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The 3 I’s
	READING

	INTENT

(What we want pupils to learn and why – curriculum design – how and why it is sequenced the way it is)
	Aims: what big ideas do we want OUR pupils to come out with from this subject.
	Reading is at the heart of all the we do at Thrunscoe Primary and Nursery Academy as we consider it one of the most important skills that we can give our pupils. Reading empowers children to become independent learners and researchers, opening doors that would otherwise remain closed. 
The mechanics of reading
Our intent for phonics is for children to enter KS2 being able to quickly and confidently decode most unfamiliar words and read the first 300 HFW on sight. Having these mechanics of reading in place gives our children an excellent foundation on which to build.
Reading for meaning
Our intent for reading is for children to leave us at the end of KS2 being able to read independently in order to find information for themselves and be able to interpret and make sense of that information. This will prepare our children well for the demands of the KS3 curriculum and the independence required to successfully navigate secondary school. 
Reading for pleasure 
The intent of our rigorous curriculum is to give children the skills necessary to reduce the cognitive load so that they can begin to enjoy and find pleasure in books that they read. This will support children in their personal life, to communicate effectively and access information to support their talents and interests. 

	
	Organisation of curriculum and sequencing:
	The mechanics of reading 
EYFS 
Phonics is delivered daily to cover all 26 letter sounds, 23 diagraphs, 4 trigraphs and 106 HFW’s. 
Children are taught to read simple, decodable sentences including the HFW’s.
Year 1
Phonics is delivered daily to cover 3 single letter alternative graphemes, 43 diagraphs, 8 trigraphs and 225 HFW’s. 
Children are taught to read decodable books including the HFW’s that match their phonics ability. 
Year 2
Phonics is delivered daily to cover 6 single letter alternative graphemes, 12 diagraphs, 1 trigraph and 147 HFW’s. 
Children are taught to read decodable books including the HFW’s that match their phonics ability. They are also exposed to other reading books that give a wider breath of topics, genres and vocabulary. 
Year 3/4
Any children that have not passed the phonics screening check at the end of year 2 or have not completed the year 2 phonics programme will have access to phonics intervention at least 3 times a week. 
Children are taught to read 100 year 3/4 common exception words by sight and 17 spelling rules. 
Year 5/6
Children are taught to read 100 year 5/6 common exception words and 10 spelling rules. 
Reading for meaning 
EYFS
Skimming - Identify groups of things in a picture scene.
Scanning - Picture scenes with lines drawn across. Find the given objects or spot the difference working systematically.
Identifying key words - Answer the different question types; What (for a thing, when there are many things), Which (for a thing, when there aren't many things), Who (for a person), Where (for a place), Why (for a reason), When (for a time), How (for a method), Whose (to ask about possession).  
Identifying synonyms - New vocabulary presented with pictures and practised regularly.
Retrieval - Answer simple retrieval questions about a picture. Answer simple questions as the adult reads a book. Read text and follow that simple instruction.
Inference - Make inferences based on emotions and weather using pictures.
Explaining meaning of words in context - Using pictures to explore two possible choices to make sense of the unfamiliar word in context.  
Year 1
Skimming - Skimming a grid of words for colours, monsters to find the given information quickly.
Scanning - Scan words in a grid to find the answer to the given questions. Find the given phonemes in a short text. Move left to right, top to bottom.
Identifying key words - Children will practice this skill by identifying what the answer to a question will need to be depending on the words used in the question. They will discuss what kind of answer the question will need as a class. 
Identifying synonyms - In year one, children will discuss words when the teacher reads a story. They will consider other words the author could have chosen that would mean the same thing. 
Retrieval - Answer more complex questions about a picture. Answer questions about the book being read by an adult. Answer questions about 2/3 sentences when reading independently. Mark how you know with a counter.
Inference - Make inferences based on what is being said and done. Inference questions will be asked when the teacher reads aloud to the class and the use of pictures will support understanding of what is said and done.
Explaining meaning of words in context - Choose what the unfamiliar word might mean from 3 multiple choice questions. Try each one in context – teacher led.
Year 2
Skimming - Use blacked out texts so children use headings, first/last lines to get the gist of the text. Identify where in the text you would find the answers to the posed questions.
Scanning - Scan a paragraph of text from left to right, top to bottom to find a given word. When this is embedded, scan for a word that means the same as… Following this, a clue will be given and the children will search for the word. Finally, the children will scan the text for an answer to a simple question.
Identifying key words - Children will be taught to read the question and talk to a partner about what information they need to look for. They will underline the words in the question that they think are important to find the information in the text. Model answers are used at first and children identify if they are true or false and how they know.
Identifying synonyms - Read a question and consider the possible answers. Children understand that they don’t know exactly what word it will be but they are looking for a word that means x.
Retrieval - Ask the following questions based on a paragraph of text: Matching text to text, drawing a line to match the statements. Multiple choice questions. Providing a short answer.
Inference - Ask the following inference questions about short paragraphs of text and pictures: Multiple choice questions. Why questions.
Explaining meaning of words in context - Using multiple choice questions. Find and copy one word.
Year 3/4
Skimming - Skim non-fiction texts using the headings and sub-headings. Identify where in the text they would find the answers to the posed questions.  Skim longer fiction texts by quickly reading the first sentence in each paragraph, random parts within the paragraph and the last sentence in the paragraph to get the gist.
Scanning - Scan a page of text for the answer to the question. Children must have considered what answer they might be looking for. 
Identifying key words - Children will be taught to ‘unpack’ the question. What exactly is the question asking for? Is there more than 1 part to the question? What information am I looking for? They will underline the key words.
Identifying synonyms - Answer questions like how do you know he was running quickly? Find answers to questions where a synonyms is in the text. Use context to try and work out words you do not know. What could you replace with to get a similar meaning?
Retrieval - Ask the following questions based on a page of text: Sequencing the statements – putting numbers in a box. Providing two short answers for one question. Completing tables by ticking from two columns.  
Ask the following question based on several pages of text: Two mark questions – explain your answer as fully as you can.
Inference - Ask the following inference questions about a page of text: How questions. What questions. Where questions. Two-part questions. Ask the following inference questions about at least a page of text: How? Explain answer. Why? Explain answer. 
Explaining meaning of words in context - How to use the context when you have absolutely no idea what the word might mean. Reduce the number of clues when trying to find the meaning of a word that you have absolutely no idea what it means.
Year 5/6
Skimming - This skill should be embedded. If not, please go back to the relevant stage/year group for the pupils concerned.
Scanning - This skill should be embedded. If not, please go back to the relevant stage/year group for the pupils concerned.
Identifying key words - Children will be taught to ‘unpack’ the question. What exactly is the question asking for? Is there more than 1 part to the question? What information am I looking for? They will underline the key words.
Identifying synonyms - Find a word that means the same as… Use context to help.
Retrieval - Ask the following question based on several pages of text: Supporting given statements with evidence from the text. Giving an answer and supporting it with evidence from the text.
Inference - Ask the following inference questions about several pages of a text: What might a character say or think about an event in the text? Find evidence from the text to support a given statement. Provide a statement and support it with evidence from the text. 
Explaining meaning of words in context - Consider linked/root words and prior knowledge/ your own feelings about the context as well as the context of the text being read.
Reading for pleasure
Daily story time. Fortnightly class visits to the library. At least one author/virtual author visit every year. 
Book recommendations. Book-tok. Summer reading challenge. 

	IMPLEMENTATION

(How the curriculum -  inc. cultural capital - is taught and assessed so our children develop knowledge, skills, understanding & SHINE)
	Teaching & adapting to learners needs:
	The mechanics of Reading
· Phonics is taught using a multi-sensory approach to ensure it is accessible, engaging and memorable for all children. 
· Support and scaffolding is provided to learners who require it. A range of resources are provided to support learners, such as magnetic letters and sound mats. 
· Gaps in knowledge are identified through the use of the Thrunscoe reading assessment schedule within KS1, phonics assessments, assessment for learning in lessons and outcomes of retrieval practice. 
· Planned learning is adapted to address misconceptions/gaps.
· Phonics Intervention is provided to address gaps in knowledge of grapheme phoneme correspondences and oral blending.
· 5 minute English Box intervention is provided to address gaps in knowledge of HFWs/CEWs.
· Children that are reading below their age-related reading level read to an adult daily. 
· A computer programme ‘Nessy’ is used to support our older pupils with their decoding skills. 
Reading for meaning
· Intervention within lessons is provided for pupils as adapted planning and delivery. Children may work in a smaller group with an adult that will guide them through the learning at a slower pace or with more modelled examples before the children are asked to complete an independent task. This in-lesson intervention is designed to ensure that all learners have access to quality first teaching but adapted so that they are able to achieve. 
· If the child can read the words but had no understanding of what is being read, the children access a 6 comprehension strategies intervention. For this, we use texts that are simple to read and take the text a sentence at a time, thinking about what that would look like, how we might draw it, what do they already know about it etc as appropriate to the sentence being read. After working through a few sentences, the adult will answer a question, modelling the process, speaking out loud about how they have worked the answer out. The child will then answer a similar question, saying out loud how they know the answer. 
· If a child needs support with reading fluency, we listen to them read daily/3 times a week as appropriate. Children practice reading the text after an adult in a choral reading approach. This text will be practiced until the child can read it confidently at a near talking pace. We also address children’s use of expression in this way. 
Reading for pleasure 
· When children do not like reading, we encourage them to talk about their interests and try to match them with books of interest. 
· We provide children with audio books so that they can enjoy the story and hear new vocabulary by just following the text along. 
· We have a book-tok home reading initiative to inspire the children to engage with reading in a fun way. 

	
	What, How and When we assess learning
	The mechanics of reading
· Retrieval practice techniques are used during the review/revisit element of every phonics lesson to assess learning. 
· Pupil’s learning is assessed against a colour-coded success criteria every lesson.
· The Thrunscoe reading assessment schedule is used to assess knowledge of grapheme-phoneme correspondence, HFW/CEWs and focus words. 
· Teachers assess learning when reading 1:1 with pupils. 
Reading for meaning 
· The teaching sequence builds in opportunities to retrieve knowledge and skills learnt in previous year groups. This regular practice means that pupils do not forget old learning as they engage with new content. 
· Formative assessment is our most powerful tool. We use our assessments (colour-coded success criteria) of how children are performing in lessons to plan further lessons and adapt the lessons being delivered in the moment. This approach supports children to stay on track and stops gaps from forming. 
· No timescale is put on our sequence of teaching very deliberately. We know that children will master some skills more quickly than others but some may take longer than expected. Having the freedom in lessons to continue with a skill ensures that children are not left behind.
· Children are assessed in their reading capabilities daily when they read aloud to staff. 
· Summative assessment is termly using ‘Test Base’ tests. These are the closest matched tests to the tests used by the DfE to assess attainment at the end of KS2. The questions are in-line with those used by the DfE so we feel that these tests are both appropriate and fair to the children. 
· The test results allow us to triangulate data with children’s books and how they perform in the lesson orally to ensure that our teacher assessment judgements are the best fit for every child. 
· The question level analysis also supports teachers to see where gaps in learning are and what skills they may need to re-teach. This will inform future planning for classes, small groups and individuals.
Reading for pleasure
· Assessed when reading with children 1:1 and in small groups. Are children enjoying the book, can they talk positively about their reading experience. 
· Do children talk about books that they are enjoying at home? 

	
	How and when we make links to other subjects:
	The mechanics of reading
· Key text and vocabulary is colour coded, when appropriate, using the monster phonics colours in lessons across the curriculum to support children’s ability to read key information in all subjects. 
· Whole school and classroom labels/signs are colour coded using monster phonics colours, when appropriate, to ensure they can be read by all children. 
· Children are accessing new vocabulary in all lessons. These words are often unfamiliar so children will practice their decoding skills to attempt to read these words. 
Reading for meaning
· Children read in every other subject taught. They read to engage in activities or research information. This real-life practice of reading for meaning supports children to understand how crucial reading is for every day tasks. 
Reading for pleasure 
· Children take books of their choice home from the library every fortnight. Books in the library are organised into categories such as sport, history, minibeasts etc so that children can make informed choices. 
· Staff read books covering a wide range of subjects during story time to introduce children to new genres. 

	
	Cultural capital – visit / visitors / clubs
	· All classes have an author/virtual author visit every year. 
· All children in year 1 take part in Monster Phonics Day.


	IMPACT 

(Key impact and how we will measure and monitor)
	Monitoring and evaluating outcomes
	The mechanics of Reading
· All staff that deliver Monster Phonics, lessons and interventions, are observed as part of a phonics learning walk at least once a year, more in cases where recommendations are needed. 
· Book looks take place at least twice a year to help triangulate data and ensure that the children are receiving the very best phonics teaching possible. 
· The phonics leader views the data at each assessment point in the assessment schedule. Teachers and the phonics leader discuss key children at risk of falling behind and decide which would be the best intervention for that child. 
· The phonics leader looks at the teachers end of term standards forms to ensure that the children identified as needing additional support are still receiving the support discussed. 
· Pupil and staff voice is collected every year to find out what is working well and what we could do to improve further. 
· All new staff to the academy are trained in Monster Phonics and how to deliver it in the most effective way. 
· Year one pupils take part in the statutory phonics screening check every June. 
· Year two pupils that did not pass the phonics screening check in year one re-sit the phonics screening check every June. 
Reading for meaning
· All teachers are observed as part of a reading learning walk at least once a year, more in cases where recommendations are needed. 
· Book looks take place at least twice a year to help triangulate data and ensure that the children are receiving the very best reading teaching possible. 
· The reading leader views the data at each assessment point on O’Track. Teachers and the reading leader discuss key children at risk of falling behind and decide which would be the best intervention for that child. 
· The reading leader looks at the teachers end of term standards forms to ensure that the children identified as needing additional support are still receiving the support discussed. 
· [bookmark: _GoBack]The reading leader listens to children read on a regular basis termly to ensure that the children are reading the books relevant to their current stage of development and to celebrate pupils’ personal success and achievements. 
· Pupil and staff voice is collected every year to ensure that we understand what is working well and what we can do to improve further. 
· All new staff to the academy are trained in the academies approach to reading to ensure consistency throughout. 
Reading for pleasure 
· Percentage of children reading at home. 
· Percentage of children using the library outside of their class slot. 
· Children’s feedback on their enjoyment of reading. 

By the end of EYFS, the children will be able to read sentences that have sounds and words learnt during the year.  
By the end of year 1, the children will be able to read and understand sentences that have sounds and words learnt during the year.  
By the end of year 2, the children will be able to read a paragraph of text and answer questions about what they have just read. 
By the end of year 4, the children will be able to read a page of text and answer questions about what they have just read and then repeat with a different text. 
By the end of year 6, the children will be able to read a couple of pages of text and answer questions about what they have just read. They will repeat this twice more with different texts. 
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