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St Andrew's Pupil Premium Strategy
1. Statement of Intent
Our objectives for disadvantaged pupils:

· To close the attainment gap between disadvantaged pupils (including those from the Gypsy/Roma/Traveller community) and their peers so that disadvantaged pupils make at least expected progress and achieve broadly in line with national outcomes in reading, writing and maths by the end of each key stage.
· To ensure disadvantaged pupils access high-quality first teaching and targeted support so that fewer require long‑term catch-up programmes and SEND/EHCP referrals are timely and appropriately resourced.
· To remove non-academic barriers to learning for disadvantaged pupils (attendance, SEMH, limited cultural capital, language delays) so pupils can engage reliably with curriculum intent and thrive socially and emotionally.
· To build sustainable capacity in the school: strengthen staff expertise (curriculum, assessment, targeted intervention, and pastoral work) and embed evidence-informed approaches that continue beyond any single academic year.

How our strategy works towards those objectives:

· We will prioritise high-quality teaching (Tier 1 of the DfE Menu of Approaches) so disadvantaged pupils benefit from improved curriculum sequencing, stronger phonics and reading instruction, and oracy-rich classrooms.
· We will provide targeted academic support (Tier 2) for pupils identified through robust assessment (diagnostic and ongoing): short, structured small-group tuition, one-to-one tuition where most cost‑effective, and targeted oral-language interventions.
· We will deliver wider strategies (Tier 3) to remove barriers to learning: attendance work, family engagement, SEMH provision and subsidised cultural experiences. These interventions will be targeted and responsive to individual pupil needs rather than one-size-fits-all.

Key principles of our strategy at St Andrew’s:

· It is evidence-led: all chosen approaches are drawn from high-quality, reputable evidence summaries (principally the Education Endowment Foundation). Sources are cited in the Activity tables.
· It is needs-led and proportionate: we use school data and professional judgement to target resources to pupils with greatest need; use responsive, multi-component plans for complex cases.
· It is curriculum-first: we prioritise improving classroom teaching and curriculum implementation so most pupils do not need additional interventions.
· We have parallel pastoral and academic support: combining SEL, attendance strategies and targeted academic provision for pupils with multiple barriers.
· We monitor for impact and equity: measure outcomes separately for disadvantaged pupils and key sub-groups (Gypsy/Roma/Traveller; SEND; EAL) and report progress to governors termly.
· It is compliant with the DfE Menu of Approaches: each listed activity is explicitly linked to Tier 1, 2 or 3.
Framework note: This strategy aligns with our ongoing school improvement priorities and is written to support the school in meeting OFSTED’s focus areas (including safeguarding, inclusion, curriculum & teaching, achievement, attendance & behaviour, and personal development) under the current inspection framework we follow.

2. Challenges
	No
	Detail of challenge

	1
	Low attendance and persistent absence for a subset of disadvantaged pupils which reduces access to teaching, interventions and leads to gaps in knowledge and missed early inputs.

	2
	Speech, language and communication difficulties (SLCN) and limited oral language/oracy for many disadvantaged children (impacting reading comprehension and writing composition).

	3
	Low literacy levels (reading fluency, vocabulary, comprehension and writing stamina) among disadvantaged pupils — writing in particular identified as needing improvement.

	4
	Social, emotional and mental health (SEMH) needs: anxiety, low self‑esteem, emotional dysregulation and adverse experiences affecting engagement and behaviour.

	5
	Limited cultural capital and life experiences (reduced access to trips, clubs, extracurricular opportunities and background knowledge), lowering engagement and inhibiting rich curriculum access.




3. Intended Outcomes
	Intended Outcome
	Success Criteria

	Improved attendance and reduced persistent absence for disadvantaged pupils (Challenge 1)
	- Reduce persistent absence (PA) among disadvantaged pupils by at least 15% within 12 months (baseline to be taken from most recent PA figures).
- Increase average attendance for disadvantaged pupils to ≥ 95% within 18 months (or nearer national expectations if local context differs).
- Fewer late arrivals; target: reduce punctuality incidents by 50% for disadvantaged cohort.

	Improved oral language, vocabulary and oracy for younger pupils and targeted cohorts (Challenge 2)
	- Increase scores on school oral language screening tools (oracy/vocabulary checks) by an average of one band (or agreed standardised measure) in targeted groups within one academic year.
- Disadvantaged pupils show improved participation in classroom talk and planned oracy activities (teacher observation evidence and lesson‑level rubrics).
-Use of NELI and WELCOMM

	Improved reading fluency, reading comprehension and writing outcomes for disadvantaged pupils (Challenge 3)
	- Phonics: maintain or improve Year 1 phonics check pass rate; ensure pupils needing catch-up reach programme benchmarks within first two terms after entry to catch-up.
- KS1/KS2: increase the % of disadvantaged pupils achieving ARE (expected) in writing and R/W/M combined year-on-year by agreed increments (e.g., +8–12 percentage points over 2 years) and move towards national averages.
- Targeted intervention pupils make typical EEF-implied gains (e.g., +4–6 months where appropriate) as measured by termly assessments.

	Improved SEMH, behaviour and readiness to learn (Challenge 4)
	- Reduction in behaviour incidents and fixed-term exclusions for disadvantaged pupils (monitor termly).
- Increased engagement in lessons and improved wellbeing scores on pastoral scales for targeted pupils within two terms.
- More timely access to SEMH interventions and reduced waiting times for external referrals.

	Increased cultural capital, enrichment and parental engagement (Challenge 5)
	- All disadvantaged pupils attend at least one subsidised educational trip or extracurricular club per year.
- Increased parental attendance at key engagement events (target +25% from baseline among disadvantaged families).
- Improved pupil responses on cultural-capital and aspiration surveys.
-Parent workshops about Reading and Phonics


Notes: Baselines will be taken from the school’s pupil level data; success criteria will be reviewed and refined by senior leaders and governors each term. Targets should be proportionate to cohort characteristics (e.g., mobility and local context).

4. Activity in This Academic Year
Evidence sources used across the Activity tables are principally Education Endowment Foundation (EEF) guidance and the DfE “Menu of Approaches” evidence brief. Each Activity row cites the EEF (and where relevant, specific EEF guidance reports or programmes).
Subsection A — Teaching (Tier 1: High‑Quality Teaching)
Focus: CPD, curriculum sequencing, phonics, reading comprehension, oracy and formative assessment to make first‑wave teaching more inclusive and effective.

	Activity (Tier & summary)
	Evidence that supports this approach

	1.1 (Tier 1) Whole‑school CPD programme on oral language and classroom talk: half‑day training + termly coaching cycles for teachers; introduce dialogic teaching routines and deliberate oracy talk prompts across the curriculum (Talk and Vocab).
	Evidence: EEF: Oral language interventions (high impact, +6 months on average) — highlights dialogic approaches, integration with curriculum and strong effects for disadvantaged pupils. EEF: Oral language interventions

	1.2 (Tier 1) Phonics fidelity and refresher training for all staff who teach early reading: ensure systematic synthetic phonics scheme implementation (training, coaching, scripted progress checks). Align Reception → Year 1 → Year 2 progression.
	Evidence: EEF literacy guidance and KS1/KS2 literacy guidance emphasise the need for trained staff and fidelity in phonics delivery as critical to reading success. EEF: Improving Literacy in KS2 (guidance report)

	1.3 (Tier 1) Reading comprehension and curriculum sequencing CPD: model explicit teaching of comprehension strategies (prediction, questioning, clarifying, summarising), text selection and vocabulary pre‑teaching.
	Evidence: EEF: Reading comprehension strategies (+7 months average impact) and guidance on integrating comprehension instruction into classroom practice. EEF: Reading comprehension strategies

	1.4 (Tier 1) Develop progression documentation & handover between Early Years and Year 1: map key knowledge/skills, ensure reading, language and phonics transition is coherent.
	Reading Assessments and Reading Plus.
Evidence: EEF guidance on curriculum sequencing and the importance of curriculum continuity from early years into KS1 (supported by literacy guidance and ‘A School’s Guide to Implementation’ principles). EEF: Improving Literacy in KS2 (guidance report)

	1.5 (Tier 1) Development of teacher formative assessment and diagnostic practice (regular standardised checks and reading fluency measures) to identify gaps early and target planning.
	Evidence: EEF guidance highlights diagnostic assessment as critical to targeting interventions and matching pupils to appropriate support. EEF: Improving Literacy in KS2 (guidance report)


Subsection B — Targeted Academic Support (Tier 2: Targeted Academic Support)
Focus: implement structured interventions linked to classroom teaching, small group tuition, targeted oral language support and one‑to‑one tutoring for highest-need pupils.

	Activity (Tier & summary)
	Evidence that supports this approach

	2.1 (Tier 2) Structured small‑group tuition in reading and writing (groups of 2–4) for disadvantaged pupils below age‑related expectations; 20–30 minute sessions, 3x per week for 8–12 weeks. Rapid catch up. 
	Evidence: EEF: Small group tuition (moderate impact, +4 months on average) and technical appendix on implementation (importance of diagnostic assessment and linking to curriculum). EEF: Small group tuition

	2.2 (Tier 2) One‑to‑one tuition (where most cost‑effective for highest need pupils) linked explicitly to classroom learning, short regular sessions (≈30 min, 3–5x/week), for pupils with entrenched gaps in reading or writing.
	Little Wandle 1:1 Keep up
Evidence: EEF: One-to-one tuition (moderate impact, +5 months on average); most effective when linked to classroom teaching and closely monitored. EEF: One to one tuition

	2.3 (Tier 2) Targeted oral language programmes (Wave 2): small group interventions for Reception / KS1 pupils with identified SLCN; structured story‑based talk, vocabulary teaching, dialogic reading and talk frames.
	Evidence: EEF: Oral language interventions (+6 months average) — good for disadvantaged cohorts and literacy support when integrated with curriculum. EEF: Oral language interventions (JR and RG)

	2.4 (Tier 2) Implement a structured Reciprocal Reading programme or targeted reciprocal reading groups in KS2 for pupils who decode but struggle with comprehension.
	Evidence: EEF evaluation of FFT Reciprocal Reading (Promising Programme) showed additional progress in reading comprehension for targeted KS2 groups. EEF: FFT Reciprocal Reading (Promising Programme)

	2.5 (Tier 2) Use trained TAs to deliver structured interventions (with teacher oversight, training and scripted materials) for reading fluency, repeated reading and writing practice for disadvantaged pupils.
	1:1 Reading with lowest 20%
Evidence: EEF guidance on Teaching Assistants: structured use of TAs in well‑designed interventions can support learning (positive impact when supported by training & teacher coordination). EEF: Making Best Use of Teaching Assistants (guidance)


Subsection C — Wider Strategies (Tier 3: Wider Strategies)
Focus: attendance, SEMH, enrichment, family engagement and removal of access barriers.

	Activity (Tier & summary)
	Evidence that supports this approach

	3.1 (Tier 3) Attendance strategy: early identification, personalised parental communication (text/letters/nudge messages), family liaison and responsive casework for persistent absentees; use the EEF attendance reflection tool to audit and plan.
	Evidence: EEF rapid evidence assessment on attendance indicates promise for personalised parental communication and responsive, individually‑tailored approaches. EEF resources recommend proactive family communication and building an inclusive school culture. EEF: Supporting school attendance (reflection & guidance)

	3.2 (Tier 3) Breakfast club / morning nurture provision (targeted places for disadvantaged pupils and pupils at risk of PA) to improve punctuality, readiness to learn and provide a positive start to the day.
	Evidence: EEF review: meal provision / breakfast clubs show small or null effects on attendance overall but can support engagement and readiness to learn; Magic Breakfast evaluation offers implementation lessons. EEF: Attendance evidence and meal provision summary

	3.3 (Tier 3) Social, Emotional and Mental Health (SEMH) offer: whole‑class SEL integration + targeted small group interventions (SAFE curriculum: sequential, active, focused, explicit); train staff to embed SEL across curriculum and run targeted ELSA-style programmes and timely pastoral support.
	Evidence: EEF: Improving Social and Emotional Learning in Primary Schools (SEL guidance) — effective SEL yields positive academic and wellbeing gains (average +4 months) when implemented with fidelity and integration. EEF: Improving Social and Emotional Learning in Primary Schools (guidance report)

	3.4 (Tier 3) Subsidised cultural capital programme: timetable subsidised trips, visitors, residentials (where appropriate), clubs and ensemble/music/drama opportunities for disadvantaged pupils; targeted pre‑teaching of required vocabulary/background knowledge.
	Evidence: EEF menu and guidance on wider strategies emphasise extracurricular and cultural opportunities as important for engagement and building background knowledge; combine with classroom teaching and pre‑teaching. EEF: “Menu of Approaches” evidence brief (Pupil Premium)

	3.5 (Tier 3) Family engagement programme: structured, positive communications about attendance, learning packs to support reading at home, targeted workshops on reading and supporting writing for disadvantaged families (offer translation/adjusted times for GRT families).
	Informing new parents.
Evidence: EEF findings show parental engagement and personalised communications can positively affect attendance and learning; Working with parents guidance emphasises tailored, positive engagement. EEF: Supporting school attendance (and parental engagement references)

	3.6 (Tier 3) Targeted SEMH escalation: rapid referral pathways to CAMHS / Educational Psychologist / inclusion services for pupils with complex needs; school‑based counselling and mentoring for those on waiting lists.
	Evidence: EEF SEL guidance and wider strategies emphasise the importance of responsive, targeted support for pupils with higher SEMH needs; combine school-based SEL with external specialist support when required. EEF: Improving Social and Emotional Learning in Primary Schools (guidance report)


Notes on Tier alignment: each activity is explicitly placed in the DfE Menu of Approaches three-tier framework—Tier 1 (high-quality teaching), Tier 2 (targeted academic support), Tier 3 (wider strategies). The chosen mix reflects the EEF recommendation that curriculum‑first (Tier 1) investment is the most powerful lever, supplemented by targeted support and wider strategies where evidence and diagnosis indicate need. See the DfE/EEF Menu of Approaches brief for an overarching summary. EEF: “Menu of Approaches” evidence brief (Pupil Premium)

Implementation, Monitoring and Evaluation
Leadership and roles:

· Pupil Premium Lead (Laura Miller)  and Governor (Trish Burns) — overall accountability: monitors allocation, impact and reports to governors termly.
· Curriculum leads for English (Laura Miller and Hannah Walmsley) — leads Tier 1 literacy and assessment improvements and CPD (phonics, reading comprehension).
· SENCo (Joanne Richards) — coordinates SLCN identification, liaison with SALT and targeted interventions.
· Attendance & Family Liaison leads (Laura Miller, Nev Wilkinson and Rachel Green) — monitors attendance data, runs personalised communications, coordinates breakfast club allocation and family outreach.
· Pastoral lead / trained ELSA (Rachel Green) — delivers SEL small groups and pastoral casework.

Diagnosis and targeting:

· Use routine assessment points (baseline in September, termly progress checks and reading fluency measures) plus phonics checks and school standardised tools to identify pupils for Tier 2 support.
· Tracking of Pupil Premium pupils with: interventions received, start/end dates, attendance, SEMH status, assessment outcomes and cost.

Fidelity and professional development:

· CPD programme planned with follow-up coaching cycles and peer observations; implement small pilots (one phase group) before wider roll‑out.
· TAs delivering interventions receive focused training and written session scripts; teacher oversight and fortnightly review meetings.

Monitoring and evaluation:

· Termly Impact Reviews: compare progress of disadvantaged pupils in targeted cohorts against peers and national expectations; check attendance and SEMH indicators.
· Use EEF impact expectations as interim benchmarks (e.g., +4 months for small group tuition, +5 months for 1:1, +6 months for oral language where evidence suggests).
· Report to governors: termly headlines and annual Pupil Premium statement (publish on website).

· Resourcing and approximate budgeting principles:
· Allocate Pupil Premium funding to a blend of: staff CPD & release time; targeted tuition (internal staff or vetted providers); pastoral staffing subsidies for trips/clubs; resources (books, phonics materials).
· Cost–benefit approach: prioritise high‑impact, moderate‑cost EEF‑backed approaches first and use targeted 1:1 tuition sparingly for highest-need pupils (per EEF guidance on cost‑effectiveness).

Appendix — Key Evidence Sources (selected)
· EEF — Oral language interventions (Teaching & Learning Toolkit). EEF: Oral language interventions
· EEF — Reading comprehension strategies (Teaching & Learning Toolkit). EEF: Reading comprehension strategies
· EEF — Improving Literacy in Key Stage 2 (guidance report). EEF: Improving Literacy in KS2 (guidance report)
· EEF — One to one tuition (Teaching & Learning Toolkit). EEF: One to one tuition
· EEF — Small group tuition (Teaching & Learning Toolkit). EEF: Small group tuition
· EEF — Supporting school attendance (reflection & guidance tools; Attendance REA summary & EEF/YEF evaluations). EEF: Supporting school attendance
· EEF — Improving Social and Emotional Learning in Primary Schools (guidance report). EEF: Improving Social and Emotional Learning in Primary Schools
· DfE/EEF — “Menu of approaches” evidence brief for Pupil Premium planning. EEF: “Menu of Approaches” evidence brief (Pupil Premium)
· EEF — FFT Reciprocal Reading (Promising Programme evaluation). EEF: FFT Reciprocal Reading (Promising Programme)
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