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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	117

	Proportion (%) of pupil premium eligible pupils
	51.2%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended – you must still publish an updated statement each academic year)
	2024/25, 25/26, 26/27

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December  2026

	Statement authorised by
	Emma Moss, Headteacher 


	Pupil premium lead
	Emma Moss, Headteacher 


	Governor / Trustee lead
	Hannah Rigby


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£    98475

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£   0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 98475


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	      Our belief is - and research evidence shows (e.g. from The Sutton Trust, EEF, John Hattie, Ofsted, DfE Reports, Michael Barber) - that quality of teaching and learning is the most important factor in the achievement of all pupils. This is particularly true for pupils from areas with a high deprivation indicator. Children attending St Peter’s CE Primary School come from the highest quintile of deprivation. The development of a high quality, wide and progressive curriculum, with opportunities for personal development, is central to the School Improvement Plan. This provision will have the biggest positive effect on our most disadvantaged pupils; ensuring the gap closes between the most disadvantaged and the most advantaged pupils in our school community. Our focus on providing high quality continuous profession development  ensures that  all staff members are supported in developing the skillsets needed to enable our children to make rapid progress from low starting points and secure levels of high attainment, across all year groups and at the end of each Key Stage. The drive for continuous improvement ensures that children access a high quality education.     While we know that enriching classroom experiences are paramount in the Early Years, we also know that providing enhancements and enrichments to the curriculum are just as important. Experiencing the broader world is a crucial factor before joining it. In addition, some children will need more time and/or support to ensure they are able to fulfil their potential. In these cases, additional targeted intervention and support strategies are provided and the impact of these is reviewed regularly.   


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	On entry assessments to our Reception class in the last three years show that the vast majority of our disadvantaged pupils start school with well below age related expectations.  The gap narrows but remains significant in each of the core subjects to the end of Key Stage 2.  


	2
	41% of children in receipt of the Pupil Premium grant have Special Educational Needs.  A further 35% have emotional or attendance needs.  Assessments show that, on average  Pupil Premium children with no identified special needs are achieving close to  national averages in reading and maths but not in writing.  


	3
	Assessments, observations and discussions indicate underdeveloped oral language and vocabulary gaps among many disadvantaged children.  This is evident across the school and impacting on reading, writing and maths with attainment in writing being the most greatly affected.  


	4
	Internal and external assessments show that reading, writing and maths attainment amongst disadvantaged pupils with SEND is significantly lower than that of non disadvantaged pupils and there are fewer achieving greater depth. 


	[bookmark: _Toc443397160]5
	Our attendance data over the last year indicates that attendance rates among disadvantaged children has been 92.6%, which is lower than the school target of 96%.  28% of children receiving the Pupil Premium grant have attendance lower than 90% and are therefore persistent absentees.  


	6
	Our assessments, observations and discussions with families have identified social and emotional issues for many pupils as well as a lack of enrichment opportunities.  These challenges particularly affect disadvantaged pupils.  



Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils. 

	Assessments and observations indicate improved oral language and understanding among disadvantaged pupils.  This is evidence when triangulated with other sources of evidence, including lesson observations, book scrutiny and formative assessment. 


	Improved reading attainment among disadvantaged pupils.  
	KS2 reading outcomes show that Pupil Premium children are close in comparison to national average.  

	Improved maths attainment among disadvantaged pupils.  
	KS2 maths outcomes show that Pupil Premium children are close in comparison to national average.  

	Improved writing  attainment among disadvantaged pupils
	KS2 writing outcomes show that Pupil Premium children are close in comparison to national average.  

	To achieve and sustain improved well-being for our pupils in our school particularly our disadvantaged pupils.  
	Sustained high levels of wellbeing by 2024/25 demonstrated by: 
Pupil Voice data
A reduction in behaviour incidents.  
An increase in participation in enrichment activities, particularly among disadvantaged pupils. 


	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.  
	Sustained high attendance by 2025/26 demonstrated by: 
The overall absence rate for all pupils being no more than 4%. 
The PA rate to be no more than 8%.  The rate of absenteeism is lower for PP children than non PP children.  





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £6743
	Activity
	Evidence that supports this approach (source name = hyperlink)
	Challenge(s) addressed

	1. Whole‑school programme to strengthen oral language across EYFS–KS2: adopt a proven structured early language programme in Reception (EYBIC and Wellcom) and embed daily vocabulary instruction across curriculum topics; CPD for all staff on oral-language pedagogy and purposeful talk, through the Lancashire Talk Programmes.  
	- EEF: Oral language interventions show high impact (+6 months average) and recommend integration with curriculum and early years focus. Education Endowment Foundation — Oral language interventions.
- Nuffield / EEF trial evidence for NELI: demonstrated average +3 months for Reception-age pupils in trial and effectiveness for EAL pupils. Nuffield Foundation – NELI evaluation summary.
	1, 3, 7

	2. Develop high‑quality, sequenced writing curriculum (Reception→Y6) aligned to DfE Writing Framework (July 2025): explicit whole‑school progression for transcription (handwriting & spelling), sentence‑level composition and composition process; CPD & in‑class coaching for staff focused on transcription teaching (handwriting sequences) and sentence instruction.
	- DfE Writing Framework (July 2025) emphasises transcription (handwriting & spelling) as foundational and recommends sentence-level teaching and sequenced curriculum. Department for Education — The writing framework (Jul 2025).
- EEF guidance and blogs emphasise the Simple View of Writing and transcription fluency. EEF: How the Simple View of Writing can help.
	1, 4, 6

	3. Explicit, frequent handwriting programme (daily short sessions Reception→KS2; 'ready-to-write' posture & pencil‑grip routines across school); targeted fine/gross motor activity for Reception and identified pupils; standardised school handwriting progression & modelling across all subjects.
	- DfE writing guidance and Ofsted emphasise explicit handwriting teaching from Reception and physical foundations; handwriting fluency reduces cognitive load for composition. Department for Education — The writing framework (Jul 2025).
- Practice guidance on teaching handwriting (research summary). Ambition Institute — How to teach handwriting (explainer).
	1, 4

	4. Strengthen reading & phonics continuity to support spelling and transcription: ensure phonics fidelity, targeted small‑group phonics/spelling catch‑up, and integration with handwriting lessons (matching phonics graphemes to handwriting practice).
	- EEF: phonics has strong evidence and is essential for early reading and supports spelling/transcription. EEF: Improving Literacy in Key Stage 1 / Phonics guidance — EEF primary resources.
- DfE Writing Framework emphasises phonics for spelling development. DfE Writing Framework (Jul 2025).
	1, 4, 7

	5. CPD programme + instructional coaching for teachers and TAs on: (a) sentence-level teaching, sentence-combining and oral composition; (b) embedding formative assessment and effective feedback for writing; (c) adapting curriculum for mixed‑age planning. Use peer coaching where possible.
	- DfE Writing Framework and EEF emphasise modelling, sentence instruction and feedback as high-value approaches for writing. DfE Writing Framework (Jul 2025), EEF: Improving Literacy KS2 guidance.
	1, 3, 4, 6

	6. Strengthen curriculum planning & subject leadership for mixed-age classes: appoint and ring‑fence time for a KS‑wide literacy lead and subject leads (history/geography & science curriculum), deliver training on sequencing and assessment checks.  
	- Ofsted research and DfE guidance stress importance of subject leadership and clear sequencing to secure curriculum outcomes and progression across phases. Ofsted: Research review series: English (2022). DfE Writing Framework (Jul 2025).
	6




Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 75932
	Activity
	Evidence that supports this approach (source name = hyperlink)
	Challenge(s) addressed

	7. Evidence‑based tutoring programme for Y2–Y6 disadvantaged pupils (school‑led small‑group tuition and where needed 1:1): prioritise writing and maths catch‑up for pupils below age‑related expectations; 12–15 hours per pupil initially, with strong teacher–tutor communication and aligned session plans.
	- EEF: targeted small‑group and one‑to‑one tuition can produce substantial impacts (average +4 months, with 1:1 often higher). EEF Teaching & Learning Toolkit — Small group/one‑to‑one tuition summary.
- Tutor Trust RCT / implementation evidence shows 12 hours of structured tutoring produced ~3 months’ progress in KS2 maths and demonstrates the importance of curriculum alignment and tutor–teacher liaison. EEF – Tutor Trust (primary) evaluation summary.
- Ofsted review of tutoring emphasises strong practice features (school‑led approach, alignment, prioritisation of disadvantaged pupils). Ofsted: Independent review of tutoring – Phase 1 findings.
	1, 2, 4

	8. Short‑term targeted oral language interventions (small groups): run EYBIC style delivery in Reception and other small groups for identified children (including EAL newcomers); use TAs trained and supervised to deliver high-fidelity short sessions.
	- NELI large-scale EEF-trial evidence: NELI produced ~+3 months language progress in Reception; EEF highlights oral language approaches produce +6 months on average when used appropriately. Nuffield Foundation — NELI evidence summary. EEF — Oral language interventions.
	1, 3, 7

	9. Structured, evidence-informed writing interventions for identified pupils (small groups) focused on: sentence combining, dictation (to practise transcription in context), oral composition rehearsal and focused grammar-in-context — delivered by trained teachers/TAs with progress monitoring.
	- EEF guidance advocates sentence-level teaching, dictation and focused composition practice to reduce cognitive load and build fluency; dictation and transcription practice are signalled as effective in DfE Writing Framework. DfE Writing Framework (Jul 2025), EEF Improving Literacy KS2.
	1, 3, 4

	10. SEND‑specific structured interventions: individualised programmes for disadvantaged pupils with SEND (including speech & language therapy liaison, OT for fine motor/hand



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 18259
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Integrate Outdoor Play and Learning into the school day to promote positive mental wellbeing.  
	Outdoor Adventure Learning can provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
Research shows that children's mental and physical health is getting worse and that great play can make it better. 
https://outdoorplayandlearning.org.uk/

	2,4,6 

	Whole staff training on behaviour management and anti – Bullying approaches with the aim of developing our school ethos and sustaining good behaviour across the school.  
	Both targeted interventions and universal approaches can have positive overall effects.  
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions


	2,4,5,6

	Embedding principles of good practice set out in the DFE’s guidance on working together to improve school attendance through the deployment of attendance officers to improve attendance. 
 
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.  
	5

	Provision for dealing with acute emotional issues 
	Based on our experiences, and those of similar schools, we have identified a need to set a small amount of funding aside to respond quickly to needs as they arise.   
	2, 5, 6



Total budgeted cost: £ 100934
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.  
To help us gauge the performance of our disadvantaged pupils we compared their results to those for disadvantaged and non- disadvantaged at national and local level and to our results achieved by our non- disadvantaged.  
Phonics The Phonics screening data demonstrates that the percentage of disadvantaged children passing the phonics screening check at KS1 has been higher than national for the period 2022-2024.  There was a significant dip in attainment in 2004/25 data as 75% of the pupils in the Y1 cohort had significant Special Educational Need.  The school’s three year average for disadvantaged pupils passing the screening check is 65% slightly below the national average of 66.9%. 
Year 6 Data  2025
Overall data analysis shows that children in receipt of the Pupil Premium Grant underperformed in achieving the end of year 6 outcomes in comparison to children not in receipt of the grant however further analysis shows that 67% of the Pupil Premium children in that cohort had special educational needs and 25% had needs so significant that they were disapplied from the test.  
	
	Reading
	Writing
	Maths

	% of PP Exp/GD
	55%/17%
	45%/8%
	64%/17%

	% of PP Exp/GD removing disapplied children 
	78%/22%
	56%/11%
	89%/17%

	% of PP without SEND Exp/GD 
	100%/50%
	75%/25%
	100%/50%






	
	School
2025
	National Disadvantaged
	National Distribution Banding
	Gap Trend 

	Reading
	55%
	63%
	Close to Average 
	Narrowing

	Writing
	45%
	59%
	Below (non sig)
	Widening

	Maths
	64%
	61%
	Close to Average
	Narrowing

	SPaG
	55%
	60%
	Below (non sig)
	Widening



Internal Data 
59% of children in receipt of the Pupil Premium Grant in 2024/25 were identified with having SEND, with 17% of these children having an EHCP. Internal data shows that children in receipt of the Pupil preium grant are achiving in line with non pupil premium across the school and that the gap is closing where there is no special educational need.  Pupil premium children with no SEND needs are achieving above national average.    The number of  children in receipt of the Pupil Premium grant achieving greater depth in the core subjects has increased since July 2024.  
	July  2025
	% PP achieving Exp/GD
	% non PP achieving Exp/GD
	% PP without SEND achieving Exp/GD

	Reading 
	63/13
	81/20
	87/36

	Writing 
	49/8
	69/12
	79/16

	Maths
	59/20
	86/8
	88/39



We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing.
The attendance of pupils in receipt of the Pupil Premium grant was better than that of other pupils however the overall percentage was still below national average (93.48%) and therefore further improvement is necessary.  Observations and behaviour and well-being records show that the behaviour of children in receipt of the Pupil Premium grant has improved significantly.  54% of children in receipt of the grant continue to need emotional, well-being or attendance support.  
Based on all the information above, the performance of our disadvantaged pupils met expectations, but further progress needs to be made in the core subjects , and we are at present on course to achieve the outcomes we set out to achieve by 2026/27, as stated in the Intended Outcomes section above. 
Our evaluation of the approaches delivered last academic year indicates that all interventions have been successful. 
We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year, based on closing the gap in writing and GPS.  
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