
  
  

Pupil premium strategy statement 

This statement details our academy’s use of Pupil Premium funding for the 2025 - 2026 
academic year) to help improve the achievement of disadvantaged students. 

This statement outlines our Pupil Premium strategy, how we intend to spend the funding 
in this academic year and the impact last year’s spending of Pupil Premium in our 
academy. 

School overview 

Detail Data 

School name Unity Academy 

891 Number of pupils in school 

Proportion (%) of pupil premium eligible pupils 59% (47% primary and 
6 7% secondary) 

Academic year/years that our current pupil premium 
strategy plan covers 

2025/2026 

to 2026/2027 

Date this statement was published 

Date on which it will be reviewed 

Statement authorised by 

November 2025 

August 2026 

John Connolly, Acting 
Headteacher 

Pupil premium lead Simon Brennand, Deputy 
Headteacher 

Governor / Trustee lead Chair of Academy Council 

Funding overview 

Detail Amount 

£735,536 

£0 

Pupil premium funding allocation this academic year 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

Total budget for this academic year 
£735,526 If your school is an academy in a trust that pools this 

funding, state the amount available to your school this 
academic year 

1 



  
  

Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all students, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across the curriculum. 

The thrust of our pupil premium strategy is to support disadvantaged students to 

achieve that goal. We are aware of and will consider the considerable challenges faced 

by many disadvantaged children and those who are additionally vulnerable (including 

those with a Social Worker) often linked to trauma and adverse childhood experiences. 

The activity outlined in this statement is also intended to support the needs of these 

children, regardless of whether or not they are disadvantaged. 

High-quality teaching remains at the heart of our approach, with a focus on equity and 
consistently-high quality learning experiences in all classrooms. This is especially 
important to support disadvantaged students to make learning progress. This is proven 
to have the greatest impact on closing the disadvantage attainment gap and at the 
same time will benefit all students in our school. Implicit in the intended outcomes 
detailed below, is the intention that the attainment of non-disadvantaged students will 
be sustained and indeed built upon, alongside increased progress for their 
disadvantaged peers. A deliberate practice approach will be taken to professional 
development, designed to embed consistency in staff behaviour and approach, for 
example through culture, mindset and routines and to scaffold an increasingly trauma 
informed approach. 

Our strategy is also integral to wider school improvement strategy and plans for 

education recovery following the Covid pandemic, linking to targeted support for 

students whose education has been worst affected. This includes disadvantaged and 

non-disadvantaged students. The very high proportion of disadvantaged students in 

school reinforces the importance of effective whole school improvement strategy. 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, rather than vague assumptions about the impact of 

disadvantage. The approaches we have adopted are designed to underpin and 

complement each other. 

To ensure the highest possible effectiveness, we will: 

● Sustain high expectations for the achievement and progress of all students, with 

a particular focus on those who are disadvantaged 

● 

● 

● 

Ensure that disadvantaged students are supported and challenged to learn 

Intervene when a need is identified 

Reinforce our whole school focus on inclusion, ensuring that all staff take 

responsibility for disadvantaged students’ outcomes 

● Provide structured support to reduce anxiety and promote wellbeing 

2 



  
  

Challenges - key challenges to achievement that we have 
identified among our disadvantaged students. 

Challenge 
number 

Detail of challenge 

1 Progress and attainment of disadvantaged students is generally lower 
than that of their non-disadvantaged peers in English and mathematics. 
Diagnostic assessments suggest that many students particularly 
struggle to read more complex texts, to write in detail and to develop 
wider thinking and problem-solving skills. Assessments on year 7 entry 
show that many disadvantaged students arrive below age-related 
expectations compared to their peers. Subsequent assessments show 
this gap is maintained and, in some cases, widened. 

2 

3 

Assessments, observations and discussions with students indicate that 
disadvantaged students generally have lower levels of reading 
comprehension than peers. This impacts their progress in all subjects. 

Our assessments, observations and discussions with children and 
families suggest that the education and wellbeing of many of our 
disadvantaged students has been disproportionately impacted to a 
greater extent by partial school closures and cost of living crises. These 
findings are reinforced by national studies. This has resulted in 
knowledge gaps, with students falling further behind age-related 
expectations, especially in core subjects. 

4 

5 

Our observations suggest many lower attaining disadvantaged students 
lack metacognitive / self-regulation strategies when faced with 
challenging tasks, notably in their monitoring and evaluation of their 
answers. This is indicated across the curriculum. 

Our assessments, observations and discussions with students and 
families have identified wide-ranging social and emotional issues for 
many students e.g. anxiety, diagnosed depression and low self-esteem. 
This is partly driven by concern about keeping up with missed learning, 
worries about examinations and future prospects, access to enrichment, 
complex home lives and the loss of the ‘rhythm of school’. This is 
particularly evident for disadvantaged students and impacts strongly on 
attendance, engagement in learning and achievement. The emotional 
wellbeing of all students is regularly assessed and wide-ranging, 
supportive interventions are deployed where required. The majority of 
children receiving this support are disadvantaged. 

6 Attendance data 3-year trends show that attendance for disadvantaged 
students has been lower than for non- disadvantaged students, with the 
gap in attendance stubbornly high at around 6% (national 4-5%). 

This gap remains too high and overall attendance too low. A greater 
proportion of disadvantaged students have been ‘persistently absent’.  
This negatively impacts disadvantaged students’ progress 
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Intended outcomes - Targeted outcomes and metrics. 

Intended outcome Success criteria 

Improved attainment 
among 
disadvantaged 
students across the 
curriculum at the end 
of Key Stages 2 and 

2026  
 
Key Stage 2 
 
Meet or exceed national expected and greater depth 
standards in reading, writing mathematics and 
combined. 
 

 

 

4 . 

Phonics screening (Year 1) shows that disadvantaged 
children consistently achieve the national expected 
standard. 
 

Key Stage 4  
English and mathematics (4+ and 5+) outcomes meet 
or exceed national averages for similar schools 
 

Individual English, science and mathematics 4+ and 5+ 
comparable with scores for similar schools 

Improved reading 
comprehension of 
disadvantaged 
students. 

Reading comprehension tests demonstrate improved 
comprehension skills among disadvantaged students and a 
smaller disparity between the scores of disadvantaged and 
non-disadvantaged students. This improvement will also be 
recognised through engagement in learning and work scrutiny. 

Improved 
metacognitive and 
self-regulatory skills. 

Teacher reports and class observations suggest 
disadvantaged students are more able to monitor and 
regulate their own learning. 

To improve wellbeing 
for all students, 
including those who 
are disadvantaged. 

Sustained high levels of wellbeing demonstrated by: 

● qualitative data from student voice, student and parent 
surveys and teacher observations. 

● a significant increase in participation in enrichment 
activities including through the academy Entitlement 
Curriculum, particularly of disadvantaged students. 

● Consistent cultural awareness 

To be higher/lower than the national median for similar 
schools for: 

To achieve and 
sustain improved 
attendance for all 
students, particularly Attendance for PP pupils 
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those who are 
disadvantaged. 

Persistent absence for PP pupils 
Severe absence for PP pupils 

Attendance gap between disadvantaged students and their 
non-disadvantaged peers being reduced to less than 3.5%. 

Percentage of all students who are persistently absent being 
below 22% and the figure among disadvantaged students no 
more than 10% higher than their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £187,880 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Ensure all relevant staff have 
received training to deliver the 
phonics scheme effectively and 
with full fidelity 

Identified by the EEF as having high 1, 2, 4 
impact, an extensive evidence base 
and to be good value for money. 

https://educationendowmentfoundati 
on.org.uk/education- 
evidence/teaching-learning- 
toolkit/phonics?utm_source=/educati 
on-evidence/teaching-learning- 
toolkit/phonics&utm_medium=searc 
h&utm_campaign=site_search&sear 
ch_term=phonic 

Developing metacognitive and Teaching metacognitive strategies to 1, 2, 3, 4, 5 
self-regulation skills in all 
students through a trauma 
informed approach. 

pupils can be an inexpensive 
method to help children to become 
more independent learners. There is 
particularly strong evidence that it 
can have a positive impact on maths 
attainment: 

This will involve an instructional 
coaching model with dedicated 
regular training sessions. 

Metacognition and self-regulation | 
Toolkit Strand | Education 
Endowment Foundation | EEF A senior leader will lead and 

embed this initiative within 
overall academy professional 
development and appraisal 
systems. 

Enhancement of mathematics 
teaching and curriculum 
planning in line with DfE KS3 
and EEF guidance. 

The DfE non-statutory KS3 guidance 
has been produced in conjunction 
with the National Centre for 
Excellence in the Teaching of 
Mathematics, drawing on evidence- 
based approaches: 

1 

We will embed key elements 
of the guidance in school, and 

Teaching mathematics at key stage 
3 - GOV.UK (www.gov.uk) 
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Support teachers to to 
access Maths Hub 
resources and CPD offers. 

To teach mathematics well, teachers 
need to assess students’ prior 
knowledge and understanding 
effectively, employ manipulatives and 
representations, teach problem 
solving strategies, and help students 
to develop complex mental models: 

KS2_KS3_Maths_Guidance_2017.p 
df 
(educationendowmentfoundation.org 
. uk) 

Enhancement of English 
teaching and curriculum. 

1 

https://www.gov.uk/government/publi 
cations/curriculum-research-review- 
series-english/curriculum-research- 
review-series-english 

FCAT/GST support will be 
used to consistently 
improve curriculum and 
teaching quality and to 
benchmark against high 
quality provision. 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions) 

Budgeted cost: £257,597 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Deliver intensive 
intervention for 

Reading comprehension strategies can 
have a positive impact on pupils’ ability 
to understand a text, and this is 
particularly the case when interventions 
are delivered over a shorter timespan: 

1, 2, 3, 4, 5 

persistently poor readers 
with the goal of enabling 
all children to read at an 
age-appropriate 
functional level as early 
as possible and by the 
end of Key Stage 4 at the 
latest 

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

Provide a blend of high- 
quality adaptive, precision 
teaching, mentoring and 
school-led, targeted 
tuition alongside a specific 
curriculum equity focus for 
disadvantaged students 

Precision teaching targeted at specific 
needs and knowledge gaps can be an 
effective method to support low 
attaining students or those falling 
behind, both one-to-one: 

1, 2, 3, 4 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk 
) pandemic. A significant 
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proportion of the students 
who receive additional 
precision teaching will 
be disadvantaged. 

and in small groups: 

Small group tuition | Toolkit Strand | 
Education Endowment Foundation | 
EEF 

Integrated Student 
Support Team deployed 
to meet the presenting 
needs of all children, 
including those who are 
disadvantaged and to 
coordinate effective 
intervention to remove 
barriers to learning for 
individual children. 

1 ,3,4,5,6 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £187,880 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Tailored, specific, 
emotional support, 
counselling and 

There is evidence to suggest that CBT 
can have a high impact on risk 
behaviours and behavioural difficulties: 

1, 3, 4, 5 

cognitive behavioural 
therapy (CBT) 

Cognitive Behavioural Therapy - Youth 
Endowment Fund 

intervention for specific 
pupils who require 
support with regulating 
their behaviour and 
emotions. 

EIF’s report on adolescent mental health 
found good evidence that CBT 
interventions support young people’s 
social and emotional skills and can 
reduce symptoms of anxiety and 
depression: Holistic support for 

children and parents 
from the academy 
Mental Health Team, 
including through The 
Bridge initiative. 

Adolescent mental health: A systematic 
review on the effectiveness of school- 
based interventions | Early Intervention 
Foundation (eif.org.uk) 

Embedding principles of 
good practice set out in 
DfE’s Improving School 

The DfE guidance has been informed by 1, 3, 5, 6 
engagement with schools that have 
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Attendance, and 
Working together to 
Improve School 

significantly reduced persistent absence 
levels. 

Attendance (updated 
August 2024) advice. 

 Senior leaders will 

participate in DfE, RISE,  
FCAT and peer Trust 
(GST) attendance 
improvement 
initiatives. Training for 
all staff will be designed 
to ensure consistency. 
Staff will develop 

resources and 
implement new systems 
and procedures. 

Increased Attendance 
Team capacity. 

Pastoral and wider 
support for children and 
families to meet basic 
needs arising from cost 
of living issues e.g. 
hygiene, breakfast food 
items 

1, 2, 3, 4, 5, 6 

Total budgeted cost: £735,526 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on the outcomes of students in 

the 2024 to 2025 academic year. 

Outcomes in 2025 showed improvements in the performance of disadvantaged students. 
 
Key Stage 2 (comparison to non-disadvantaged) 
Reading - 74% (7% higher) [local = 72%, national = 75%] 
Writing - 79% (7% higher) [local = 67%, national = 72%] 
Mathematics - 81% (3% higher) [local = 70%, national = 74%] 
RWM combined – 74% (7% higher) [local = 53%, national = 62%] 
GPS – 69% (3% lower) 
 
Key Stage 1 phonics screening – 61% 
 
Key Stage 4 (GCSE results) 
9-4 E = 19% increase 
9-4M = 6% increase 
9-5E = 17% increase  
9-5M = 7% increase 
Indicative Progress 8 = 1.39 increase 

These impacts are a step in the right direction, especially at Key Stage 2 and we are 
targeting further gains towards national levels by delivering an effective curriculum and a 
sharp focus on the essential knowledge needed by children to progress. 

 

Attendance in 2024/25 reduced slightly to from 87% to 86.6%, albeit improving in year. 

Attendance of disadvantaged pupils was 6% lower than non-disadvantaged. 

This gap is wider than in the previous year and attendance remains a key focus of 
our current plan. pupil behaviour, wellbeing and mental health were significantly 
impacted last year, especially for disadvantaged students. Pupil premium funding is 
allocated to wellbeing support for all students alongside targeted intervention and 
remodeled behaviour systems 

 

 

Externally provided programmes 

Programme Provider 

Mental health support and wider 
counselling 

Inspire and New Start 

Resilience Training PIE 

Inspirational activities BFCCT 

1 0 



  
  

Further information 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium. That will include: 

● 

● 

● 

embedding more effective practice around feedback and adaptive teaching. EEF 

evidence demonstrates this has significant benefits for all students, particularly 

disadvantaged students. 

ensuring students understand their curriculum, how it will be delivered, and what 

is expected of them. This will help to address concerns around learning loss - 

one of the main drivers of anxiety. 

utilising support from our local Mental Health Support Team and local behaviour 

hub, plus funding for CPD from the local authority’s Wellbeing for Education 

Recovery budget, to support students with mild to moderate mental health and 

wellbeing issues, many of whom are disadvantaged. 

● offering a wide range of high-quality cultural and extracurricular activities to 

boost wellbeing, behaviour, attendance, and aspiration. Activities (e.g., The 

Duke of Edinburgh’s Award), will focus on building life skills such as confidence, 

resilience, and socialising. Disadvantaged students will be encouraged and 

supported to participate. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we have evaluated why activity 

undertaken in previous years had not had the degree of impact that we had expected. 

This includes a Trust-wide, quality improvement focus. 

We have triangulated evidence from multiple sources of data including assessments, 

observations from quality assurance activities such as class book scrutiny and learning 

walks, conversations with parents, students and teachers in order to identify the 

challenges faced by disadvantaged pupils. We also used the EEF’s families of schools 

database to benchmark the performance of disadvantaged students in school similar to 

ours. 

We looked at a number of reports and studies about effective use of pupil premium, the 

impact of disadvantage on education outcomes and how to address challenges to 

learning presented by socio-economic disadvantage. We have also considered a 

number of studies about the impact of the pandemic on disadvantaged students. 

We have used the EEF’s implementation guidance to help us develop our strategy and 

will continue to use it through the implementation of our activities. 

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for children. 
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