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The Yorkmead approach to Writing

At Yorkmead, we believe that the ability to mrite mith confidence and accuracy is an essential
life skill. Writing mell is the ability to communicate ideas, information and opinions across a
wide range of contexts. As a successful mwriter, a child will understand how- to use different
genres appropriately, matching them to audience and purpose mhilst at the same time accurately
wsing and applying the corwentions of syntax, spelling and punctuation. Our mriting provision
at Yorkmead mill equip children with the skills necessary to achierve this throughout the
curriculum.

Aims:

All children should be able to:
e Understand and apply their knowledge of phonics and spelling;
* Understond how fo write in a ronge of genres (fiction, non-fiction & poetry) using the
appropriate style, structure and features;
e Plan, droft, 2dit and redraft their work and learn how- to self and peer-ossess against
success criteria;
e Dawvelop a technical mocabulary through which to understand and discuss their mriting;
e Dawvelop their imogination, creatinily, expressive longuage and critical awareness. through
We follow- the National Curriculum (2014) mhich ensures that a range of genres are covered,
incuding narrative (e.g. extended stories, stories by the same author, muyths & legends,
adwenture stories and traditional stories), non- fiction (e.g. persuasive texts, non-chronological
reports, information texts, recounts, reports and letters) and poetry (e.g. rhyme, nonsense
hymes, shape poems, acrostic and descriptivve poeiry,) Ganres are faught and leamt by
considering the ke aspects. of

* purpose
* form (organisafion & language featiures)
e audience
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Throughout each wnit, the links between reading and writing are made explicit - me read as
writers and me write as readers. The progress throughout each unit of mwork shows the
transition between reading as mriters (focussing on the structure, characterisation and language
features) o writing as readers. (word play, describing, composition, planring, editing, redrafting)

In a nutshell, planning for the leaming journey in mriting should follow- these principles:
stirmulote & generate ‘ capture, sift & sort ‘ create, refine & evoluate
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Wﬂblngini‘thunngmFounduhonSi‘ugz

Literacy is one of the four specific areas of the Early Years Foundation Stage (EYFS) and it
o Writing - children use their phonic knowledge to mrite words in ways which match their
spoken sounds. They also mrite some irregular common mords. They mwrite simple
sentences mwhich can be read by themselves and others. Some words are spelt correctly
e Moving and handling - children show good control .and coordination in large and small

In the Nursery, children are introduced to handwriting through the “Wirite Dance” programme. The
unigue aspect of this programme is the use of music and dance through mhich children can
coordination, Hexibility and stamina.

Before children are able to form letters, they need to leamn how- to make marks. In the Eanly
Years, mark making and writing resources are available for children to use in envery area of
the early years provision - including the outside area. Activities are planned daily to derelop
children’s. fine and gross motor skills 2.g. building mrist strength by twirling ribbon sticks,
practising writing patterns mith big brushes and mater, making letters in the sand or shaving
foam and participating in Dough Disco. Dough Disco irwolves moulding dough in fime to music
and performing different actions such os rolling it into a ball, flattening it, putting each
individual finger into the dough, rolling it into o sausage and squeezing it. This activity helps
to strengthen children’s. fine motor muscles to enable them to derelop their pencil grip mhich
in turn will help to dervelop their writing skills.

Dereloping the muscles for mriting is crucial, particulanly for boys. T.o assist with this, children
action rhymes. We teach the vocabulary of movement by talking about the movements children
long, slow- or quick jumpy movements. These all help mith the formation of letters mhen
children are ready.
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Early reading and mriting is taught using synthetic phonics. We follow- the Letters and Sounds’
scheme set by the Primary National Strategy os mell as the Jolly Phonics programme/scheme
to offer multi-sensory, active sessions with fun actions, stories and songs. The Letters and
Sounds programme breaks down how- the children learn phonics into phases.

e In Nursery, children work through Phase | which supports the deaelopment of speaking
and listening and of sounds. Children working mithin Phase | mill explore
and phonemes (sounds) as mwell as show of rhyme and alliteration.

o In Recephion, children will work through Phases 2, 3 and 4. Pupils are systematically
taught the phonemes, how- to blend the sounds all through the word for reading, and
how- to segment the sounds in order to mwrite mwords. When teaching a new- letter sound
practise the formation of the new- letter. This is by ‘writing” the letter in the air, on their
hands or on a partner’'s back. They also have the opportunity to correctly form the
letter on .a mhiteboard.

At Yorkmead Primary School, we recognise the importance to take pride in our work, so me

have adopted a new- cursive handwriting scheme. The cursive style mAill support owr pupils in
learning spellings and in derveloping a neat and legible handwriting style. We use the Letter-
join handwriting scheme and pupils are able to practise their handwriting at home by logging
on to the Letter-join mebsite on iPads, tablets s mell as desktop and laptop computers.

In the Foundation Stage, children are encouraged to attempt their own emergent writing and
their efforts are walied and celebrated. As their phonic knowledge increases, 5o does. their
obility to write independently. At the same time, their knowledge of key words is supported
through reading and mriting activities, including shared reading and writing. A wide wariety of
opportunities are provided for children to engage in writing activities and independently apply
In the Early Years, children learn stories using the Talk for Wiriting’ approach so that they
hecome confident in their understanding of story language and structure. In the early stage, the
focus is on werbal retelling with actions, and creative responses including role-play. As they
progress. through Reception, children begin fo make changes to nursery rhymes and stories
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(Lnnovate Stage) mhich prepares them for Year One as mell as being able to progress onto
the final Create Stage.

In Reception, me use Colourful Semantics fo dewelop the children’s understanding of the
structure of a simple sentence. We introduce ‘Who?' at the beginning of the Auturnn Term and
grodually introduce the other elements of “What doing?’, “‘What?', ‘Where?' and “When?” Visual
cues for Colourful Semantics are used in resources, including Smartboard slides, so that
children can see and manipulate the ports of a sentence.
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Talk for Wiriting - the Key Principles

Talk for Writing” is an oral approach to mriting based upon how- children leam language - through the

ulmralé/s;\eadus.-rll-\/\/wxbeuzs,@d}orWmMmm—Mm.Tmmhmmmuwﬂdz
model at Y.orkmead:

IMITATE

° Bzginmﬂxa‘hmk’mpﬂimmtomgagz,mmmﬂwmmﬂ\zm%mm

about to read. E.g. making marmalade sandwiches before reading P.addington.
o Use the structure of Hear, Map, Step and Speak mhen teaching a story or fext:

HEAR - tell the story/text to the class.

MAP - draw- your own story map for the story (or text map for a non- fiction fext)
STEP - perform the story/text mith actions

SPEAK - tell it in small groups, independently, fo a partner or as a whole class.

In more detail:

Class teachers may need to create a memorable, meaningful aersion of the story or text-type being
baught making sure to build in the relewvant struchure and language features. This basic model should
be pitched just above the children’s level o that high expectations are set. This becomes. the
WAGOLL and basis for the story/text map.

The story/text type should illustrate key features of the story/text structure, especially focusing on
ﬂwrel,@vantKPI&MWWw.FmW,%WWmmmm%me
effect.

Km&{eahu\e/s/s}wwudbeoolow-mdzdmﬂu&WAGOLLandﬂw‘qﬁmelﬂndmiaﬂwu%hmofa
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example, babble gabble to say the story as quickly as possible, passing the story around a circle,
/smdmgxtmpmrshkzamm‘or
INNOVATION

e  Substitution
FMQMWQMWM&MMQWWO@Mmm

For non-fiction texts, after leaming the structure and language features of a particular text
badgers for a non-chronological report, they can then leamn about a news animal for their

e Addition

Fmammgmwmwmggmdmphmmnmnw

For non-fiction texts, adding new categories of information. For example, adding a new-
sub-heading for a non-chronological report.

In more detail:

Yorkmead School is committed to the safequarding and promoting of well-being for all children



The boxed up grid from the original model in the Imitate stage should be used as a basic planner.
New- information needs to be gathered and organized onto the planning grid. This can be done in a
wvariety of ways, e.g. note-taking from books and internet research, interviewing experts or misitors,
A new story/text map may be useful but alternatively, post-it notes can be added to the original
Shmwm%ma@mmtmmm%mdwmmwamm
always know- where the shared writing is going (having a pre-planned composition is wvital) so that
specific teaching points can be made, again linked to the KPLs.
atam»dwstabm&ﬂmduldxm’ﬁmhngstagzicmmmﬁm

INVENTION

Fm}tdlon,ﬂwsuﬂowsﬂwc}uwﬁeniow»entﬂwrmm
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For non-fiction, this allows the children to tackle the same text type, but mithin the context of their
e  Gathering ideas - include reflecting on ideas and selecting those which have merit
¢ Plonning by boxing up - organizing content into- paragrophs
° Dmf&n.gmdunﬁmgwm
e Editing - re-reading and polishing
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Cold-to-Hot Wiriting Cycle

write.

a) the progress from a cold to hot mwrite is clearly envident;
b) feachers can address key learning gaps mhich are evident in cold mrites;
QCIOSS. Ljedr Groups.

l. COLD WRITE: In the mweck before a new genre is heing taught, the children mrite in
that style mith minimal input about features etc. Some initial stimulus is given but the
emphasis is on assessing the children’s skills at mriting “cold” in a particular genre. This
needn’t be a long piece of writing - perhaps 20-30 minutes depending on age, mwith
some brief planning time beforehand in KS2. This is an ideal opportunity for class
teachers to assess gaps in learning mhich mill then inform the planning process.

2. V\/AGOLL(V\/hatAGoodOmLookﬁLikz)iﬁﬁha:\edwﬁhchildmanduszdiuidm%

features of the genre. It is essential that WAGOLLS reflect the Wiriting KPLs (Key
Performance Indicators) for a year group. The findings of this are used to generate
posters. for the working wall which clearly specify:
- Pm
- Form

- Organisation (how it is set out etc)

- Language (tense, formal/informal, style of openers, types of conjunctions etc)
- Audience
Throughout the unif, the toolkit for each aspect needs fo be added to the working mvall
and regularly referred to.
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3. STIMULUS, GATHERINGO}M&PLANNINGMW. T}uﬁm%bzmpax\toj;ﬂw
dmm,amdshmdm(z.g.LWSM),uw-h%emm%mai‘ripmmni:

L. WARM WRITING: TEACHER MODELLING & REHEARSAL. A wartety of technigues are
understanding of how to write in a particular style. For example, greater emphasis may
need to be put on modelling how to write an effective introduction to a report, or a

5. HOT WRITE: Children begin to write independently mith a first draft, based on either
shared o independent planning. They can draw- on new- skills and aspects of writing
they rehearsed earlier in the WARM WRITE stage. This can then either be edited in part
or edited and totally redrafted.

Enentually, the more this cycle is used, the more independent the children will become in
confidently writing across a mide range of genres. Wee anticipate that after some fime,
the HOT WRITE section of the cycle should he applied away from the point of teaching.
For example, after o shared planning stage, feacher modelling leading into independent
rehearsal (WARM WRITE) the children should then be able to plan, draft and redraft in
the same genre up ko bwo wecks after the inttial teaching input.

UWKSZMWWWWWWMMMMWM
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de'\ing Shntzgim for thng

Modelled W riting

TMWWWWWWWMQW.TMWWM
the text type as appropriate. Slow- writing could be used as a wmery structured approach to
moddlzdmhng—wb,dow

Shared Wnimg

This is a collaborative approach where pupils contribute their ideas and thoughts for the
teacher to select the most appropriate. The teacher needs to give reasons for the choices made.
Added into this, you can use Paired or Group Writing to add into the final piece of shared
writing where pairs .or groups can be given specific criteria for GPS .or specific content from .a
plan fo include. Group work is useful for example after a shared introduction: groups can
cach be given pointers to mrite for a different paragraph so that when the work is combined
if makes a complete piece of mriting.

Guided W riting

Pupils are grouped by ability according to their target needs and the teacher mworks mith each
group in rotation during the meek so that ewvery child partakes in guided writing over a mreek
or half term. The task is carefully selected to provide an appropriate lervel of challenge and
wll foous on a particular aspect of the writing process s opposed to writing 4 complete. plece.
Tasks may include the processes of planning, drafting and editing pieces of writing. Teachers
choose a target for each group based on an assessment of their individual needs and previous
writing. TAs con also be used to lead guided groups.

Slow Wnﬁng,

TM@QWWWEWmmWWQMmeEMQ&ﬂ

How-?
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Use a topic/image/song as o stimulus and ask the children to mrite a set number of
that, once mritten, they can go back and edit and redraft. Example criteria could be:

l. Your first sentence must start mith a present participle (that's a wmerb ending in
ing)

Your second sentence must contain only three mords

Y.our third sentence must contain a semi-colon

Your fourth sentence must be a rhetorical question

Your fifth sentence will start mith an adverb

Your sixth sentence will contain a simile

o /W

The criteria you choose should obm‘mushé FEin with what Aémx’)\»e toug)nt and can be amaried
andd%erenhabzd i .Ulbxmt@bé' ,ngmSandéﬂwahddmn’ should be able to select their own
/slow-mhng prompls and he indqlm,dzni: in ohoosin,g a range of sentence /shélp/s to make their
word. They look at ervery sentence and ask could it begin differently? Should it be longer or
W&U?Amﬂ\w&absomt@b&miinwkmm??lﬁﬂw\ewi@?
TakzalookutW://W.MW.M.&/W/W—W—M—WW/MMW
mplanaﬁm.

Igd_q&d@i Wg‘i‘_m%
d&amtgmmlndm@tmﬁngmam@mt@tmdmdmmm
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http://www.learningspy.co.uk/featured/new-twist-slow-writing/

essential information about gaps to teach towards. It is perfectly acceptable for the children tor

Editing .and Redrafting
These skills need to be gradually builk up over the year so that by the end of a year, children
they fow logically? Does each paragraph pick up mhere the preceding one learves off?

Suggestions. for a progression in teaching these skills might include:

EDITING

type, 2.g. spelling, tense, punctuation etc.
b) Guided editing of the children’s mwork, again focussing on one aspect to edit, 2.g.
,C) szdifﬂmgofwd\oﬂw'/smmabove.
d) Self-editing of own mork - building up from small sections to whole pieces, mith

REDRAETING

a) Shared .and or guided redrofting of prepared sentences and or paragraphs, according to
suggested guidonce prompls, 2.g. you need o think .about correctly punchuating/correcting
spelling/using more adventurous vocabulary etc.

b) Guided redrafting of children’s senttences/paragrophs. focussing .on wariety of aspects .and
expecting it to be rewritten in part.

<) Peer redrafting of each other’s work as above.

d) Self-redrafting of own work - building up from sentences fo small sections/paragraphs
to mwhole pieces.
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Nm-nzgoﬁablz E/xpzctablonﬁ for de'\ing of Wnbtng
INDEPENDENCE

Independent writing should cover a range of subjects, not just mithin English
lessons, and so, for example, may include shorter pieces in RE, Science, Topic.
This is to ensure me demvelop the children’s ability to write in cross-curricular
ways and maintain standards of high quality mork throughout the curriculum.
Clearly indicate Independent pieces of mriting used to inform teacher assessments
each half term by adding ‘Independent Writing” or 'IW’ to the margin mwhere the
children write the LO. This is to distinguish between these assessed pieces of
writing and other independent mriting opportunities mhich mere part of a lesson
but may have followed some scaffold or guided support.

STORY MAPS, TOOLKITS & WAGOLLS

Story Maps dewveloped mith the children should abways be on display and referred
to throughout a Talk for Wiriting cycle.

The TOOLKITS should be used to identify and specifically teach the key features
of fiction and non- fiction genres so that children have a clear understonding of
the purpose, audience and form (language .and organisational features) of different
text fypes.

The use of WAGOLLs (What A Good One Looks Like) is essential and should be
analysed to help children then apply the learnt featires to their own writing.
Story Maps or “Writing Toolkits’ of the identified features as mell as the
WAGOLL should always be on display on English working walls in emery
classroom fo support the current writing unit. These should also be referred to
throughout teaching.

Planning femplates should be used o aid the planning process of writing -this
will help to structure the children’s writing.

DRAFTING, EDITING & REDRAFTING

e Wiriing Journals should be used regularly for first drafts so that children have

WWEM-WWW.TM&MWW—W@
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writing. ALl mork in journals should be marked, especially fust drafts. Teachers
mam.Aﬁthzmdmuc%wpvgxmmdl%m,mdﬂﬂmghmtﬂw
year in Upper KS2, greater evidence mwould be expected. Teachers should plan for

o Initial editing mithin first-drafts and redrafting of sections/mwhole pieces are to he
done in handwriting pen in KS2 so that they are ecasily identifiable in books.

GRAMMAR

o GPS should be taught os a focus once per meek so that the Grammar focus for
the wmreek is relevant to the content and style of genre being taught and relevant
to the independent mwriting they mill be doing that mreek.

o The Medium Term Plans for Grammar should be used to aid progression of
skills.

o Teachers should also address on-going issues in GPS mhich they pick up on in
daily maorking.

SPELLING

o Spelling should be taught discretely as part of Grammar lessons in KS2 and as
part of Phonics in KSI. Children should be taught to know- and understand the
spelling rules and patterns. for their phase as well as o range of strategios. fo
help them learn their spellings. P.oorer spellers should be given spellings from the
previous year group. Lf a spelling pattern/rule is introduced on a Monday, then
additional prachice using taught strategies should be given as early morming mork
in ‘Busy Books’ in order to embed the learning. To assess spelling mvell, children
should be tested mreekly in spelling test books, but then given review- tests 3 mreeks
to test the 3 presvious meeek’s spellings. These renviews should bhe done in the back
of English books and they mill therefore provide saluable ervidence for assessment
against books targets. Class teachers should record their ongoing spelling scores. in
a document provided in the Spelling folder.

o Years | to 4 should also complete simple dictation sentences (os per their KPI
ohjectives) to assoss spelling compatence.
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HANDWRITING

o We use the cursive script from Letter Join's Handwriting scheme, beginning in
EYFS.

o All mwritten work should be completed in pencil, with handwriting pens used for

o Handwriting should be taught at least once a meek as part of a discrete lesson,
their key stage.

o Children should be taught to form each letter in the different letter families.

o Further opportunities should be given to practice handwriting erery meek. For
example, eanrly moming ‘Busy Book’ work or spelling activity sheets generated on
the Leftter Join mebsite.

o In addition, to continuously reinforce the wvalue and importance of letter formation
and. joining, children should complete a daily handwriting practice by introducing a
letter/join of the day at the start of English lessons. The children should mrite
this along one line at top of plece of mork beneath date and LO. Support staff
can support meaker hand mriters as part of small group intervention mwork during
assembly

WRITING MODERATION

o  Writing moderation should be a regular part of our assessment process. Staff
should spend first part of PPA each mreek remviewing the previous meeek’s mriting
outcomes in order o moderate s a year group and then address any common
misconceptions or gaps in learning. SMT will also ensure that there is fermly
Phase, Key Stage or Whole School mriting moderation planned into the academic
year. This will sometimes be conducted mith other schools in the area for staff
professional. derrelopment.

Wntmg Woﬂkmg Purty Team, October 2018
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