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BIDE (Belonging, Inclusion, Diversity, Equality) forum summary: 01.05.26

The BIDE meetings are an offer to parents to come in and collaborate with school to discuss provision and broader issues around belonging, inclusion, diversity, and equality and equity within our school and school community. Mr Parker and Mrs Helyar attended with parents.

The last questionnaire sent out was positive with regard to the sense of belonging that families feel in school and this will be done again soon. It was added that whilst the ethnic background of families within the school community is predominantly white British, there was a sense that diversity is something that the Urmston Primary highly values as is illustrated by the school’s curriculum.

The UPS Equality and Equity scheme is on the website and is discussed at the school’s BIDE, welfare and well-being governors committee.

It was discussed how much of the conversation currently is around inclusion and specifically SEND and this formed a large proportion of the discussion due to the challenges that children, families, schools and national and local government face.

This portion of the meeting began with discussing the white paper and the local send offer that has been proposed to parents and schools, which Trafford are currently working on. This provision will be based around a strong training offer to schools as well as what the ‘Experts at Hand’ scheme might look like in order to best benefit schools and the children in their care.

Also discussed were the changes due to the extreme demand of children on the autism and ADHD pathways and how children currently on these pathways will be assessed. The sheer volume of need makes this tremendously challenging for all involved and we will wait to see how this impacts children at our school. We talked about the restructure of SEND support and what Individual Support Plans might look like and where they sit between what EHCPs and APDRs currently look like. At the moment, of course, this is all speculative, but it does help for families and schools to discuss what provision might look like moving forwards.

In light of this, Mr. Parker and Mrs Helyar talked about the importance of Ordinarily Available Inclusive Provision and how UPS uses strategies for adaptive teaching to support children within classrooms. A parent asked the question of what this looks like and how this has changed over time. Mr Parker mentioned recent staff training as well as clarity on what expectations are for whole class teaching and support within the classroom. Here, it was stressed that whilst strategies based around Oracy, talk, resources and scaffolds, strong modelling, means of addressing misconceptions and the importance of live feedback to children, by far the most important and effective tools to support all of our children is the relationships and connection between staff and pupils. This is very much in line with the recent staff training by the Curiosity Project, stressing the imperatives of 3Cs - connection, compassion, consistency. If staff get this right, along with the strategies of positive practice, many of which are set out in the Greater Manchester OAIP document, then our children will get the deal that they deserve.

Staff training was discussed – the spring term provided supported from Jackie Tarpey and Emily Heywood from SENAS as well as Katy Beetham at the Curiosity Project, where the sense of safety that children need to feel in order to reach their potential was made extremely clear, illustrating the importance of children’s nervous systems being regulated. It was also stressed that this helps all children regardless of whether they have specific or complex needs or not.

Mr. Parker mentioned a Self-Awareness curriculum that is currently being developed in school and whilst there are elements of this that can support children through intervention, some of which is already in place, the best way to support all children is through whole class provision. This is where the evolution of strategies to support interoception and considering energy accounting becomes very promising. Again, the benefits of all children accessing learning and reflection on this and awareness of physical and emotional feelings, not only means all children gain opportunities to self-reflect on what works for them, but ensures that children with specific needs don’t feel like they have to stand out in order to get the support that they need. Furthermore, positive discussions were had about a prospective ‘Wheel of Choice’ that will fit in with zones of regulation - where children can share what works for them and making them feel safe, happy, and ready to learn and thrive. Of course, the same can be said for adults in school and role modelling here becomes essential, particularly in an awareness of co-regulation and the importance of this, as well as promoting self-advocacy and normalising mental health challenges that we all face.

Mr. Parker said that whilst elements of the self-awareness curriculum are already being utilised, it is important that it is rolled out properly and not done piecemeal. Work will continue on this and progress shared.

Extensive interventions are offered as part of UPS provision and the current outline of this is shared below.














UPS Interventions and Measurable Success Criteria
INTERVENTIONS AND MEASURABLE SUCCESS CRITERIA
1. Literacy Interventions
Phonics & Early Reading
(BRP, Rapid Phonics, additional phonics, Lexia, Wellcomm, articulation, SALT, Blank Levels)
· EEF evidence: Strong 
· Phonics approaches show +5 months progress on average 
· Particularly effective when: 
· Delivered systematically 
· Targeted at struggling readers 
· Digital tools (e.g. Lexia) align with EEF “Digital Technology” (+4 months) when used purposefully 
👉 EEF link: Phonics, Oral Language, Literacy
Success Criteria:
· Increase in phonics assessment scores (e.g. +20% over 12 weeks) 
· Movement of at least 1 phonics phase within a term 
· Reading accuracy improves to 90–95%+ on decodable texts 
· Reduction in decoding errors during reading sessions 

Reading Fluency & Comprehension
(Fluency Bee, Hold-A-Sentence, 3 Sentence Wonder, Book in a Box, listening comprehension)
· EEF evidence: Moderate to strong 
· Reading comprehension strategies = +6 months 
· Oral language interventions = +6 months 
· Fluency work improves comprehension indirectly
Success criteria:
(Pre-teach reading, Book in a Box, listening comprehension)
· Words correct per minute (WCPM) increases by 10–20% 
· Pupils answer at least 70–80% comprehension questions correctly 
· Improved ability to summarise texts independently 
· Reduced hesitation/greater prosody when reading aloud
· Decreased cognitive overlead

Vocabulary & Language Development
(Vocab, Colourful Semantics, narrative, pragmatics, prepositions/pronouns, speaking & listening)
· EEF evidence: Very strong 
· Oral language interventions = +6 months 
· Most effective when: 
· Explicitly taught 
· Repeated and contextualised 
Success Criteria:
· Use of target vocabulary independently in speech/writing (3–5 new words per week) 
· Sentence length/complexity increases (measured via writing samples) 
· Improved scores on speech & language assessments 
· Pupils accurately use grammatical structures in 4/5 opportunities 


Small Group / Targeted Literacy Support
(Small group literacy, English groups, Hold-A-Sentence, 3 Sentence Wonder spelling groups, KS2 streaming)
· EEF evidence: 
· Small group tuition = +4 months 
· Setting/streaming = limited evidence / mixed impact 
· Best practice: 
· Keep groups flexible 
· Focus on specific gaps 
Success criteria:
· Spelling accuracy improves by 15–25% in assessments 
· Writing meets age-related expectations or shows accelerated progress (≥2 steps/term) 
· Reduction in teacher scaffolding needed 
· Increased independent writing stamina (e.g. +50% output length) 

2. Maths Interventions
Targeted Maths Support
(Mastering Number, WR Fluency Bee, small maths groups, maths intervention/pre-teach maths)
· EEF evidence: Strong 
· Mastery approaches = +5 months 
· Small group tuition = +4 months 
Success Criteria:
· Increase in arithmetic scores (+15–20% over a term) 
· Pupils achieve age-related expectations or close gap by ≥50% 
· Improved accuracy in number facts (e.g. recall within 3 seconds) 
· Reduction in misconceptions in assessed work 

Pre-Teaching
(Pre-teach maths, pre-teach WCR)
· EEF evidence: Emerging but promising 
· Supported by EEF guidance on: 
· Scaffolding 
· Reducing cognitive load 
Success Criteria:
· Pupils able to access whole-class lessons with reduced adult support 
· Increased lesson participation (tracked via observation) 
· Pre-taught pupils achieve similar outcomes to peers in subsequent lessons 


Structured Programmes
(Plus One, Power of Two, Dynamo)
· EEF evidence: Moderate 
· Effective when: 
· Structured 
· Delivered consistently 
· Align with targeted intervention principles 
Success Criteria: 
· Completion of programme milestones within expected timeframe 
· Standardised scores improve (where applicable) 
· Gap to peers narrows by at least 30–50% 

3. Cognition & Learning
Precision & Memory-Based Approaches
(Precision teaching, memory games, thinking skills)
· EEF evidence: Moderate 
· Linked to: 
· Metacognition = +7 months (very high impact) 
· Most effective when: 
· Pupils reflect on their learning 
Success Criteria:
· Target skill accuracy reaches 90–100% over 3 consecutive sessions 
· Increased retention after delay (e.g. recall after 1 week) 
· Reduced time taken to complete tasks 
· Pupils independently apply learned strategies 


Metacognition & Self-Regulation
· Not explicitly named, but embedded in: 
· Thinking skills 
· Homework support 
· EEF evidence: Very strong (+7 months) 
Success Criteria:
· Pupils can verbalise how they solved a problem 
· Increased use of strategies (planning, checking, evaluating) 
· Improved task completion without prompts 


4. SEMH (Social, Emotional, Mental Health)
Targeted SEMH Support
(ELSA, Play Therapy, Drawing & Talking, SEMH groups, emotional check-ins, self-esteem groups)
· EEF evidence: 
· Social & emotional learning = +4 months 
· Stronger impact when: 
· Structured programmes are used 
· Staff are trained 
Success Criteria:
· Reduction in behaviour incidents (e.g. -30–50%) 
· Improved Boxall Profile or SDQ scores 
· Pupils can identify and regulate emotions in 4/5 situations 
· Increased time on task in class 


Social Skills Interventions
(Friendship groups, Lego therapy, social communication, intensive interaction)
· EEF evidence: Moderate 
· Particularly effective for: 
· SEND pupils 
· Autism support 

Behaviour & Regulation
(Energy accounting, interoception, quiet space, boxing)
· EEF evidence: Indirect but supported through: 
· Behaviour interventions = +4 months 
· Works best alongside: 
· Whole-school behaviour systems 

5. SEND & Specialist Support
Speech & Language
(SALT, Wellcomm, articulation, Blank Levels)
· EEF evidence: Strong (via Oral Language) 
· +6 months impact 

Sensory & Physical Interventions
(Sensory circuits, proprioception, fine/gross motor, sensory breaks)
· EEF evidence: Limited direct evidence 
· Widely supported in SEND practice, but: 
· Should be monitored for impact 

6. EAL (English as an Additional Language)
(EAL intervention, vocabulary work)
· EEF evidence: Moderate 
· Key strategies: 
· Vocabulary instruction 
· Oral language development 

7. Pastoral & Engagement
Attendance & Engagement
(Attendance monitoring, punctuality monitoring)
· EEF evidence: Strong correlation with attainment 
· Not toolkit-rated, but highlighted in EEF guidance reports 

Homework Support
· EEF evidence: 
· Primary: low impact (+2 months) 
· Secondary: more effective 
· Works best when: 
· Structured and supported 

8. Enrichment & Wider Approaches
Forest School / Outdoor Learning
· EEF evidence: Limited but promising 
· Benefits: 
· Engagement 
· Wellbeing 

⚖Key Takeaways (EEF-Aligned)
· Highest impact approaches in your list: 
· Metacognition (+7 months) 
· Oral language (+6 months) 
· Phonics (+5 months) 
· Mastery learning (+5 months) 
· Moderate impact: 
· Small group tuition (+4 months) 
· SEMH support (+4 months) 
· Lower / mixed evidence: 
· Streaming/setting 
· Sensory-only approaches (unless targeted) 
· Homework (primary) 


🧑‍🤝‍🧑 4. SEMH Interventions

Social Skills
(Friendship groups, Lego therapy, social communication, intensive interaction)
· Increased positive peer interactions (tracked via observation) 
· Reduction in social conflicts 
· Pupils initiate interaction at least once per session 
· Improved turn-taking and conversational skills 

Regulation & Behaviour
(Energy accounting, interoception, quiet space, boxing)
· Pupils independently use regulation strategies 
· Reduced need for time-out or removal 
· Faster return to learning after dysregulation 
· Improved engagement (measured via lesson observations) 

🧩 5. SEND & Specialist Support
Speech & Language
(SALT, Wellcomm, articulation, Blank Levels)
· Progress against SALT targets (e.g. 80% accuracy) 
· Improved clarity of speech in structured/unstructured contexts 
· Increased ability to follow instructions (e.g. 2–3 step commands) 

Sensory / Physical
(Sensory circuits, proprioception, fine/gross motor, sensory breaks)
· Improved motor coordination (measured via OT targets) 
· Increased time on task post-intervention 
· Reduction in sensory-seeking/avoidance behaviours 
· Pupils complete fine motor tasks (e.g. handwriting) with greater control 

🌍 6. EAL Interventions
(EAL support, vocabulary)
· Increased English vocabulary acquisition (5–10 new words/week) 
· Improved speaking confidence in class 
· Movement through EAL proficiency stages 
· Increased participation in lessons 

🎯 7. Pastoral & Engagement
Attendance & Punctuality
· Attendance improves to ≥95% 
· Persistent absence reduced 
· Late arrivals reduced by 50%+ 

Homework Support
· Homework completion rate increases to ≥80–90% 
· Improved quality of submitted work 
· Increased independence in completing tasks 

🌳 8. Enrichment
Forest School / Boxing / Extra Provision
· Increased engagement and participation 
· Improved wellbeing scores (pupil voice surveys) 
· Positive behaviour improvements post-session 

🧩 9. Communication & Interaction (EYFS / Speech Focus)
(Listening & attention, narrative, pragmatics, Barrier Games, Colourful Semantics, etc.)
· Sustained attention increases (e.g. from 5 → 10 minutes) 
· Pupils follow instructions accurately in 4/5 opportunities 
· Improved narrative structure (clear beginning–middle–end) 
· Increased expressive language length and clarity
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