St Edmund Arrowsmith Catholic High School: Curriculum (2021-2022)
SUBJECT: HISTORY
Year Group

YEAR 8

Rationale

This year is a key bridge in developing pupils’ understanding of how Britain transitions from medieval to modern.
Several of the themes are meant to challenge the potential pre-conception that Britain has always been a ‘good’
influence in the world but that these experiences help shape Britain into a country which values democracy and
human rights in the modern era.
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Knowledge

Skills

▪ The skills focus
for the first half
term include:
▪ Development of
factual knowledge
▪ Explaining
causes and
consequences
(as above –
building in
complexity from
the Y7 explanation lessons,
now incorporating social,
economic,
political and
religious
explanations for
events).

▪ The skill focus
for the second
half term
include:
▪ Development
of factual
knowledge.
▪ Explaining an
opinion. The
ability to use
factual knowledge to
develop a
coherent and
well explained
opinion is a
key historical
skill and
pupils use the
con-troversial
topic of the
legacy of the
British Empire
to start
developing
this skill.

▪ The skill
focus for the
third half
term
include:
▪ Developme
nt of factual
knowledge /
empathetic
understanding.
▪ Analysing
and
evaluating
historical
sources.

▪ The skill focus
for the fourth
half term
include:
▪ Change and
continuity with
a focus on the
lives of black
Americans
post –
abolition.
▪ Explaining an
opinion with a
focus on the
nature of the
changes
brought about
by the
Industrial
revolution.

▪ The skill
focus for the
fifth half term
include:
▪ Development
of factual
knowledge.
▪ Explaining
causes of an
event.

▪ The skill
focus for the
sixth half
term include:
▪ Development
of factual
knowledge.
▪ Interpretations. Pupils
use the
different
views of the
generals of
the First
World War,
including
Douglas
Haig, to
identify and
explain
differences
between the
contrasting
views on
Haig.
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Assessments

Written
assessment
Pupils use their
knowledge from
lessons to answer
two explanation
questions which
mirror the ‘explain’
style used at
GCSE. Extended
written answers to
be completed in
exercise books.
Task 1: Explain
why the Civil War
broke out in
England in 1642?
Task 2: Explain
why the Civil War
an important point
in British history?

Project
assessment
Pupils are then
set a research
project on the
British Empire
with the aim of
producing a
booklet at the
end of the
sequence of
lessons on
whether or not
we should be
proud of having
had an Empire.
While pupils are
given a certain
level of
independence
for this project,
lessons are still
to be guided by
certain themes
or a focus on a
particular
country.
This project is
followed by an
explained
conclusion in
which pupils use
their factual
knowledge to
support their
opinion on the
extent to which
modern British
people should
be proud of the
British Empire.

Sources
assessment
Several
lessons in the
unit introduce
the use of
historical
sources and
require pupils
to develop
their ability to
correctly
identify what a
source is
telling them
and to assess
how useful the
source is in
telling us
about a
particular topic
or event.
Pupils are
then given 3
sources to
evaluate and
are asked
which of them
is the most
useful in
telling us
about life on
slave
plantations.

Written
assessment
After a brief
study of the
Civil Rights
movement and
changes to the
laws around the
lives of Black
Americans after
the abolition of
slavery, pupils
are asked how
far the lives of
Black
Americans
improved after
the abolition of
slavery.
Written
assessment –
Using their work
on the Industrial
Revolution
pupils have to
explain their
opinion on the
nature of the
impact of the
Industrial
Revolution.

Factual
assessments
Fact tests on
the death of
Franz
Ferdinand and,
a few weeks
later, on the
detail of trench
conditions.
Written
assessment –
What were the
causes of the
First World
War?

Written
assessment
Pupils complete
a written task
using two
differing
interpretations
of First World
War generals.
They are asked
to identify and
explain the
differences
between the
two
interpretations.

