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This statement details our school’s use of pupil premium (and recovery premium for the 2025 to 2026 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St. Teresa’s Catholic Primary School

	Number of pupils in school 
	306 (exc nursery)

	Proportion (%) of pupil premium eligible pupils
	39/306 = 13%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024 -27

	Date this statement was published
	September 25 

	Date on which it will be reviewed
	September 26

	Statement authorised by
	Paula Strachan

	Pupil premium lead
	Fiona Lindsay 

	Governor / Trustee lead
	Margaret Price


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£67,349.70

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£67,349.70


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Teresa’s Catholic Primary School our curriculum is driven by our mission to create confident and independent learners who have the skills and knowledge needed to be the best that they can be and who serve each other in a loving Catholic community. Our intention is to ensure that pupils become successful learners who enjoy learning, make good progress and achieve. We cultivate confident individuals who are able to live safe, healthy and fulfilling lives, creating responsible citizens who make a positive contribution to society.
At St. Teresa’s Catholic Primary School, we want to ensure that all children receive the support that they require to become successful learners. At St. Teresa’s, we use evidence from a broad base of sources including school-based evidence to ensure we provide credible and progressive learning opportunities for our unique cohort of children – we are prioritising: -
· providing support to improve attendance
· ensuring that teachers and teaching assistants are experts in the teaching of phonics
· ensuring that groups of vulnerable learners have access to: structured intervention, small group tuition and one-to-one support
· emotional literacy so that children are given the tools and support to cope with challenges and changes in their lives.
· developing an even more cohesive and consistent approach to writing to help children achieve at the greater depth standard in writing where possible.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Rate of overall absence is above the national average. Persistent absence is above the national average.

	2
	Progress in phonics so that gaps can be catered for and time given to support children that need longer to process and retain this information

	3
	Challenges of retention, recall and processing that requires structured intervention, small group tuition and one-to-one support

	4
	Stabilising emotional behaviours so that children are ready to learn

	5
	Children at St. Teresa’s always outperform children nationally with the exception sometimes in Greater Depth writing. This is the area that our children find most tricky. Developing an even more cohesive and consistent approach to writing will help to address this.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Attendance improves
	That attendance figures improve to closer to the national average

	Children make progress in phonics
	To maintain above national figures

	Children are supported in KS1 and KS2 to make good progress and reach at least ARE
	Children reach National expectations

	Children are supported through the development of ELSA roles 
	Children have the ability to articulate the difficulties they face and demonstrate mechanisms and strategies to cope with challenges

	Children make progress in writing especially writing at greater depth.
	That children make progress in writing and achievement matches or betters national averages.





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £35,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	RWI Phonics training for all staff and access to on-line refresher learning package
	EEF guidance states that implementation of phonics should cover:- ‘Training staff to ensure they have the necessary linguistic knowledge and understanding’
	2

	Grouping and setting of children into targeted small group, one to one support and structured intervention programmes in phonics throughout EYFS, KS1 and nurture group support in KS2.
	THE EEF state:
1. Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds.
2. The teaching of phonics should be explicit and systematic to support children in making connections between the sound patterns they hear in words and the way that these words are written.
3. The teaching of phonics should be matched to children’s current level of skill in terms of their phonemic awareness and their knowledge of letter sounds and patterns (graphemes).
Studies in England have shown that pupils eligible for free school meals typically receive similar or slightly greater benefit from phonics interventions and approaches. This is likely to be due to the explicit nature of the instruction and the intensive support provided.
It is possible that some disadvantaged pupils may not develop phonological awareness at the same rate as other pupils, having been exposed to fewer words spoken and books read in the home. Targeted phonics interventions may therefore improve decoding skills more quickly for pupils who have experienced these barriers to learning.

	2

	The purchase of a new whole school resource to support the development of writing: ‘Pathways to Write’. 
CPD sessions given to staff to enable them to have confidence to deliver the scheme.
	Pathways to Write has a number of case studies published on their website: 
https://www.theliteracycompany.co.uk/case-study-category/pathways-to-write/
The impact of these case studies show that schools state that:- ‘Teachers are now more confident with teaching writing and staff’s subject knowledge has improved significantly. The models that the planning contains have given the staff the confidence to model more effectively with their classes.’ ‘The main thing that I see as a direct impact of introducing the Pathways to Write scheme of work is that teachers have a much better subject knowledge – particularly where grammar terminology is concerned. There is a sharper focus on the writing outcomes and the key steps required to reach them. Teachers are confident in delivering the lessons and are now more likely to adapt and change the plans to meet the needs of their individual cohorts and pupils.’ ‘10% increase of pupils working at Greater Depth across Key Stage 2. 8% increase of pupils working at the expected standard or higher at Key Stage 1.’
	5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £12,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Children are supported in KS1 and KS2 to make good progress and reach at least ARE. This includes delivery of catch up and keep up programmes in KS2 and KS1. Children are supported to reach ARE in reading, writing and maths and make at least good progress.

Teachers devise key programmes of work where children have known areas of challenge and these areas are addressed through after-school or within the school day small group or one-to-one tuition interventions and programmes.

(Including EAL sessions, Lexia sessions, reading, writing and maths ‘catch up and keep up’ programmes.)
	Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average.
Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial.
Small group tuition has an average impact of four months’ additional progress over the course of a year.
On average, individualised instruction approaches have an impact of 4 months’ additional progress.
At St. Teresa’s, after school tuition targets our year six children to boost their understanding, knowledge and retention. School use expert classroom teachers who know the children, the gaps that the children have and work towards making a real difference to ensure that the children leave key stage two ready for their next phase in education.
Research which focuses on teaching assistants who provide one to one or small group targeted interventions shows a stronger positive benefit of between four and six additional months on average. Often interventions are based on a clearly specified approach which teaching assistants have been trained to deliver.
Within this use of resources from Pathways to Literacy which has used EEF recommendations in its development.
	3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £20,349.70
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Employment of an attendance officer to engage with families in order to improve attendance. 
	The EEF has been unable to produce exact evidence on how to improve attendance. From their evidence sources though they do state:
Sending parents of students who are persistently absent personalised letters or texts can help improve attendance. Evidence of promise for approaches that focused on engaging with parents. In one study with a positive impact on attendance, parents were sent ​‘nudge’ letters, which outlined the importance of their child’s attendance to learning and the school community.
Government advice suggests: Communication with parents about the importance of attendance is crucial. For this communication to work effectively, leaders and other staff need to have built positive working relationships with parents, so that parents trust them. At the same time, these relationships need to be built on honesty, so that parents accept tough messages about attendance when they need to. We heard from school leaders about the importance of ‘overt messaging’, ‘straight talking’ and ‘spelling it out’. We see the effectiveness of this approach time and time again in our inspections.
Leaders who are successful in improving attendance and maintaining high levels of attendance over time have expectations are that are high for all pupils. They make it clear to parents that parents are responsible for ensuring that their children attend school: ‘Sometimes it’s about making sure parents understand it’s the child’s right to attend, not their right to keep their child at home’. They challenge parents who do not make sure that their children attend but also offer support where needed. Expectations are also communicated as soon as the child joins the school. Parents are helped, where necessary, to establish good attendance routines, and challenged if their child is not in school.
Leaders who do this well also challenge parents’ misconceptions about what ‘good’ attendance looks like. They tell parents why they are not going to authorise a holiday in term time. They talk openly to parents about the relationship between attendance and achievement. Often, they exemplify what attendance percentages really mean in terms of learning that the pupil will miss out on – how many phonics sessions or GCSE science lessons will be missed, for example. Tenacity is very important when schools are trying to improve attendance. It is clear that leaders who have succeeded in raising attendance levels listen to parents properly and ask the right questions in order to find out why their children are not attending well enough. One leader described this as ‘remembering that there are families behind those attendance figures’.
	1

	Training for staff to keep ELSA skills updated.

Time given so ELSAs can deliver programmes of work
	The EEF state:
Existing evidence suggests that Social and Emotional Learning strategies can have a positive impact on social interactions, attitudes to learning, and learning itself. On average, children who follow SEL interventions make around three additional months’ progress in early years settings and reception classes. Though, on average, all children benefit, there is also some evidence that social and emotional approaches can benefit disadvantaged children more than their peers.
Evidence on closing the disadvantage gap states:
Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.
SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.
	4



Total budgeted cost: £67,349.70
Part B: Review of outcomes in the previous academic year 
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Challenge number
	Detail of challenge 
	Impact 2024-2025

	1
	Rate of overall absence is above the national average. Persistent absence is above the national average.
	In 2025, despite efforts, overall absence stands at 11.3% which is a slightly higher percentage than in 2024.
In 2025, there was a slight fall in persistent absence compared to 2024. 
St. Teresa’s has a very high Traveller school population who are nomadic for work and cultural reasons, this therefore greatly impacts overall absence figures. Our non-traveller absence rate is at 5.2% which is the same as national and 0.3% below Darlington. Our non-traveller persistent absence rate is below national and below Darlington.
Our office makes first day calling and every day calling where necessary. We employ a dedicated absence officer who works with our families through calls, visits and appointments. Our absence officer works with the LA to issue fines when necessary.
The school has a high-profile attendance strategy that rewards individuals and classes of children to improve attendance. This is publicised via messages home to parents, on display boards and via social media.

	2
	Progress in phonics so that gaps can be catered for and time given to support children that need longer to process and retain this information.
	In 2024-2025, results show that St. Teresa’s year one phonics pass score was 84% - this is above national averages (80% 2024). 80% of disadvantaged children passed their phonic test compared to a national average of 68% (2024).
In 2024-2025 93% year 2 children in KS1 passed their phonics resit which compares to a national average of 89% (2023).
(Of those that did not pass their phonics resit there is a narrative to each individual child.)
Tuition is continuing in years two and three to target those children that need further support.
Staff receive continued supportive training and we continually purchase additional reading books to enhance our extensive collection to further inspire our youngest children to read.

	3
	Challenges of retention, recall and processing that requires structured intervention, small group tuition and one-to-one support.
	Children have received additional small group tuition ran by both teaching assistants and teachers. These groups and sessions have focused on the key areas of reading, writing and maths skills. These take place both in school time and after school.

At the end of KS2 2025, 85%, compared to 62% nationally, of children achieved combined reading, writing and maths at KS2 with 75% of disadvantaged pupils achieving the combined average compared to 47% nationally. 

In 2025, reading, writing and maths key stage two SATS results show that individual subject scores were above national at the expected standard with the combined score of RWM at the expected standard being significantly above national.  Writing, GPS and maths were both identified as being significantly above average. Greater Depth results, in 2025, were above national in reading, maths and GPS. The combined Greater Depth score of RWM was above national.
Disadvantaged greater depth children in reading, writing and maths combined outperformed those nationally 13% (school) to 4% (national).

At reading, writing and maths (RWM) combined at greater depth disadvantaged pupils outperform ‘other’ children at expected standard. 

In 2025, year 4 children achieved a mean average score of 23.6 in the multiplication check against a national average of 20.6 (2024). Year 4 disadvantaged pupils achieved a mean average score of 24.4 against the national average of 18.9 (2024). Disadvantaged pupils also outperformed other pupils in the MTC. These figures are significantly above national.

	4
	Stabilising emotional behaviours so that children are ready to learn.
	Our ELSA is now fully trained and is under the supervision of Darlington Education Psychology Service. She has impacted very positively on the well-being and behaviours of many of our children supporting them emotionally and giving them strategies so that they are ready to learn.
She liaises with St. Teresa’s SENCO and parents and achieves really positive outcomes with vulnerable pupils and pupils who need help and support with their mental health and well-being. 
Children report that they look forward to their sessions. Children actively come to school because of the sessions.

	5
	Children at St. Teresa’s always outperform children nationally with the exception sometimes in Greater Depth writing. This is the area that our children find most tricky. Developing an even more cohesive and consistent approach to writing will help to address this.
	Pathways for Writing has been purchased and resources topped up and added. Staff have completed further training and coach and mentor each other developing and further progressing their skills.
Writing in 2025 at the end of key stage two shows an improving score with 12% of children achieving greater depth compared to 7% in 2024. This figure is very close to national average. It is higher than our anticipated initial outcome.
Writing standards are closely monitored in all year groups and are showing favourable outcomes.





9
