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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	190 (not including nursery)

	Proportion (%) of pupil premium eligible pupils
	42% (down from 50%)

	Academic year/years that our current pupil premium strategy plan covers 
	2024/25 – 2027/28

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	James Kay (Headteacher)

	Pupil premium lead
	James Kay

	Governor / Trustee lead
	Elizabeth Hesketh


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£122,858 2025/26
£121,360 2024/25

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£122,858


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
At St Teresa’s Catholic Primary School, we are committed to raising the achievement and aspirations of every child, regardless of background or circumstance. Guided by our whole-school promises that we are responsible, respectful, and resilient, we want all pupils — especially those who are disadvantaged — to thrive academically, socially, and spiritually.
Our goal is for disadvantaged pupils to achieve highly, make strong progress, and develop the confidence and character needed to succeed in the next stage of their education and beyond. We believe that when children feel happy, safe, and valued, they can truly flourish.
Our strategy is rooted in the Education Endowment Foundation’s (EEF) tiered model for effective spending, focusing on:
1. High-Quality Teaching
· Consistent lesson structures, clear expectations, and inclusive classroom environments.
· Evidence-informed professional development to strengthen teaching and learning.
2. Targeted Academic Support
· Small-group and one-to-one support.
· Regular assessment and pupil progress meetings to identify and address gaps.
· Close collaboration between teachers, TAs, and subject leaders to ensure joined-up support.
3. Wider Strategies
· A broad, inspiring curriculum that builds knowledge, confidence, and cultural capital.
· Strong pastoral support, attendance initiatives, and family partnerships.
· Opportunities in sport, music, and enrichment that build resilience and self-belief.
At St Teresa’s, pupil voice helps shape our approaches, ensuring support is meaningful and effective. We continually review the impact of our strategy so that every decision is guided by evidence, compassion, and ambition.
Our mission is simple:
To help every child grow in wisdom, love, and joy — becoming responsible, respectful, and resilient learners who know they are valued and can make a difference.
Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1 Attendance
	Attendance for our disadvantaged pupils, as a group (2023/2024 88%), is significantly lower than that of their non-disadvantaged peers (Sept 2023/2024 93%). Progress has been made in 2024/25 (91% vs 94%). Low attendance hinders attainment and progress.

	2 Vocabulary
	Assessments, observations, and pupil discussions reveal that many disadvantaged pupils have underdeveloped oral language skills and vocabulary gaps. These challenges are apparent from Reception to KS2 and tend to be more significant among disadvantaged pupils compared to their peers.

	3 Phonics
	Phonics results at St Teresa's indicate a significant gap in attainment between disadvantaged pupils (44%) and their non-disadvantaged peers (75%) in 2023/24. One contributing factor is the notably lower amount of reading that disadvantaged pupils engage in at home, which impacts their phonics development and overall reading fluency.

	4 Oracy
	Assessment, observations and discussions with pupils and school staff indicate underdeveloped oral skills, particularly for groups of disadvantaged pupils in Reception and KS1.

	[bookmark: _Toc443397160]5 Wellbeing
	Teacher referrals for in-house pastoral support and external agency intervention for disadvantaged children and their families have increased since the pandemic.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance from 2026/27 demonstrated by: attendance at school for all pupils being 96%+, including the group of disadvantaged pupils.

	Disadvantaged pupils will develop stronger oral language skills and a richer vocabulary, closing the gap between their peers by the end of KS2. These improvements will support their ability to access the full curriculum, participate confidently in discussions, and enhance their overall academic outcomes.
	Disadvantaged pupils show measurable improvement in oral language skills and vocabulary acquisition, as evidenced by standardised assessments such as NELI (Nuffield Early Language Intervention) or similar tools.
Regular teacher assessments and pupil progress meetings demonstrate a narrowing of the gap in oral language and vocabulary between disadvantaged pupils and their peers.

	Improved reading attainment among disadvantaged pupils.
	KS2 reading outcomes in 2025/26 show that more than 65% of disadvantaged pupils met the expected standard.
2023/24 = 56%
2024/25 = 57%

	Improved oral language skills among disadvantaged pupils.
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and assessments and ongoing formative assessment.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing from 2026/27 demonstrated by: qualitative data from pupil voice, pupil and parent discussions (Early Help Plans), and teacher observations.



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £70,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	The school prioritises the development of vocabulary and oracy through multiple strategic initiatives. Teachers will receive CPD on embedding new vocabulary into reading lessons, ensuring that key terms are explicitly introduced and discussed. A consistent lesson structure across the school highlights essential vocabulary in every subject, and key terms are displayed prominently in each classroom to reinforce learning. To further enhance vocabulary and oracy, the school has invested in whole-school Talk for Writing training, which focuses on developing pupils' ability to orally rehearse sentences and ideas before writing, strengthening both their spoken and written language skills.
	· The Education Endowment Foundation (EEF) identifies oral language interventions as having a high impact on academic achievement, particularly for disadvantaged pupils, with benefits for both vocabulary development and overall literacy. https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
· Research highlights that explicit teaching of vocabulary, combined with frequent exposure and usage, significantly improves pupils' ability to comprehend texts and communicate effectively.
· Talk for Writing is a proven approach that enhances pupils' vocabulary, confidence, and fluency in both oral and written communication by integrating storytelling and structured sentence rehearsal.
· The use of classroom displays to reinforce vocabulary aligns with cognitive research, which shows that visual aids and repeated exposure to language support retention and recall.
· Embedding vocabulary-focused strategies in daily lessons ensures that pupils, particularly those with underdeveloped oral language skills, have ongoing opportunities to learn and practice new language in meaningful contexts.
	2 & 4

	The school is investing in the development and delivery of high-quality phonics instruction to close attainment gaps. Planned CPD sessions for new staff will ensure consistency and confidence in delivering the school’s phonics program. Additional resources, tailored to support learning at home, are being purchased to encourage regular practice beyond the classroom. Phonics teaching groups are being streamed, allowing children to be taught in smaller, targeted groups that address their specific learning needs. The school is also participating in an external audit of its phonics provision to identify strengths and areas for improvement, ensuring best practices are embedded across all year groups.
	· The Education Endowment Foundation (EEF) emphasises that targeted phonics interventions have a significant positive impact on early literacy, particularly for disadvantaged pupils.
· Smaller, streamed groups have been shown to improve phonics outcomes by providing focused, tailored instruction that addresses individual needs.
· CPD for staff ensures that phonics teaching is consistently high-quality across the school, reducing variability and ensuring effective delivery of the phonics curriculum.
· Providing home learning resources aligns with research indicating that parental involvement in phonics practice can accelerate progress and bridge gaps in attainment.
· Conducting an external audit demonstrates a commitment to continuous improvement, aligning with best practices and ensuring the school is delivering an evidence-informed approach to phonics teaching.
	3



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Delivery of the NELI programme by trained teaching practitioners
	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:
Oral language interventions | EEF (educationendowmentfoundation.org.uk)
	2 & 4

	Small group, same day interventions for disadvantaged pupils falling behind or working below age-related expectations. Delivered by support staff in Year groups.
Bespoke and tailored intervention planned and delivered according to children’s individual needs. 1:1 and small group.
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind:
One to one tuition | EEF (educationen- dowmentfoundation.org.uk)

Small group tuition | Toolkit Strand | Ed- ucation Endowment Foundation | EEF
	2,3 & 4

	Precision Teaching sessions by in-school specialist teaching practitioners to deliver interventions for Speech and Language support, Reading support and Social and Emotional Support.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learn- ing.pdf(educationendowmentfounda- tion.org.uk)

Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationen- dowmentfoundation.org.uk)

And in small groups:
Small group tuition | Toolkit Strand | Ed- ucation Endowment Foundation | EEF

	2,3 & 4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £22,858
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles that are set out in ‘Working Together to Improve School
Attendance’

The school Attendance Officer works closely with the Attendance Champion at school with the aim of improving attendance. The Attendance Officer and the Attendance Champion work with families and carry out home visits when necessary.
	· https://www.gov.uk/government/publications/w orking-together-to-improve-school-attendance
	1

	The school employs a dedicated Family Support Worker who monitors and analyses attendance trends, identifies patterns of concern, and meets regularly with families to address barriers to attendance. She also delivers mental health workshops for parents, providing practical strategies and emotional support. Additionally, we work with a trained counsellor who provides 1:1 sessions for vulnerable children, helping them to manage challenges affecting their attendance and wellbeing. To further support engagement, we host monthly 'coffee mornings' with parents, focusing on specific topics to share information, address concerns, and provide practical assistance through donated and purchased resources for families in need.
	· The Education Endowment Foundation (EEF) highlights the importance of working closely with families to improve attendance and engagement, emphasizing that addressing barriers at home can significantly impact pupils’ ability to attend school consistently.
· Research shows that early intervention through counselling and family support can reduce absenteeism by addressing emotional, social, and practical barriers.
· Regular parental engagement activities, such as coffee mornings, foster a stronger school-family partnership, which is linked to improved attendance and better outcomes for pupils.
· The inclusion of mental health support aligns with studies indicating that addressing parents’ and children’s mental health can mitigate the negative impact of external pressures on school attendance.
	1 & 5



Total budgeted cost: £122,858
Part B: Review of the previous Pupil Premium Strategy
Outcomes for disadvantaged pupils
	The Intended Outcomes and Success Criteria from the Pupil Premium Strategy 2021- 2024 are listed below:
[image: ]
67% of KS2 Pupil Premium children met the expected standard in maths whilst 56% met the expected standard in reading.
While we acknowledge that the intended outcomes for improving attendance and punctuality were not fully achieved during the previous period, we remain committed to this goal and are proud of the progress made in several areas. Despite challenges, we’ve seen increased engagement from families, and our strategies for supporting disadvantaged pupils have been strengthened. We have made significant strides in identifying and addressing barriers to attendance, including increased pastoral support and targeted interventions.
Though the gap between disadvantaged pupils and their peers has not yet been fully closed, we are confident that with continued focus, the steps we have implemented – such as the work of our dedicated family support worker, the implementation of mental health initiatives, and improved communication with parents – will drive progress toward our revised targets. The next phase of our strategy is to build on these foundations, with an unwavering commitment to ensuring that all pupils, particularly disadvantaged pupils, have access to the support they need to succeed.


Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Phonics
	Little Wandle

	Maths Mastery
	White Rose Hub

	PNECT Premier League Stars
	PNECT


Further information (optional)
	To support disadvantaged pupils, St Teresa’s has been delivering a range of activities that are designed to benefit all pupils, especially those eligible for Pupil Premium funding. One notable initiative is our partnership with PNECT, which provides external PE teachers to deliver high-quality curriculum PE and after-school clubs. These activities are offered free of charge to all Pupil Premium children, ensuring that they have equal access to physical education and extracurricular opportunities, which are essential for their well-being and development.

This approach not only enhances our pupils' physical fitness and social skills but also aligns with our commitment to ensuring that all children, particularly disadvantaged pupils, have access to enriching opportunities that can foster confidence, teamwork, and resilience. Our aim is for these experiences to complement the academic support provided through our Pupil Premium strategy, helping to raise aspirations and improve outcomes across the board.

By ensuring these activities are accessible to all Pupil Premium children, we are addressing barriers to participation and providing opportunities that might otherwise be unavailable to them. This holistic approach to supporting our disadvantaged pupils is central to our ethos at St Teresa’s, where we focus on the development of the whole child.
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