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WRITING POLICY AND GUIDANCE ON WRITING AT THAMES VIEW JUNIOR 

SCHOOL 

INTENT 

At Thames View Junior School, we recognise that writing is integral to all aspects of life and we endeavour 
to ensure that our children develop a lifelong and enthusiastic attitude towards writing and the written word.  
 
The skill of writing enables pupils to reflect upon their own feelings and understanding and communicate 
others while documenting and conveying their knowledge and ideas, build on experiences whilst 
encouraging expression and higher order thinking skills to develop.  
 
Working hard to create a culture of writing in our school ensures our children are given the best 
opportunities to build their capacity and confidence in a range of writing styles and genres. 
 
By creating a language rich and stimulating environment and employing appropriate resources, we provide 
all pupils with a supportive writing curriculum which will allow learners to recognise their full potential and 
develop their: 
• Literacy 
• Creativity 
• Independence 
• Inquisitiveness 
• Inquiry skills 
• Confidence 
 
The writing curriculum links with other subjects in the curriculum, so that the children learn apply writing 
skills with their growing knowledge of subject specific content, grammar and punctuation. 
 
Thames View Junior School aims: 
• To develop children, who are imaginative, creative, independent, inquisitive, inquiring and confident writers. 
• To provide children with a range of writing skills and strategies to enable them to write confidently 
with comprehension, cohesion and enjoyment for a range of purposes, in a variety of contexts and 
for different audiences. 
• To ensure no opportunity is missed to foster an enjoyment of writing amongst pupils and a 
recognition of its value, by setting work that is challenging, inspirational and motivating, helping 
them to develop a positive and enthusiastic attitude towards writing, which will nurture a life-long 
love of writing. 
• To provide opportunities to explore a variety of different genres and to be exposed regularly to high quality texts, 
providing a model for pupils to aspire to. 
• To ensure children have a clear understanding of the writing process: research, immersion, plan, draft, revise and 
edit their own work, and learn how to self and peer assess against the success criteria and learning objective. 
• To develop children’s ability to self-assess by reflecting on the quality of their writing, encouraging 
them to construct informed opinions and implement strategies to improve their own work. 
• To monitor writing progress effectively to evaluate, promote and maintain high levels of 
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attainment. 
• To ensure that children with writing difficulties are identified early and support is given promptly. 
• To work in partnership with parents /carers in order to develop each child’s full writing potential. 
 
IMPLEMENTATION 
Teaching and Learning of writing at Thames View Junior School 
 
Year 3:  

 
 

Year 4: 
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Year 5: 

 

 
Year 6: 

 
 

 
At Thames View Junior School, we are following the 2014 National Curriculum for the teaching and learning of writing 
skills. We are committed to raising the standards of children’s writing to ensure that all children are progressing and 
achieving at least in line with national expectations. The writing curriculum will be monitored by the Literacy and 
Languages Lead to ensure that writing at our school provides challenge, stimulation and engagement to continually 
improve the standards of writing, for children to make progress in writing and for children to enjoy writing and the 
written word. 
 
We understand that the two distinct, but related areas are involved in teaching children to write: 
Transcription and Composition 
Transcription covers the technical aspects of writing: handwriting, spelling, grammar and punctuation.  
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Composition is about sharing their ideas and thinking about the purpose for their writing, planning, drafting, 
evaluating and editing writing. 
Both are essential for developing lifelong successful writers. It is imperative that teaching focuses on developing pupils’ 
competence in both dimensions; different kinds of teaching are needed for each. 
 

Strategies for the teaching of writing  
Our children are provided with a variety of opportunities to develop, extend and deepen their writing skills. The 
National Curriculum describes what must be taught in Key Stage 2. The school has a set of key objectives in writing 
that provide detailed guidance for the implementation of the National Curriculum for writing. 
We ensure that writing is taught through: 
• Meaningful contexts and high-quality texts are provided as the hook or as the inspiration for writing. 
• Quality speaking, listening and drama activities precede writing to enable the development of quality writing skills 
and outcomes. 
• Cross-curricular links wherever possible and further develop writing skills within a variety of contexts. 
• A clear model for how to meet lesson objectives is presented to the class at the outset. A rubric is used to clarify the 
learning objective and success criteria needed to achieve it. 

• Writing is linked to learning-focused objectives, with related success criteria. Teacher modelling of the thought 
processes of planning, drafting, writing and editing are regularly taught as part of the structure of a writing lesson. 

• The teaching of grammar is mostly contextualised within the teaching of writing composition and 
exemplified during Demonstration, Shared and Guided Writing  
 

Teaching Writing Strategy at Thames View Junior School 

Demonstration Writing I DO – I will do it on a flip chart and you will watch and listen 
I’ll show you how to do something 

Joint Composition WE DO  – We will do it together on a flip chart, share ideas and create a piece of writing 
Now we’ll have a go together 

Guided writing – We will do it all together and I will sit with you and support your writing 
I’ll support you in a small, focused group we will progress in the writing together 

Independent writing 
You have a go on your own using all the skills you have learned 

Demonstration writing I DO 
This is where the teacher shows the children how to do something in writing that is new, or challenging, and will 
help the children make progress. The teacher writes in front of the children on a flip chart, giving a running 
commentary, revealing the decisions that are being made and ‘talkin gout loud’ the writing process. The teachers 
need to have prepared a piece of writing prior to the lesson which underpins and shows the learning. 
The children are witnessing a writer at work. This has to be well focused and fairly brisk so that it holds attention – 
this should be between 5 to 10 minutes. 
It should be centred on the key aspects that need teaching, avoiding too many ‘useful comments’ that cloud the 
objectives. 
Use coloured pens to make progress points stand out. As the teacher writes, the children offer comments, use talk 
partners to share ideas and suggestions so that they are fully engaged and not passive observers.  
 

Joint composition WE DO  
This is similar, except the children begin to take control, with the teacher scribing their ideas. If ‘demonstration writing’ 
is ‘I’ll show you and explain’, then ‘joint composition’ is ‘Now let’s have a go together and you explain’. 
There is a shift from the teacher as model towards the children doing more of the thinking, composing, explaining and 
working as writers. 
The teacher is writing down what is said on a flip chart, taking over the transcription, but also reminding, prompting 
and challenging so that the writing remains focused on the progress points. 
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The teacher is constantly balancing the focus between pushing children to ‘generate’ ideas and then ‘judge’ 
what works best – pausing to reread and listening to the flow of composition so the next sentence can be composed. 
We read back to help us write on. What ends up on the board has to be the best work the teacher can elicit from the 
children. In the same way, when the children write their own version independently, what they end up with on their 
page has to be the best they can find within themselves. 
The pace will need to be brisk, but have pauses for ‘thinking time’ and generating ideas on a whiteboard or with talk 
partners before sharing. On some occasions you may refer back to the model text to remind children of what effective 
writing sounds like, or to check a certain technique.  
 

Applying skill in your writing YOU DO 
Formative assessment is taking place all the time as the class is being taught, with the teacher picking up on what is 
happening and constantly trying to move the writing forwards, deepening understanding and engaging the learner. 
When children apply their learned skill, the teacher moves around the class giving immediate feedback. Children can 
write on a mini whiteboard and once checked and feedback to, can write it into their books to support their 
independent writing and show evidence of progress.  The aim of this is to address inaccuracies or misconceptions. 
Teachers should be circulating the classroom, helicopter marking and editing work using blue pen and highlighters. 
 

Guided writing  
This is a form of group teaching, focused on children who have similar needs, based upon assessment of their writing 
and observation of how they write. 
‘Guide’ the group through the part of the writing process that everyone else is focused upon. For example, if the class 
are working on the ‘opening’ to a story, then the guided session will also focus on guiding the group through writing 
their openings. 
The teacher helps children remind themselves of targets, progress points and writing processes. The model and toolkit 
is revisited. Try writing on mini-whiteboards as children are more likely to experiment, before copying up into their 
books. 
 
The main point about guided work is that the children should be doing most of the thinking and writing. It is a 
scaffolded bridge from dependence towards independence. 
Take time to reflect. Writers nearly always read their work aloud, and this is an important habit to develop with 
children. You read your work aloud primarily to ‘listen’ to it – to hear how it sounds, whether it flows and the effect it 
creates. 
Make it a habit to always re-read a paragraph through and ask the children the following questions: 

• Which are the best bits and why? 
• Are there any places we could improve? 
• Are there any mistakes? 

 
This begins to develop the habit of editing and proof-reading. Finally, at the end of the session, it is worth asking: 
What have we learned about writing? 
To write this really effectively, what did we have to do? 
 

Independent Writing 
Gradually the teacher steps back so that the children take on more and more responsibility, moving from dependence 
to independence.  
The teacher is the gatekeeper of quality. Nothing shoddy is accepted. Remind the children of the key features they 
need to use in order to ensure progress. Try pausing to hear several ideas and then ask the children to choose which 
they think will work best – and explain ‘why’. 
 
Through constant teaching and giving immediate feedback, these complex writing processes eventually become 
increasingly well-orchestrated, internalised and automatic, especially where such processes are articulated. It is saying 
difficult things aloud that helps us all, in the end, to be able to say them silently in our heads. 
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The Teaching of Basic Skills 
 
Grammar 
At Thames View Junior School, we value the importance of enabling children to become confident, literate individuals, 
who can actively select and use a wide range of grammatical forms. We work from the principle that the ideal 
methodology for the teaching of grammar is through the wider teaching of writing composition.  
Aims: 
1) To successfully deliver the National Curriculum for Vocabulary, Grammar and Punctuation to all pupils, as 
appropriate to their learning needs. 
2) To ensure that the teaching of grammar and punctuation is effectively planned for by selecting grammatical ideas 
and principles relevant to the year group in question, and pertinent to the text/genre being covered. 
3) To maximise the progress of pupils through referring to grammatical concepts as key teaching 
points (underpinned by success criteria) by ‘thinking out loud’ during writing composition. 
4) To feedback on pupils’ understanding of grammatical concepts verbally and to ensure progress through immediate 
feedback 
5) To improve outcomes for Thames View Junior pupils in SPAG tests. 
 

Procedures 
• Grammatical concepts are introduced to the children through the texts or writing studied. Teachers plan to teach 
the full Vocabulary, Grammar and Punctuation content of the National Curriculum, selecting which concepts are best 
suited to each given text/genre. 
• Lessons, or sections of lessons may then be devoted to consolidating the understanding of the grammar learning in 
question.  
• Grammatical concepts will then appear as success criteria in writing composition lessons, and as such will be explicitly 
referenced/exemplified during modelled writing, e.g. through teachers ‘thinking out loud’ or making deliberate 
omissions/errors. 

• Each class will have a weekly SPaG lesson that will focus of a particular grammatical concept as outlined in the NC. 
This is evidenced in writing books.  

• Year Group Grammar and Spelling Overviews explicitly show what grammar and spelling needs to be taught each 
year – this is taken form the National Curriculum 2014. These are stored in the Staff Resources Shared Drive ( 
SharePoint) and should be used every writing planning session 

• Grammar targets are set for each year group per half term. The targets have been extracted from the year group 
overviews. Each year group has three targets per half term which allows for skills to be embedded and practised. 

• The targets are stuck into the writing books (back inside cover) and have been written in the form of ‘I can’ 
statements. They should be ticked off regularly by teachers. 
 
 

 
 
SPELLING  
 
What are the principles and aims of teaching spelling? 
Most people read words more accurately than they spell them. The younger pupils are, the truer this is.  
Spelling, however, is a very different matter. Once pupils have learnt more than one way of spelling particular sounds, 
choosing the right letter or letters depends on their either having made a conscious effort to learn the words or having 
absorbed them less consciously through their reading. Younger pupils have not had enough time to learn or absorb 
the accurate spelling of all the words that they may want to write. 
To be able to spell correctly is an essential life skill. When spelling becomes automatic, pupils are able to concentrate 
on the content of their writing and the making of meaning.  Whilst we note that spelling is not the most important 
aspect of writing, confidence in spelling can have a profound effect on the writer’s self-image.   
 
We aim to equip children to spell fluently through a developmental process of investigating patterns and learning to 
apply a range of strategies appropriately. We aim to use explicit, interactive teaching which draws children’s attention 
to the origins, structure and meaning of words and their parts, the shape and sounds of words, the letter patterns 
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within them and the various ways they can learn these patterns. In order to study words like this we have to 
take them out of context for the specific teaching of spelling. We believe that this is best achieved little and often and 
through stimulating, multi-sensory activities and games and explicit teaching of spelling each day. 
 
How and when do we teach spelling? 
Spelling is taught within the weekly SPaG lesson and then children are able to practice their spellings daily as a link 
between handwriting and weekly spelling words. We follow the teaching sequence of revisit and review, teach, 
practice, apply, and assess. Whilst the objectives that make up our medium-term planning come from the 2014 
National Curriculum, this structure and many of the activities we use are from the Progressive Twinkl Spelling 
Programme for Year 3 to Year 6 – this programme build on all NC objectives, tricky and statutory words. 
Children are taught spelling at stage not age. Differentiation of spelling is planned to ensure the needs of 
disadvantaged, EAL or SEND children are met. 
 
Spelling 

• 10 Spellings are given weekly to children from Year 3 to Year 6 as part of homework 

• The same 10 weekly spellings are taught explicitly during the SPaG lesson  

•  Children are taught to follow the LSCWC (Look, Say, Cover, Write and Check) procedure, when learning new 
spellings. 

• Spellings are assessed once a week in writing books during the SPaG lesson  

• Spellings are assessed by the writing of individual words and / or by dictated sentences depending on the ability 
of individual children 

 
Years 3 – 6 
From Year 3 to Year 6 – there is a clear weekly spelling focus which will be taught explicitly in the SPaG lesson  linked 
to handwriting practice; these spellings will also be sent home to learn. 
From Year 3, children continue to use their phonic knowledge and their growing understanding of the morphology and 
etymology of words to support their spelling. There is an emphasis on developing confidence and assuming increased 
responsibility for identifying their own spelling errors and making reasoned choices about likely alternatives. They also 
learn to use a dictionary and thesaurus with increasing independence throughout KS2. When actually writing, children 
should be concentrating on higher order skills and therefore should simply ‘have a go’ at spelling and underline words 
(dotted line) they are unsure of. These should be self-checked at the end or in a natural break in composition. When 
marking children’s work, we do not correct all spelling errors, instead we focus on high frequency words, topic words 
and those studied in spelling sessions. In KS2 this also includes the statutory word lists. 
 
NB Some children will need interventions in KS2 to continue to consolidate their phonic knowledge and skills. 
 
How do we assess and monitor spelling? 
Spelling is informally assessed through daily observations of children’s work in lessons and marking. Spelling tests are 
set once a week. In addition to this children complete a NFER Spelling test at the end of each term ad this score is 
tracked on the class assessment sheet.  
 
 
The learning environment to support spelling 
Classrooms use wall charts, grammatical word hoards and examples of pupils’ investigations to stimulate and provide 
information.  Pupils have good access to a range of appropriate dictionaries and thesauruses. 
 
The role of parents and carers 
Parents are encouraged to support learning of spellings and use of phonics at home. 
 
Assessment and recording 
Assessment of grammar and punctuation is mainly undertaken using feedback and marking strategies which will 
inform assessments. 
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Weekly Spellings  
All weekly spelling are keep on the school’s shared drive for all to access Spelling Overviews 

 
 Common exception words are words in which the English spelling code works in an unusual or uncommon way. 
They are not words for which phonics 'doesn't work', but they may be exceptions to spelling rules, or words which use 
a particular combination of letters to represent sound patterns in a rare or unique way. Some exception words are 
used very frequently, which is why children are introduced to them very early on in their phonics learning. 
Disadvantaged, SEND or EAL children need to learn these words before moving on. 

 
 
Disadvantaged, SEND or EAL children need to learn these words before moving on. 

 
 
Disadvantaged, SEND or EAL children need to learn these words before moving on. 

https://thamesviewjunior.sharepoint.com/:f:/r/202425/Planning%20%26%20Resources/2)%20Curriculum%20Planning%20%26%20Resources/Writing/SPAG/Spelling%20Overviews?csf=1&web=1&e=aSZHOi
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The word-lists for years 3 and 4 and years 5 and 6 are statutory. The lists are a mixture of words pupils 

frequently use in their writing and those which they often misspell. Some of the listed words may be thought of as 

quite challenging, but the 100 words in each list can easily be taught within the four years of key stage 2 alongside 

other words that teachers consider appropriate. Disadvantaged, SEND or EAL children need to learn these words 

before moving on. 
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Year 3 Weekly Spellings 
Year 3 Term 1a 

 
Year 3 Term 1b 

 
Year 3 Term 2a 
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Year 3 Term 2b 

 
Year 3 Term 3a 

 
Year 3 Term 3b 
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Year 4 Weekly Spellings 
Year 4 Term 1a 

 
Year 4 Term 1b 

 
Year 4 Term 2a 
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Year 4 Term 2b 

 
Year 4 Term 3a 

 
Year 4 Term 3b 
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Year 5 Weekly Spellings 
Year 5 Term 1a 

 
Year 5 Term 1b 

 
Year 5 Term 2a 
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Year 5 Term 2b 

 
Year 5 Term 3a 

 
Year 5 Term 3b 

 



 

16 
 

Year 6 Weekly Spellings 
Year 6 Term 1a 

 
Year 6 Term 1b 

 
Year 6 Term 2a 
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Year 6 Term 2b 

 
Year 6 Term 3a 

 
Year 6 Term 3b 
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Handwriting 

 
Twinkl Handwriting  
• All classes from Year 3 to Year 6 use the Continuous Cursive style on Twinkl 
linked to spellings scheme to develop a consistent and fluent handwriting 
style. 

• Twinkl Handwriting’s packs teach children the sets of letter ‘families’ in 
a progressive teaching sequence. Within each PowerPoint presentation, 
all lower case letters are shown using a printed, pre-cursive style 
(without lead-ins or lead-outs) with the aim of securing the correct basic 
letter formation and positioning for the entire alphabet before adjusting 
handwriting to a preferred style. 

 
Joining Letters Twinkl Handwriting | Year 3 & Year 4 | Steps to 
Progression Overview 
The aim of this overview is to show the most logical sequence for teaching 
each area of handwriting when using Twinkl Handwriting. However, Twinkl 
Handwriting is designed to be a pick ‘n’ mix style scheme. If you feel that 
your students need to concentrate on a specific letter family or a particular 
skill, you could tailor the programme to fit the requirements of your learners. 
 

Joining Letters Twinkl Handwriting | Year 5 & Year 6| Steps to Progression Overview 
 
The aim of this overview is to show the most logical sequence for teaching each area of handwriting when using Twinkl 
Handwriting. However, Twinkl Handwriting is designed to be a pick ‘n’ mix style scheme. If you feel that your students 
need to concentrate on a specific letter family or a particular skill, you could tailor the programme to fit the 
requirements of your learners. 

 

 

Children in all classes use a sharp pencil or pen in their handwriting practice time if they are using a pencil. 
• A ‘Pen Licence’ may be earned by children whose handwriting is joined and legible, and where the child’s general 
standards of the presentation of their work is good. The aim is to get as many children on to a Pen Licence as possible. 
• All children work towards the use of joined handwriting in their everyday writing tasks in all books they write in. 
Where progress on this appears to be slow, additional tailored handwriting support is organised and delivered. 
• The handwriting of all adults in the school should reflect the high expectations that we have of our children  and 
follow the Continuous Cursive style 
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Planning 
• To ensure the teaching of writing is effectively planned, and responsive to learners’ needs, teachers plan the teaching 
of both writing composition and spelling, punctuation and grammar (SPAG) in line with National Curriculum 
programmes of study as appropriate for the age of the children. 
• The meeting of NC objectives for each year group is paramount and learning objectives are revisited and reinforced 
throughout the year. 
• Writing planning covers a half term period, which will cover two or three genres 
• Every class has at least four hour-long writing lessons a week.  
• For all classes, individual lessons are planned to meet the needs of each class, in line with the NC Objectives. 
• Clear learning-focussed objectives and related success criteria are provided for every writing lesson. 
• Differentiation occurs through providing different degrees of support to enable all children to meet the 
objectives stated. 
• Pupils complete LO-focused activities throughout every lesson. 
• Before a unit is taught, decisions about what content to include will be taken based on thorough 
understanding of the expected outcome at the end of the unit. Each activity will be scrutinised and evaluated 
in terms of the: 

• Contribution it would make to that outcome 

• Needs of the class 
• The ‘What?’ and ‘Why?’ for every activity should be entirely clear to teachers, pupils (and observers). For 
every activity undertaken, pupils should be able to articulate why they are doing it with reference to the 
impact it will have on their writing at the end of the unit. 
• Considering the above, and before the PPA session, YGLs will devise a proposed sequence for the unit. 
• During planning, the outline for the unit will be agreed by all members of the year group team. 
• A significant and engaging ‘hook’ is a prerequisite for every unit. This must be discussed and agreed with the 
SLT Link/Literacy and Languages Lead before the PPA session. In the majority of the cases, this ‘hook’ will be the core 
text being studied at the time, but in its absence, it may be a short film, event, etc. 
 
Structuring a unit 



 

20 
 

Where possible writing units should be two – three weeks long. Exceptions to this would be for example short 
poetry units at the end of a half term or a speaking and  listening unit 
The structure of a writing unit should be as follows: 

• Introduce the unit – look at a range of that text type, identify and analyse features 

• Explicit grammar teaching – focused work on particular grammatical devices expected within the outcome e.g. 
fronted adverbials 

• Drama/Practical - children act or role play. The activity should support children developing their skills for 
writing for example hot seating to develop emotive vocabulary. 

• Planning writing – up to two days. Focused activity that will look at specific elements of task  

• Drafting writing – up to three days. Spend time writing up certain parts of the text at a time. Teacher to model 
expectations– Modelling using word banks, aids around the classroom, own plan etc. 

• Editing writing – up to two days.  Focus on speci8f areas to improve linked to the success criteria and model 
the editing process. 

• Publishing writing - Up to two days. This should happen in their publishing books and where possible there 
should be a purpose to the writing e.g. writing a letter to an MP or sharing a story with the infants.  

 
 
Sharing and Documenting expected outcomes 
The Role of Drama 
• Drama activities (e.g. hot seating/freeze frame/conscience alley) should precede each writing task. 
• All drama activities contribute to the achievement of learning objectives and their success criteria. 
• The skills required to meet these objectives should be modelled to the children. 
• It is likely that Drama lessons/activities will involve the elicitation of vocabulary from the children; this 
vocabulary should be scribed and used during the subsequent teaching of writing. 
Differentiation/Inclusion 
• Differentiation should be through the degree of support provided to enable all learners to access the lessons. 
To this end, it is expected that scaffolded support prompts including word banks will be provided for those 
who need them. 
• The way in which pupil pairings are used to enable all pupils to make progress, forms a significant part of this. 
Recorded Learning 
• Each half-termly plan will lead to a total of six pieces of extended writing. These will include: a baseline piece 
of writing at the beginning of the genre-specific teaching sequence, one heavily modelled piece of writing 
and a third more independent extended outcome at the end of the third week. This cycle will be repeated for 
the next three weeks but linked to a different genre. 
• The baseline outcome (which will be used to set individual targets for improvement for each pupil) and the 
modelled piece of writing will be recorded in the Lined book. The independent extended writing piece will 
appear in the ‘Writing Journey book. This last piece will be assessed using the TAF for the year group. 
• Evidence in Literacy planning/the Lined books must demonstrate that children are developing writing skills 
every day. 
• To emphasise the specific skills that are being taught, extended writing tasks are underpinned by clear 
success criteria. These must be reproduced in books and are used for assessment purposes. 
• The expectations for extended writing will vary across year groups but will always involve children being 
expected to apply the skills that were modelled to them, and thereby meet the given success criteria. 
• Writing lessons should be recorded at least on four out of five days a week. 
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Appendices: 
 
Year 3: 

 

In lesson feedback 

 

Planning of a narrative 
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Identifying features of a diary at the start of a unit.  

 

Year 4: 
 

 

Evidence of in lesson editing with green pen  
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SPaG lesson with spelling test 

 

Year 5: 
 

 

 

Children working in small groups to create questions for a hot seating activity 
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Drafting a narrative.  

 

 

Drama lesson with role playing. 
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Planning a newspaper report.  

 

Year 6: 

 

Planning a balanced argument. 
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Identifying features lesson at the start of a unit. 

 

 

 

Editing lesson. 
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