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GEOGRAPHY LEARNING STATEMENTS

Locational | | can name, locate and identify characteristics of the four countries || Human features building, town, road, park, path, people, city,
and place | and capital cities of the UK and surrounding seas. t?]w"’ la"dtuse’ fiitow’ ho_uze’;:m’ harlboutr;
knowledge | I understand similarities and differences of a small area of the UK ?ngfétf;:r’nfarg{ ar:. e::;:;tl:;alurezl::r:n‘ drean
and other parts of the world. weather, climate, rain, cloud, hills, mountains

| can use simple fieldwork and observational skills to study the map, globe, atlas, local, national, place, compass
geagraphy of my school and its grounds. points, NSEW, direction, plan, aerial photograph,
| can complete a chart to express opinions during fieldwork.

-~

Physical features
UK and world map
vocabulary

Fieldwork

Overview and rationale:

Equator, key, symbol, direction, address, country,
continent

Children will explore the art of LS Lowry to ex-
plore a little of the history of Manchester and
how industry shaped the city, enabling them
to have a little knowledge which will be built
on in the juniors. Children will learn about his

Use of basic
geographical
vocabulary

| use and understand basic geographical specific
vocabulary relating to human and physical geography.

Using globes, maps
and plans.

| can use world maps, atlases and globes to identify UK and
its countries.

Map

I can follow a route on prepared maps (left/right) and find information.

work

Tier 3 place and locational
vocabulary

UK Nations: London, England, Northern Ireland,
Scotland, Wales, United Kingdom, London,
Belfast, Edinburgh, Cardiff

Seas: North, Irish, English Channel

Manchester, Salford, North-West, Lancashire

Geographical concepts and
tier 2 vocabulary

Place: changed, developed
Space: weather, climate, biomes, vegetation

| can make a simple map (e.g. from a story).
I can use and construct basic symbols in a key.
| can use my own symbols on a map (story map).

Scale: local, national, relationships, connections,
impact
Environment (physical and human processes):

art and why it became so famous all around skills

the world. They will learn a bit about the life
of Lowry, as a significant person from our past,
and be able to use scenes that he painted to
gain an understanding of how life in Manches-
ter differed to modern Manchester. Children
will explore the value of pride in their local
area and in the people of their area. They will
begin to explore how Manchester became
such an important city in the development of
industry and how again the skyline is trans-
forming through comparing the art of...Jen
Orpin, Angela Wakefield and LS Lowry. Chil-
dren will visit the Lowry theatre and art gallery
to get a sense of this transformation of Great-
er Manchester from Lowry’s time to the pre-
sent day and will take a geographical view of
how the human and physical processes over
the years have impacted the environment in
which we live.

Human and physical:
enquiry skills and
communication

| am beginning to study the key human and physical
features of the surrounding environment of my school.

changes over time, settlement

Interconnections: connections, links, trade, social
Cultural awareness, diversity: lives, communities,
inequality, similarities and differences

CONCEPTS LEARNING STATEMENTS

past.
| use common words and phrases

showing the passing of time.

chronological framewarks.

| am developing an awareness of the

| know where people and events fit into

HISTORY

TIER 2 VOCABULARY
modern, past, present, future,
periods of time, timeline,
chronological order, story of events
within and across the time periods,
changes, decade, century

Causes and
Consequences

| recognise why people did
things, why events happened
and what happened as a result.

cause and consequence, result/impact,
identifying reasons, links, change,
difference, similarity, difference,
relationships, legacy

Continuity
and change

| can identify similarities and
differences between ways of
life at different times.

reasons, continuity, change, legacy,
complexity, identify, compare, connections,
contrasts

| can talk about who was
important (e.g. in a simple

Significance

historical account).

significant events, significant people,
changes, legacy, impact

Historical
evidence and
interpretation

| can identify
ways in which
the past is
represented.

represented, interpreted, different ways, historical sources,
primary, secondary, artefacts, ask questions about the past,
source of information, knowledge of the past, events, people,
different versions, various sources, versions of the past, exist,
relevant information, viewpoint, perspective, evidence,

Similarity,
difference and

| can make simple observations
about different types of people,

events, beliefs within a society.

diversity

similarities, differences, past, changes,
impact, legacy

SKILLS LEARNING STATEMENTS

Using Evidence

| know some of the ways in which we find out
about the past.

I can tell you a few ways how the past has been
described.

| am developing the skills of presenting an idea
and raising questions about the past.

Historical
Enquiry

| can ask guestions about artefacts.

I might be able to investigate questions to find
ANSWErs.

| can use parts of stories to show | know and
understand key features of events or people’s
lives which | have studied.

Communication

Topic Specific

| use common words and phrases relating to
passing of time.

| can tell you about a time before | was born.

| can recount stories accurately and explain
why some people and events were important.

TIER 3 VOCABULARY

Manchester, industrial revolution, cotton
industry, factory, LS Lowry, industrial, urban,
rural,




KNOWILEDGE (substantive)
‘Additional”

a) | know that Manchester is in the North West of England.
b) | can name different parts of Greater Manchester and | know that there are 10 boroughs.
c) | can explain what ‘industrial’, ‘urban’ and ‘rural’” means

‘Core’

1) I can find Manchester on a
map of the UK.

d) | know that Manchester changed a lot during the industrial revolution.

a) | know that he drew many paintings that showed life in Manchester and the North-west of England.

b) | know that Lowry was born in 1887 and died in 1976.

c) | know that Lowry is most famous for painting busy industrial scenes.

d) I can tell you the names of some of Lowry's paintings, e.g. Coming out of School, Going to the Match, Coming from the Mill
e) | can describe some of the techniques that Lowry used, e.g. ‘'matchstick men’

2) | know that LS Lowry was a
famous painter from
Manchester. | know that LS
stands for Laurence Stephen.

) | can tell you the names of some modern artists who have painted Manchester (e.g. Sarah Connell, len Orpin and Angela
Wakefield).
a) | can explain why these buildings are important to Manchester's history.

3) | can name some famous

buildings in Manchester, e.g.

Urbis, Manchester Town Hall,
Cotton Exchange.

Exploring and developing ideas Explore ideas from first hand observation, experience and imagination.
Evaluating and developing work Review what they and others have done and say what they think and feel about it.

b) | can give some reasons why Manchester became such a big and important city and why so many people wanted to live and
work in Manchester.

Use a variety of drawing tools to
begin to explore the use of line,
shape and colour — these could
include; pencils, rubbers, crayons,
pastels, felt tips, charcoal, ballpoints,
chalk and other dry media.

-Observe the shapes of bodies
and begin to draw them more
accurately.

-Know that a face is comprised
of different shapes, observe
these in isolation and practise
drawing these.

-Know how to use pencils to create lines of different thickness in drawings.
-Know how to correctly hold and use tools for drawing, using a pincer grip.
-Know how to draw lines that are curved, straight, looped, wavy, zig-zag,
dashed, dotted.

-Develop the control of the pencil for detail in their pictures.

-Know how to use charcoal and pastel to produce basic shapes when drawing.

Pencil, pencil grip,
lines, shapes,
straight, curved,
wavy, dashed,
dotted, zig-zag,
looped pattern,
look closely.

Use a variety of painting
tools and techniques
including the use of
different brush sizes and
types.

-Explore paintbrushes of different thicknesses to produce
lines of different widths

-Begin to explore watercolours and the effect it gives within
the continuous provision

-Explore paint mixing within the continuous provision.
-Experiment with printing technique using block printing and
a range of classroom resources to see the type of pattern
they create

-Make rubbings

-Make repeated patterns and recognise these in the
environment

-Know that red, yellow and blue are the primary colours.
-Know how to make green, orange and purple by combining
primary colours.

-Know what happens when white and black are added to
primary colours.

-Know that different sized paintbrushes make different
strokes and lines.

-Know that before the brush is added to a new colour, excess
water needs to be blotted.

-Know that if 2 wet paint colours are next to each other they
will run into each other.

Lowry and Sarah Connell
Compare Lowry’s work to local artist Sarah Connell. They both paint Manchester from their eye. How has it changed since Lowry’s time? How are the buildings
different? Which do you prefer? What does it tell us about the changes in our area?

Paint, primary,
secondary, colour
names, blot, brush,
grip, mix




- Pupils should be taught to use their voices - Take part in a group singing performance. - Know 4 songs or raps by heart and sing them in High, low, pitch, beat, pulse,
expressively and creatively by singing songs and - Learn about woices, singing notes of different pitches unison with others {across the KS) rhythm, long, short, duration,
=peaking chants and rhymes {high low) - Know how to perform with an awareness of loud, guiet, soft,

- Learn that they can make different types of - Identify long, short for duration, loud and guiet for others

sounds with their voices dynamics - Copy and create patterns

- Learn to start and stop singing when following a leader. with their own voices

- Play tuned instruments - Use instruments to perform and choose sounds to represent different things. - Learn the names of the notes Instrument names,
Chime bars - Treat instruments carefully and with respect. - Learn the names of the instruments they tuned, un-tuned, long,
-Listen to and follows - Play a tuned instrument are playing.
musical instructions from - Learn to play an instrumental part that matches their musical challenge
a leader. - Make and control long and short scunds (duration)

- Investigate pitch by using chime bars, copying high and low notes.

short, perform,

- Experiment with, - Create a sequence of long and short sounds with help (duration). - Know that composing is like writing a story with music.

Reggae, Pulse, Beat,
create, select and - Clap longer rhythms with help.

- Know that everyone can compose. Rhythm, Pitch.
combine sounds using - Make different sounds (high and low — pitch; loud and quiet — dynamics; fast and - Know that improvisation is about making up your own Repeat, melody,
the inter-related slow — tempo; quality of the sound — tunes on the spot.

dimensions of music. - Help to create a simple melody using one, two or three notes. - Know that when someone improvises, they make up
- Clap and repeat short - Clap and Improvise — Listen and clap back, then listen and clap your own answer their own tune that has never been heard before.
melodic and rhythmic [rhythms of waords).

patterns. - Play and Improvise —instruments, listen back, then listen and play your own
answer using cne or two notes.

- Improvisel — Take it in turns to improvise using one or two notes.

rhythm, unison

- Know that everyone can improvise!

- Listen with concentration and - Learn how they can enjoy moving to pulse in music by dancing, marching, being - Know and recognise Mames of instruments, low pitched
understanding to a range of high-guality animals or pop stars. the sound and names notes, high pitched notes, higher,
recorded music - Hear, listen and respond to moods in music. of some of the lower, slowly, faster

- Say whether they like or dislike a piece - Identify one sound or several sounds?

instruments they use.
of music. - Begin to choose sounds to represent different ideas, thoughts, feelings, moods etc.

- Develop a love of music and - Add their own ideas to a performance. - Know that a performance is sharing music with Audience, pulse, rhythm, names of
talent as a musician. - Record the performance and say how they were feeling other pecople, called an audience. instruments heard, like, dislike, composer,

about it. - Know that music has a steady pulse, like a musicians, low notes, high notes, higher,
- Use wvoice in different ways to create different effects. heartbeat.

lower, slowly, faster

“Twinkle, Twinkle” Genre of the half term - 20" Century Music

Resilience Do you need resilience to create Art? How and why does resilience help?

Can you name some of Lowry’s famous paintings?

Respect Why is a lot of artwork kept in museums?

How do his paintings help us understand what life was like in the past?

Responsibility | Why do we need to take care of the old buildings in Manchester?

- . . P H ?
Can you demonstrate the techniques that Lowry used in his paintings? Happiness Why does Art make people happy
Pride Why are we proud of LS Lowry in Manchester?

How has the skyline of Manchester changed from the Manchester in — .
Lowry’s paintings to now? Lowry theatre trip including art gallery
Why do you think his paintings became so popular? Field trip to Manchester

Can you create your own painting in the style of Lowry?




