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Inclusion Strategy – Urmston Primary School
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026-27

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	July 2027

	Statement authorised by
	Stephen Smith, Chair of Governing Body


Statement of intent
Our BIDE webpage outlines everything we feel inclusion is. This strategy is more specific, however, and focuses on three core areas, each of which aim to contribute to removing barriers to learning for our children and ensure they can all be the best and most resilient leaners that they can be. Its outcomes are underpinned by the seven principles set out in the DfE’s guidance, which can be found, again, on our BIDE webpage. The three key objectives specific to this strategy, as well as how they will be met, are as follows:
1) To enhance children’s sense of self-awareness, enabling all of them to have a greater capacity to reflect on themselves as young people and to be ready and resilient learners, regardless of need, neurodiversity, trauma and attachment.
UPS has worked with external experts and professionals, as well as working closely with parents, in creating a ‘Self-Awareness Curriculum’ that will be integral to its children’s development. The curriculum, developed by the school’s leaders, will be culturally embedded, with all staff being trained (some of which is underpinned by previous CPD) and having a deep understanding of how to support children’s awareness of self and of others. The development and embedding of ‘Me-Maps’ are integral to this cultural approach, one which enhances inclusion and a true sense of belonging and togetherness. 
2) To ensure that children access quality first adaptive teaching from increasingly reflective and skilled practitioners.
The school has developed its own expectations for adaptive teaching and its ordinarily available inclusive provision, with all teachers being trained on this (see UPS Tree at https://www.urmstonprimary.com/information/InclusionBIDE). The school understands that whilst common and consistently high expectations for practice are key, teachers have their own styles and individual areas for development. The school will be using the online video platform, Iris Connect, enabling frequent and embedded bespoke and collective CPD, with the focus on ensuring adaptive and inclusive practice which meets the needs of all pupils. As well as the platform and the reflective AI insights that it provides, with senior leaders drawing this together and ensuring a focus on adaptive and inclusive practice, resources will be needed to ensure strategies are frequently on offer for those children that need them – these can be found here: https://www.urmstonprimary.com/information/InclusionBIDE 
3) To develop and provide additional spaces and targeted support for our more vulnerable children, including those with SEND, in order to enhance their capacity to access learning and to feel mentally and emotionally safe, happy and ready to learn in our setting. 
Some of our children within our mainstream setting require more than universal support. This means school ensuring that there are additional spaces for children to feel calm and regulated in order to access learning and develop their social, emotional and academic skills. We continue to develop our support bases – our infant ‘den’ and junior ‘hub’, which not only provide the spaces for the above, but also have targeted support and intervention available from skilled staff, and the resources needed to enable this support. The targeted support on offer can be found here (https://www.urmstonprimary.com/information/InclusionBIDE) as can the rationale for these spaces being developed.
Barriers to learning and participation 
This details the key barriers to learning and participation that we have identified amongst our pupils, necessitating inclusive universal approaches and targeted support
	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	An increasing number of children presenting with complex social, emotional, mental health and behavioural needs, resulting in an increase in dysregulated children whose readiness for learning is hampered.

	2
	A small but consistent number of children struggling with Emotionally Based School Non Attendance, through severe anxiety and being overwhelmed in a mainstream setting. Attendance more broadly remains a barrier to be addressed for some individual children.

	3
	Complex cognitive need meaning that adaptations within the classroom are such that some pupils cannot access the pitch and pace of lessons that teachers provide through quality first teaching.

	4
	





Activity in this academic year
What activities will we prioritise this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
In this context, ‘activity’ is a reporting term to help understand where funding has been allocated to build an inclusive core offer and does not indicate only targeted provision. Activity may address multiple barriers identified, particularly for improvements to your universal offer.
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 
(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	Total allocated
	£19,764 + £1398 = £21,162

	Self-Awareness Curriculum:
- Production and publishing of curriculum and ‘Me-Maps’
- INSET training and staff meetings for CPD and linking with policy and practice
- Parent workshops to ensure understanding and essential buy-in
(Barriers 1 and 2)
Evidence: 
The EEF’s T&L toolkit highlights metacognition strategies as highly effective, with the ‘Metacognition and Self-Regulated Learning Guidance Report’ going into greater depth. The toolkit states, ‘The average impact of metacognition and self-regulation approaches is high (+8 months additional progress)’. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
Furthermore, the EEF’s evidence store highlights the importance of ‘Self-regulation and executive function’ and can be found at https://educationendowmentfoundation.org.uk/early-years/evidence-store/self-regulation-and-executive-function?approach=teaching-self-monitoring-and-self-awareness
More information on how the self-awareness curriculum has been developed can be found at urmstonprimary.com/InclusionBIDE.
	Universal
	£3,000 (development, implementaion and training)

	Adaptive and Inclusive practice:
- Purchase and SLA of Iris Connect for teacher CPD of quality inclusive and adaptive practice
- Running of online platform for lesson videos
- Staff time to reflect and utilise AI insights
- Staff meeting time to feedback individually and collectively and consider next steps for development
(Barriers 1 and 2)
Evidence:
There is a strong evidence-base for using video evidence including the peer-review found here: https://journals.sagepub.com/doi/10.1177/21582440231196746
The EEF clearly outlines 14 mechanisms that impact on pupil progress and Iris Connect incorporates these. Information can be found here: https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development

	Universal
	£5,470 (Iris Connect and resources; staff development time)

	Additional space and targeted support:
- Development of support bases and resources needed for continuous provision, targeted intervention and calming environment
	Targeted
	£3,000 (flooring, electrics, lighting, resources)

	- Training of two skilled HLTAs for targeted intervention (see what targeted intervention is covered at https://www.urmstonprimary.com/information/InclusionBIDE)
- HLTA time in implementing targeted intervention
Numerous targeted interventions are led by our HLTAs, all of which are evidenced-backed. Use of skilled TA’s, especially highly skilled HLTAs, can be hugely impactful when done well, as evidenced here: https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

	Targeted
	£28,720 (cost of HLTA training and time for targeted intervention)



Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	The Self-Awareness Curriculum will be thoroughly embedded throughout our school and school community.
	- Language used exhibits a greater degree of self-acceptance, self-awareness and thus self-advocacy.
- Children are more able to articulate their strengths and what they find challenging mentally and emotionally.
- Children are more independent in managing their emotions and more ready to learn and reflect.
[bookmark: _GoBack]The above will be evidenced through culture, me-maps, through pupil and parent discussion and lesson visits.

	Teaching practice across every phase of the school will be consistent and be adaptive and inclusive for every child. All staff will be reflective practitioners, with that reflection focused on myriad elements of meeting the needs of all learners and how to constantly improve individual and collective practice.
	- All children will have access to consistent practice which will meet their needs through the agreed teaching and learning expectations at UPS. 
- Children will be engaged by their learning, be proud and have a desire to do their best and be challenged, and to challenge themselves and each other.
- Real connection between staff and children will be prevalent and evidenced throughout every area of school. 
This will be evidenced by lesson visits, work reviews, pupil and teacher voice, and the overall learning environment and atmosphere for learning.

	There will be spaces throughout school to provide children with the calm environments that they need.
	Children feel supported in being safe and happy and know where to go and who to speak to for support - socially, mentally and emotionally. They are more able to be regulated and ready to learn. This will be evidenced through culture, atmosphere and pupil and parent voice.

	A thorough offer of targeted support is available to children with SEND and all those most vulnerable.
	Children take part in targeted support for social, emotional and mental health needs as well as academic where it is needed, and this enables them to develop personally and academically. This will be evidenced by pupil voice and by pupil progress illustrated by data and work in books, etc. 



Review of the previous academic year
From year two, you should outline the progress you made towards your intended outcomes during the previous academic year and explain how this was assessed. In doing this, you should note the impact that your strategy had on pupils’ engagement, participation, attendance, sense of belonging, and attainment. This should include a reflection on the positive outcomes achieved for children and young people with additional needs and SEND.

You should critically review what aspects of your strategy worked well / did not have the intended impact and explain how this has informed your drafting of this year’s strategy. 
To support this, you should use:
· Data from the previous academic year’s national assessments and qualifications, once published (a note of caution can be added to signal that pupils included in the performance data will have experienced some disruption due to Covid-19 earlier in their schooling, which will have affected individual pupils and schools differently). 
· Information from summative and formative assessments the school has undertaken.
· School data and observations used to assess wider issues impacting inclusion, including access to learning, attendance, engagement, and early identification.

Further information (optional) 

Use this space to provide any additional information you think necessary to help others understand your strategy. 
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