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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	140 (including Nursery)

	Proportion (%) of pupil premium eligible pupils
	39%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended – you must still publish an updated statement each academic year)
	2025-2026

	Date this statement was published
	31/12/2025

	Date on which it will be reviewed
	31/12/2026

	Statement authorised by
	Governing body

	Pupil premium lead
	Beverly Corbin

	Governor / Trustee lead
	Claire Hooper- governor
Claire Harvey – HAMWIC trust


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£81,500

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£ 0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£81,500


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	It is our intention, at Townhill Infant School, that all children are given equal opportunities, as all have an entitlement to achieve their full potential, whatever the circumstances. We place inclusivity at the heart of all that we do and aim to develop lifelong learners by removing barriers and increasing resilience and self-esteem. 
We will achieve this through investment in: - 

· High quality teaching, continuous CPD, assessment and rigorous monitoring as this has the greatest impact on closing the attainment gap for our most 
vulnerable pupils. 
· Carefully distributed resources, (HLTA support, TA support,)
· Targeted interventions for example keep up catch up lessons for phonics- Little Wandle to support educational recovery. 
· Wider school strategies (i.e. extracurricular clubs, visits, nurture groups, 
enrichment activities) in response to our most disadvantaged pupil’s
experiences and broader areas of needs. 

Our aim is to ensure that all our vulnerable groups receive appropriate provision, support and life experiences, to increase their attendance, their self-esteem and ensure the best oitcomes in Reading, Writing and Maths, for our most disadvantaged pupils.

We take into account the challenges faced by vulnerable pupils, inside and out of school, such as those with a social worker or young carers, and will provide a range of support for emotional wellbeing (ELSA support, nurture groups and family support), physical needs (breakfast club, financial support and occupational health programmes), opportunities for additional and wide ranging experiences (through clubs, enrichment activities and visits). 

We reserve the right to allocate the Pupil Premium funding to support any pupil or groups of pupils the school has legitimately identified as needing intervention and support.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils has been between 1.5% - 3.4% lower than for non-disadvantaged pupils.
In 2024- 2025 the attendance of disadvantaged children was 91.4% compared to 92.8% for non-disadvantaged children. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress who additionally have SEND. Key barriers to regular attendance are:

· Difficulties getting to and from school
· Absence due to sickness.
· Inconsistent attendance.

	2
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are particularly evident in Reception but also carries through to KS1. These are more prevalent among our disadvantaged pupils than their peers. Baseline for year R for 2025 shows that 74% of disadvantaged children are not on track in communication and Language compared to 61% of non-disadvantaged children.

Key barriers for pupils identified through assessment and leaders’ analysis
· Children spoken language is less developed when focussing on composition of sentences.
· Limited range for vocabulary for spoken composition.

	3
	Assessments, observations, and discussions with pupils suggest        disadvantaged pupils generally have greater difficulties with phonics and early reading skills than their peers. This negatively impacts on their development as readers.
Baseline for 2025 showed that 74% of disadvantaged pupils were not on track compared to 55% of non-disadvantaged pupils.
Whilst this gap is narrowed by the end of KS1, with non-disadvantaged achieving 76% Expected + in Reading compared to 74% Expected+ for disadvantaged in the last academic year 2024-2025 there is still a gap in attainment.

Key barriers for pupils identified through assessment and leaders’ analysis
· Reading fluently is impacted by over reliance on blending
· Reading fluently is impacted by sight reading of  common exception words.


	4
	Assessments, observations, and discussions with pupils suggest        disadvantaged pupils generally have greater difficulties with writing and early writing skills than their peers. 
Baseline for 2025 shows that 71% of disadvantaged pupils are not on track in Literacy, compared to 44% non-disadvantaged pupils.
The gap was narrowed by the end of KS1, with non-disadvantaged achieving 74% Expected + in Writing compared to 74% for disadvantaged in the last academic year 2024-25, there is still a need to focus on this area due to the significant gap on entry to school. Key barriers 

Key barriers for pupils identified through assessment and Leader’s analysis are: 
• Technical aspects of composition – spelling, handwriting and grammar. 
• A need for more high-quality feedback which moves on learning in (live feedback) and after writing tasks.

	[bookmark: _Toc443397160]5
	Our assessments, observations and discussions with pupils and families have identified social and emotional issues for many pupils and families, notably due to social, emotional and mental health needs as well as in basic needs. There is also a lack of enrichment opportunities for disadvantaged pupils which are exacerbated by low incomes and the rise in the cost of living means families are having to prioritize basic needs such as food and housing.
Ongoing dialogue and discussion with families – and CPOMS data - shows that a significant number of children and families benefit from pastoral intervention, including social, emotional and mental health support.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils
	Sustained high attendance for 2025-2026 demonstrated by:
· the overall absence rate for PP pupils will improve by at least 1%

	Improved oral language skills and vocabulary among disadvantaged pupils.
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. 2025-26 show that more than 75% of disadvantaged children will have achieved the ELG for language and communication. The gap between disadvantaged and non-disadvantaged pupils will be no more than 10%
Further impact in year 1 and 2 of improved oral language skills and use of a wider range of vocabulary, will be evident in their writing through use of adjective, verbs, adverbs and descriptive language.

	Improved reading attainment for disadvantaged pupils at end of KS 1
	KS1 reading outcomes in 
2025-26 show that more than 75% of disadvantaged pupils met the expected standard or better and the gap between these pupils and non-disadvantaged pupils will be no more than 10%

	Improved phonics attainment for disadvantaged pupils at the end of KS1
	End of year 1 phonic outcomes in 
2025-26 show that more than 75% of disadvantaged pupils met the expected standard or better and the gap between these pupils and non-disadvantaged pupils will be no more than 10%


	Improved writing attainment for disadvantaged pupils at the end of KS1.
	KS1 writing outcomes in 
2025/26 show that at least 85% of PP children will achieve the pass mark in their phonics screening



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 17,808
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	. Carefully planned teacher/TA CPD developing questioning, scaffolding using reasonable adjustments, modelling and AfL
	. There is a strong evidence base to suggest that QFT is the best strategy to improve pupil attainment.
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching

And that supporting this with effective professional development is pivotal in improving children’s outcomes. Below is the link to the most recent large review of the research on professional development: 
 https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/news/eef-blog-a-balanced-approach-to-professional-development

HT with responsibility for Pupil Premium pupils to ensure provision, support and CPD is appropriate and to monitor progress. 
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
	1-5

	Develop oracy within the wholeschool curriculum, with a view to embedding over the course of this strategy. 

	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF 
These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
Teachers will plan learning which ensures children have the opportunity for ‘talk for learning’ throughout the curriculum. We will utilise the expertise of our speech and language TA’s to support all staff. This will include CPD and providing targets and strategies to use with those pupils who have been identified as requiring speech and language support.
The school will develop an oracy progression of skills document to support developing communication, speech and language. This will be used to ensure at least weekly planned opportunities within the curriculum to develop oracy skills.
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/talk-for-writing
https://writing4pleasure.com/2021/08/23/how-important-is-talk-for-writing/

	2-3

	Coaching  based on Quality First Teaching strategies: Question ing, modelling, scaffolding & AfL.
	Under the EEF’s Effective Professional Development guidance, instructional coaching is an effective part of PD that encourages teachers to rehearse skills.
Feedback, particularly in Writing.

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

	1-5

	
	
	5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £46,457
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Speech and language TA’s focusing on children with identified speech and language difficulties. 

	There is a strong evidence base that suggests oral language interventions, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
Social skills, narrative and attention and listening interventions to develop children’s oracy and vocabulary.
	2

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions following the keep up catch up programme in Little wandle. Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	3

	Planning identifies ‘talk for learning’
	Throughout the curriculum planning will identify opportunities for children to participate in learning which enables high quality modelling of language from all staff and tasks which ensure children are able to practice and use a wide range of vocabulary.
	2,3,5

	Daily reading interventions in all year groups.
	1:1 reading with an adult (daily) to support phonic blending, fluency and confidence. This will be targeted at those pupils who need further support and will be reviewed half termly as part of pupil progress meetings. Develop parent reading partners for targeted pupils with CPD for those parents by the early reading lead.
https://www.nasuwt.org.uk/static/uploaded/68ddda7f-afca-420c-a18798ea9271695f.pdf

	2,3

	Monitoring of the quality of modelling of writing by English 
 leaders
	English leaders to monitor modelling of writing focussing on a wide range of vocabulary, handwriting,clear and concise explanations and that skills that are being taught are modelled well and that the children’s work reflects the adult modelling. 
If appropriate coaching will be used to support further development for targeted staff.
	4

	Weekly assessment of children who have not embedded concepts taught with follow up interventions
	To further ensure that children who have not learnt the skills and knowledge taught in maths and English that week teachers will identify these pupils on weekly planning. Interventions will be planned and implemented in the short term (1 week) and if needed in the longer term (2 weeks).
https://www.cambridge-community.org.uk/professional-development/gswei/index.html
	2,3,4,5

	Writing interventions
	Following weekly assessments, small group interventions to close gaps in learning.
https://www.nasuwt.org.uk/static/uploaded/68ddda7f-afca-420c-a18798ea9271695f.pdf
	4

	Math’s intervention
	Following weekly assessments, small group interventions to close gaps in learning.
https://www.nasuwt.org.uk/static/uploaded/68ddda7f-afca-420c-a18798ea9271695f.pdf
	5

	Pre-teaching vocabulary intervention
	Exposure and discussion of key concepts and vocabulary that will be used in the following weeks sessions to build confidence and understanding particularly for the increasing number of EAL children.
	2,3,4,5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 21,535
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	. Embedding principles of good practice set out in the DFE’s Improving School Attendance advice.

	The DFE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
Designated time daily on attendance for designated admin assistant to focus on this.
Track attendance. Contact through let ter/phone call & up loaded to CPOMS.
	1

	Attendance incentives to include certificates, postcards home and rewards for most improved attendance, consistently high attendance, class weekly, half termly and yearly attendance and whole school attendance rewards
	The DFE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.

Parental engagement | EEF (educationendowmentfoundation.org.uk)
	1

	Weekly monitoring of attendance and early identification of poor attendance
	Attendance admin assistant to monitor attendance weekly and highlight those children whose attendance is causing concern
Track attendance. Contact through let ter/phone call & up loaded to CPOMS
	1

	Use attendance action plans, letters and calls to improve attendance
	Children whose attendance is causing a concern are identified and half termly letters sent.
. • Regular contact with PA PP families
DFE’s Improving School Attendance
	1

	To support SEMH ELSA, trauma informed and family support for targeted pupils
	Emotional and mental health support for children and families based on an analysis of need. For example, those children who are under social care, experienced bereavement, have low self-esteem and self-confidence and live in circumstances which cause concern.
This will be reviewed as part of the schools half termly pupil progress meetings to ensure that we are regularly reviewing and monitoring the impact as well as identifying further children or families who need support.
This may include;
Access to ELSA
Lego Therapy
Forest schools
Theraplay
Sensory Breaks

	5

	To ensure that all PP children have access to the wider aspects of school
	We have found through research that the more time a child spends around other children, whether in a classroom or as part of a school team or club, the more chance they have of making friends and feeling included, boosting social skills, confidence and self-esteem. 
Engagement is critical to pupil’s success at school and we do not want finance to be a barrier to our pupils engaging in a wide range of experiences at school.

Through research, we are aware that closing the opportunity gap in education is an important part of combatting long term causes of disadvantage. We therefore want to ensure ALL pupils have fair access to a wide range of experiences to inspire them and widen their knowledge of the world and opportunities, including careers and further education. 

This may include;
Subsidies in order for our disadvantaged pupils to access the wider school facilities and improve attendance. 
External provider clubs’ subsidy – 
1 club per half term allocated to disadvantaged children and funded by school
School trips subsidy – each disadvantaged pupils will have a trip funded by the school per year
Breakfast club subsidy – fully funded places available to disadvantaged children to support improved attendance 
50% funded for disadvantaged pupils.
After school club subsidy – fully funded places 
In school visitors – all pupils will have access to these experiences 1 per term for each year group for example art gallery, science dome, music workshops
Termly Enrichment week for all pupils to develop ‘cultural capital’
Year 1 and 2 pupils to access HSBC math’s programme focusing on developing financial awareness


	1,5

	To ensure families can access support at times of difficulty.
	The increase over the last 2 years of our disadvantaged families needing a range of support leaves a growing number of children and families in need of help with food, utility bills, items for the home, clothing and we need to continue to build out community links, particularly with our disadvantaged families to decrease isolation and financial struggle.
This may include
Support from family support worker
Community Support Projects (Access to hedge end Food bank, Big difference, local church groups, referrals to SCRATCH for furniture, Distribution of utility, clothing and food vouchers for our most disadvantaged families through basic bank (local charity), referrals to Early help, the big difference local grants to support families, referrals to MHST (for mental and emotional support) and ‘buddies’ for vulnerable families through the local church.

	1,5



Total budgeted cost: £ 85,800
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	The actual outcomes for disadvantaged children at the end of key stage 1 are listed below in red compared to the outcome we were working to achieve on our pupil premium strategy.
KS1 reading outcomes
2024/25 show that more than 75% of disadvantaged pupils met the expected standard or better and the gap between these pupils and non-disadvantaged pupils will be no more than 8% 73% of disadvantaged children achieved the expected standard or better compared to 85% of non-disadvantaged pupils which is a gap of no more than 8%. This was higher than national level of attainment for PP pupils which was 54%. PP children’s attainment at our school was 5% higher than that of all children nationally.
KS1 maths outcomes in 
2024/25  show that more than 62% of disadvantaged pupils met the expected standard or better and the gap between these pupils and non-disadvantaged pupils was higher than 6% 62% of disadvantaged children achieved the expected standard or better compared to 83% of non-disadvantaged pupils which is a gap of more than 6%. This was higher than national level of attainment for PP pupils which was 56%. PP children’s attainment at our school was slightly lower than that of all children nationally
KS! Writing outcomes
2024/25 show that more than 56% of disadvantaged pupils met the expected standard or better and the gap between these pupils and non-disadvantaged pupils will be no more than 8% 56% of disadvantaged children achieved the expected standard or better compared to 71% of non-disadvantaged pupils which is a gap of more than 8%. This was higher than national level of attainment for PP pupils which was 44%. PP children’s attainment at our school was slightly lower than that of all children nationally
The school recognises that the level of attainment at the expected standard is lower than the target set, and the gap is higher than the intended target. Our analysis shows that the school’s level of turbulence is high at 34% over the year. Therefore, the cohort of children that the target was based on was considerably different than the children whose attainment formed the final assessment data. Analysis shows that those PP children who started year 2 in our school at the beginning of the academic year made at least expected progress..
The school has identified that whilst the strategies, actions and interventions in reading  were effective those for writing and maths, whilst showing a 5% improvement from the previous academic year, did not impact in the same way. We have recognised that this needs to continue to be a focus for this academic year. Over the next academic year we will continue to monitor and amend planning as well as continuing to focus on teacher modelling, spelling and sentence work.
The GLD of pupils at the end of the reception year was 74% for PP children compared to 74% for all children. For both groups this was higher than national. The new SSP programme, daily number on Maths and changes to planning and tasks in writings had a significant impact on children’s attainment so that there is no gap between PP and non-PP pupils. This academic year we will be focusing on maintaining the GLD attainment for PP and Non-PP children so that the gap is 3% or less. The school had identified that if a higher % of children achieved the ELG for CLD, reading, maths and writing then this would have a positive impact on the children achieving GLD which is reflected in the attainment at the end of EYFS.. Over the next academic year there will be a focus on developing children’s oracy and language through a new progression of skills document which will be embedded through changes to planning, planned interventions through narrative, social skills and attention and listening programmes. The ‘keep up catch up’ programmes for phonics will be continued by the year leader to impact on both reading and writing.
Attendance for our PP children, particularly those who are PA, is still too high. The school recognises that this needs to improve. In line with the Edwin Jones partnership and DFE guidelines an updated attendance policy is in place. This provides a much clearer structure to tackle poor attendance. The school will utilise the role of the family support worker who will have daily dedicated time to tackle poor attendance as well as more time to work with families where this is an issue. 
We have supported several PP families during the academic year – we have 9 children accessing free breakfast and after school provision. All PP children have accessed at least 1 after school club free of charge. We provided 28 families with Christmas presents and over 35 families with food regularly.  
Teaching (for example CPD, recruitment and retention) Teachers have received CPD in many curriculum areas, with the CPD in early reading and communication having a significant impact on outcomes for children this year. All phonics lessons monitored have showed fidelity to the scheme and have been of a consistently high standard, following the programmes explicit weekly content and using the comprehensive resources and mantras. The impact of this has been seen in the Year 1 Phonic Screening Check outcome of 90.4% (80% for disadvantaged pupils). The new writing planning with a focus on developing sentence and vocabulary has had a positive impact on attainment both at the end of year R and year 2 with a significant improvement in writing.
Targeted academic support (for example, tutoring, one-to-one support structured interventions) A range of targeted intervention and support has taken place this year to support disadvantaged pupils. Firstly, the Year 1 Phonic Screening Check outcome of 90.4% (target was 75%) was achieved due to meticulous rigour to the scheme and implementation of targeted daily “Keep up” and/or “Catch up” sessions to ensure children stayed on track or “caught up” Morning writing and maths booster sessions in KS1 were used to target individual pupils based on Gap analysis. 15 PP children accessed these boosters. All of  these pupils met the expected standard in the core subjects.
Wider strategies (for example, related to attendance, behaviour, wellbeing) Attendance for our PP children, particularly those who are PA, is still not at national. Attendance for PP children was 91.4% compared to 93.6%. The school recognises that there are refinements for this to improve. This year the school has provided a much clearer structure to tackle poor attendance. The school has also developed the role of the attendance team who have had daily dedicated time to tackle poor attendance as well as more time to work with families where this is an issue. We have supported a number of PP families during the academic year – we have a number of children accessing free breakfast and after school provision. All PP children have accessed after school clubs. We provided families with Christmas presents and families with food regularly.
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