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The performance agenda has
never been stronger. Schools
are subject to shorper
gooountablity  for pupil
outcomes. And, as o restilt,
governors have a mudh
greater role to ensure thot o
strategh direction & st by the
headtecdher. to defver good
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Equalities Act
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Effective use of SEN Funding

» Quality First Téaching

* Whole school provision map of interventions
¢ High Quality Professional Development

= Equality Duty

= LA support and guidance

+ Commissioning external support

s Thinking outside the box!

Conditions for high guality teaching: SEN Code of Practice

+  Spedal educational provision
* is underpinned by high quality
teaching and is compromised
by anything less{p25) )
.+ Teachers are responsibleand -.
accountable for the progress
and developmant of the pupls

in their dass, including where
g surm: b Ve pupils access support from
teaching assistants or
specialist staif {pSB)

e ating grek

Quality First ‘inclusive’ Teaching

« Structured and managed according to the needs of the pupis and the
learning objective

o Avery strong focus on Jeaming rather than on engagement and being
husy :

+ thalienghg and motiating activities — making effective use of
knowledze about pupls’ attainments and interests atwhich pupls are
working and the level of challenge then offered by staff .

»  Development of communication, 'Eteracv and mathematics -

+ Systematic and effectiva on-gobsg assessment and evaliation  that
informs teaching and improves learning

. Kr'wwledge ‘of the pupils and the impkeations of thek special needs
» Almed at increaslng‘ puplls Inclusion in the learning  or peer group

vraese.ealing gov.uk




A quick Discussion s

How well aware are you of:

ey

Barriers to learning

« Curricufum approach and content —reat laarmng
experiences

* Teaching styles
.+ Inaccessible teaching materiak
¢ Inappropriate accommodation -
* Inappropriate peer grouping
« Staff attitudes
« Staff knowledge, skills and understandlng
J 'Deployrnent of support staff

L}
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Ofsted: Best Practice

* Strong teaching and learning

+ Accurate assessment and identification

* Well-designed curricuium )

¢ Close tracking and rigorous monitaring of progress with
intervention quickly putin place -

= A thorough évaluation of the impact of additional
pravision {including altemative provision}

* Clear routes to gain specialist support

« AMBITION
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‘National Developments

veraealing.gararh

_ StetUtory Duties: SENd

School must:

« Muet their Equalty Actduties for puplls with disabilities

+  Use thelr best endeavours’ to meet pueils SEN

+  Admit ayourg person where the school is hamed on the EHC plan

= Appeint a suitably qualified or experienced member of staff as SENCG {
they must achleve the NASENCO qualfication within three years of
appolitment} . N

= Take account of the new 0-25 CoP

« Co-operate with the LAin developing the local offer praduce and publish
opfne sSchoo! SEN kformation repost; -

« Make arrangements o support pupils with medical conditions-schools
must have regard to statutory guidance supporting - puplls at school with
miedical conditions .

SN
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Statutory Duties: SENd

¢ Parents must be formally notified once decision to
_ provide SEN Support is made i
» Local authorities must review an EHC plan at least .
annually and schools must co-operate in the review
- process (LA can require schools to manage review
meetlngs on theirbehalf)

» School's must produce an annual report for parems
on their child’s progress

* Governing Bodies (or equivalent) must pmduce a
SEN Information report

wew.eaking gavok




Statutory Duties: SENd
School Website {SEN}
" » SEN Information Report { see annex )

» Astrategy forthe useof Pupilpremium
You must include:

o The school’s PP grant amount

o A summary of the mainbarriers to educational
achievement faced by eligible pupils in theschool

» How you will speﬁdthe PP toaddressthose barriers and
the reasons for that approach

+ How you will measure the impact of the PP
_* The date of the next review of the PPstrategy

- ealng goval

Equality Duty

The act makes it unlawful for the responsible body of a,
school to discriminate {directly or indirecily} against,
harass ar victimise a pupil or potential pupil: -

¢ in relation to admissions,
+ in the way it provides educationfor pupils,

.

{ * in the way it provides pupf access to any beneﬁt,rfécilitv ar

service, or
¢ by excluding a pupi! or subjecting them to any other detriment
. . . N )

Reasonable Adjustment Duty

* Where somathing a school does places a disabled
pupil at a disadvantage compared to other pupils
then the school must take reasonable steps totry
and avoid that disadvantage ‘

« Schools will be expected to provide an auxiliary aid
or service for a disabled pupil when it would be
reasonable to do so and if such an aid would
alleviate any substantial disadvantage that the pupil
faces in comparison to non disabled pupils

Ealing
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'Accessibi'hty Plan

Scheols must draw up and implement an ‘accessibility
plan’ for disabled pupils that aims to:

¢+ Increase the extent to which disabled pupils can
particlpate in the curriculum

+ Improvethe physical environment of schools to
enable disabled pupils to take better advantage of

N education,_ benefits,_facilities and service provided;
and

o Improve the avallability of accessible information to
disabled pupils -

Accessibility Plan -

~ Schools must also take into account the need to
-provide adequate resourcing for implementing plans
and must regularly review them. An accessibility plan
may be afreestanding document but may also be
published as part of another dacument sud as the
school development plan -

Example :Accessibility - Plan
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Key Documents
¢ Ensure you read Chapter6 of the SENd CoP

= Ealing policy and pract'k:e' regarding EHCP'sfavailability of
local SEN services/funding

¢ Children with Medical Conditions — Statutoby guidance
published April 2014

¢ The Equality Act :

— Guidance — Equality Act 2010 —advice for schools— June
2014

* The Mental Capacity Act 2005

» Departinent Advice on Mental Health and behaviowr in
schools— fune 2014 ’

soveneating gov e

Ofsted

The key toa school’s success is that they’
can evidence high quality educational
provisidn which is offered every day for
every pupil

&m 000 B




Ofsted

.+ Governors hold senior feaders stringently to account
for all aspects of the school’s performance, including
- SEN funding, ensuring that the skiffu! ]
deploymerit of staff and resources to deliver good
or improving outcomes for pupils. o

w«wugw.uk . - n
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Code of Practice " CiF Outcomes

: an,
Greater focus on successfl
preparation foradulthood

. =
wereroling.gavok .
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Code of Practice CiF Cutcomes

Early identification of need

vevnw.ating grenk

Red Alerts!

« Pupils with SEN make unsatisfactory progress in relation to
their starting pointsand identifiedneeds

+ Only sore pupils make satisfactory progress in acquiringa
range of skills; communication, reading and writing and
mathematics e

« There is a significant gaphetween the attainment of pupils
with SEN and other pupik nationally and in the school and
this is not closing. ’

* There is a fack of robust andysis of pupil progress data and
subsaquently improvement strategies are dther not evidernt
or ineffective

Ealing
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Quality First ‘Inclusive’ Teaching

» Common practice within the'class when the teacher and additiord
adult frequently work with SEN groups of pupils as part of lesson
design

~ Role of additional aduits phnned- the teacher and the additional
adult will at least have shared planning or discussed the lesson and
their roles in advanced .

» Pupils have opportunities to wotk with more able peers and cthar
partners

#  Disereetsupport so SEN pupis are not overwhelmed or
embammessed - used at particudar times and for specificpurposes
within the fesson, linked to leaming

» The management and evaluation of additional support

towards improving leaming— increasing independance

31

Quality First ‘Inclusive’ Teaching .

» Fooused on maximising pupils’ Ende;lnendence through engaging
pupils and buiiding oorsﬁdence

> Pupils provided withwell thought out resources that match
learning stylesand sugport leariing and confidence

Pupil responses are valued

v

» Additional adults are able to contribute towards the
assessment for learning for individdal pupiisthrough
observation and feedback

» Effective feedback deuelopment of advaotacy, chmce,
decision making

32

Red Alerts

+ Teaching is not narrowing the attainment gaps for pupilsor

- groups of pupils who have SEN, are disabled or who are
eligible for pupil premiumand leads to unsatisfactory levels,
of progress .

* Teaching is not promoting pupils’ chilitiesin
communication, reading, wriing or applying mathematics

+ Particuar groups of pupils disengage and become
disinterested in their learning owing to msufﬁclentteacher
chaltenge and low expectations

. * Planned tearning does not reflect the needs of alilearners
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Effective use of SEN Funding: Impact of Additional

Adults _
SENd Provision: TAs ~The Current Landscape
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Guality First ‘Inclusive” Teaching: Role of additional Adults
IOE survey found that :

. SEM and less able pupils spent 32% of lesson time with-non
qualified staff ’ .

+ TAs spent 37% of their time listening to the teacher

3 TAs were more concerned with getting the task done rather
than learning and restricted independence .

> Often lesson plans dor't include the teaming Outcomes for
groups TAs are working with

> Too often teachers don't monitor theleaming of SEN pupis
when working witha TA

+ e
Blotehford et af (2003): Deploymentand Impoct of Stpport S Gif Projedt (DIS5) 8
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i ey ewyey Ko
35 ~

galing

W ABNEQavIA




Effective Deployment —what does it look like?

During teacher introductions at the start of the jesson, TAs could be asked to:

°Be sealed sirategicaly next to designated chidres Tthis can Involve sitting an the
carpet]

»Make notes on children’s respenses on labels [name of chid, date and comment:’
teacher decides whether to put them into books after the lessen].

I=Make 2 note of key vocabulary on mini wh‘rtebnar-u‘ for application later in the
fasson.

sSupport children to ald understanding/ responses

sCarry out adifferent starter activity if the class has differentiated Input.

=Help chiidren- to read from I'W8 ' .

*Ensure children are op task, concentrating

*Discuss key questions [discretely] with key children ta suppert understanding

WYeN ST gk
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Role of TA Reading List

“o  Deployrrent snd Fmoastof Supgert Staff Frolct (D158}

+ FEffective Deployment ofTeaching Assistants Fru]e§t (EDTA)

s Maximbing the Impact of Teachling Assistants: Guidance for Schocl
Leaders and Teachers - Webster, R, Russeli A and Blatchford, P

s Education Endowment F‘cuniiaiicn Suidznce Report: Moking Best Use
of Teaching Asst 2015

@

=

» Teaching Adsistants A Guide o Gond Practice (Oxfard Unkersity
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Effective use of 5EN Funding: Interventions

some pupils, wilk require provision that is additional to or
different from their peers.

/i
¥

» Schools have a responsibility to assessthe effectiveness of
interventions in termsof:

. Pdpils"progress in refation to the targetsset for themfar
each intervention

= The impact of the intervention more generally ontheir
achievement.

veww.2dTng govrk

|Effective use of SEN Funding: Provision Mapping

* Provision mappéng is away of evaluating the impeict an pupil
progress of provision that & different from the schoal’s
differentiated curriculum.

. ., . .

« Evaluated provision maps help schocls manage provisionto
ensure that it &, and continues to be, effective in helphg
pupils.to make progress. i .

* Provision mapping and evaluation cyce should run in paralle
with schools tracking systern and it should feed into pupil
progress meetings. .

Vol govik

Effective use of SEN Funding: Provision Mapping

Best Practice: AWorkiig Documant
Mon?tb{'mg Vakie for monay

» Each intervention & listed with additiopal informatlon e.g. staff-pupi
ration, staff defivering, frequency, duration,

.

Teaching stroiegies Used Jn dossroom  coutd beindu‘ded
s Cost Bf intervention included . '
+ Easly understood by stakeholders

+ Starting point data recorded

» SMART targets set with assoclated success criteria { qualitative or
quantitative} cansideration of how imipact will be measured

» Provide a foundation for, half termly, pupll progress meetings

.

wervecallng govok ’ 8.
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Effective :intervention Sessions

- » . Selective - used at particular times and for spécific

purposes: Evidenced based

Tailored --carefully matched fo pupils learning

difficulties, or gaps in KUS

Informed - by an analysis of learners needs and

dificulties o

> Resourced - sessions are supported by carefully
chosen resources that enhance fearning and confidence

» Skilled - delivared by well frained additional adults who

understand the pupils individual needs, know pupils’

targets, the learning chjectives and learning outcomes

expacted and how to help the pupils to achieve them, .-

Ealing . -
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Monitoring the Quality of Teaching and learning
The SENCO : '

+ should ensure that there isa very clear message thataliteachers
are responsible and accountable for all pupils intheir cass
wherever or with whoever the pupik are working

will work withteachers to support their use of aksessment
information to set highyet realistic expectationsand targetsand
.develop a review processthat enables teacharsto regularly
consider the progress of individual pugils

witl need to evauate how support staff are deployedin schoo,
how they are hiiefed and how effectively the teacher monitors
pupils’ learning and provides further direction and support

.
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Social, Emotional and Behavioural issues
tearning and Behaviour,

» Strong evidence to suggesta link between boredom inthe
classroom and low achievemant

> Pupils behave much betfer if the teaching isgood, they are
engaged in what they are doing and it's appropriatetothem

» Low-level disruption often where childrenareboredand not '
motivated, so they start o use their abilitias for other ends.
That then can leadto other children being distracted in lessors
and so on ‘

s 2fing gew
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Personal Development Behaviewr and Welfare

Questions to ask: i
+ How isithe progress of pupils with social, emotional-or
mental health difficultiestracked?

« Are strategies for attendance, exclusionsand internal
sanctions thoroughly evaluated and reviewed?

. s there canvincing improvement in behaviout, qttendance
and attitudes toleaming? .

« Are attitudesto learning positive across all subjectsan
teachers? ’

= How are SENd pupils helpedto keep themselves and others

N

Plenary

fNCo and SEN 'Govemﬁ'ff-
Dynamic Duo




Suppors and Challenge: Tarmly Focus

How effectively the SENd Policy &k being mplemented
‘s Latest progress and attainment of pupils onSEN record-are
" the attainment gaps closing, if not why not?

* Outcomes of SENd focused monitoring and evaluation

e How is the SENd notional budget and Element 3 {top up}
school is receiving being used? s it Ieadmg to better
outcomes?

» The range of provision in place for pupils on the SEN reaxd
{ usually otutlined on the provision map) and whetherit i
leading to good cutcomes and is value for money

vy 22l ovUY

Supgort and Challenge: Termly Focus

How effectively the SENd Palicy b being mplemented

« The training staff; including support staff have had o SENd
] and impact on improving practice

= How the school is progressing towardsany SEN focused
areas of the SDP and/or SEN devdopment plan
Menitor data on bullying, attendance, excdusions-and
safeguarding with particular focus on children with SENd#f
" thereIs an issue in any of these areas, what & b the school

doing about it?

Understand]ng the SENCo role, any Issues such as ime?

[resspyTpm—ry ) %{

Support and Challenge: Periodic Focus example§

+ Ensure the schools SEN mforrnaton report is revnewed and
updated annually( with parent group)

* Review Equalltv Ohjectlveswhene they relate to disability
"+ How well the schoaf involves parents in support for their
child-what are parentviews?

+ How well the school develops self advbcao; skills of pupils
with SEN-what are children and young peoples views?"

+ Review SENd Palicy { with parent group) and Accesmbﬂlty
plan

rrowmyec ey E i ;




Supgort and Chaflenge: Periodic Focus examnples

* Ensure that pupils with SENdare fully involved in all aspects

- of school life incuding extra curricular clubs

= |5 the school's use of the external agendessupporting the
schools drive to evenbetter outcomes for pupils with SENG

 How the school supports the transition of pupits with SENd
infout and hetween yeargroups

+ Conduct focused menitoring visits io support the monitaing

of the implementation of the SENd policy and any SENd
focused areas of the SDP or SEN Development plan

Ten Effective Steps for SEN Provision

Coordinate provision and use a clear refemal system
Use effective evidence based interventions

Davelop an-site experlise

Use resources efiiciently

Use rigorous assessmert to precisely klentify SEN and
match interventions to individual needs N

Lo w2

o

Track and monitor pupll progress across different subjeot

7. Evaluale the impact of terventions and adjust provision
accordingly

B. Waork with pupils and parents

Ensure strong teaching and feaming 8

riiise leadership of SEN

weon2aling Rav, 53




