challenge can lead to disengagement and conversely pitching a task to high without manageable steps

can demotivate learners. Learning needs to be progressively more demanding whilst supporting those at risk of
falling behind.

\_

J
(Self-regulated learners - are aware of their strengths, weaknesses and how to improve their learning. Learning\
tasks are approached with:

e knowledge of ourselves as a learner
* knowledge of strategies

\-knowledge of the task Y
[ Assessment - the basis for making inferences about the learning and development of pupils. ]
- . . . . 1
Formative assessment,- conducted during the learning process, serves as a dynamic tool for continuous
improvement. It offers timely feedback, identifies learning gaps, and guides instructional adjustments to meet
individual student needs. This ongoing evaluation fosters a responsive and pupil centred environment.
\. y

(Summative assessment - positioned at the conclusion of a unit or course, provides a comprehensive measure \
of overall achievement. It serves as a valuable indicator of students' mastery of content, contributing to
accountability and grading systems. The combination of formative and summative assessments creates a
balanced and effective evaluation system, promoting both real-time learning enhancement and a conclusive
measure of academic proficiency. Embracing these assessment strategies ensures a holistic approach to
education, catering to the diverse needs of learners while maintaining academic rigor.

g

J
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BISHOP HOGARTH

Catholic Education Trust

CURRICULUM & CULTURE

BISHOP HOGARTH

Catholic Education Trust
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APPENDIX 1 QA CALENDAR

Example: QA Calendar

Quality Assurance Calendar :

.

Leac

) Team (Five S
Subject Leaders (Four Strar

Governors (School Visit)

“Professional learning happens when we think hard about our practice and take ful awnership of it Dr Tristian Stobie GTT

Quality Assurance takes place in a clear and consistent manner, linked directly to the School Development Plan. Quality assurance is carried out in
a timely manner across the year and involves input from all stakeholders. It includes:

Autumn 1

October 2021

Pupi Voice:

Religous Educstion,
achuding prayer and liurgy)

Four Strands Five Strands

« Plannin + Lesson

s Work Sampling Observation

«  Progress Data + Planning

» Pui Voice +  viork Sampiing
. ss Data
+ Pupl Voice

(Al Curmicutum Subfects) Englsn Maths)

December 2021 January 2022 March 2022 May 2022 July 2022
] ]

Four Strands Five Strands Four Strands

+ Planning * Lesson « Planning

+ Work Sampling Observation «  Work Sampling
+  Progress Data + Plannin «  Progress Data
+ Pupl Voice + Work Sampling *  Pupil voice

Progress Data
+ Pupil Voice
(A Cumeum Subjscts) (Foundton Subcts) (EnglsnMstaRE)

NB: Despite a focus of the QA

will b

a), aft

during the ‘work sampling' aspect

Moderation Staff Meeting (Actions and Follow un)
Curriculurn implamentation (Materiais/Presentation)

GDS across the Curricuium

Pupil Premium and SEND Outcomes

November 2021

January 2022

March 2022 April 2022 July 2022

= Governor Schoal Visit Review of SDP Governor School Visit Review of SOP SDP Draft 202223
Exampl eaching Staff (Moderation)
. eadership Team (Five Strands|
St Aloysius Staff Monitoring Examph gl { z
Actions
$Sering 1: Monitoring Review Timetable
o = 5 Tuesday 16th January 2022
+ fomm
: oo
* Lot formaton s focus Focus: Maths and English
Examples: Everyone will be observed teaching either Maths or English. Please complete the grid stating
whether you wish to be observed in Maths or English.
8.30 Leadership Meeting, including data
9.15 - 10.00 English Lesson Observations:
Year 1 Year 2 Year3
Teacher to be observed Teacher to be observed Teacher to be observed
1.1 21 3.1
10.00 - 10.20 - Pupil voice and work sampling:
. - Year 1 Pupils Year 2 Pupils Year 3 Pupils
soower i the bon
P oo aaqubshrass T (EXS) (SEN) (GDS)
(GDS) (EXS) (SEN)
Examgies
10:45 - 11:30 Maths Lesson Observations:
Year 1 Year 2 Year 3
Teacher to be observed Teacher to be observed Teacher to be observed
1.2 22 32
11.30 - 11.45 - Pupil voice and work sampling:
;Mﬂ ¥opzdag [T Year 1 Pupils Year 2 Pupils Year 3 Pupils
eer 3ty s L Sl b
ol Soe. (SEN) (GDS) (EXS)
History/Geography: (EXS) (ExS) (SEN)
© Laa ik 1 shts shoukd e placed s cove e
© Woomtudie g ek be sk e bock i th e f . 11.45 - 12.00 - Meeting with Teaching Assistants:
- Year 1 [ Year2 [ Year 3
1y i ] |
s - PLANEREARTH
A B | ‘ = = 1.00-3.00pm Summary and progress with school development plan
e e e ‘th Teachers
=
[- 1= 9
. nitoring | | Geography Monitoring Pupil Responses (¥3-Ye) November 2021
e T 1 r
Geography Core Unity (Complete) | “U know that 'm doing weil because in my book | get feedbock from the teacher.”
. Chovicton Thowe | I Cooripien Thwe ] 1 1 Anow 'm doing good becouse ! have got some notes home for my geagraphy work ”
oo | Y8 e - o7y (902 i g woll BcOwSY o RS he sides e
¢ 3 5300 ~ thot means hings from the lost lesson”
RS2 [T st s L U Q ot R Je oo~ st ot SR
9 - ‘need to write them out to proctice them.”
& "My work has lotsofticks, 50 know it must be good™
i My Place in the Work: The United Kingdorn [ 3| Vokcamocs and Fasthequskes “The teacher picks out spellings that relote to whot you're doing ~ ke in my work it was ‘temperature’.”
“Ithink 'm doing well because even | get things wrong you remember the mistakes you've mode and it helps
s [ ksl
w1 e - P eon e hot 1 doin 90 work becous et BOLT o  chllenge - they help you o even mor”
Next Steps:
* CPD - Embedding fieldwork in the curriculum (January 2022) “This is my best work becouse | tried really hord to make it neat and | think | got it all right becouse my teocher
©  BCCET Trust Geography Moderation event (Spring term) ‘gave me good feedback *
o OGP of SorUalks SSroud e WAgRi 1 got good feedback from my teacher ond | got a BOLT too. If you don't get BOLTS then you might na have got
¢ oll ight 0nd you get corrections nsteod of a BOLT.”
Pupll Voice
Questions for Pupils Summary of pupil response “Well, the teachers read out an LO ot the stort of the lesson 50 you know what you're going to be doing in the
lesson — that kind of helps you know what it’s going to be about.”
‘Sublect specific Strengths: %
gths: “On the whiteboord you go through the lessons and there’s videos and pictures.”
« How well are you doingin » ;Chldren ware vary enthailaitic about geography “All of the ks havethis thiog(sequentiol componens ofleorningl you have It t the front of your book a5
S achice il well ond you con look back to see what you're doing)
. Canyoushow o our st B e I “Teachers give you o head start by modeling how to do some of the work on the board.
PLNK Sod 104 Fp ot A o teachers in books.
. about What do vou reall enlov about ths sublect?
:‘""‘:"" :'m'::w 7'“‘" RSTE-|[ . Children understand that geographical vocabulary is
| Domenisentect | imoonantinesons 1 e feoming bt the aovonemeut ond how 10 e the word & bete poce
subject? * Children were proud of the work in their books. Kong :;::“f‘f:::‘;z’f;fwmﬁ”" oy pster
o Children enjoy the range of activities in provided in 1 el kot = P oy i i Nl
fchaviour / Viellpeing lessons. E of things. We mode
*  What are relationships like in this *  Children recognise that they are being challenged with (ond mine hod features of a poison dart frog ond a sioth.”
R Dl i voas ik TS “I ke Jeorning how we con protect the roinforest.”
* Whatis behavior like inthis school? || » Children understand the behaviour policy and know the T rawty Shed b e o g0 ot e e e y ¥
:::'a' i “‘:"”:“ “"‘::': e Importance of good relationships and friendships. was Doriey - he wanted to kil Chico becouse he wouldn't have any lond for is cotte f Chico won_.He wouldn’t
> ‘have any money 50 he wanted Chico to die.”
happens when behaviour s not N i
#oodt o Children found it more difficult to talk about their own What
*  What is a good friendship? '
personal learning journey in geography - this needs to “Everyane is friendly and s fun. We do have folling outs but that’s normol isn't it? We olways moke up.*
be explored and discussed more in lessons. “They re good because it's good to have frends.~
* Children need to know why it s important that they are ST LIS Ly M o s et -
I hove tw teachers wh are realy kind and helpfu. Mr Hunter chats 0 me and Mrs Gaxter i really kind ond
leaming what they are learn caring. | ke being in their class.”
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APPENDIX 2
DEVELOPING CURRICULUM

How to develop curriculum

Curriculum
progression map

Teaching and

Learning overview

N Transition Links

Curriculum EYFS/Y1; Y2/Y3; KS2/KS3
Statement/Vision

Subject
curriculum
statements

Subject
Curriculum
narrative

Subject Intent
Implementation
Jmpact statement
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APPENDIX 2

CURRICULUM RESOURCES

Currently available for History, Geography, Science and Personal Development

MsToR

CURRICULUM: HISTORY
L Ll

SCHOOL NAME
Catholic Primary School

Christ at the Centre, Children at the Heart

CURRICULUM NARRATIVE

. Changing Power of the Victorian Britain and the
Monarchy Industrial Revolution

Upper KS2
" @) e (D) e
Roman Empire and its impact " lisati
. @ e ©) o
e
Comparing Ancient
v ® Stone Age to Iron Age et
" @) e (B) s
Ks1
i @ Toys Past and Present @ Women in History

Ourntention is that every chil and We ol
sty for each year gr0us, iming o create the very best historians, well equioped to continue theis studies in history as they move
throughout their education. We chailenge oupiis o think, feidwould, suant

aught
mean the people, events and deveiopments from the pastthat children i learn about By disc pineny knowledge, we mean ol the

verious processes thatchildrennesd to develop fihey 810 10, ubject This can both refe o w process of doing sormething
(e, interpreting 2 source] but 3150 3 thought Brocess n order to understand big concepts such 35 change, continuty and consequence.

High guality history teaching in primary schoo tove

o inko K53 0nd K54, Our unds o coheive d Sacuentil, accourting orprice kowdedge wndiey ST o meeninghu rogression

Vo e Kl undamental hat pupils deve g hronologicalinauedge, bih nbrms ofseeanceg ool iy o oy
char, period uinking isessents

amer pchreof hskorymorde b comminicte thele undersarcing ey historcatierns e eugtt wellond I contint. The expici
ecise and subtly changing meanings of vocabulary nked 1o aech topic has been developed over time with careful
Bianning and revicing allowing for long:term retention

hingot

toriclconceos nesd o b roote i thestdyofactulsaricalpeole, v, s dvelapmen,which alows o theflow o the

et stinst onger
e imovcge. 15 i that nderpins sl Aur ebring i ' Chromolog calframewark, e erms and ey concepts e
orence e arming crsthecuricutom

Christ at the Centre, Children at the Heart

CURRICULUM NARRATIVE

The Changing Power Victorian Britain & The
of the Manarchy Industris! Sevalution

Anglo Saxon and Viking
Beitain (Local Link)

Roman Empire and its
Impact an Britain

Comparing Ancient Stone Age to
Civiisations rom Age

™o O o
0= O =

Christ at the Centre, Children at the Heart

CURRICULUM NARRATIVE

Progression through the Threshold Concepts

Within history, there are 4 key elements, which combined, ensure that our pupils can access s deep understanding of the subject
Pups ke progressnhisaryb devlopngthi nomiedgs sbout the i Wi e i oln described s Wanive
Knowledqe') and their inowiedge 3boy cians investigate the past, and how they construct historical claims, acqumments
snus:cwue‘imne‘rndnnwnmm-ron»ﬁn’N-»-»e 0 concests relate to diferent szoects of disc pinary

knamiedge, and substantive inowledge 13 vital o111 of

Chvonclogy

ng of the higtory curriculum, as indicated

above. s
Pistariclcamenerkin ey Stage 1 This bstorica rmeworkbcomes mars comprshrsive oK Stage 1 ber
pusil sics and features of
St locatand wordhetoryrom the Stan A 5 beyond 1065

bouthistor ‘e Through ths pupils: lestures of eens inthe
past. Consequently, they
Tencaniiiduain e Pt Tis ovlve ot Koy S 217k popil deveoping i ndorstanding ol the

e, consequence, 54 andhistorical
significance. Pupilslearn howto exalain howor why events happen, their consequences, the extent, nature and
ace of historcaichange,similr s and d fferences between people, groups, experiences o places, andwhy
historicalevents and individuaisare significant

Thinkin B 4 tstorian
@ Propressingfrom undersanding hemeelves andshlr familes at Y, a ey Sage 1 pupils startioack aestians

Investigating the Pest
how hist ‘past Theough EVFS and Key Stags 1 pupils
willunderstand some of the ways i uhich we Ao about e pactand entydifcren ways 11 represented

ngof pos

Iistaricalenqui yshntt en asourceandan

engeor

bty of sources. Pupits willidentify the difference bet
terpretst ecognize how histor chal
the past Whi - supilz wil uzethe

the pupils knowledge of the context. Pupils will ko learn the idea of misconceptions about sources andevidence.

Comeunicating History
This Theeshod Concept £ concerned with how to write about the past This includes using historicalterms 3nd

Vocabulary; i EYFS pupils willuse common words and phrases to describe the pastand the passing oftime. inKey

pupils willbeginto use o wide range

10 recail everits of the past Through Key Stage 2 pupils will select histor <l terms appropriately, incudingtier 2 and
tier 3 vocabulary, Pusits

Christ at the Centre, Children at the Heart

CURRICULUM NARRATIVE

Wiy do historians read?

understans snd evshuste how the past
and continuity - This relates 1o s constructed using contersgarary

histaricalanaipszof the pace, nature and Scurce material

extere. of change

COMMUNICATING HISTORY
Sinilarity and diflerence - This relates U hitorbeh iras b vock by,
hiseariealanaipzzof he extent andtype of ‘ash and ansveer questions, consiruct
¢ ;

xperienzes or placesususl inthe same

histarical pericd THINKGING LIKE A HISTORIAN
Explain changeand
Stanificance - This fosizses an how eontinuity, cause snd consequence,

vy histaricalevents, rends and PT——
{ tiidunt are BBCrBeANAtT Kl difference and th
significance significance sl evenss and pesple
The sty of history caa being pu with e ieaanauin

Pt
come e s lac i wor, it ong sy of hunan deslopnent. T sy ctorycnlenges pupllt make
stz ofthe string 1 Fevences me snd pince eup
eamstrust sccounts aboutthe past

The journey begins...
1S htry s nchdedwioin ' fthe World”, where pupl wGonl Pest
and Preseat’ Pupih of thei imevecinte e

e o, sert. o g ot s s ncluding
Fiuresfram e past Tniehe o=uplsndelop sarenesaf e pot hic the bl g et 1 uben mdersanding ot
e s thranologics canbe placed. Trey do this
Erough locking at r tiving e inihe Pat tivesalsignificant

Puils” when they study key events such as e Great Fire of

Londan, building upontheis undsrstandingof how we find out sbout
et sk hworen nistory by omparin Mo whIch alows s devion e b1 of enaPing Sl e 4
atusen perioss ta an even greater degree than invear 1

ey stage 2 3 cally, o help ity aritsh,
istory. Pupiis sty [oxal anel Briish sy, and a Ristory ofthe wider warld i paraliel Starting with a sty af the Stane and iran Age
e ing o1t mactha th omman Empi acan the Il i Vear 4, chinges ndr he Al Sasan 3nd s
Tous chranalogica Stage 2. pupis
n¥ewrd it Compmriog Ambet Golation, g resce
vr-dﬁnn ANtk ) o R g i s xcloredivaar 4. InYear 8 pupd v backnine o 5 Exk Mg

gt ROmans, DUpiIS §0 6010 1Lk Ao European socety That contrasts with Brtish Histosy. 10 Year 5, M.u..
extend ish st
Y 6 o e st esof Changig Power o the Moy 2 Vitoin i s he st

s he

Christ ar the Centre, Children at the Heart

CURRICULUM NARRATIVE

n devefopment And it chates

% Changing Power of the iczrian Sritain and the
Manarchy noustrial Revakution:
Upper x52
" @ Aeghe Samon and Viking B itain ® =arme Front
O -l (© I
(a2
) Stane. 0 kon Compaing Ancers.
@) s vl
” @ Comparing Menarchs @ Great Fire of Londan
xs1
n () wmimnem () wmensen
ntent

V1 2roee T O et el { a0 1o 4% butler
0, Ao o e 5 s 4 Pt Ercxana et Y0 Ut Lared . s B o Sripe Sk ared Coraney.

Hh iy Wiy i ey v e it gl T s i of 4 e e b 5 10 Yo 6
1793 K53 K54 O s v o s s, cap st e frice hresud et s Eriapion
Wo adinion s onovanic hat sl g ivaraiogi i, b S of sy s i vl of Mg

Gy of | Mk i i, e, 48 vt whah shows e the Sow of e
501 arnd et 0 A U 49 o s #emec e aw s Ot
Ut 8 Chierchoqd e, Mt e S, sy orumts that
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APPENDIX 3
EXAMPLE CURRICULUM DESIGN

i EXAMPLE Primary Curriculum Coverage at does it include

Some subjects will be taught for 39 weeks (English, Maths, RE, PHSE inc. RSE, PE), Other subjects will be taught for 36 weeks (Science, MFL, Music)
Fortnightly: Computing Subjects taught in blocks: History, Geography, Art, DT

2.5 hr x 39 wks

RE ome and See
97.5 hours / annual seeees
Grammar, Punctuation and Spelling
English 4 lessons x 1.25 hr / wk SR
195 hours / annual Writing

NB: Additional time will be necessary for phonics/reading fluency/ spelling teaching

Maths

4 lessons x 1.25 hr / wk

Reasoning and Problem solving built into every lesson

195 hours / annual

NB: Additional time will be necessary for fluency on day 5 (15/ 20 mins)

Spiral furriculum

. 1.75 hrs x 36
Science ﬂk 5 units 5 units 6 units 6 units 6 units 5 units
63 hours / annual
Geography 20-24 hours / annual 2 units 2 units 2 units 2 units 2 units 2 units
History 20-24 hours / annual 2 units 2 units 2 units 2 units 2 units 2 units
Note: we have created 15 units and clear year group end points to enable coverage in all mixed year group schools. 3 extra units (KS2/ LKS2/ K51)
French / Spanish 36 hours / annual 12 stories 6 units 6 units 6 units 6 units 6 units
1x Computer Science 1x Computer Science 1 x Computer Science 1x Computer Science 1x Computer Science 1 x Computer Science
" 1 x Information 1 x Information 1 x Information 1 x Information 1 x Information 1 x Information
Computlng 16-18 hOLIfS/ annual Technology Technology Technology Technology Technology Technology
1x Digital Literacy 1 x Digital Literacy 1 x Digital Literacy 1 x Digital Literacy 1 x Digital Literacy 1 x Digital Literacy
Music 36 hours / annual 3 units 3 units 3 units 3 units 3 units 3 units
inc. choral signing
: 1 x Drawing 1 x Drawing 1 x Drawing 1x Drawing 1x Drawing 1 x Drawing
Art and Design 16-18 hours / annual 1 Painting/ Sculpture 1x Sculpture 1 x Sculpture 1x Painting 1x Painting 1x Sculpture
s 1 x Cooking and Nutrition 1 x Kitchen 1 x Kitchen 1 x Kitchen 1 x Kitchen 1x Kitchen
Design and Technology 16-18 hours / annual 1 x Design and Make 1 x Workshop 1 x Workshop 1 x Workshop 1 x Workshop 1 x Workshop
lhrx39
PHSE whs Inc. Teslen
39 hr / annual
2x39
PE m 6-week blocks

L

Week

English

Science

Reigious
[

History/
Geography

Fiction: Alex Rcer

Place vohoe within 100,000

78 hours / annual

e Ecion: Persuseive Advert

it stratics

Lving Things and Their Hasest

Oursaes Comest Church s ot B

Me, My Body, My Heath Ermotional Wet fling

Wastory. Exrly samic Chisation

Gymastics & Bame 1

Postry: Ahythmic Soems

Wstgiscaion snd didsion

Fction: The Wind i the Wilkws

Measure - area and perimater

I | ¢+ 1 s | 6 | 7 J & | o Lo | u [ 2 ] | 1 |

Multlication and Divsion

£arh 3nd Space

e Chices - Baptiam,

Urmotioné Well being

History: Eary stamc Civlsation

Hope - Advent and Chestmas

e Cyces

Geoaphy. Natura Resources

Atbitics & Bame 1

Vet s 1 s Unit5.1 a1 Unit5.1 unts 1 units1
MFL Weather weaher Westher Weather wiesther Westher Weatrer
unes Unts1 Units.1 units.1 s units1 s
Computing Compuer Compuaer Computar Camputer Compuer Computer Lot
e Science e Science Science o
its1 units
Music Syrcopaton Sycopation

=]

Unit 5.1 (Drawing)

Unit 51 (Drawing)

Unit 5.1 (Food Technology)

week | 1§ 2 J 3 | ¢« J s | 6 | 7 ] ¢ | o ]| 10 | i
m Nor St et g et e, e it ]
Science Forcws Arimals ncucing humaos
“ s et e TR e
History/ Geography ~Natural Resources Mistory - Anglo Sawons Mistory — Anglo Sawons
Geography
“ o g i
unes2 Unes2 unes2 Unrs2 unes2
MFL ree Time Free Tme Free Teme Free Time Free Time
u unts, 52 Unts2
Computing Information Infarmation Information Information Inforenation Informa
e Technology Technaloy Technalogy Technology technol
Uns2 units2
s hores
Units 2 Untsz
scdpture scupturs
Uit
s
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APPENDIX 4 Behaviour for learning

A Education IMPROVING BEHAVIOUR
IN SCHOOLS

Endowment
Foundation Summary of recommendations
Proactive Reactive
Sections are colour coded for Teach learning behaviours
«ease of reference:
+ Pugilbetas -

hown 19 b promi

inflences, sorme of which

age directly

f specitic .
i praise an

crs chalienging
h shouic
o indivicual needs

sachers shoukd be b
speciic sirategies
pupits with high bel

Implementation

6

Report Published Censistency is key . whe [ay—— . Rp—

i Exherence o & whole-sshorl evel are params

oo spprosches
7th June 2019
eefli/behaviour

o o, behaiur progra & whole-schoo leved

ans o sy Lo e 80 st on aliaine ent cuconnes

APPENDIXI:
CHARLIE TAYLOR’S CHECKLISTS

r leadership team: For teachers:
Policy: Ensure absolute clarity about the expected standard of pupils’ behaviour. Classroom: Know the names and roles of any adults in class.
Ensure that behaviour policy is clearly understood by all staff, parents, and pupils. Meet and greet pupils when they come into the classroom
Display school rules ciearly in classes and around the building; Staff and pupils Display rules in the class—and ensure that the pupils and staff know what they
are.

should
know what they are.
ud Display the tariff of sanctions in class.

Dispiay the tariff of sanctions and rewards in each class.
PRy Have a system in piace to foliow through with all sanctions.

Have a system in place for ensuring that children never miss out on sanctions .
O rwards. Display the tariff of rewards in class.
Have a system in place to foliow through with all rewards.
Have a visual timetable on the wall

Leadsrship: Model the behaviour you warit to see from your staft Follow the school behaviour policy.

Building: Visit the lunch hall and playground, and be around at the beginning and the end of
the school day

Ensure that other Senior Leadership Team members are & visible presence Pupils: Know the naimes of chidren,

around ihe school Have a plan for children whao are likely to misbehave.
g;)zc;géi;j({ﬁ;ﬁ#::ume in from the playground and move around the schoal in Ensure other adults in the class know
Check up on behaviour oulside the school. the pian.

Check the building is clean and wel-maintained. Understand puplts” spectal needs.

Staff: Know the names of all staft. Teaching Ensure that all resources are prepared in advance.
Praise the good performance of staft Praise the behaviour you want fo see mare of
Take action o deal with poor teaching or staff who fal o foliow the Praise children doing the right thing more than criticising those who are daing the
behaviour policy. r o <
wrong thing (parallel praise).
Children: FPraise good behaviour. Differentiate.
Celebrate successes. Stay calm
- Have clear routines for transitions and for stopping the
Teaghing‘ Monitor the amount of praise, rewards, and punishments given by individual staff. -

Ensure that staff praise good behaviour and work. Teach children the class routines.

Ensure that staff understand special needs of pupils.

Individual pupils:  Have clear plans for pupils likely to misbehave and ensure staff are aware of them. Parents: Give feedback to parents about their child’s behaviour—let them know about the
Put in place suitable support for pupils with behavioural difficulties. good days as well as the bad ones.

Build positive refationships, particularly with parents of pupils with
behaviour difficulties.

Christ at the Centre, Children at the Heart




	Slide 1
	Slide 2
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18
	Slide 19
	Slide 20
	Slide 21
	Slide 22
	Slide 23
	Slide 24
	Slide 25
	Slide 26
	Slide 27
	Slide 28
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33
	Slide 34
	Slide 35
	Slide 36
	Slide 37
	Slide 38
	Slide 39
	Slide 40
	Slide 41
	Slide 42
	Slide 43
	Slide 44

