Pupil premium strategy statement — St Luke’s and St

Phillip’s C of E Primary Blackburn.

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

School name St Luke’s and St Phillip’s
C of E Primary.

Number of pupils in school 199

Proportion (%) of pupil premium eligible pupils 54%

Academic year/years that our current pupil premium

strategy plan covers (3-year plans are recommended — 2025/2026 to 2027/2028

you must still publish an updated statement for each

academic year)

Date this statement was published December 2025

Date on which it will be reviewed June 2026

Statement authorised by

Samantha O’Connell

Pupil premium lead

Natalie Woodhouse-
Inclusion Manager

Governor / Trustee lead

Alec Johnson

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £163,895
£0

Pupil premium funding carried forward from previous years

Total budget for this academic year £ 163895




Part A: Pupil premium strategy plan

Statement of intent

Pupil premium funding will be used for ensuring that children who are disadvantaged-

Achieve to their fullest potential,

Access all lessons, experiences, and life lessons with a full understanding and
the ability to retain knowledge,

Experience a curriculum which broadens horizons and aspirations,

Are included in all aspects of school life,

Have settled home lives and have staff in school to discuss concerns with, and
access to full wellbeing support in order to be safe, regulated and happy,

Have their needs and strengths understood fully in order to ensure high-quality
adaptive teaching is experienced every day.

The Academy Development Plan addresses the following areas as priorities for the
school whilst the pupil premium document works alongside this.

Key barriers to learning identified-

Children start school life in Reception with below age-related language
acquisition,

Low levels of receptive vocabulary across school which affect understanding of
classroom learning,

Percentage of children and families starting school in different year groups with
who are new to the country and have English as an additional language or no
English language at all,

Mental health and wellbeing concerns for some children and families,

Many of the children in receipt of pupil premium funding are also on the SEND
register,

More disadvantaged children in need of adaptive teaching strategies and
scaffolds this academic year than previously.

Key focuses to address these barriers

Ensuring whole class vocabulary teaching as suggested and supported by the
Speech and Language Therapist (use of word wheels, pre-teaching vocab to
whole class)

Incorporating oracy techniques within the curriculum,

Targeted supported for speech, language and communication needs through
assessments, targeted interventions, reasonable adjustments/ scaffolds in
lessons and external professional support,




Increased awareness of children communicating a need and trying to
understand what they are finding difficult- adjusting teaching strategies,
wellbeing needs and using appropriate adaptive teaching strategies to support
need. (Needs based approach),

Increased awareness of children’s wellbeing and how to support pupils with
those needs in order to maximise learning potential.

Increasing the number of ELSA trained staff in school to allow for the wellbeing
and emotional needs of children.

Identification of send needs through early assessment and targeted/ classroom
strategies/high-quality adaptations to be input immediately in order to close
learning gaps.

Reading attainment to be improved through high quality phonics teaching as
well as supplemented with precision teaching training, precision teaching
interventions across school, and a new scheme of books in order to support
whole word fluency reading for those who are EAL and struggling with synthetic
phonics.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Speech language and communication needs across the whole
school as well as on entry level.

Assessments including WELCOMM, Private SALT (Speech

Bubble) assessments show that pupils who are disadvantaged have
lower levels of language understanding and language expression which
affects overall learning outcomes in pupils.

Upon entering Reception, 83% of children have language levels below
their chronological age and are automatically in need of intervention. In
some cases, children are 7/8/9 levels below their chronological age upon
entering Reception, meaning their ability in language when starting
school is chronologically 6-11months — 24-29 months.

Analysis of Group Scores

Analysis by all children
MNumber of Children Percentage Results

Bata Typs Category el @ED Gwbed ) EED b
23 19 1 3 aan 4% 13%

All children All Children

Bar Chart Analysis by all children

% 0 100

60% of children on the SEND register are SLCN, a further 20% have
diagnosis of Autism and have SLCN needs.

High proportions of disadvantaged/ pupil premium learners also
have SEND needs- some of those needs are still unknown and need
identifying by professionals, SENCO, SALT (Speech Bubble), SEND
SS or pediatrician.

A large proportion of children in school are pupil premium. 52.8% of
children are Pupil Premium in school.




PP list

A large proportion of pupils on the SEND register are classified as
disadvantaged OFSTED 2023, Pupil Premium or Ever 6.

80.5% of our pupils on the SEND register are also Pupil premium, and of
the 19.5% of those not in receipt of pupil premium funding, those learners
are classed as disadvantaged OFSTED 2023 meaning that the majority
of pupils with needs in school are also disadvantaged.

Of the pupils who are disadvantaged and on the SEND register, 100% of
them are in receipt of reasonable adjustments in school and in the
classroom,

Children on SEND register that are PP

Not Pupil Pr...

Pupil Premi...

Of those children in receipt of PP, as well as being either on the SEN
register or monitor list, 37% of those children who have been flagged as
needing further assessments/ support have still not had their full needs
identified- the other 63% of pupils who are SEND and PP have a
diagnosis/ or have their specific needs identified and the correct
professional support, provision and adjustments are in place.

Wellbeing needs across disadvantaged pupils.

10% of children on the SEND register are identified as having SEMH
needs. Of those children with an EHCP, one of those children has
support for SEMH needs- they are also PP and Looked after.

Across the pupil premium register, 48.5% of children on pupil premium
have identified wellbeing needs and need some level of emotional
support throughout the day, either through class teacher, social skills
groups, support regulating when struggling with regulation, or




understanding the social communication of others. There are a further
children in school that need more bespoke support, going to an ELSA
trained member of staff for check ins to discuss major difficulties either in
home or school. Of all children on the pupil premium register, 80% of
them have had some level of ‘ad hock’ wellbeing support throughout the
past 12 months.

Wellbeing needs across children on...

WELLBEIN. .

No current...

Our attendance data over this last academic year indicates that
attendance amongst disadvantaged pupils is below national average
attendance in our LA this year. This figure is 1% lower than those not
identified as Pupil premium.

Ever 6 FSM 101 93.3%
Disadvantaged 103 93.4%
FSM 100 93.4%

Pupil Premium Eligible 103 93.4%

Of the children on the most consecutive days of absence within school,
50% of them are on pupil premium.

On the list of persistent absentees, 100% of them are Pupil premium.
One of those pupils had an attendance percentage of 55% compared
with an average of 94% in the rest of school which is 39% below national
average.

Attainment data in reading shows that pupils who are
disadvantaged are more likely to be attaining below their peers in
reading.

Of those children with identified Pupil Premium status, and with
summative assessment results available for reading, 42.5% of those
were attaining below their expected year group standard in reading.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved receptive and
expressive language
skills amongst
disadvantaged pupils.

Assessments on WELCOMM, SALT reports, and
observations report that children who are disadvantaged
have significantly increased levels of language by the end of
June 2026 compared with September 2025.

SALT bubble assessments show increased percentile ranks
across all language assessment in children who are
disadvantaged by June 2026 compared with entry level
results in September 2025.

Children in Reception who are disadvantaged have higher
levels of language upon reassessment in June 2026
compared with entry level results in 2025 after WELCOMM
interventions.

Identified SEND needs
and the correct
professional
involvement/ reasonable
adjustments/
interventions will be in
place for children who
are disadvantaged and
SEND.

Children who are disadvantaged and SEND will have their
SEND needs identified by either our in-house SALT,
paediatrician, or SENCO.

The correct professional involvement will be in place for all
children who are disadvantaged and SEND including SEND
SS advisory teachers/ paediatrician if needed and/or SALT.

The SENCO/ SALT will assess the needs of all children who
are disadvantaged and SEND so that their needs are
identified and gaps can be filled through intervention.

Improved wellbeing
amongst pupils who are
disadvantaged through
trained professionals
running specific
therapies/ interventions
and ELSA trained staff.

Two extra members of staff will be ELSA trained in order to
run emotional literacy sessions as well as therapies to
improve wellbeing across children who are disadvantaged.

Whole school training on Zones of Regulation will take place
in order to support disadvantaged pupils with self-regulation
strategies. (see action plan)

Whole school training on Trauma informed behaviour
management techniques will support all staff members to
identify and support children who are disadvantaged and
have experienced trauma.

Whole school training on emotional coaching and which will
support all staff members to identify dysregulation early and
support regulation of children.




Counselling will be provided for pupils who are
disadvantaged and require a higher level of wellbeing
support than ELSA through intensive weekly sessions.

Children who are disadvantaged will be in a better place to
learn because their emotional needs will be fulfilled by
school through whole school wellbeing strategies as well as
specific professional involvement.

Attendance will improve
for pupils who are
disadvantaged.

Attendance will improve amongst pupils who are
disadvantaged as a whole school initiative will be In place in
2025 to promote school attendance.

Pupils with highest attendance scores will be celebrated and
parents will want their child to be in with a chance of winning
the whole school attendance prize.

Pupils with low attendance and disadvantage will be
monitored effectively by staff in school and referred to the
Local Authority Attendance panel.

Two members of staff will be available to conduct home
visits, collecting children wherever necessary in order to
support parents.

An attendance support plan will be created between the
attendance team and parents to find out the barriers related
to school attendance in families who are disadvantaged and
see what school can do to support.

Pupils who are
disadvantaged will
achieve raised
standards in reading
across the entire school
through continued
streamed classes for
phonics and precision
teaching.

All teaching assistants will be trained in precision teaching in
order to increase the reading attainment of children who are
disadvantaged.

Teachers will feel empowered to understand the needs of
children who are disadvantaged through specific training
undertaken by all teaching staff through the Educational
Psychology Team and know how to adapt to all needs
including how to support reading across the curriculum.

Precision teaching will be used to boost the children who are
struggling with reading and who are disadvantaged,
ensuring that they can read the 100 most frequently read
words in the English language.

PM benchmark books will be purchased through pupil
premium funding to support the precision teaching of
children to recognise words by sight and by phonetically
decoding.

Continued streaming in phonics will ensure that children are
in the correct phonics group working at the appropriate
stage for them, therefore, moving forwards with learning to
decode phonetically and continuing to move forwards
effectively with their reading.




Yarc assessments will be undertaken on all pupils who are
on the pupil premium register annually in order to assess the
progress in speed, fluency and comprehension of all pupils
who are disadvantaged.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: 61638.79

continuing to deliver programme

school staff and teachers are working
towards a common purpose.

Activity Evidence that supports this Challenge
approach number(s)
addressed
CPD through Educational _Precision Teaching (PT) 2,5
Psychology team to support evidence shows significant gains in
Teaching assistants to boost skills like reading, spelling, and math
reading levels in children who fluency, especially for students with
are disadvantaged. SEND and/ or disadvantaged
learners, by using frequent,
£1380 for 2 hours of training. data-driven practice to build accuracy
and speed (fluency), leading to better
retention and application, though
more research is needed on specific
populations and PT components. Key
evidence points to improved
outcomes in sight word reading,
decoding, spelling, and numeracy,
with data often charted on Standard
Celebration Charts (SCCs) to guide
timely instructional decisions,
showing positive effects and
sustained progress.
Continued CPD on the The National College states that 1,2,3,4
curriculum — subject leads to e Continuing CPD not only helps
develop MTPs for all classes, educators to keep pace with current
ensuring consistent approaches | standards, but also ensures school
and providing depth and quality | staff and teachers can deliver
Of knOW|edge Of Skl||S for a” h|gh_qua||ty teaching and impact
teachers. Support from positively on pupil outcomes.
Geography and History e Teacher CPD enables growth of the
consultant. school; it underpins achievement of
- the school vision and ensures all
Lancashire consultants 1,2,3,4

9




of CPD throughout the year to
develop English - writing.

£2400

e CPD increases teacher motivation,
confidence and commitment to
teaching;

e CPD ensures that all teachers and
school staff are compliant with DfE
and Ofsted’s requirements, which is
particularly pertinent as legislation

Continuing CPD for all class continues to change and evolve. 1.2.4,
teachers from yr1 to 6 - Ashley
Booth on whole class reading
and guided reading
CPD to narrow the gap between
Reception and Year 1. Working
with Lancashire EYFS
Consultant x 4 sessions
throughout the year.
£1320
Training and delivery of the The EEF guidance advocates 1,2,3,4,5,6
Mentoring programme for Early | supporting the recruitment and
Career Teacher retention of teaching staff as an
effective approach to implement,
providing cover time to undertake
professional development and to
£7979.79 mentor the ECT using instructional
coaching techniques.
Continued streaming of classes | This model has been used for several | 2,5
for phonics- use of support staff | years and was very successful
to take groups, LSA in each (pre-covid) with the percentage of
class every morning supporting | children passing Y1 phonics
with phonics and reading as well | screening. It is also proven to ensure
as English lessons. that learners in school access reading
at an early age through decoding
£33567 accurately.
Children are accessing phonics at
their own level instead of accessing a
level at which their chronological age
should be at- following the needs led
model promoted by Blackburn with
Darwen and following the
High-Quality adaptive teaching
strategy.
CPD through Educational High quality adaptive teaching has 1,2, 3,4, and
Psychology team to support already started to impact on 3.

Teachers to identify needs in
children who are SEND/
disadvantaged and use high
quality adaptive teaching

disadvantaged learners and changes
have been recognised in the initial 12
weeks of ensuring adjustments,

10




strategies to support those
needs.

Teachers are using extra staff
meeting time to familiarize and
receive training on the
Blackburn with Darwen High
quality adaptive teaching
strategies document run by the
SENCO, SALT and with some
LA support.

£1380 for 2 hours of training.

scaffolding, and high-quality
relationships.

Children who are disadvantaged or
SEND have started to show
improvements in behaviour for
learning across the school within 12
weeks of looking at high quality
adaptive teaching strategies.

Blackburn with Darwen Toolkit has
been added into our SEND graduated
response and teachers are adapting
their teaching for children with needs
instantly before waiting for a SENCO/
SENCA/ SALT to assess- following a
needs-based approach.

Our Local Authority SEND team are
encouraging schools within the
Borough to focus on a needs-led
model, where teachers adapt for
children’s needs quickly and
efficiently in order to ensure children
reach the best outcomes in all
lessons.

blackburn.gov.uk/sites/default/files/20
25-09/BwD High Quality Inclusive
Teaching Framework Sept 2025.pdf

EEF Blog: Assess, adjust, adapt —
what does adaptive teaching... | EEF

Whole school staff training on
Developmental Language
Disorder, SALT interventions,
and continued implementation
of visuals to support speech and
language across the entire
school in order to raise
outcomes.

(covered in cost of the SALT)

Increased vocabulary teaching and
support across the school has raised
standards and achievements for the
whole school over the last several
years and continues to increase the
level of classroom language that is
accessible to children who are
disadvantaged.

Children across school enter with low
levels of language and exit each year
with considerable progress because
of the whole class strategies and
SALT intervention taking place.

11



https://www.blackburn.gov.uk/sites/default/files/2025-09/BwD%20High%20Quality%20Inclusive%20Teaching%20Framework%20Sept%202025.pdf
https://www.blackburn.gov.uk/sites/default/files/2025-09/BwD%20High%20Quality%20Inclusive%20Teaching%20Framework%20Sept%202025.pdf
https://www.blackburn.gov.uk/sites/default/files/2025-09/BwD%20High%20Quality%20Inclusive%20Teaching%20Framework%20Sept%202025.pdf
https://educationendowmentfoundation.org.uk/news/eef-blog-assess-adjust-adapt-what-does-adaptive-teaching-mean-to-you?utm_source=/news/eef-blog-assess-adjust-adapt-what-does-adaptive-teaching-mean-to-you&utm_medium=search&utm_campaign=site_search&search_term=reasonable%20adjusmt
https://educationendowmentfoundation.org.uk/news/eef-blog-assess-adjust-adapt-what-does-adaptive-teaching-mean-to-you?utm_source=/news/eef-blog-assess-adjust-adapt-what-does-adaptive-teaching-mean-to-you&utm_medium=search&utm_campaign=site_search&search_term=reasonable%20adjusmt

Children are referred onto NHS when
needed for further support by the
Private SALT therapist.

Difficulties such as DLD are
diagnosed and children can receive
the full amount of support needed
across school through the use of
Speech Bubble.

Vocab in Action Poster v1.0.pdf

Improve quality of whole school
wellbeing understanding and
provision through whole school
training on emotional coaching
and trauma informed strategies.

£1380 for 2 hours of training.

There is extensive evidence
associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic
performance, attitudes, behaviour
and relationships with peers):

Wellbeing and attendance are closely
linked, especially in educational and
workplace settings. Resources
typically provide guidance, policies,
and support materials rather than a
single list of links.

Working together to improve school
attendance - GOV.UK

Summary table of responsibilities for
school attendance (applies from 19

August 2024)

3,4

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £51718

Activity Evidence that supports this Challenge
approach number(s)
addressed

Precision teaching sessions for | Precision teaching will be 1,2,3

children who are struggling with

implemented for children who need

12



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Vocab_in_Action_Poster_v1.0.pdf?v=1765982263
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://assets.publishing.service.gov.uk/media/66bf301e253aee7aafdbdfea/Summary_table_of_responsibilities_for_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf301e253aee7aafdbdfea/Summary_table_of_responsibilities_for_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf301e253aee7aafdbdfea/Summary_table_of_responsibilities_for_school_attendance_-_August_2024.pdf

phonics in order to support full
word acquisition.

£3900 for 4 LSA to do precision
teaching for 15 mins a day
across school.

reading boosting either in whole
words or in phonics.

Precision teaching aims to develop
accuracy and speed (fluency). - It
requires approximately 10 minutes
daily one-to-one teaching. It is
advisable that it is with the same
person at the same time each day.
Precision Teaching provides the
teacher with:

* A precise means of describing the
pupil’s educational performance.

* A means of measuring progress on
a direct and daily basis.

* Techniques for keeping daily records

and visual displays (charts) of the
pupil’'s performance.

* Guidelines for interpreting these
charts.

* Guidelines for making changes in
the teaching programme

Direct Instruction

file98475.pdf

Full word recognition | EEF

Phonics sessions targeted at Phonics approaches have a strong 2
disadvantaged pupils who evidence base indicating a positive
require further phonics support. | impact on pupils, particularly from
£3686 disadvantaged backgrounds.

Targeted phonics interventions have

been shown to be more effective

when delivered as regular sessions

over a period up to 12 weeks:

Phonics | Teaching and Learning

Toolkit | EEF
Learning support assistants Low levels of language acquisition in | 1,2
delivering tailored speech and reception and year one as well as
language intervention programs | whole school need for SLCN on
across school. £3686 SEND register.
Purchase of PM Benchmark Catalogue 5,2

books in order to support
precision teaching and
alternative methods of reading

PM Benchmark books provide
children with the ability to be

13



https://www.crosbyravensworth.cumbria.sch.uk/_site/data/files/migrated/send/precision-teaching.pdf
http://www.moray.gov.uk/downloads/file98475.pdf
https://educationendowmentfoundation.org.uk/reading-house/full-word-recognition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www6.scholastic.co.uk/3dissue/catalogues/Pm-Brochure-May25/?_gl=1*qys1d8*_ga*OTUyMjA5NjE0LjE3NjU5ODQ4OTM.*_ga_NB70H7NPT8*czE3NjU5ODQ4OTMkbzEkZzEkdDE3NjU5ODY3MDQkajU4JGwwJGgw

for children who are struggling
with phonics- especially those
who are EAL

£1000

successful readers with only a few
small high-frequency words.

Texts are meticulously levelled to
support the increasing amount of high
frequency words and the pictures
support the decoding of any other
words within the texts.

Alongside this, there is a levelling
program to ensure that children are
always on the correct level. The
pictures and high frequency words
together will also enable children who
are EAL understand simple texts.

Speech therapist employed one
day a week to focus on early
identification of SLCN needs in
Reception and KS1 as well as to
assess and support individuals
across school on SLCN SEND
register. (60% of SEND register)

£14,850

Low language levels in Reception and
KS1.

Wellcomm results are below age
related in Reception for 83% of pupils
on the PP register.

1,2

Children in Reception will be
able to access WELCOMM
intervention every afternoon.

£12,846

Children in Reception from
disadvantaged backgrounds enter
school at language levels significantly
below their chronological age.

Gross Motor Skills interventions

£2750

According to the Blackburn with
Darwen Graduated Response, pupils
with specific learning difficulties
including motor skills difficulties may
have a particular difficulty in learning
to read, write, spell or manipulate
numbers so that their performance in
these areas is below their
performance in other areas. Pupils
may also have problems with
short-term memory, with
organisational skills and with
coordination. At least 10% of children
in each class have been assessed to
have gross motor skills difficulties.
The majority of Reception class are at
the emerging or developing stage for
the basic fundamental movement
skills, with 33% of Year 1 still at the
developing stage and requiring
additional sessions.

14



https://blackburn.gov.uk/children-families-and-young-people/special-educational-needs-and-disabilities-send-local-offer/send-professionals-and-providers/schools-and-education/graduated-response-early-years/graduated-response-early-years-html
https://blackburn.gov.uk/children-families-and-young-people/special-educational-needs-and-disabilities-send-local-offer/send-professionals-and-providers/schools-and-education/graduated-response-early-years/graduated-response-early-years-html

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £40938

staff.

£880 + VAT x 2 = 1056 per
person

£2112.00
Zones of regulation training for
whole school.

Zones of regulation
implementation in classrooms.

Resourcing (£1000)

have good emotional literacy and
emotional resilience and those who
understand their emotions are able to
regulate better improving behaviour
for learning across the entire school,
therefore, impacting on the entire
school offer.

In the hierarchy of needs, children
who are in an emotionally safe place
are much more able to achieve than
those whose wellbeing is
compromised.

Because of the level of disadvantage
across school, and the level of
emotional and wellbeing needs in
children who are disadvantaged, it is
important that more staff are trained
to offer emotional support, putting
children in a better place to learn,
increasing understanding of emotions
and self-regulation, and
understanding that behaviour is
communication therefore impacting
on behaviour across the whole
school.

Class teachers teaching and
implementing emotional
self-regulation strategies will further
add to the support needed.

Improving behaviour in schools

EEF_Social_and_Emotional_Learnin
g.pdf

Activity Evidence that supports this Challenge
approach number(s)
addressed

ELSA training for 2 members of | Research shows that children who 3,4

15



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_SEL_Summary_of_recommendations_poster.pdf?v=1765962963
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1765962963
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1765962963

Resources for Emotional Literacy
Support Assistants - ELSA Support

Improving Social and Emotional
Learning in Primary Schools | EEF

ELSA sessions run across the Children who are disadvantaged have | 3
afternoon 3x days a week. wellbeing needs and need some
support.
Children who are on PP are also at
£7,020 : . L
risk of more challenging behaviour in
school which would decrease with
self-regulation strategies.
Councilor working 1 morning a | A number of children identified across | 3
week focusing on individual school that struggle with wellbeing and
children with high concerns need emotional support from someone
around mental health and who is qualified to offer specific
wellbeing. counselling sessions.
£4680
My Happy Mind programme to Science based programme endorsed | 5,6

help children understand and
regulate their emotions

£3000

by the NHS. An increase in individual
children’s difficulties with social and
emotional wellbeing, leading to
behaviour difficulties, predominantly
with vulnerable children. SEND
support and EP advice promoting the
nurture / relational approach. Teachers
and children being educated about the
amygdala and how it impacts on fight,
flight, freeze.

Parent classes and support
groups

£3000

Actions for families supported either
through a CAF or by Social Care
identifies that parents and carers
would benefit from support. This can
be in managing and leading healthy
lifestyles, for themselves or their
children or providing parents with
support academically; with phonic
groups, maths parents workshops
planned this year.

Providing school uniform, PE kit

£2000

School provide children with PE kits so
all can take part in lessons. We have a
‘New to You’ school uniform system
where parents can get the correct
school uniform for their child for a
minimal donation or for free if needed.

16



https://www.elsa-support.co.uk/
https://www.elsa-support.co.uk/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel

This ensures all children feel part of
the family of St Luke and St Philip’s.

Club/providing toast/breakfast
bars and school lunches

£5000

being supported by Magic Breakfast.
Other food schemes such as free toast
for all children during playtime, free
breakfast bars and lunchtime meals
being subsidised ensures all children’s
basic essential need of not being
hungry is met.

Increased profile and rewards Based on our experiences and those 4
for attendance on target. of similar schools to ours, we have
identified a need to set a small amount
£3000 of funding aside to respond quickly to
needs that have not yet been
identified.
Pupil wellbeing lead supporting | Children who are disadvantaged are 4,3
families, safeguarding, checking | more likely to be absent from school.
|fn fo.r. wellbeing, and suppqrt.lng Attendance is lower in children who
amllle_s to make good decisions are disadvantaged.
for their children as well as
supporting with attendance.
£5200 for attendance. Children who are disadvantaged need
£12600 family support. family support, ELSA, wellbeing
support, and signposting to the
services locally that can offer further
advice-especially families experiencing
trauma.
Subsidising school trips and the | Linking with the School Development | 3,5,6
KS2 residential. Plan and providing essential cultural
capital, school aims to provide
experiences focusing on developing
team building, resilience, confidence
and independence. This is through
experiences incorporated within the
curriculum, school trips (such as the
whole school visit to a local theatre
£2000 production) and the upper KS2
residential trip to Winmarleigh.
Subsidising Breakfast Breakfast Club is subsidised alongside | 5,6

Total budgeted cost: £159188.79
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

We have analysed the performance of our school’s disadvantaged pupils during the
previous academic year, drawing on national assessment data and our own internal
summative and formative assessments.

The data demonstrated that pupils are still in need of reading support across school,
pupils are benefiting from phonics support and will continue to be streamed in order to
boost phonic screener results in Year 1.

Children who are not coping with phonics sounds and cannot orally blend due to
language difficulties and disadvantaged backgrounds as well as EAL need
supplementation through precision teaching and whole word teaching.

SLCN are still our highest SEND category amongst disadvantaged pupils in school,
however, outcomes have dramatically increased with the support of Speech Bubble.
NHS SALT referrals and support have decreased as school based targeted support is
used more frequently and effectively, pupils are receiving support and evaluation of that
support more often and children make rapid progress across Reception and KS1.

WELCOMM data shows that children, on average, have made 3+ levels of progress
within 1 term of SLCN support across school so Speech Bubble support is an
imperative resource that will be continued.
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Externally provided programmes

Programme Provider
Read Write Inc Ruth Miskin
Oracy Training Voice 21
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Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being
funded by pupil premium. That will include:

e Embedding more effective practice around feedback. EEF evidence on feedback
demonstrates significant benefits, particularly for disadvantaged pupils.

e Ultilising a DfE grant to train a senior mental health lead. The training we have
selected will focus on the training needs identified through the online tool: to

develop our understanding of our pupils’ needs, give pupils a voice in how we
address wellbeing, and support more effective collaboration with parents.

e Offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities will focus on building life skills
such as confidence, resilience, and socialising. Disadvantaged pupils will be
encouraged and supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected. We also
commissioned a pupil premium review to get an external perspective.

We triangulated evidence from multiple sources of data including assessments,
engagement in class book scrutiny, and conversations with parents, students and
teachers, in order to identify the challenges faced by disadvantaged pupils. We also
contacted schools local to us with high-performing disadvantaged pupils to learn from
their approach.

We looked at several reports, studies and research papers about effective use of pupil
premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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