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WELCOME

Bishop Hogarth Catholic Education Trust (BHCET) is a community where all
are provided with the opportunity to achieve their full potential in a way that
is rooted firmly in the values of the Gospel.

Our Catholic ethos and support for one another as a family of schools drives all that we do. Our mission
is guided by a collective culture and vision where:

‘Our schools are places of excellence — providing service and witness to children, their families, and
the wider Catholic community. By adding value as a family of schools, we will enrich the learning and
experience of all our young people so they may achieve their full potential.’

“Catholic schools evangelise culture because they address the deepest questions about whatit isto be
human and live in society. They open pupils’ minds to the transcendent dimension of life and the
reality of God revealed in Jesus Christ. The Catholic school enables each child to develop their God-
given giftsin order to engage in building a better society
which is characterised by justice, truth and love.”

Hexham and Newcastle Diocese Education

The purpose of this booklet is to provide clarity on our shared position, useful documents to use and
adapt. It is based upon recent and relevant research.
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We are committed to providing culture, opportunities, and high-quality experiences to our students.\
We develop their character by modelling, teaching and shaping the Virtues of:
e Justice and Compassion
e Honesty and Responsibility
e Respect and Self belief
e Confidence and Resilience

Through the principles of Virtue Theory, our students will nurture and develop these balanced virtues
as a ‘golden mean.’ Through their interactions and experiences with staff, their peers, and the wider

community, they will exercise and develop the Virtues to positively contribute to society and live a
happy and fulfilled life.

“I came so that they may have life and have it to the full”
\ Jn 10:10 /

Catholic Education Trust
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In all that we do, we are guided by our faith, committed to cultivating
compassionate individuals who will make a positive impact on the world
around them.
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SAFEGUARDING CULTURE

It could happen here...

ﬂ)ur schools will: \

* Bea safe environment for all

* Keep one fully up to date Single Central Record (SCR)

* Clearly publicise DSL/DDSL and all key contacts

* Actin the best interests of the child, always

* Have fully trained DSL and DDSLs

* Have a nominated governor for safeguarding

* Induct all new members of staff in safeguarding procedures

* Ensure safer recruitment procedures are followed

* Respond to the Trust online filtering and monitoring system ‘Lightspeed’

Trust Expectations at school level. Annuallh Staff will: \
leaders will ensure they: * Adhere to the Safeguarding Policy
* Have a safeguarding policy — ratified by * Know who the DSL/DDSLs are in the
Governors by the first full week in school they are working in
September * Listento and take seriously disclosures or
* Publish a safeguarding plan information that a child may be at risk
* Ensure DBS declaration is completed by all \
and quality assured by leaders
* Complete the Safeguarding Audit —
moderated by external consultants @t staff should do if they have a concem
All staff/governors undertake KCSIE training about a child/ risk of harm?

(oncerns about staff:
* If about a member of staff referto HT
* [f about the HT, referto the CEO

e If about the CEO, referto Chair of Directors
* Trust Safeguarding Lead

Record only what the pupil says

Explain that we cannot keep secrets

Reassure they will be taken seriously

Listen to the child’s wishes/feelings

Explain what will happen next

Reassure those who ‘need to know’ will be told
Ensure referrals are made to the DSLs

Record the incident in accordance with policy

N JANS /

Trust Expectations at School Improvement level:
Report to Governors and Directors with an accurate view of safeguarding
Work with individual schools where safeguarding support is needed

/ Clarify the information with open questions

SAFEGUARDING IS EVERYONE'S RESPONSIBILITY
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ATTENDANCE CULTURE

Our curriculum is engaging, purposeful and motivational. We will have a no excuse approach to good
attendance and punctuality. Where this is not happening, our role is to remove any barrier. A robust
strategy will ensure regular and punctual school attendance which is proven to have a direct impact on
children’s outcomes and life chances. Our aspiration is for all schools in our Trust to be at, or beyond,
national averages or have a strong positive trend towards meeting this goal.

Our Trust schools will:

Have positive relationships with a fairand
consistent approach

Breakdown barriers

Ensure pupils feel safe, secure, and valued

Adhere to statutory guidance

Have robust procedures and a policy that
is understood by all

98% - 100%

Expected. Celebrate pupil attendance

95% -97%

Start informal monitoring

95% -90%

Below 90%

Below 50%

At risk of persistent absence. Start trust
attendance intervention

Persistent absence. Implement trust
attendance intervention

Severe. Implement trust attendance
intervention

“Attendance needs to be everyone’s business, we must do everything we can
... to make sure children are in school, every day, and ready to learn. Not just

95%

Attendance

9

Days Absent

90%

Attendance

19

Days Absent

85%

Attendance

29

Days Absent

80%

Attendance

38

Days Absent

75%

Attendance

48

Days Absent

70%

Attendance

S7

Days Absent

65%

Attendance

67

Days Absent

- Rachel De Souza

2

Weeks Absent

4L

Weeks Absent

6

Weeks Absent

8

Weeks Absent

10

Weeks Absent

11.5

Weeks Absent

13.5

Weeks Absent

50

Lessons Missed

for their future, but for their wellbeing and safety too.”

The greatest impact of high
rates of attendance:

100

Lessons Missed

The removal of barriers

150

Lessons Missed

Swift intervention

200

Lessons Missed

Strong relationships with
parents

250

Lessons Missed

Pupils develop exceptional
routines and habits

290

Lessons Missed

Pupils ready to succeedin the
next phase of their journey

340

Lessons Missed
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ATTENDANCE CULTURE

Trust Expectations at School Level:

Dedicated senior leader with clearly assigned
responsibilities for attendance.

Attendance evaluation to be a weekly SLT agenda
item.

Pupils are prioritised for first day calls (vulnerable
groups for attendance).

Weekly reports to staff across the school from
attendance leaders.

Consistently reward and incentivise attendance.
elow expectations.

Stepped/ personalised approach to communication
with parents.

Attendance leads monitor the impact of attendance
interventions.

Forensic analysis of data to identify and act on
trends and patterns.

1l
Minutes late each school day M

S school days lost each year

Engage with external agencies where safeguarding
or other concerns.

pE— — S—  —  —
HHHHH

[ Prompt action with parents where attendance is ]
b

“Tenacity is very important ... It’s about parents knowing that we are not
going to let go.”

- DfE May 2022 Improving School Attendance

Impact
Pupils have high attendance. They come to school on time and are punctual to lessons. When this is not
the case, the school takes appropriate, swift and effective action.

School Expectations from Trust:

Whole Trust data analysis. Report to Governors and Directors with accurate
view of school attendance.

Work with individual schools where attendance is Media teams will highlight attendance on social
highlighted as low. media.

We listen, understand, empathise and support but we do not tolerate.
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BEHAVIOURAND
ATTITUDES CULTURE

Pupils and staff thrive in an environment in which they feel safe, valued and respected. We have high
expectations and are committed to ensuring a positive approach to behaviour. We accept that positive praise,
recognition, and restorative practice are more effective than disciplinary measures. Behaviour in school is
inseparable from academic achievement, safety, welfare and well-being.

fWe have a behaviour culture that that frames\
behaviour in terms of three relationships:

* Relationship with self
* Relationship with others
* Relationship with curriculum

ﬁhrough our behaviour culture, we: \

* Empower our pupils to take responsibility for
their actions

* Foster mutual respect, clear expectations,
and consistent consequences.

* Encourage positive relationships for learning.

* Create a foundation for effective teaching.

* Nurture a supportive and positive relationship
with the curriculum.

* Encourage pupils to engage and find meaning

vn their learning.

Relationship
with
Self

Learning
Behaviour

A

Relationship
with
Others

Relationship
with
Curriculum

“Encouraging a positive self-concept enhances resilience, motivation and

confidence, contributing to a conducive learning environment.”
- EEF

We expect schools to have:

A Christ centred approach that ensures a calm,
safe and supportive environment for all.

J

A culture that is free from fear, discrimination,

and bullying, where all know they belong.

The highest expectations of pupil behaviour to
ensure all excel.

J |

A no tolerance approach to all bullying, where

pupils accept responsibility for their actions.

An active partnership with families to encourage a
shared approach to excellent behaviour.

J (

A curriculum to develop excellent learning habits
to be successful.

Independent pupils with high self-esteem.

A culture focused on attaining excellence.

Positive relationships to make all feel welcome.
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BEHAVIOURAND
ATTITUDES CULTURE

Implementation

* Qur strategies are designed to prevent undesirable behaviour.

* Good relationships mean pupils want to behave.

* We encourage simple, approaches and expect pupils to be known individually.

* We recognise the importance of consistency and coherence when managing behaviour.

* We establish the rationale for implementing behaviour strategies, then ensure it is embedded.
* For pupils who find regulation difficult, we use personalised approaches.

» Staff are trained in specific strategies for dealing with pupils with high behaviour needs.

* Qur curriculum teaches the importance of behaviour for learning.

* Pupils' self-perception and confidence influences their ability to navigate challenges.

* We foster a collaborative atmosphere which promotes collective learning.

* Peerinteractions are encouraged to influence behaviour and attitude towards learning.

* Teamwork and mutual support enhance the social fabric of the classroom.

e Qur curriculum is adapted which will lead to the experience of success for all.

* By cultivating a positive curriculum, we create an environment where behaviour for learning thrives.

* Improvements to behaviour will be evidenced in pupil voice, staff voice, behaviour incidents recorded

and parent feedback.

* Leaders in school are expected to analyse behaviour termly to inform further actions.

[ mpac A

We will establish a culture where relationships impact positively on behaviour for learning and attitudes.
Leaders and staff will have created a safe, calm, orderly and positive environment.
Behaviour will be exceptional because positive attitudes to learning are strong.

Pupils feel safe from bullying. If it takes place, it is dealt with quickly, consistently, effectively.

Pupils are ready to succeed in their next phase of their journey. j
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CURRICULUM VISION

Bishop Hogarth Catholic Education Trust (BHCET) is a community where all are provided with the
opportunity to achieve their full potential in a way that is rooted firmly in the values of the Gospel. We
are committed to a purposeful, progressive and inclusive curriculum with Christ At The Centre, Children
At The Heart. We celebrate diversity of experience, need, interest and achievement.

Our curriculum celebrates our local heritage and nurtures pupil’s understanding of the communities in
which they live. It fully prepares pupils for the next steps in their learning journey and opens the doors to
the wider world as life-long learners.
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CURRICULUM VISION

“The Curriculum is not just one of the many things that Head teachers have
responsibility for — it defines the purposes of a school and the journey leaders
want its pupils to take.”

- Michael Young

UNDERSTANDING ASPIRINGTO BROADENING LIVING A
OUR PLACE IN THE ACHIEVE HORIZONS CATHOLIC LIFE
WORLD

Everything begins with our curriculum drivers. They are woven through all that we do and underpin our
shared belief that our role is to support children in understanding their place as a global citizen, having
aspirations to achieve, broadening horizons and living the Gospel of life through Catholic Social Teaching.

Christ at the Centre, Children at the Heart 11



CURRICULUM VISION

- «

Our curriculum is carefully planned and designed to provide academic,
spiritual, social, and cultural, opportunities for all to develop their character
through a focus on virtues and Catholic Social Teaching.

HUMAN SOLIDARITY SUBSIDIARITY RIGHTS &
DIGNITY RESPONSIBILITIES

YODOE

PEACE OPTION FOR COMMON PARTICIPATION STEWARDSHIP
THE POOR GOOD
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.‘ CURRICULUM VISION

A--’

The virtues of respect and responsibility, justice and compassion, confidence
and resilience, honesty and self-belief, run through our curriculum and are
designed to help pupils develop their sense of self and be ready to move with
confidence onto their next chapter.

OOOO

COMPASSION CONFIDENCE HONESTY JUSTICE
RESILIENCE RESPECT RESPONSIBILITY SELF-BELIEF
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CURRICULUM VISION

To promote fundamental British Values and Citizenship we have embedded
democracy, the rule of law, individual liberty, mutual respect and tolerance of
those with different faiths and beliefs within our sequences of learning.

DEMOCRACY RULE OF LAW INDIVIDUAL MUTUAL RESPECT
LIBERTY & TOLERANCE

Careers Education is woven into our curriculum design, enabling pupils from the earliest age to develop
an understanding of pathways into education, careers and independence.

Our ambitious curriculum provides a continuous progression model with seamless transition from EYFS
to KS2, with clear progression to secondary education. End points for each phase have been designed
around the requirements of the National Curriculum. Robust collaboration occurs between primary and

secondary phases ensuring itis progressive.
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CURRICULUM VISION

Individual subject disciplines are taught
explicitly with coherent links created.

Our curriculum is sequenced to ensure that
knowledge is cumulative.

Substantive and disciplinary knowledge is at the heart of each
subject and linked areas of study are exploited to consolidate and

embed learning, meaning that mental models are developed over ‘OSHE ART
time. We pride ourselves on evidence-informed practice and the

highest quality professional development. We understand that
memory lies at the heart of learning, we strategically
plan opportunities for pupils to recall and remember. This allows @
memories to be strengthened, meaning that children can draw on

previous learning with confidence enabling them to build and

connect. RE pE
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CURRICULUM VISION

‘

“In a democratic society which prizes equality of opportunity, the curriculum
should be based on the knowledge we consider all young people should have
the access to and begin to acquire during their earliest years.”

- Mary Myatt

Our curriculum s purposeful and responsive - it aims to:
Create a positive and supportive environment for all pupils without exception;
Build an ongoing, holistic understanding of our pupils and their needs;
Ensure all have access to high quality teaching and access all areas of the curriculum;

Ensure that the fundamental skills of reading, writing, oracy, listening and numeracy are well
established in all subjects from EYFS with academic rigour that challenges all.

Exposure to the richness of English language so that pupils can access the pleasure of reading, the
excitement of writing and to explore new learning concepts.

Take a metacognitive approach to learning to reduce cognitive load and provide opportunities
across the curriculum to engage in debate and critical thinking.

For mixed age classes, cycles of learning (rolling programmes) ensure that pupils meet threshold
concepts for their year group without repeating the same theme of learning.
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CURRICULUM IMPLEMENTATION

Carefully sequenced progression documents clearly outline the knowledge and skills developed in each
subject area of study. Dedicated time for revisiting key knowledge is carved into each lesson and planning
builds in time to recap previous learning to then build on knowledge and understanding in new, related
areas of study. Careful consideration has been given to the amount of time each subjectis taught.

We value the power of authentic experience; learning is brought to life. We have built into our sequence
of learning, curriculum continuity learning and peer networks with our secondary schools. These
opportunities enable our pupils to achieve successful transition. Trips, excursions and in-school events,
are carefully mapped to ensure a balance of coastal, urban and rural experiences.

We have outlined fundamental guiding principles, which are implemented to ensure consistency of
approach. At the heart of our collective teaching pedagogy lies evidence-informed practice. We value
Rosenshein’s Principles of Instruction, and these can be seenin practice throughout our curriculum.

“It doesn’t matter how great an educational idea or intervention is in
principle; what really matters is how it manifests itself in the day-to-day
work of people in schools.”

- Sir Kevan Collins
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CURRICULUM IMPLEMENTATION

“Curriculum is the key lever and our best bet for disadvantaged learners.
This long-term investment is the golden ticket.”

- Dan Nichols

Pedagogy: Our Method And Practice Of Teaching

Consistency of approach is a priority. What we teach will differ depending on the age of the pupils, but
the methods and approaches to teaching are consistent. When planning for learning, we consider how
learning has been defined in cognitive psychology as an alteration in long-term memory: If nothing has
altered in long-term memory, nothing has been learned. Progress, therefore, means knowing more
(including knowing how to do more) and remembering more. When new knowledge and existing
knowledge connect in pupils’ minds, this gives rise to understanding. It is appropriate to understand the
way knowledge is stored as a complex, interconnected web or ‘schema’. Our approach is simple:

. we know what we want to teach in the long term — curriculum narrative and long-term plan
. we have clear short-term goals for pupils —sequential components of learning

. we build upon pupil’s prior learning and experiences — assessment for (and of) learning

. we scaffold learning to support thinking - adaptive teaching

. we give appropriate support to overcome barriers to learning — intervention

Exceptional teaching, leads to outstanding learning outcomes.

All have a responsibility to deliver lessons where teaching and learning is of the highest quality and
where learning needs are met.

The single most important factor in how a child learns in the classroom is
how well a teacher teaches.
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CURRICULUM IMPACT

Pupils know that in knowledge lies opportunity and so, they value education and love learning. Learning
is revisited and built upon to ensure a breadth and depth within and across subjects. Skills are improved
over time and used as a means to access new knowledge.

Our bespoke curriculum has been designed to ensure all excel and achieve the outcomes they need.
Pupils are resilient, hardworking and driven. They have been taught to be respectful; how to value the
responses offered by peers, and how to politely disagree. They stretch their thinking by asking
challenging questions. The faith journey of each child is unique. Our curriculum enables each child to
determine their own personal understanding of spirituality; to value themselves and others; to develop
social skills and understand society. They are able to build a firm set of personal morals allowing them to
engage inthe culture they live in and celebrate diversity in Britain and the wider world.

Exceptional teaching, leads to outstanding learning outcomes.

° Curriculum and assessment are intrinsically linked.

° Accurate assessment strategies enable an informed and systematic judgement to be made about a
pupil’s knowledge, understanding, skills and attitude and ensure that next steps are specifically
planned to develop deep understanding.

° All assessment is underpinned by the pillars of assessment: it will be purposeful, valid, reliable and
valuable. The purpose of assessmentis to always improve pupils’ learning and inform teaching.

° Quality assurance processes are robust and developmental, ensuring professional development
enhances teaching and learning and impacts positively on progress and learning.

Children leave BHCET knowing that they belong to and make a significant difference to society and wider

world. The progress they make from their starting points to the end of each key stage, equips them with
the academic ability to do exceptionally well as they move on through the next steps in their life.

“Knowledge is something that “escapes its origins; it’s there for everybody.
It isn’t just the preserve of the people who hold it.”

- Michael Young

- — — "
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Deliberate teacher habits enable pupils to develop independent learning behaviours. At every stage of
learning pupils can be supported to achieve if they are able to choose strategies. They develop self-
sufficiency by being taught a process through explicit modelling and teaching. Pupils develop strategies
for themselves by recognising similarities and differences. When this move from dependence to
independence occurs, pupils are successful and better equipped to face challenges.

A lesson framework is designed, based on cognitive science principles, using the EEF’'s Gradual Release
model to support metacognition and self-regulated learning - this supports teachers in developing pupil
independence. The framework helps teachers explicitly plan, deliberately shifting the responsibility from
themselves to the pupil during a lesson or over a series of lessons and can be applied to different subject
content atall phases and ages.

Icons are used when planning and teaching, as reminders about the type of learning:

VOO

Interleaving/ New Learning Making Links Metacognitive
Retrieval Review Cycle
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TEACHING AND LEARNING

“Narrowing of the curriculum for less able pupils ... clearly runs counter to the

definition of breadth.”

- A Spielman

Lessons are broken into six steps to reduce cognitive load/ help pupils to know more and remember more:

©@O©O®0OO0

Interleaving - Lessons begin with recall/retrieval questions - activating prior knowledge.

Learning Objective/Explicit Instruction - Introduces new learning, including vocabulary.

Modelling - Using worked examples

Guided Practice - Learning in groups, pairs or individually, guided by the teacher.

Independent Practice - To allow for a deep understanding.

Reflection - Ongoing reviewing of learning.

METACOGNITION

3. Evaluation

2. Monitoring

COGNITION

1. Planning

Metacognitive Regulation Cycle
(EEF Metacognition & Self regulation Guidance)
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TEACHING AND LEARNING

(p

resentation & Handwriting

High expectations need to be maintained including the use of cursive writing. Where necessary, there needsto be
opportunities to practice and develop fluency and speed writingin pen when they have demonstrated proficiency.
Correctspelling, punctuation, and good grammar will be expected and corrected using the marking criteria. Allwork
Chould be dated, titled and underlined.

J
(Learning Environment \

All spaces are kept safe, clean and ready for pupils to excel; arranged to promote learning through:
* Seating layout that allows everyone to see the board and participate
* Accessible resources for learning such as books, pens, pencils, rulers, manipulatives
* Comfortable, well-resourced reading areas
* Displays that celebrate and support pupils’ learning

k * Sacred prayer space )
\

(Homework

Homework must be purposeful, relevant, and designed to support learning. It should be carefully planned to consolidate
understandings positively, and not overly burden pupils.

Common homework activities are reading, practice in spellings and number facts. Other effective strategiesinclude
extended activities to develop inquiry skills. The quality of the tasks is more important than the quantity of work required.
\ Homework mustrelate closely tolearning during school time. ‘

ﬂarking and Feedback \

Timely and constructive feedback in the learning process is crucial. Feedback practices that are specific
and actionable contribute significantly to a pupil's overall success. The primary purpose of marking and
feedback is to enhance learning and progress by providing constructive guidance. Fidelity through consistent
and effective practices across all phases is essential. Summative pieces of work will be marked promptly,
allowing pupils to reflect on feedback and apply it to future assignments.

Formative and summative assessments will be used to evaluate pupil progress. Formative assessments
provide ongoing feedback, while summative assessments measure overall achievement. A balanced approach
ensures a comprehensive understanding of pupil performance. In summative pieces of work teachers
\will highlight strengths, identify areas for improvement, and suggest strategies for enhancement. CommeD

will be clear and encouraging, fostering a positive learning environment.

“The highest effects are associated with rote learning, practice or rehearsal
of subject matter.”

-Tom Sherrington and John Hattie
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ADAPTIVE TEACHING

EEF’s Five-a-Day principles:

Our curriculum has been designed to be delivered to the whole class. However, the tasks are adapted by class
teachers to meet the needs of individual children. To ensure pupils with SEND achieve well, they should be
exposed to the same learning as their peers; however, the way they evidence their learning through the tasks
can be adapted. Through scaffolding, tasks are adapted to ensure all can access and evidence the same
threshold concepts and learning objectives as their non-SEND counterparts. Scaffolding strategies include
providing sentence starters, a writing frame, vocabulary banks, sorting and matching cards or visual

prompts. Reactive or proactive adaptations can make our curriculum accessible and achievable for

all. Responding to the pupils needs and strengths, giving all the opportunities to achieve the ambitious
curriculum end points and as a result knowing more and remember more.

Scaffolding Use of Technology

A metaphorfortemporary supportthatisremoved

whenitisno longerrequired. This requires effective provide feedback to pupils and/ or parents can be
assessmentto gain aprecise understanding of the pupil’s effective, especially when the pupil can act on this
current capabilities. feedback

Canassistteacher modelling. Technology, asa method to

Examples: supportcan be visual, verbal, or written;
writing frames, partially completed examples, knowledge
organisers, sentence starters; reminders of what
equipmentis needed and classroom routines. Scaffolding
discussion: promoting prediction, questioning,
clarification and summarising.

Examples: use avisualizerto model worked examples.
Technology applications, such as online quizzes; speech
generating apps to enable note-taking and extended
writing can be helpful.

Cognitive and Metacognitive Strategies

Skills like memorisation techniques or subject specific strategies like methods to solve problems in maths.
Metacognitive strategies help pupils plan, monitorand evaluate theirlearning

Examples: chunking the task will support pupils with additional needs — this may be through provision of checklists,
instructions on a whiteboard or providing one question at a time. This helps reduce distractions to avoid overloading
working memory. Promptsheets that help pupils to evaluate their progress, with ideas for furthersupport.

Explicit Instruction Flexible Grouping

A range of teacher-led approaches, focused on teacher When pupils are allocated to smallergroups based on
demonstration followed by guided then independent individual needs that they currently share with
practice, forexample, Rosenshine’s ‘Principles of others. Such groups are formed foran explicit
Instruction’. purpose/disbanded when that purpose ismet
Examples: worked examples with the teacher modelling
self-regulation and thought processes is helpful; a Examples: allocating temporary groups can allow
teachermightteach a strategy for summarising teacherstosetup opportunities for collaborative
a paragraph by initially ‘thinkingaloud’ while identifying learning, forexample to read and analyse source
the topicof the paragraph to model this process to the texts, completegraphicorganisers, independently
pupil. They would then give the pupil the opportunity to carry out a skill, rememberafact, or understand
practise this skill; using visual aids and concrete examples a concept. Pre-teaching key vocabulary, is a useful
promotes discussion and linksin learning. technique.
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CURRICULUM & ASSESSMENT - -
GUIDING PRINCIPLES

“Among the conditions we would routinely provide for our pupils are a clear
and sequenced curriculum that sets out the learning aims, diagnostic
assessment to ensure prerequisites are secure, models of excellent
performance, scaffolding, guidance, opportunities for practice and, crucially,
feedback that guides next steps and indicates progress.”

- The Great Teaching Toolkit

The curriculum is the sum of all the pupils' experience. This encompasses all of the activities which take
place in schools, including the formal programme of educational provision, the informal programme of
extra-curricular activities and those aspects of organisation and interpersonal relationships, which
contribute to the development of the whole child.

We are committed to ensuring each school develops a highly ambitious, broad, and balanced curriculum

that prepares learners to take an active part in society, in line with Catholic Social Teaching and develop a
love of learning. The curriculum will be tailored around a school’s local context and rooted in our faith.
This will be underpinned by a robust assessment strategy to support all learners in developing a deep
understanding of the taught curriculum, ensuring pupils know more and can remember more. Our
approach will be evidence informed. Our curriculum extends the National Curriculum and will show
coherence in a planned sequence of learning, identifying threshold concepts within subjects.

Christ at the Centre, Children at the Heart 24



CURRICULUM & ASSESSMENT
GUIDING PRINCIPLES

Assessment comprises two linked processes:

Formative Assessment: Summative Assessment:

provides Assessment for Learning and provides Assessment of Learning and is a
Assessment as Learning. It is a continuous judgement of attainment at key points
process and an integral part of teaching throughout the year- using past

and learning; informal observations, knowledge to measure attainment and

dialogue/effective use of questioning, progress. Examples of this are
consolidation activities, low stakes standardised tests, tasks and end of
quizzing, routine marking; and pupil/peer term/annual assessments which include a
assessment all contribute to the sample of pupil’s prior learning.
developing profile of progress.

Assessment is a continuous process which is integral to
teaching and learning, which:

Enables aninformed judgement to be made about a pupil’s understanding, skills, attitude to learning
and successful acquisition of knowledge as they move through the curriculum.

Provides feedback recognising achievement, Incorporates a wide range of assessment
increasing pupil confidence/motivation. techniques to be used in different
contexts/purposes.
Allows leaders and staff to make timely
[adaptations to the curriculum. ] (Supports learning by making clear to pupils: what\
they are trying to achieve; what they have

AIIows regular subject specific extended

misconceptions are and what the next steps in
wrltlng and access to high quality text/ reading.

] achieved; what the learning gaps and

Qearning are. y
) N
Should be moderated and standardised to Includes feedback to pupils to help them
ensure purposeful, meaningful, and timely understand what they need to improve,
feedback. challenging them to achieve their target rather
than a grade. y

Is accompanied by clear assessment criteria that enables effective marking and feedback, a reliable
progress evaluation to be given and demonstrates clearly what a pupil must do to improve.
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CURRICULUM & ASSESSMENT

We consider the greatest impact of the curriculum to be high rates of pupil achievement as evidenced by
pupils’ classroom work, their ability to articulate their learning, balanced with performance data.

Our Curriculum Aims To Develop And Instil In Pupils:

Values, motivation, aspirations, and the The development of knowledge; progressin
moral imperatives in line with Gospel knowing more and remembering more.
values and Catholic Social Teaching that

inform their choices and actions.

The ability to apply; progressin knowledge applied in more challenging, relevant, and engaging
ways, evidenced through pupils’ classroom work.

translate knowledge into actions for and what they have to do to improve.
success.

A love of reading for pleasure and the ability to read well.

Knowledge of, and the confidence to, Readiness and motivation to succeed in their
articulate their learning. next phase of learning.

The ability to write confidently in all subjects for a range of audiences, drawing upon a range of
high-quality texts.

[ The acquisition of 21st century skills to An understanding of how well they are doing ]

Monitoring Progress:

Formative Assessment:

All formative assessment must inform planning and ensure adaptive teaching. Assessment must
provide a measure of where pupils are in their learning, their knowledge and skill gaps, and provide
detailed feedback to pupils on how to close those gaps. Feedback must cause thinking. A grade or
score should not be provided to the pupil.

Summative Assessment:
Summative assessments must be graded using examination board / DfE objectives and grade
criteria. In primary schools, this includes standardised testing against age related outcomes.

Data will be collected at 3 key points across the academic year as agreed at whole Trust level.

In the secondary phase of education, KS2 scaled scores in Maths, English Reading, Writing and
Grammar will be used to determine pupils’ KS4 aspirational targets.
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CURRICULUM & ASSESSMENT

We will report pupil progress through the curriculum, the knowledge,
and skills they have acquired, using the agreed terms:

[ An overview of the taught curriculum. ] [ Pupil’s attitudes to learning. ]
In EYFS, pupil’s achievement in reaching a Good Pupil’s attainment in KS1 and KS2, using working
Level of Development including seventeen areas grades compared to age related expectations
of development and the effective characteristics (ARE), working towards, expected, greater depth.
of learning.

In Key Stage 1, pupil’s achievement in the In Year 4, pupil’s achievement in the

Phonics Screening Check (PSC). Multiplication Times Tables Check (MTC).
Pupil’s progress through KS3 using continuous In KS4 and 5, assessment objectives, current
assessment and working grades of Acquiring, working grades, and progress towards target
Developing, Securing, Extending. grades.

“As soon as pupils get a grade, the learning stops.”

- Dylan William

SUMMATIVE

EXAMPLES: EXAMPLES:
TEAC H E R Pupils self-assess

":gh stakes' graded
and receive a grade
is responsible,

mid term exam,
projoct essay.

for this judgement.

Assessment

i 4. Pupils and staff de/degree .
is decision-maker  [EESietHERHE N e ey High Stakes
(summative ~ OF
- t). G
A co-assessment) Leqrnlng A
To demonstrate 5’ gr
i _reviow ‘achievement. articij ;
Pupils self-review L :M mﬁn le
and/or peer review o
to make a judgement or feedback purposes.
(critical evaluation) ~
of their work. ~
LEARNING
Written/oral feedback
PaR e Assessment Assessment to pupm/; Staft-pupil
based on holistic or e e dialogue; Feed- ard
analytic criterio, or by [l AS FOR gictlons to im) rave)
comparing exemplars. , 5 arly feedba to staff
v Learnlng \ Learmng to improve teaching. v

Low Stakes

To self-regulate and : To give feedback on
critically evaluate learning and teaching

PU p I L Pupils collaborate to

develop their own Pupllt request

Pl feedback based on

is responsible, shared assessment
is decision-maker

criteria.

their self-monitoring.

FORMATIVE
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QUALITY ASSURANCE Summary

We are committed to continuous improvement inspired by the best evidence.

We expect leaders have a consistent approach to the quality assurance so they set appropriate,
actionable feedback to ensure quality outcomes for all pupils.

Great teaching is the most important lever to improve pupil attainment. Ensuring all staff are supported
to deliver great teaching is essential to achieving the best outcomes, particularly
the disadvantaged, EEF

Quality Assurance activities

Curriculum planning Attainment
Pupil voice adapted to meet and progress Work sampling f} Lessonvisits
individual needs data analysis

“True intuitive expertise is learned from prolonged experience with good
feedback.”

- Daniel Kahneman

PROFESSIONAL DEVELOPMENT

Staff are entitled to be celebrated and have A professional development programme that
areas for development clearly identified, will provide opportunities for staff to participate
then be provided with access to relevant in a variety of learning opportunities building
exceptional professional development. whole school and Trust capacity.

Calendared quality assurance opportunities; two each term. Once per term it will include five key
activities, one to four visited a second time each term.

An additional strand to quality assurance process is moderation involving all staff, it is focused on
professional development. It takes place at a school and Trust level. The process is designed to allow
staff a voice in sharing opinions on pupil work from across the curriculum.

“Professional learning happens when we think hard about our practice
and take full ownership of it.”

- Dr Tristian Stobie
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Our schools teach a broad and balanced curriculum for all pupils, which:
* Promotes their spiritual, moral, social, cultural, mental and physical development;
* Prepares them for the opportunities, responsibilities and experiences of adult life.

Curriculum o :
Religious Education
Content
PSHE
. . . Physical Designand . .
(|n(;|:€)|ng Geography History Education T Computing Languages

We use the National Curriculum as the foundation to our ambitious curriculum subjects, in addition to Religious
Education. We customise this basic entitlement to learning to create our own distinctive and unique curriculum,
guided by shared principles but personalised to our context and locality of the schools. The curriculum, in its
entirety both taught and hidden, represents the whole of a child’s schooling experience.

To achieve effective transition between phases an agreed amount of content is necessary. The aim is to provide
a breadth and depth of learning, with each stage building upon earlier learning. English and maths a priority,
because they open access to other subjects. Rich and varied learning across all subjects is essential to pupil
motivation and progress in school. Leaders decide upon and provide a rationale for the importance they give to
all subjects. This is guided by government recommendations and the science of learning. We have a clear steer
from current documentation as to the suggested time allocation for subjects.

To maximise children’slearningin asubject it is suggested that:

English Maths
.. . 4 lessons x 1.25 hr / wk 4 lessons x 1.25 hr / wk
RE (Religious Education)
55 hr x 39 weeks 195 hours/ annual 195 hours/ annual
) NB: Additional time will be NB: Additional time willbe

<3 (e | emmue! necessary for phonics/reading necessary forfluency onday 5
fluency/spelling teaching (15/20 mins)

PSHE Physical Design and
i i i h Hi C ti Musi L
Science (including Geography istory Education Technology omputing usic anguages
RSE)
25-30 hrs 20 - 24 hrs 20 - 24 hrs 16 - 18 hrs 16 - 18 hrs 16 - 18 hrs 18 -20 hrs

Weekly/ Weekly/ Weekly/ Weekly/
1.75hrs x Weekly We(.ekly/ We?kly/ Weeks Fortnightly, Fortnightly, Fortnightly, Weell<ly Fortnightly,
(30- 45 fortnightly, fortnightly, (45 mins
36 weeks . (2hrs) 6 - 8 wk 6 -8 wk 6 - 8 wk 6 - 8 wk
mins) 9wk block 9wk block -1hr)
block block block block

Some subjects will be taught for 39 weeks (English, Maths, RE, PSHE inc. RSE, PE).
Some subjects will be taught for 36 weeks (Science, MFL, Music).
Some subjects will be taught in blocks/fortnightly (History, Geography, Art, DT, Computing).

"At each stage of education, our school curriculum prepares pupils for adult life by
equipping them with the knowledge and skills they need to be responsible, respectful,
active citizens who contribute positively to society."

- Matt Bromley
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TERMLY PLANNER

At BHCET, we passionately believe that all should excel and so we work togetherin
partnership to achieve great things.

[ Our schools and central team work collaboratively, we seek to achieve cohesion.

Our workload commitment sets the expectation for what we stand for and sets out our
commitment in relation to staff workload and wellbeing.

This supports our overall mission of putting Christ at the Centre, Children at the Heart.

To support our workload commitment, we have worked with colleagues to develop our transparent
approach to curriculum design.

We will continue to quality assure staff workload and wellbeing with the aim of being the employer
of choice.

2 ¥33M
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READING, WRITING &
COMMUNICATION SUMMARY

Reading is one of our most important and vital life skills. Reading allows to access information, understand it
and apply it. We use reading, spoken and silent, to develop our communication, writing, presentation. It
expands our imagination and creative thinking. Reading teaches us how to listen and be empathetic, it improves
our well-being. Teaching children to read is fundamental to their educational achievement. We are committed
to giving disadvantaged pupils the same sense of entitlement and opportunity to read for academic purposes
and pleasure, as their peers.

“l read a book one day and my whole life was changed.”

- Orhan Pamck

We will develop academic excellence in all schools through:

[ A love of reading for pleasure, with a rigorous approach to develop confidence and enjoyment of literacy.

[ A language-rich environment, in relation to the different tiers of vocabulary.

[ All staff to confidently model excellent habits in reading, writing and communication.

[ A highly targeted support programme for pupils who have gaps in reading, writing and communication.

[ Access to high quality stimulating and challenging reading materials for pupils.

[ Seamless transition between key phases.

Pupils encouraged to reason, discuss, debate and Reading materials closely matched to learners’
present with increasing skill using varied and knowledge and skills, ensuring sequential

[ Regular opportunities to develop writing across the sequenced curriculum, linked to quality books. ]
precise vocabulary. development and stretch. ]

“Fluent reading supports comprehension because pupils’ cognitive resources
are freed from focusing on word recognition and can be redirected towards

comprehending the text.”

- EEF

Reading and writing are combined. Reading helps pupils gain knowledge, developing comprehension and
fluency which leads to better writing. Writing opportunities are provided in all subjects to deepen pupils’

understanding.
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READING, WRITING &
COMMUNICATION SUMMARY

Learning to read is a highly complex undertaking that is underpinned by two fundamental processes:

Word reading through the decoding of Comprehension of texts through a range of
words and recognition of words. knowledge and skills.

It is the skilled combination of these two dimensions that facilitates all reading success (EEF).

“Reading, writing, vocabulary, speaking, listening, debate...the complex
tapestry of great teaching, enacted in every lesson, in every phase and
subject domain, by every teacher.”

- Alex Quigley

Teachers strive daily to secure pupils’ understanding of language comprehension and word recognition by:
Having a highly considered reading spine which aligns to the curriculum
Frequent (Tier 2) and complex (Tier 3) vocabulary is prioritised across the taught curriculum
Pupils are given opportunities to apply this vocabulary in writing, in all subjects.
Explicit and systematic teaching of phonics through a DfE validated programme
Daily phonics sessions (EYFS/KS1), pupils who require phonics intervention to enable them to keep up.
Spelling, grammar and punctuation are taught explicitly to improve reading, writing and oracy.
Parents are encouraged to help their children become confident, fluent readers and writers.

“Books expose children to more facts and to a broader vocabulary than
virtually any other activity; people who read for pleasure enjoy cognitive
benefits throughout their lifetime.”

- Daniel Willingham

All subjects will:
* Have arange of non-fiction texts developing subject specific (disciplinary) reading and writing.

*  Have reading and writing opportunities integrated into sequences of learning.
*  Have structured questioning to develop reading comprehension and vocabulary.

“Pupils who struggle to read struggle in all subjects.”

- Nick Gibb (DFE)

Impact
*  Development of reading, writing and communication in relation to starting points.

*  Pupils’ love of reading and writing for pleasure, having the skills to confidently express themselves.
*  Outcomes at statutory assessment points.
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Numeracy means understanding how mathematics is used in the real world and being able to apply it to make
the best possible decisions. It involves interpreting charts, data and graphs, processing information, solving
problems, understanding and explaining solutions, as well as, making decisions based on logic and
reasoning. To thrive in life, all students need to be given the opportunity to master their numeracy skills, not
justin mathematics but across the curriculum. All schools are committed to this common goal.

"Good numeracy is the best protection against unemployment, low wages
and poor health.”

- OECD

At all phases of education, we will develop academic excellence in schools through:

4 )

* Rigorousapproach to develop learners’ confidence and enjoyment of numeracy.

* Coherently sequenced cross-curricular maths.

* Forensic approachto ensure highly targeted, adaptive teaching supported by intervention
closes gaps.

* Consistent approach to teaching efficient mathematical methods and language.

* Careful selection of concrete and pictorial representations.

Rigorous mathematical fluency through efficient, accurate recall of number facts and

4 N
procedures.

* Regular opportunities to demonstrate reasoning skills, developing metacognition/
critical thinking

* Aseamless and aspirational transition between year groups.

* Follow a coherent curriculum that builds on the knowledge and skills of the pupil’s prior

K learning. j
4 )

Use assessment and prior data to plan for pupil progress
.Use adaptive teaching strategies to ensure that pupils can access the same challenging
content.

* Use consistent mathematical methods and language

- J
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All mathematics staff and leaders should:

Provide support and advice to ensure that there is Provide information to staff with regards to
a consistent approach. common misconceptions that pupil’s experience.

Utilise opportunities to include links to Identify pupils that require numeracy intervention
mathematical content from other subjects. and any gaps in knowledge.

All staff should:

[ Actively participate in whole school numeracy initiatives.

[ Ensure that they use correct mathematical notation, vocabulary and consistency of approach.

"Mathematics is essential to everyday life, critical to science, technology and
engineering and necessary for financial literacy and most forms of
employment. A high-quality mathematical education therefore provides a

foundation for understanding the world.”

- DfE 2022

Monitoring Progress

Pupils’ progress is monitored through the following strategies:

Calendared quality assurance opportunities. Progress across phases through use of question
level analysis.

Regularassessment resulting in data-driven Mathematical moderation ata subject, school and

interventions. trust level.

Impact:
These principles ensure that all pupils leave education with:

Knowledge and skills which have been built through a coherent curriculum from EYFS to KS2+.
The numeracy skills and confidence necessary to be a full contributor to society and the economy.
A love of numeracy and a full appreciation of its importance in everyday life.

Independence and resilience when facing life situations, particularly those involving finances.

The impact of early life numeracy disadvantage eliminated, and the numeracy gap closed.
Confidence and competency in all forms of mathematical fluency.

Ability to use their reasoning skills and problem-solving strategies in everyday situations.
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EYFS GUIDING PRINCIPLES

GUIDING PRINCIPLES FOR THE EARLY YEARS FOUNDATION STAGE (EYFS)

Every child must make progress and no child will be left behind. The goal of the EYFS is to help young children
achieve the five ‘Every Child Matters’ outcomes of staying safe, being healthy, enjoying and achieving, making a
positive contribution, and achieving economic well-being.

CURRICULUM

direct teaching from the adults. The curriculum should be flexible to adapt to each child’s individual needs and

hild-Centred Approach:
EYFS curriculum is designed around the child. Every child is unique and learns at their own pace, with regular
interests and designed to ensure all are National Curriculum ready by the end of Reception.

Play-Based Learning:
Play is essential for children’s development. The EYFS curriculum encourages learning through play, providing
opportunities for children to explore, experiment, and make sense of the world around them.

to learn and develop to their full potential.

Parents and carers are recognised as children’s first and most enduring educators. We have strong partnerships

Inclusive Practice:
EYFS curriculum promotes equality and diversity. It ensures that all children, regardless of have the opportunity
with parents/carers to support children’s learning and development. ]

[Partnership with Parents:

children feel confident to learn and grow.

Holistic Development:
The EYFS curriculum supports the holistic development of children. It covers all areas of learning, including

Safe and Secure Environment:
The EYFS curriculum emphasises the importance of providing a safe, secure, and supportive environment where
physical, social, emotional, and cognitive development. ]

STAFFING

Ratio for 2—3-year-olds is Ratio for 3+is 1:13 (with Ratio for 2—3-year-olds is 1:5

1:5 (Sept 2023 Statutory classroom teacher/EYT/EYP) (Sept 2023 Statutory
Framework) 1:8 with level 2+ Framework)

ASSESSMENT

[ Key worker carries out the 2-year check (around 30 months) — assessment sent to Health Visitor and LA. ]
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EYFS GUIDING PRINCIPLES

SCHOOL OFFER

Schools can be flexible with the
hours offered 3x5 hours/
5x3hours depending on local
needs.

Children are eligible for funding Local Authority will provide

the term after their 2nd details of children eligible
birthday. through the portal.

ASSESSMENT:

A baseline assessment will take place within first 6 weeks of entering nursery.

Ongoing Assessment: assessment should be an ongoing process that identifies children’s needs, interests,
and achievements. It should inform future teaching.

Holistic Approach: assessment should cover all areas of learning and development in the EYFS. It should
consider the child as a whole.

Informed by Observation: assessment should be based on practitioners’ observations of what children are
doing in their play, learning, and development.

understanding of their child.

Individual Needs: assessment should take into account the individual needs and abilities of each child.

Progress Check: there should be a progress check at age two. This is a statutory requirement and involves
practitioners reviewing a child’s progress and providing parents and carers with a written summary.

Early Learning Goals: at the end of the EYFS, practitioners must complete the EYFS Profile for each child.

[Partnership with Parents: parents should be given opportunities to contribute their knowledge and

HEALTH & WELFARE REQUIREMENTS:

Safeguarding and Welfare Requirements: The EYFS framework sets out the legal welfare requirements that
everyone registered to provide early years education must follow to safeguard and promote the welfare of
children under 5 years old.

[ Good Health: Children’s health is promoted.

Schools must have an Intimate Care Policy which includes a nappy changing procedure and provide a
changing area (preferably within the classroom) with adequate storage for nappies and an appropriate
changing unit.

needs are met, and when they have positive relationships with the adults caring for them.

[Safe Learning Environment: Children learn best when they are healthy, safe and secure, when their individual

Schools must have a Risk Assessment specifically for the EYFS classrooms including outdoors.
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MIXED YEAR GROUP TEACHING

For mixed age classes, cycles of learning (rolling programmes) ensure that pupils meet threshold concepts for
their year group without repeating the same theme of learning. Teaching mixed-age classes can be challenging,
but with the right strategies, it can also be a rewarding experience. Patience and flexibility are key when
managing mixed-age classes. Each child is unique and will learn at their own pace. Pupils in mixed age classes
are never at a disadvantage from their peers who are taughtin straight year groups.

Adapted Instruction: Recognise that pupils in the same age group can have different levels of maturity and
learning abilities. Use of adapted instruction will support the diverse needs of pupils.

H

Flexible Grouping: Use flexible grouping strategies to allow pupils to work with peers at their own level and
pace. This can include whole class instruction, small group work, or individual tasks.

H

Peer Learning: Encourage older pupils to help younger ones. This not only helps younger students learn but
also reinforces the knowledge of older pupils.

H

integrated learning experience.

H

Pupil-Centered Learning:
Encourage pupil-centered learning where pupils take ownership of their learning. This can be achieved through
project-based learning, inquiry-based learning, or other pupil-led activities.

Continuous Assessment:
Implement continuous assessment strategies to monitor pupil progress against year group end points and
adjust instruction as needed.

Cross-Curricular Connections: Make connections across different subject areas to provide a more holistic and ]
~

7
Real-World Connections:
Incorporate real-world connections to make learning more relevant and engaging for pupils of all ages.
G J
( N
Communication:
Maintain open lines of communication with parents and caregivers. They can provide valuable insights into
their child’s learning and development.
\ J
4 N
Monitoring:
Ensure that monitoring and checking show parity between teaching and learning and standards in mixed age
classes and straight age classes.
\, J
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MIXED YEAR GROUP TEACHING

Evidence-informed pedagogical strategies for teaching mixed-age classes:

Effective pedagogy requires understanding the learning needs and interests of all students in the class and being
flexible and responsive in teaching approaches.

(, )

Adaptive Teaching:

This approach involves tailoring instruction to meet individual needs. Adapted instruction can be based on
content, process, product, or the learning environment. Research suggests that this approach canlead to
increased pupil engagement and achievement.

. J
(- )

Cooperative Learning:

This is a teaching strategy in which small teams, each with pupils of different levels of ability, use a variety of
learning activities to improve their understanding of a subject. Studies have shown that cooperative learning
can enhance pupil achievement and improve relationships among pupils.

. J
N

Project-Based Learning:

This is a dynamic classroom approach in which pupils actively explore real-world problems and challenges and
acquire a deeper knowledge. Research has shown that project-based learning can improve pupil attitudes
towards learning and increase student achievement.

\. J
\

Formative Assessment:

This is a range of formal and informal assessment procedures conducted by teachers during the learning
process in order to modify teaching and learning activities to improve pupil attainment. Evidence suggests that
formative assessment can significantly improve student learning outcomes.

. J
\

quuiry-Based Learning:

This is a form of active learning that starts by posing questions, problems or scenarios. It contrasts with
traditional education, which generally relies on the teacher presenting facts and their own knowledge about
the subject. Research has shown that inquiry-based learning canincrease pupil engagement and fostera
deeper understanding of content.

. J
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GLOSSARY OF TERMS

Interleaving - a short knowledge retrieval session at the start of a lesson The knowledge revisited will have
been previously been taught; allowing links between old and new learning. In some cases, interleaving is
informed by assessment.

[ Learning objective - a brief statement that describes what pupils are expected to learn. ]

~\

(Modelling - the foundation of effective teaching; revealing the thought processes of an expert learner helps to
develop metacognitive skills. Teachers verbalise their metacognitive thinking (‘What do | know about problems
like this? What ways of solving them have | used before?’) as they approach and work through a task.
Scaffolded tasks, such as worked examples, allow pupils to develop their metacognitive and cognitive skills
without placing too many demands on their working memory.

J
r . . . . . .
Guided practice - promotes and sustains confidence once a scaffold is removed. Support is gradually
withdrawn, allowing pupils to develop skills and strategies before applying them in independent practice.
Pupils will need varying amounts of guided practice.
§ V
( N

ndependent Practice - Activities should be designed, to provide adequate time to practice and embed

knowledge, understanding and skills securely. This is typically shown in oracy/subject specific writing activities.

Lack of challenge can lead to disengagement and conversely pitching a task to high without manageable steps

can demotivate learners. Learning needs to be progressively more demanding whilst supporting those at risk of
falling behind.

.

J
(Self-regulated learners - are aware of their strengths, weaknesses and how to improve their learning. Lea rning\
tasks are approached with:

* knowledge of ourselves as a learner
* knowledge of strategies

(knowledge of the task )
[ Assessment - the basis for making inferences about the learning and development of pupils. ]
\

Formative assessment,- conducted during the learning process, serves as a dynamic tool for continuous
improvement. It offers timely feedback, identifies learning gaps, and guides instructional adjustments to meet

individual student needs. This ongoing evaluation fosters a responsive and pupil centred environment.
N y

(Summative assessment - positioned at the conclusion of a unit or course, provides a comprehensive measure \
of overall achievement. It serves as a valuable indicator of students' mastery of content, contributing to
accountability and grading systems. The combination of formative and summative assessments creates a
balanced and effective evaluation system, promoting both real-time learning enhancement and a conclusive
measure of academic proficiency. Embracing these assessment strategies ensures a holistic approach to
education, catering to the diverse needs of learners while maintaining academic rigor.

g

J
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BISHOP HOGARTH

Catholic Education Trust

CURRICULUM & CULTURE

BISHOP HOGARTH

Catholic Education Trust
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APPENDIX 1 QA CALENDAR

Example: QA Calendar

Quality Assurance Calendar

“Professionai learning happens when we think hard about our practice and take full ownership of it.” Dr Tristian Stobie GTT

Quality Assurance takes place in a clear and consistent manner, linked directly to the School Development Plan. Quality assurance is carried out in
a timely manner across the year and involves input from all stakeholders. It includes:

« Leadership Team (Five Strands
® Subject Leaders (Four Strands)

«  Governors (School Visit)

| summers |
December 2021 January 2022 March 2022 May 2022 July 2022
—— —

QOctober 2021
Five Strands Four Strands Five Strands Four Strands Five Strands Four Strands
son = Planning + Lesson * Planiing * Lesson « Pianning
Observation «  Work Sampling Observation *  Work Sampling Observation «  Work Sampling
«  Planniny +  Progress Data +  Pianning +  Progress Data «  Planning «  Progress Data
+  Work Sampling +  Pupil Voice * Work Sampiing +  Pupil voxe « Work Sampling *  Pupil Voice
. ress Data +  Progress Data Progress Data
= Pupi Vioice + Pupll Voice Pupil Voice

on Subjecis)

Fe o
ncluding prayer ar

NB: Despite a focus of the QA being identified (in red), all curriculum areas will be monitored duing the Work sampling” aspect

Mederation Staff bMeeting (Actons and Follow up) | Mederation Staff Meetng (Actions and Follow up}
Curriculum implementation (Materials/Presentation) GDS across the Curriculum Pupil Premium and SEND Outcomes
November 2021 January 2022 March 2022 April 2022 July 2022

< Governar School Visit Review of SOP Govemnor Schaol Visit Review of SDP SDP Draft 202223

Exampl

eaching Staff (Moderation)

Example: Loadership Te trands

St Aloysius Staff Monitoring

Actions:
Spring 1: Monitoring Review Timetable
L e H Tuesday 18th January 2022
. fomn
. and srvarse
®  Letter formation i a focus. Focus: Maths and English

Everyone will be observed teaching either Maths or English. Please complete the grid stating
whether you wish to be observed in Maths or English.

8.30 Leadership Meeting, including data
9.15-10.00 English Lesson Observations:

Year 1 Year 2 Year 3
B Teacher to be observed Teacher to be observed Teacher to be observed
- 1.1 21 3.1

10.00 - 10.20 - Pupil voice and work sampling:

. wbe Year 1 Pupils Year 2 Pupils Year 3 Pupils
bl o b A (EXS) (SEN) (aDS)

(GDS) (EXS) (SEN)

Banpls
10:45 - 11:30 Maths Lesson Observations:
Year 1 Year 2 Year 3
Teacher to be observed Teacher to be observed Teacher to be observed
12 22 32

11.30 - 11.45 - Pupil voice and work sampling:

0 Year 1 Pupils Year 2 Pupils Year 3 Pupils
Noeer 3 g baske W Sl b
s 5o (SEN) (GDS) (EXS)
A ey (EXS) (EXS) (SEN)
i 11.45 - 12.00 - Mooting with Teaching Assistants:
Eamples Year 1 [ Year2 [
oox ! |
y -
A 1.00-3.00pm Summary and progress with school development plan
>

“~“th Teachers

I l I Geography Monitoring Pupil Responses (Y3-Y6) November 2021
[  of Prog: Writing) ]
Core Units (€ “I know that I'm doing well becouse in my book | get feedback from the teacher.
Coioion Theme | 1 know I'm doing good becouse I have got some notes home for my geography work.*
rper | Y6 | 7] Bomes BB North America 1 know thot rm doing well because | can answer the big questions on the sides ond 1 can normolly answer the
'+ a means things from ¢
s emncats and e aturl Resources 3
Y S d Lamd L @ | Nown v T doing wellbut my forme and
¥4 |90 | soumey of a River |8 [ consss need to write them out 1o proctice them.”
I::;v o "My work has lots of ticks, so | know it must be good”™
525 Bty Phce i e Wkt T Unied Kingdorn [ 5] Voesnos s b “The teocher icks out spengs tht relote to whotyou e doing ke i my wark t was Temperoture’*
= t “) think ' doing well, becouse even if 1 get things wrong you remember the mistakes you've mode and it heps
¥2 || Pranct Eaes | o' Asican Adventre me try harder next time.*
kst I can rell ‘m doing % cox 08 allenge - 7 learn even more!”
Vi3, [woeriioe - s can rell that m doing good work becouse | get a BOLT os o challenge - they heip you leorn even mare
Next Steps:
* CPD - Embedding fieldwork in the curriculum (January 2022) “This s my best wark because  tred really hard to make it neot and | thik | got it ail right because my teacher
* BCCET Trust Geography Moderation event (Spring term) gave me good feedbock

1 got good feedback from my teacher and | got a BOLT too. f you don't get BOLTS then you might not have got

« Development of more units across key stages.
1t all right and you get corrections instead of o BOLT.”

[ pupit voice
Questions for Pupils summary of pupil response “Wel, the teachers read out on LO ot the startof the esson 50 you know what you'e going to be doing i the
Jesson ~ that kind of heips you know what s goiog o be abou.”
‘Sublect specific ngths: 5 -
Stre - “On the whiteboord you go through the lessons and there’s videos and pictures.
*  How well are you doing in * Children were very enthusiastic about geography Al af the lemans beve. ol - youhove & £ vou o
awurioy? Sauchiig i arniog weil and you con look back to see whot you're doing)
+ Canyoushow meyourbestpice |( o Crgrem sesponded sery positively o feedback given by Teochers give you o head start by modefling how to do some of the warlk on the boort
; :"""": bl “:“’7 teachers in books.
about What do vou really enioy about this sublect?
m"n:: o m":uu-a Lot M™% || o Children understand that geographical vocabulary Is
Z important in lessons. i and how to make ploce.”
« What doyou really enjoy about this P e Soppinep
« Children were proud of the work in their books. 0 feoring bo help pegple who dow't bove ey wess
subject? 2 ke wotching videos obout the world.”
o Children enjoy the range of activities in provided in s e L o s P b gt
Behaviour { Wellbeing lessons. a things.
« Whatare relationships ikeinthis || » Children recognise that they are being challenged with ‘ond mine hod features of  poison dort frog and o loth. ™
school? Doe everyone get on well? BOLTS. I like fearning how we can protect the rainforest.”
* What s behavior ke in this school? || o Chi 5 % e salnjoces. We
iy sy o BaAARY Chicken indarstanc the Baieyiour polcy and Jmowthe, hod to be the peaple who might have kifled him and some peaple were knwyers and we found out who did t. 1t
i Importance of good relationships and friendships. was Darley ~ he wonted to kill Chico becouse he wouldn't have any fand for his cottle f Chico won...He wouidn't
¢ Isgood behavior rewarded? it have any money 50 he wonted Chico to die.”
‘happens when behaviour is not Action points:
s « Children found it more difficultto talk about their own What
oo, d personal learning journey in geography - this needs to “Everyone i friendly ond its fun. We do have folling outs but that’s normal isn't It? We ahwoys moke up.”
be explored and discussed more in lessons. “They're good becouse i's good to hove frends ~
 Children need to know why it Is important that they are Toachers e nlck ond dhey. "‘"":’A”: '”;M;’l A;"D:W" # o
“1 have tw teochers who are realy kind and heipful. Mr Hanter chats to me ond Mrs Baxter i really kind ond
learning what they are learning. Pswcgprod persapdomiedipn
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APPENDIX 2
DEVELOPING CURRICULUM

How to develop curriculum

Curriculum
progression map

Teaching and

Learning overview

g Transition Links

Curriculum EYFS/Y1; Y2/Y3; KS2/KS3
Statement/Vision

Subject
curriculum
statements

Subject
Curriculum
narrative

Subject Intent
Implementation
Jmpact statement
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APPENDIX 2

CURRICULUM RESOURCES

Currently available for History, Geography, Science and Personal Development

CURRICULUM NARRATIVE CURRICULUM NARRATIVE

Why do histarians read?
The Changng Pawer Victorian Beitsin & The To Find eviderss and gather Cause - This relates i the artof causal
of the Monarchy Industrial Revolution atormation rexscning: haw or why svents or states of

oS —

To leam about past events timeline in rlstion to cther time

Consequence - Tis relaies o the paried
To ansiyse and make consaquenzes of snevent or
eragicsions development

Understand andl evaluste how the past
s carstructed us ng contamparary
source material

YIsTOR!

Ao Saxon and Viking Change and continuity - Thisrelatest
hritain (Local Link) histaricalsnskzsoéthe pace, nature snd
extent of change

COMMUNCATING FeSTORY
Similarity and difference - This relsies o Use historicalterms andvocabulary,
histaricalanshysisct the extent and type of sk ana snswer questions, construct

diffarence between pecols, groues, argument and rench a comelusicn

s s e S e
bomen Unpis sod s @ iyt nistaricalper THINKING LIKE A HISTORIAN
s e
. e e
: e e
i e
. 5= e .
——— = v a1 sy s el T e

Corme to understand the place in the woeld, and nthe long story o human development. The sty of istary challenges pupiisto make.
Sarvia of the strikin
constructaccounts abautthe past

i thars

The journey begins.

i S, i S Wb gt e e o
| o
omoras mctoane
el e past, e £ e s
frameork i ecpie amd vt an e pines oy do i
o ot gniaant
Vomenintistos. Pusle renoigi v a3 e tey S by evrts wich s e Gens Fire o
f— Towin Loncan g g o el o i i S o 93y S S g Queons. Pup 53t e
History e ton their studies of Women in) which al | of identifying simélarities and

SCHOOL NAME
Catholic Primary School

ffererces between periods 1o an even grester degree than invear 1

Key stage 2 i3 sequenced chronologicaly, ta help pupils build s rich understanding of change and continurty in Beitish, local andworld
histoey. Pup s stuty ocsl s Beiish ey, andl s history of the wider
¥ear 3, lead rgon b the impactthatthe Ramsan Empire had on the island in Year 4, and chanpes urde the Anglo Saxon and Vikings in
Vear 5. This aliows pupilsiounderstand the hisiary of these iclandsasa caherent, chronalogical narratwe. Thraughst Key Stage 2, puslis

a1z stuchy anclentcivlbsations snd sspects of the wier world starting in Vear 3 with Comparing Ancient Civillations, Inciuding Gresce
and Egyi, andthis ks oman Empire: which s axplared in Vear 4. In Year 4 pusils move back ntime o to Early bl

Chibsation, Followingthe Romank, upits B30 society that a5, papits will
o s demclopcaieev sl beyemd Yovser el s v s e e, e o Ay e
wisr i m vear 6, pup v and the mdustial
Revabtion which al shekear narrat " ans,

Christ at the Centre, Children at the Heart Christ at the Centre, Children at the Hea
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CURRICULUM NARRATIVE CURRICULUM NARRATIVE

CURRICULUM NARRATIVE

win devetopunene. And It

Progression through the Threshold Concepts

Wt istoryther re 4 ey eements, whichcombined ensure thetow pupts comcces desp undrsandin o e subict

Brogress i history by developing thesr inomecge about the past (this inowiedge 13 ofen described as ‘substantive
s ok bbb it ittt bl i dopainisesed
and accounts (often described as disciplinary knowledqe'). The threchoid cancepts relate o different asoects of disciplinary

ChosgingPamer b Bt the nomiedee, and subsancive tnowiedse 5vital ool o e
e @ ‘Monarchy Industrial Revolution 7oy mw:ﬂ m:’ ofthe Viczeran Sritain and the
e

mcustrial Revakition

Uppeched @ Chwonology Upper x52
. et e oy e, s
s ® Anglo Saxon and Viking Britain @ Home Front e ey - @ ey Saucn snd Viing Itain @ e Pt

Wioricaramewerk a KeySoge 1. T Mtoralfamemekbecomes more ampreherawe ot ey Sape 2 vbere
Soman Simpre and it mpact
v - Karty shamic ChAbsation
on antan

S lcsandwardnt
w @ e (C) e
it P
Progressing from understanding themselves and t hmv'uw lies ot EYFS, ot Key Stape 1 pupils start to ask questions. Lower K52
Comparing Ancient Theough this pupils inthe.
v Stone Ageto iron Age puavi Pac Concenuarty, ey aren - ® Stane Age to rce Age @ N

yhom the Stone Age to beyond 1065

O s i s i vles i e g 2o upl develo e anersandngothe e
& ot s andhstor col
enicance Pupt armhowio laianevw of why ovrls hapoen, e consequences, e er, i 804
v Comparing Monarchs Great fire of London ace of hctorcalchange, e exand i erences betvesn pecsle, B10UES, exBerIenCE o piaces, and why
historical events and individuals are signficant ” Comparing Menarchs Great Fre of London
Ks1
s
Investigaing the Past
v Toys Past and Present @ Women in History rosr s
I Thesh et 5 concenedwih b o st g st Though 5 ey st 3l - S— Wome
wil weys inwhi gh we jentify different v-vy) itis represented. i by n o/
 Stuge 2 they " the pastare
<ed, makingin'e i 2
intent enquiry aboutthe reliabs mn‘vawus Pupiiswillidentify the difference between a source andan
nterpeetation, and recogn e how challenge o et cloim abos
Our intention 5 that every child willbe an interested and ingui gty : e

the past about the o o ) knowledge to
study for each year group, 3iming1o create the very b 0%t
throughout thei educs

i el it o contine S el Wy bhayscm
tothink, actand speak ke e fdvoud

G ictiytou
awn e peope, vt wnd Sevelépmans rom e oot the hidre il iearn sbout by oIy kniede, v o b

the pupils'knowledge of the context. Pupils willak learn the idea of misconceptions about sources andevidence.

Igiund s sdcaion We aberng Suis o thck, 1
et ol v . St s s bty inombds s ety Ligh. By At i o

arious proceas hat e ouadt vl Hthy a1 o b ot Sbfac T an ot o st f drg sonshing " . .y dacisur

(e3. interpreting »source but to understand cont: Thie Theechokd Conceps i e arcind e ity e . . T o e e g st
ecabdan: 7S s il e cooonword nd et e e pstand e ssingcitime. ey (g, intarmruting i snce) tut o & thexght erocses in cvder 3 i comimcty

High aualtyhistory teach orms partof a arge o Ve o vt

and 10 K53 and K54 Our un's al accountingfor Sklsfor meaninghul progression 1o ecattovets of e pas Torough Koy Sage zw,w. Iselacthistoriatterms appropriataly, nchuding i 2and o ey sy S 5 ey s .t et el s o ot of 4 g 57w carth b Y65 10 Yo €

We recopnise tis both interms of " tier 3 vocabulany Pusi

bigger oictureof history inorder to o by The exicit
rachingof th preciseand subchangogmesnigsofvocablry ke 10.0ch topic has been deveioped ove te with caretl
planningand reviszing allowing for long 1

ishorcaconcst esd o e ronted it sudyofacuel strkalpople, s, and development, whichaliows o thelow of the

Sarves o build up an unseen and almost instintive layer thatforms cur longer-
fessranliridys n hingus. calframewark,histaricalterms and hey concepts that
enhance our lesring scrossthe curriculum.
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EXAMPLE CURRICULUM DESIGN

EXAMPLE Primary Curriculum Coverage
Some subjects will be taught for 39 weeks (English, Maths, RE, PHSE inc. RSE, PE),_

Fortnightly: Computing

RE

English

2.5 hr x 39 wks
97.5 hours / annual

4 lessons x 1.25 hr / wk
195 hours / annual

NB: Additional time will be necessary for phonics/reading fluency/ spelling teaching

Maths

4 lessons x 1.25 hr / wk
195 hours / annual

NB: Additional time will be necessary for fluency on day 5 (15/ 20 mins)

Science

Geography

History

1.75 hrs x 36 wk
63 hours / annual

20-24 hours / annual

20-24 hours / annual

5 units

2 units

2 units

APPENDIX 3

What does it include?

Other subjects will be taught for 36 weeks (Science, MFL, Music)
Subjects taught in blocks: History, Geography, Art, DT

Come and See

Grammar, Punctuation and Spelling
Reading
Writing

Reasoning and Problem solving built into every lesson
Spiral furriculum

Note: we have created 15 units and clear year group end points to enable coverage in all mixed year group schools. 3 extra units (KS2/ LKS2/ KS1)

French / Spanish

Computing

Music
inc. choral signing

Art and Design

Design and Technology

PHSE

PE

L

Week

Ftlon; Alex Ridar

Place vakoe within 100,000

Science

am ‘Ourseves - Domestic Church
Reigious
PSHE dersandeg M, My By, My Heakh

History/
Geography

unss
Computing oot oo
units1

Swecpation

HHEI § HIIHIEEI

Week

Additon 3ed subtracton

Uving Things and Thair Hatitat

Watory.Excy samic Cuisation

Gymastics & B

Unit 5.1 (Dewing)

36 hours / annual

16-18 hours / annual

36 hours / annual

16-18 hours / annual

16-18 hours / annual

1 hrx 39 wks
39 hr / annual

2 x 39 wks

78 hours / annual

S Ficion: Persussive Advert

e Chlces - Baptism,
Confimatian

Emotion Wet Being

Weather

Potry Byt Foarms

12 stories

1 x Computer Science
1x Information
Technology
1 x Digital Literacy

3 units

1x Drawing
1 x Painting/ Sculpture

1 x Cooking and Nutrition
1 Design and Make

Mstsiicaton sed dhtsion teas

Fction: The Wind i the Witows

5 units 6 units 6 units
2 units 2 units 2 units
2 units 2 units 2 units
6 units 6 units 6 units

1x Computer Science
1 x Information
Technology
1x Digital Literacy

1 x Computer Science
1 x Information
Technology
1 x Digital Literacy

1 x Computer Science
1x Information
Technology
1 x Digital Literacy

3 units 3 units 3 units
1 x Drawing 1x Drawing 1x Drawing
1 x Sculpture 1 x Sculpture 1x Painting
1x Kitchen 1 x Kitchen 1x Kitchen
1% Workshop 1 x Workshop 1 x Workshop

Inc. TenTen

6-week blocks

[ 1] 2] [« [ s [ 6 | 7 J s [ o J o [ u [ 2 |n | 1 |

Assessment

ure - area and permeter Multplication and Diveion

Larth and Soace

Ut Choices - Baptim,
afirmstion

Ermotions Wel Seng

Mistory. Ealy sfamic Clsation

Scence

Unit 5.1 Orawing)

s
Westher

Hope - Advent and Chestmas

Ute Cyces

Geography Natura Rescurces

—y—

Units
Weathar

Computer Unin 5.1
Scence Computer Scerce
Unit 5.1
Symcopation

Unit 5.1 Foos Technclogy)

.y 2§ 3 J <+ 4 s J 6§ 7 | 8 | o | w0 | i

Engish ok et et et st e s P Rk Yy e ey
m PO e R
History/ Geograpy Natursl Rsoneces [RSE——— Wity o ssrons
Geography
MFL Free Tame. Free Time. Free Tame Free Time
computing. [ el L e
: o s o e
Music Coeets Chords
Lol
sk

6 units

2 units

2 units

6 units

1 x Computer Science
1 x Information
Technology
1x Digital Literacy

3 units

1 x Drawing
1x Painting

1x Kitchen
1x Workshop

Christ at the Centre, Children at the Heart

5 units

2 units

2 units

6 units.

1 x Computer Science
1 x Information
Technology
1 x Digital Literacy

3 units

1x Drawing
1x Sculpture

1 x Kitchen
1 x Workshop



APPENDIX 4 Behaviour for learning

Proactive

‘ Education
Endowment
Foundation
Sections are colour coded for Teach learning behaviours
«ease of reference:

Report Published
7th June 2019
eefli/behaviour

* Pugil behay ke o Teaching
inluences, sorme ol which will e
e directly

neecing or

IMPROVING BEHAVIOUR
IN SCHOOLS

Summary of recommendations

Reactive

g that o requins
commplex pedagogical changes

e e shown to b promes
o Breskdast chits, use of specifi
behaviourreksted praise and
9 warking wilh e a
= suppart gocd behaviour

* School kaders shoud ensure the
schoal behaiow Boic =
rlly apgled

Implementation

6

Consistency is key .

+ Gonsiter

Whle-schoel charges ustsly tak

ned coherence o @ whele-school level am paramcunt

iger 4o embed than indiv

4 are e ety 10 e 0 Frg=ict o0 altsinnienl GUiCCrS i plemented o 8 whole-schodl kel

Leshy tsored or singe-chassron

sproaches

APPENDIX I:
CHARLIE TAYLOR’S CHECKLISTS

For senior leadership team:

For teachers:

Policy: Ensure absolute clanity about the expected standard of pupils’ behaviour. Classroom: Know the names and roles of any adults in class.
Ensure that behaviour policy is clearly understood by all staff, parents, and pupils. Meet and greet pupils when they come into the classroom.
Display school rules clearly in classes and around the building; staff and pupils Display rules in the class—and ensure that the pupils and staff know what they
should are.
know what they are.
o Display the tariff of sanctions in class.
Display the tariff of sanctions and rewards in each class.
i Have a system in place 1 follow through with ail sanctions.
Have a system in plece for ensuring that children never miss out on sanctions
b Displey the tariff of rewards in class.
Have a system in place t follow through with ail rewards.
Have a visual timetable on the wall
Leadership: Model the behaviour you want to see from your staff Follow the school behaviour policy.
Building: Visit the lunch hall and playground, and be around at the beginning and the end of
the school day
Ensure that other Senior Leadership Team members are & visible presence Pupils: Know the names of children.
around the school Have a plan for children who are likely to misbehave.
Check e‘i;jlrﬁ;'rﬁ)r’vf;r“ur”e in from the playground and move around the school in Ensure other adults in the class ko
the plén.
Check up on behaviour outside the school.
) ) Understand pupils' special needs.
Check the building is clean and well-maintained Pupis’ sp
Staff: Know the names of al siafl. Teaching: Ensure that all resources are prepared in advance
Praise the good performance of stafl Praise the behaviour you want 1o see more of.
Take action to deal with poor teaching or staff who fail to follow the Praise children doing the right thing more than criticising those who are doing the
behaviour poficy. -
wrong thing (parallel praise].
Children: Praise good behaviour. Differentiate.
Celebrate successes. Stay caim.
- Have clear routines for transitions and for stopping the class.
Teaching: Monitor the amount of praise, rewards, and punishments given by individua! staff. N
Ensure that staff praise good behaviour and work. Teach chiloren the class roufines.
Ensure that staff understand special needs of pupils,
Individual pupils:  Have clear plans for pupils likely to misbehave and ensure staff are aware of them Parents: Give foadback fo parents about their child’s behaviour—Iet them know about the

Fut in place suitable support for pupils with behavioural difficuties.

Builtd positive relationships, particulary with parents of pupils with
behaviour difficulties.

good days as well as the bad anes.

Christ at the Centre, Children at the Heart
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