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Proposal for UPS ‘Hub’ to the UPS governing body – to enhance belonging and remove barriers: February 2026

Background 
For a number of years, the proportion of children with cognitive, SEMH/SEBD needs, like the vast majority of schools, has increased exponentially at UPS, from around 7% on EHCPs or SEND support pre-pandemic, to now 18%, with the complexity and severity of need being very clear, heightened by the apparent broadening of neurodiversity. Our school has 21 EHCPs, and 65 children with additional SEND support, with much of this being driven by vastly increased numbers of neurodivergent pupils and children with poor speech and language. The evidence strongly suggests that this is a trend that will be continuing in years to come, with the number of children with complex needs in those children arriving to our Reception, both from our own Nursery, but particularly from other PVIs and childminders/babysitters, continually rising. Adversely, funding is not increasing to meet this increased demand - quite the opposite, in fact - with Trafford receiving less funding than its Greater Manchester neighbours. Regardless, the way SEND support is evolving and being funded nationally, with the impending white paper unlikely to include further support for schools, means that evolution is needed and schools need to make the absolute most of what they have to meet the needs of all of their children.
Our main aim, as indicated by our key school development priority for 25-26, is for our Ordinarily Available Inclusive Practice (OAIP) to be extremely strong and consistent, with appropriate adaptations to support, challenge and meet the needs of all of our children – as set out in our Teaching and Learning ‘Tree’. Alongside this, additional provision and intervention is needed for children whose needs cannot be met by quality first, adaptive teaching alone, and therefore numerous additional strategies and interventions are set up to support those children with Pupil Profiles and APDRs.
Notwithstanding, there are some children over the past four or five years who have been suspended from Urmston Primary, due to the challenges that school faces in keeping these children and their peers safe, and in enabling everybody to learn in an inclusive environment and one which all children should be able to flourish. The challenges that these children with complex SEBD needs face in our mainstream setting, finding it hard to engage in learning and develop as they should, especially our youngest children, are significant, and this is despite the extensive support from UPS staff, who often provide one-to-one care. Eventually, in some cases this has resulted in the school working with professionals and the local authority in order for the child to transition to alternative provision – Trafford’s only SEBD primary school, or other SSCs across the borough, places which have become few and far between. 
[bookmark: _GoBack]Not only this, whilst the number is small, some children, due to their severe anxiety and low self-esteem, are finding it extremely challenging to come into school and are therefore severely absent, increasing concern about their futures and further heightening the challenges that their parents face. This is also very much the case in secondary school, and so any work that can be done in primary to dovetail therapeutic work with working with children and parents on tolerance and resilience, and becoming more ‘comfortable with the uncomfortable’, will be done with the aim of supporting them on their next phase of education.
Of course, there are also children whose need is cognitive and who are working significantly below their year group curriculum, meaning that accessing even the most thorough adaptation and following whole class teaching is too challenging for them.

Rationale and case for ‘alternative provision’ hub:

The children mentioned above, and their families, are often in crisis and find the classroom environments that we have at our school – between 30 and 36 children in some cases – too overwhelming, consistent with the challenges they face outside of school in accessing places in public. Their parents want their children to stay in mainstream education and to be able to socialise with their peers and learn within a setting and school community which is inclusive, caring and where all children feel safe and valued. Furthermore, the need for these children to have space and impetus to regulate and manage their emotions so that they are not only calm within school, but at home too, is critical to their overall wellbeing and mental health.
Some of these children are overwhelmed within the whole class environment during lesson time, and the whole school environment during unstructured times. But whereas school makes reasonable adjustments in supporting children in creating smaller and quieter spaces for them during break times, lunchtimes and assemblies, sometimes the reasonable adjustments that are made within lessons, through OAIP, are not enough to enable some children to learn and access the adaptive teaching, or the teacher has to adapt and scaffold to a degree that makes the objective of the lesson completely different to the rest of the class. This leads to some children with a variety of complex needs disengaging due to the overwhelming feeling of being in the environment; indeed there is a noticeable difference when they work in a quieter space, a space that is not always available to them, and where there is not always the adult support where spaces are available. This where the proposal of a ‘hub’ comes in.
The ‘hub’, which would be situated in the room at the bottom of the UKS2 building, is also accessible from the outside by the infant playground. It would be an adaptive space which offers:
- continuous provision for pupils in all phases of the school
-  a place where a highly skilled HLTA would be based, who would also lead interventions for Reading, Phonics, Spelling, Writing, Maths, as well as speech and language, sensory, interoception and proprioception strategies and intervention and all manner of SEMH interventions to enhance children’s capacity to self and co-regulate
- a space where support staff can go from across the school with children who are finding learning within the classroom challenging (impacting on their own and their peers’ learning experience), and their own training will allow them to support the children they bring to the hub to regulate, with a view to a return to the classroom
- a space where children can go to complete their work following whole class teaching
- a place which, for some children, will replace whole class teaching (this will be where the child cannot access WCT, is assessed as either having too much of an attainment, skills, knowledge and capacity gap for OAIP and adaptive teaching at this moment in time; or struggles socially and emotionally, which therefore detrimentally influences the pace of teaching and learning, behaviours disrupt the learning of the child and their peers, and subsequently affects inclusion for that child and for all)
- a place which can support children into school in the mornings and be a calm space for those whose attendance and punctuality is poor due to anxiety, etc. (EBSNA)

It may also be noted that children accessing a ‘hub’ will have a positive impact on staff, allowing teachers to work at a pace suitable for the vast majority of pupils and focusing on all children’s needs rather than just those children who have more severe needs. Although not the primary reason for the hub provision, this will undoubtedly support staff wellbeing and mental health, as well as work-life balance.
Staff at UPS are highly skilled and dedicated. Attitudes towards inclusion, particularly in awareness and understanding of neurodiversity and our neurodivergent children, have been enhanced significantly over the years, through reading, research and training, and working with the LA SEN advisory team, resulting in these children thriving in our mainstream setting and truly feeling a sense of belonging. A hub will not detract from that sense of belonging but rather enhance it – providing provision akin to the settings that were far more prevalent and available in years gone by.
UPS is not a school blessed with excessive space and the school buildings are not always the most conducive to allow children to have a sense of ease in the setting – some classrooms are small, with large numbers of children, some classrooms are larger and echo, illustrating difficulty for some children with sensory sensitivities. In some cases, more space is needed for flexible seating, varied means of recording and the like. Children’s needs are changing and schools need to ensure that they are evolving to meet these needs.

Principles

Factors and evidence for children using the hub and being based there for small group, one-2-one and bespoke intervention to varying degrees will be dependent on a number of factors. These factors will be judged by teaching staff in collaboration with parents and professionals, for the following reasons:

- the child is too overwhelmed in the whole class setting and needs to access a safe space where they are able to focus and work at a pace which is manageable for them
- the child finds it hard to access QFT without extensive support that is not always available within the classroom
- behaviour due to the above is detrimental to the child and others, again affecting inclusion

The child’s use of the ‘hub’ will be with the firm focus that if they spend a large amount of time in there, they will be re-assessed on reintegration into class as much as possible on a regular basis – this may be part of the APDR cycle and clear reintegration plans or more ad-hoc in efforts to help re-engage children in learning within the whole classroom environment with all of their peers. This reintegration could be due to enhanced attainment and knowledge, skill and understanding in having benefitted from their experiences and intervention within the hub, or due to the more therapeutic intervention and strategies used to help the child in managing their emotions and enhancing their tolerance and resilience in more busy settings. In all cases there will be parental agreement that the child would benefit from the different environment that the hub would provide for part of their time in school and that this would be the most inclusive means of them being supported academically, socially, emotionally and mentally at UPS, maintaining their holistic development and ensuring that their needs can be met within our mainstream setting.

Purpose
· To…
- Remove barriers
· - Enhance and allow belonging
· - Enhance children’s self-esteem and confidence
- Reduce children’s anxiety in school
- Fill gaps in academic and developmental knowledge, skill and understanding
- Enhance self-awareness, self-management and self and co-regulation
- Provide a further space where work can be done on generating greater tolerance and resilience 
- Provide a space for children who are dysregulated and a space which is calm and feels safe
- Help our school to evolve in considering the changing needs of our children
- Keep children in mainstream education and add another arm to school in preparing them for secondary school

Inclusion is a term for everybody. It means everybody feels like they belong, everybody is able to learn in an environment that is safe and promotes and develops strong mental health and wellbeing. It means equality and equity, and that sometimes children’s needs are met by different means. A hub of the nature presented here fully aligns with Urmston Primary’s perception of ‘Inclusion’ and enabling our motto of ‘Growing Together. Empowered to be more.’ to resonate throughout our school community.
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