
Writing the St Anne’s Way

“No tears in the writer, no tears in the reader. No surprise in the writer, no surprise in the reader.” Robert 
Frost



English National Curriculum

Purpose of study:
English has a pre-eminent place in education and in society. A high-quality education in English will teach pupils to speak and write fluently so 
that they can communicate their ideas and emotions to others, and through their reading and listening, others can communicate with them. 
Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, 
especially, plays a key role in such development. Reading also enables pupils both to acquire knowledge and to build on what they already 
know. All the skills of language are essential to participating fully as a member of society; pupils who do not learn to speak, read and write 
fluently and confidently are effectively disenfranchised.

Aims:
The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a 
strong command of the spoken and written language, and to develop their love of literature through widespread reading for enjoyment. The 
national curriculum for English aims to ensure that all pupils:

• read easily, fluently and with good understanding
• develop the habit of reading widely and often, for both pleasure and information
• acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken language
• appreciate our rich and varied literary heritage
• write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences
• use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas
• are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate



National Curriculum: Writing

The programmes of study for writing at key stages 1 and 2 are constructed similarly to those for reading:
- transcription (spelling and handwriting)
- composition (articulating ideas and structuring them in speech and writing)
It is essential that teaching develops pupils’ competence in these 2 dimensions. In addition, pupils should be taught how to 
plan, revise and evaluate their writing. These aspects of writing have been incorporated into the programmes of study for 
composition.

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through knowing the 
relationship between sounds and letters (phonics) and understanding the morphology (word structure) and orthography 
(spelling structure) of words.

Effective composition involves articulating and communicating ideas, and then organising them coherently for a reader. This 
requires clarity, awareness of the audience, purpose and context, and an increasingly wide knowledge of vocabulary and 
grammar. 

Writing also depends on fluent, legible and, eventually, speedy handwriting.



Spelling, Vocabulary, Grammar, Punctuation 

The 2 statutory appendices – on spelling and on vocabulary, grammar and punctuation – give an overview of the specific features 
that should be included in teaching the programmes of study.
Opportunities for teachers to enhance pupils’ vocabulary arise naturally from their reading and writing. As vocabulary increases, 
teachers should show pupils how to understand the relationships between words, how to understand nuances in meaning, and 
how to develop their understanding of, and ability to use, figurative language. They should also teach pupils how to work out and 
clarify the meanings of unknown words and words with more than 1 meaning. References to developing pupils’ vocabulary are 
also included in the appendices.

Pupils should be taught to control their speaking and writing consciously and to use Standard English. They should be taught to 
use the elements of spelling, grammar, punctuation and ‘language about language’ listed. This is not intended to constrain or 
restrict teachers’ creativity, but simply to provide the structure on which they can construct exciting lessons. A 
non-statutory glossary is provided for teachers.
Throughout the programmes of study, teachers should teach pupils the vocabulary they need to discuss their reading, writing and 
spoken language. It is important that pupils learn the correct grammatical terms in English and that these terms are integrated 
within teaching.

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/238985/English_Glossary.pdf




 Our Intent  
At St Anne’s we believe that the best writing happens when children understand, and are excited about, the purpose of why they are writing. We look 
for engaging contexts such as writing to an author or a visitor, writing in role as a beloved character from a class text we have read or finishing an 
amazing story that has had us gripped. 
However, we understand that learning to write is one of the hardest challenges pupils face at school but it is vitally important. Therefore, we have 
developed a carefully structured curriculum, with engaging high-quality texts at its heart, prioritising automaticity in transcription skills and oral 
composition before children are asked to write at length. Developing sentence mastery and grammar and punctuation knowledge is also prioritised. 
Furthermore, our curriculum is designed to enable pupils to revisit and revise a reduced number of writing outcomes, enabling them to develop a 
deeper understanding of the reason, audience, features and tone of that particular text. We believe that by supporting pupils throughout the writing 
process and ensuring they experience success, they will develop a love of writing.
There are a few fundamental principles we stick by: 
- Quality writing should be developed through ‘The Teaching Sequence for Writing’ in a carefully planned ‘Writing Unit’ 
- Engaging, high quality texts must be at the heart of every writing unit. We use the texts as our inspiration and to model language devices / 

techniques for the children
- Stimuli for writing are designed to engage our children and spark curiosity
- Gaining automaticity in transcription skills is a priority in Reception and Year 1 and children are not asked to write at length until these skills are 

embedded, instead producing oral outcomes
- Grammar, punctuation and language devices should be taught through our Sentence Knowledge Curriculum with a purpose in mind, i.e. as a 

rehearsal of language to be used in the main piece of writing that a unit is focusing on 
- We will identify reasons for writing and discuss audience, features and tone
- Each new writing unit should take two to three weeks to allow for quality over quantity 
- Regular opportunities are provided to revisit previously taught purposes for writing and provide opportunities to build writing stamina
- Children are given opportunities to revise and edit their writing as the result of specific feedback from their teacher or their peers
- Oral composition of sentences is essential for all pupils during the writing process



Whole School

As a community of writers, we expect all adults to model and communicate their love of writing. High-quality writing is displayed 
around the school to encourage our children to take pride in their work and strive to make their writing the best it can be. We 
have a list of non-negotiables in writing and all adults have high expectations of presentation and content. Where possible, 
writing is marked in-the-moment to get the best outcomes for the child. If this is not possible, specific written feedback is given to 
support improvement with children given the opportunity to respond to this feedback.
Termly moderation of writing takes place in year groups, key stages or whole-school and a sample moderation file is available to 
support teachers in the assessment of writing and identifying next steps.
Independent writing pieces in Years 1 to 6 are assessed against the objectives for the year group the child is working in (stuck in 
the front of the writing book) to support identifying next steps for the child and the teacher.
Individual writing targets are shared with the children and they are aware of what they need to focus on to make progress.
Long term plans for EYFS and Years 1 to 6 have been developed, based on high-quality texts to ensure progression and 
coverage of a range of writing outcomes.
Children’s writing is regularly shared on Twitter.



Implementation - How this works in the classroom:

• Long- and medium-term plans have been developed to ensure progression of knowledge and skills, building on prior learning
• A Sentence Knowledge Curriculum has been developed to promote automaticity in writing particular sentences prior to application 

in writing outcomes
• Children are usually seated in mixed ability Kagan groups, allowing children to learn together
• Cooperative learning through a range of Kagan led activities
• Discrete daily handwriting and spelling lessons in Y2 to 6 and handwriting and phonics in Reception and Year 1
• Children spend time developing fluency in writing specifically taught sentence types appropriate for the final writing outcome, 

selected from our sentence knowledge curriculum
• In Years 2 to 6, children analyse examples of the given text type, discussing which is more effective and why, linked to the RAFT 

(Reason, Audience, Features and Tone) of the writing
• Children plan their own writing outcome (after modelling by the teacher)
• Children write the outcome with feedback from peers and adults
• Children edit and improve their writing
• Children publish their writing (maybe for display or an oral presentation)
• Flexibility within units and lessons to adapt planning
• Teachers working with all pupils across the week
• Immediate interception to minimise intervention through the use of self, peer and teacher assessment throughout lessons
• Mini-plenaries to share ideas and iron out any misconceptions occurring; challenge each other to edit and revise; question choices
• Teachers targeting individual pupils / groups / whole class in specific areas of spelling, punctuation and grammar (SPaG) to move 

children’s learning forward.



Y2-6 Teaching 
Sequence for 

Writing









Long Term Plans  

LTPs are mapped out by the English leads to ensure there is sufficient coverage across school and that prior learning is 
revisited and built upon.. At times, adaptations may be made to suit the needs of the current year groups and these are done 
alongside teachers.
An example of a LTP is shown overleaf.















Example of EYFS long term planning









Medium Term Plans – plans are written by English leads alongside teachers. From these, teachers write their daily lesson plans and ensure 
formative assessments feed into the planning process and the session-by-session planning is changed according to the pupils needs.

Example:





Example of EYFS Medium Term Planning: Reception





Nursery

∙ High-quality writing displays and area and a 
word-rich environment, including examples of 
children’s writing/mark-making at age-related 
expectations

∙ Mark-making opportunities inside and out
∙ Daily shared read/ write with an adult
∙ Daily ribbon dancing and squiggle while you 

wiggle to promote fine-motor skills
∙ Access to balance bikes and outdoors to 

promote gross-motor skills
∙ Adults trained to target mark-making 

opportunities in all areas



Reception

∙ Daily RWI lesson (10-30 minutes) set according to 
decoding ability – phonics, reading, handwriting and writing 
sentences linked to phonic knowledge

∙ Daily shared read/write with an adult
∙ High-quality writing displays and area and a word-rich 

environment, including examples of children’s writing at 
age-related expectations

∙ Writing opportunities inside and out
∙ Access to balance bikes and outdoors to promote 

gross-motor skills
∙ Daily fine-motor activities
∙ Fine and gross-motor intervention for those children who 

need it
∙ Weekly guided write with an adult linked to class text and 

phonic knowledge
∙ Adults trained to target writing opportunities in all areas, 

linked to child’s current phonic knowledge



Year One

∙ Daily 30-minute RWI lesson (focus on 
phonics, reading and spelling only) until 
children have completed the RWI programme 
– aim to be completed by Spring Term 1 in 
Year 2 at the latest

∙ Daily handwriting sessions
∙ Weekly spelling focusing on common 

exception words- from Autumn 2
∙ Daily shared read/write with an adult 

modelling reading and writing texts at a level 
beyond which the children could access 
independently

∙ High-quality writing displays and a word-rich 
environment including writing at age-related 
expectations

∙ Intervention when needed focuses on the 
specific components that need attention, for 
example spoken language, fine-motor skills, 
letter formation or spelling



Year One
∙ Children in Year One follow a ‘Challenge Curriculum’
∙ This involves the class being split into four groups with two groups working on either Adult Led or Adult Initiated activities whilst the other two groups work in 

the Challenge Areas (Reading, Writing, Speaking and Listening, Maths, SPAG, Creative, Tinkering and outdoor areas)
∙ During the English lesson there is a 10-to-15 minute whole class input focussed on composition (spoken language/shared read/modelled write). Pupils 

convey their ideas orally and teachers model how the text is an important vehicle for recording ideas thoughts and feelings by putting pupils ideas into 
writing, modelling spoken language, spelling, grammar and punctuation or showing how a writer chooses appropriate words and sentence structure to 
convey an idea.

∙ Each group will then do an adult led activity with either the teacher or Teaching Assistant (rotated daily). The adult led activity is a guided write linked to their 
current phonic knowledge, involving practising letter formation, spelling linked to the sounds they have been learning in phonics lessons and dictated ‘hold a 
sentence’ activities to practise applying their phonic knowledge in a sentence.

∙ Later in the week, children who have sufficient phonic knowledge will do guided writing activities linked to the class text or experience they have had that 
week

∙ The writing sequence is as follows: 
o Hook and familiarisation with text 
o Capturing ideas and spoken language
o Teacher model
o Guided/independent write (focus on transcription skills at appropriate level)

∙ As children become fluent in transcription skills, explicit teaching of foundational skills, including spelling and handwriting, sentence construction, control of 
grammar and use of vocabulary allow all pupils to write effectively in their independent writing

∙ The challenges in all areas are designed to be independent but to feed into the final writing outcome for that unit of writing, e.g., ‘Talking’ the story using a 
story map in the Speaking and Listening Area, finding ‘red words’ they will need to write in the Reading Area, creating a picture, model or scene from the 
story in the Creative and small world Areas, practising spellings they will need for their writing in the SPAG area

∙ There are long and medium-term plans for writing which cover a range of writing types and shows progression and opportunities to consolidate learning.
∙ Children have daily handwriting lessons. Children join in with the PenPals gross motor activity as a whole class and work in small groups to focus on key 

letter formation.



Year 2 and Key Stage Two

Children in Year 2 and Key Stage 2, have a daily English lesson which follows the Teaching Sequence for Writing. 

Alongside this, all classes teach handwriting daily for 10 minutes, following the Penpals Handwriting Scheme. Furthermore, classes in Y2-6 
also have a daily spelling lesson, using the Spelling Shed scheme of Work. 



Working walls show the journey of a unit and are used to scaffold writing and support independence.



Spelling

In Early Years and Year 1, the children will be learning how to spell mainly through learning phonics, linked to their RWI group. From 
Autumn 2, Year 1 children practise 5 words a week with an adult supporting letter formation. Children then complete a spelling test 
once a week. The words are taken from the year 1 common exception words list. 

From Year 2 upwards, we begin to teach children how to spell using different strategies, through our spelling programme Spelling 
Shed.

Our teachers deliver daily spelling lessons and we teach children how to spell using different strategies. We believe in learning 
spellings in a practical, specific way, with research indicating that these strategies are much more powerful than traditional methods of 
learning spellings by rote. 

Spelling Shed includes:
• A spelling scheme, giving 100% coverage of the National Curriculum.
• The ability to create unlimited custom lists and search for others' lists within the platform.
• A tablet and mobile game for students to use to practise spelling.
• An online game, which gives access to our platform on all current desktop, laptop, tablet and mobile devices.
• Whole-class Hive games that allow all pupils to play alongside each other as an alternative for a weekly spelling test.



Handwriting

We aim for our children to leave in Year 6 with the ability to write using their own style of fast, fluent, legible and sustainable handwriting, as 
well as other styles of writing for specific purposes. In addition to teaching handwriting during our daily handwriting lessons, we have high 
expectations that what is taught and practiced in handwriting lessons will be used in all writing activities. We believe that handwriting is 
integral to a child’s personal development and know that children’s engagement and self-esteem can be improved by their satisfaction and 
pride in good quality presentation.

Our school uses RWI Phonics and Penpals for Handwriting to ensure that:
• The importance of handwriting is recognised and given appropriate time
• The progression of handwriting is consistent across the school
• Handwriting is acknowledged to be a whole body activity and emphasis is placed on correct posture and pencil grip for handwriting
• Expectations of left-handed children are equal to those of right-handed children, and appropriate advice and resources are available to 

ensure that they learn to write with a comfortable, straight wrist
• Handwriting is linked into grammar, punctuation and spelling in order to practice and contextualise all of the transcriptional and stylistic 

skills for writing
• Children learn to self-assess their own writing and develop understanding and responsibility for improving it
• Children learn to write in different styles for different purposes such as print for labelling a diagram, illustrated capitals letters for creating 

a poster, swift jottings for writing notes, making a ‘best copy’ for presentation and fast, fluent and legible writing across the curriculum



Assessment – how we know are pupils are doing well:

• Marking and feedback through lessons and units
• Teacher assessment and adapted plans as a result of targeted marking
• Application of skills across the curriculum
• Edited and revised work by pupils showing they are learning from their mistakes (from EYFS – Year 6)
• Independent writing pieces throughout the year
• Year, phase, whole school and across schools moderation of writing
• Pupil progress meetings where teachers can talk about individual children’s achievements and next steps in depth
• Targeted use of teaching assistants
• Targeted interventions to plug gaps in learning – inside and outside of the classroom.



Marking Process in English
1. Read all work, thinking about the following questions in order:

 
- Does it work? (Purpose, Audience, Register – is it believable?)
- Does it flow? (Cohesion: Paragraphs)
- How accurate is it? (looking at previous years objectives, SPaG, vocabulary choice)

2. Assess and Feedback - How can I improve this writing?
- What is whole-class? (Add extra starters, adapt next lesson, add in additional lessons to address issues)
- What are specific issues for certain groups of children? (Who is going to work with this group the following day? Doing what? When?)
- What are individual needs? (Word mats, reminders on tables, pencil grips, interventions i.e. handwriting)

3. Regular retrieval opportunities – Flashback 4 every lesson
 

4. Respond
- Ensure children respond each day in purple pen, first 5 minutes of every lesson
- Adapt planning accordingly 
- Ensure an editing/proofreading/re-drafting lesson is built in after every extended piece



Writing Across the Curriculum

Our curriculum provides a significant ongoing opportunity for children to write for a wide range of purposes, in a variety of 
subjects.
Where there are purposeful opportunities, children apply what they have learnt in their writing lessons in other subjects. 
There are also opportunities across the wider curriculum for children to show what they have learnt through expository 
writing in subjects such as Science, Geography and History.
Teachers will focus on children writing effective sentences across the wider curriculum.

Example:

History:
The great fire of London burned most of the city because the equipment we have now did not exist in 1666.
The great fire of London burned most of the city so it had to be completely rebuilt.
The great fire of London burned most of the city but it was an opportunity to create a grand new capital.

Science:
Although wasps and water-boatmen are both insects, they are both carnivorous.
Because insects do not have an internal skeleton, they have a hard shell, called an exoskeleton, on their exterior.



Impact

• Confident children who can talk about their learning choices in English and across the curriculum
•   Children who are enjoying their learning and application of skills in all lessons across the curriculum
•   English being taught in all lessons, not just an ‘English lesson’.
•   Readers as writers
• Pupils showing the depth of their knowledge and learning through the successful use of peer assessment
•   Reading and writing skills being successfully used to a high standard in all areas of the curriculum
• The proportion of children achieving age related expectations and greater depth is at least in line with other schools in a 

similar context to us



Cultural Capital

During their time at St Anne’s, all pupils will access a wide range of significant authors and poets from a range of cultures and time 
periods.
We invite poets and authors into school each year and ensure that these are culturally diverse, with the aim of broadening and deepening 
the children’s understanding of the world of literature.
The children also access a range of authors and poets over online platforms such as Zoom and take part in online workshops.
All children in KS2 are members of our local library and we plan in regular opportunities to visit.



Rob – The Rap School

Levi Tafari - poet Paul Jenkins – poet 

Tasmin Winter - author

Pam Smy - author

Eloise Williams - author

Catherine Johnson - author

Visits to St Anne’s



Support

• English National Curriculum documents
• English Subject Report
• The Writing Framework
• English Consultant Dawn Robertson works with leaders and teachers 3 times a year
• RWI support package
• Education Endowment Fund research outcomes
• In school and cluster moderation
• Regularly updated CPD staff library

https://www.gov.uk/government/publications/subject-report-series-english/telling-the-story-the-english-education-subject-report
https://www.gov.uk/government/publications/the-writing-framework


Strengths of Writing at St Anne’s
- Leaders who are passionate about writing and stay up-to-date with latest research in teaching writing successfully
- Curriculum is well designed so that all of the National Curriculum is covered
- Leaders and teachers planning is quality assured by an English Consultant
- Writing centres around high quality texts to bring the curriculum to life
- CPD packages in place to support teachers who require further development
- A range of approaches to create a bespoke curriculum with our children’s needs at the heart 
- Exciting range of authors visits in person, zooms, library visits to bring the curriculum to life

What do we need to get better at?
- Continue to develop the revised curriculum for early writing, focusing on transcriptional skills
- Ensure spelling and handwriting policies are consistently being adhered to across school
- Regular moderation across year groups to build teacher’s confidence and accuracy of judgements
- Improve outcomes in writing in all phases

What do we need to improve?
- Cluster moderation for all year groups
- Team teaching and coaching to support teachers and increase confidence
- Responsive teaching to address gaps in learning before moving on
- Monitor implementation and ensure timetables include the spelling and handwriting requirements
- Marking and feedback in writing to address individual pupil strengths and weaknesses


